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GLOSSARY OF TERMS 

Ethnic Minority 

Refers to communities such as Travellers, Indigenous Black Irish, Long Established Islamic, Chinese and Jewish and new 

arrivals from Zaire, Vietnam, Bosnia, Kurdistan, Romania, Somalia and others, also EU and non EU Citizens living in 

ireland (‘éist': Respecting Diversity in Early Childhood Care, Education and Training). 

Facilitator 

Used to describe a person directly involved in promoting or running a parenting group. This person could be a 

professional or a parent who is trained in or has experience of group facilitation. When using the word facilitator 

with groups, check with each group how familiar they are with the term. Experience has shown that some groups 

prefer terms such as group leader, or worker. 

Minority 

Refers to all those who come from discreet groups based on age, gender, religion, culture, language, sexual orientation, 

disability or class. 

NCRC 

National Children’s Resource Centre, Barnardos. The aim of the NCRC is to provide information and training relevant to 

the welfare of children in Ireland, in response to current issues and likely future developments in the child care field. 

Parent 

Anyone in the role of primary caregiver to a child. Can include mother, father, grandmother, grandfather, aunt, uncle, 

foster mother/father, lone parent or substitute parent. 

Parenting Group 

Any group where primary caregivers come together to share ideas, support each other and learn helpful skills in a safe 

and open environment. 

Participant 

A member of the parenting group. 

GROWING TOGETHER



  

INTRODUCTION 

BACKGROUND 

The NCRC receives many requests from parents and professionals about parenting programmes or resource and 

training materials for parenting sessions. The increasing demand for such programmes and materials arises from 

an increasing focus on parenting education and support. For example, Ryland (1995) in her research on parenting 

programmes in Ireland concluded that there was a need for parent education and training materials. Furthermore, 

Riordan (2001) in her report, Supporting Parenting — A Study of Parents’ Support Needs highlighted that Irish society 

is changing and, consequently, new ways of supporting parents are needed. The report further asserts that the 

majority of parents welcome parenting education or support groups but emphasises the need for a flexible approach 

to accommodate the huge variety among parents and their needs. 

in 1998 Geraldine French, in a joint Barnardos and Department of Health initiative, compiled a profile of parenting 

programmes in Ireland Enhancing Our Future, with many recommendations regarding "the content of parenting 

programmes". 

in the following year professionals involved in parenting support and education met in Dublin to review and develop 

guidelines towards best practice in parenting education. As a result, Towards Best Practice in Parenting Education was 

published by Barnardos and the ERHA in 2000. 

With this resource manual the National Children’s Resource Centre attempts to contribute to developments in the field 

of parenting education/support. This manual is aimed at supporting facilitators of parenting programmes and 

building on and complementing the care, advice and support already provided for parents, families and communities 

as opposed to substituting or replacing it. The core principle of the manual is empowerment, rather than direction, 

and can be expressed in the following ‘value’ statements: 

> Parenting is a continual learning process. 

> Both, parent and child learn and grow together. 

> There is no ‘bad’ parent or a ‘bad’ child. 

Openness to sharing knowledge and to new ideas improves parenting practices, 

Parents and children want to improve their relationship. 

Children need to be trusted with responsibility in order to act responsibly. 

we
 

The sessions are designed for parents of children of all ages. The learning methods and approaches put forward are 

appropriate to all age groups. However, there may be times when a learning method needs to be varied depending 

on the age and needs of a child. For example, it is not appropriate to use “problem solving" skills with a one-year-old, 

but they can be introduced and encouraged as a child learns and grows. 

ideally children need to be involved in the parenting programme at some level to meet the programme objectives. 

It is important, where possible, to explore the views of the children whose parents are taking part in the programme. 

This would help to assess the impact of the programme on parenting practices and the well-being of children. 

Some ways to do this are: 

> Asking children for feedback. 

» Organising, where possible, a once off session for children. 

» Running a parallel group for children while their parents attend the parent programme. 

> Developing a questionnaire for children especially for older children/young people. 

It is important to recognise that there is no blueprint for parenting, but many equally valid styles and approaches that 

work well. Parenting is a relationship, and the development and enhancement of this relationship is a primary 

objective of this manual. 
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AIMS AND OBJECTIVES 

In setting up or running a parenting group, the facilitator needs to give some consideration to the purpose 
of the group. 

For example, reflecting on what the group needs to achieve and how this will be done. This analysis will give rise 

to the values and principles on which the programme will be based. These need to be clear to both the facilitator 
and the group and will be reflected in the programme's aims and objectives and more specifically as each session's 
aim and objectives. 

The values and principles underlying this resource manual have been identified earlier. Its aims and objectives are 
outlined overleaf. 

Aims 

» To build on and complement existing community based supports for parents by providing training resources and 

methods for facilitators of parenting groups. 

> To enhance and enrich the parent/child relationship and thereby further the welfare of children. 

Objectives 

» To share skills, knowledge and experience in parenting. 

> To provide a forum in which participants can explore their roles and feelings as parents and their experience of 

being parented. 

To explore child/parent relationships and how children learn from their parents and parents learn from their children. 

To encourage parents to focus on their own needs as parents as well as their children’s needs. 

To explore ways of enhancing communication between parents and children. 

a
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To offer parents alternative ways of positive discipline with their children. 

» To evaluate and reflect on personal knowledge and learning from the group. 

SESSION STRUCTURE 

Each of the sessions described in this manual may be delivered on their own or as part of a series, with the exception 
of sessions 2,11 and 12. The introductory stage will vary, depending on whether or not delivery is on a‘once-off' basis 
or one of a set of consecutive sessions. Once-off deliveries will require the inclusion of elements of the introductory 
session in the session plan, e.g. icebreaker exercise or hopes and expectations analysis. If the session is delivered as 
part of a set, the introductory stage will include a recap of the previous session, exploration around how the 

intervening period went for participants and a focus on the application of new skills or ideas. 

The manual presents each session with a cover sheet followed by the session structure and content. The session cover 
sheet includes aim, objectives, materials needed, facilitation methods and resource list. 

The session structure/content include: 

» Introduction and check in 

» Core exercises and input from the facilitator 

» Practice skills 

» Resource list 

>» Evaluation 

The duration of each session is 2-2% hours. Most exercises can be shortened or lengthened depending on the needs 
of the group, and time will need to be allocated to the introductory stage. 

The first session with the group, be it a “taster” or introductory session, can include a short discussion on options for 
the end of course achievement celebration! 

Some sessions are presented with extra resource sheets which are included at the end of the session. These can be 
photocopied as handouts. The resource sheet at the end of each session serves as a guide for further information, 
materials and contacts. 

The full set consists of 12 individual sessions: 

>» "Taster" or Dream Catcher 

> Introductory 
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Nature of Parenting 

Parent's Childhood Experience 

Exploring Change in Families and Parenting 

Children and Parents Needs 

Play 

Communication/Active listening 

Problem Solving 

Positive Discipline 

Positive Discipline (2) 

Closing Session 

SETTING UP A PARENTING GROUP 

You want to set up a group for parents looking at parenting issues. Where do you start? 

> 

» 

b 

First you need to look at your values and goals. Why are you doing this? What do you want to achieve? 

Then you need to involve the parents from the beginning. 

Are there childcare/créche facilities? Childcare/créche facilities are essential for parent groups. They provide 

parents with a break from their children and encourages a greater number of parents to take part. 

Are you running any separate sessions for the children or perhaps a mixed parent/child group? How will you 

do this? 

Who is the group of parents? Are they from the same social background? Do they have particular circumstances, 

needs? What are the ages of their children? 

Where are they from? Do they know each other already? 

How will you advertise? Posters, newsletter, word of mouth? 

How many parents will participate in the group? Have you a maximum and minimum number of participants? 

Can parents join at a later stage? Is the group an open or closed group (open as in open to new participants all 

the time}? 

What do you do when parents don’t show up? Do you phone, call round, have a link person to do follow up? 

When will you meet? Think of access, the time of the sessions, the venue, childcare arrangements. 

What are the guidelines around children being in the room with parents? Up to what age? 

How do you record the session? 

Where will you meet? Is it a bright comfortable, warm room? 

Who will facilitate the sessions, will there be one or more facilitators? 

What is needed (equipment, facilities, materials)? Is there a budget in relation to the purchase of materials, 

fees or rent? 

Will you be able to run a taster session to gauge interest? (see outline of taster session p.21) 

Are there any possible links with other groups? 

What are your sources of support as a facilitator (supervision, encouragement, new ideas, colleague for working 

out plans)? 

How will you evaluate the group? 

Following consideration of all the above questions, you will be able to develop a programme plan of sessions/ 

activities. This should happen in consultation with parents to create a better match with their needs. 
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FACILITATOR GUIDELINES 

FACILITATION METHODS 

The exercises used in the manual are based on group work practices. A variety of group work methods are used including: 

Icebreakers: brief exercises to energise and warm up the group at the beginning of a session. 

Thoughtshower: collection of uncensored and unstructured ideas/thoughts in response to a topic (often also called 

“brainstorming’). 

Group Discussion: sharing of important viewpoints and opinions focused on an issue in the group. 

Debate: having teams propose arguments for and against a chosen statement/theme. 

individual and Pair Work: asking the group to work either individually (for example on a painting or worksheet) or 

dividing the group into pairs to discuss a chosen topic. 

Collage: using various materials, magazines, newspapers, cloth, stones, grasses, flowers, etc. to form a picture related to 

a chosen theme. 

Creative Materials: using paints, clay, drawing materials to explore and create themes (see section on Creative 

Exercises). 

Closure: brief exercise to complete a session. 

Evaluation: a means of establishing how effective a session has been. This can be done by visual methods, discussion 

or questionnaires (see section on Evaluation). 

Before using any of these methods in an exercise or session, ensure that you as a facilitator are familiar and 

comfortable with the method. 

PREPARATION 

As a facilitator, try to fearn as much about the group before and during the sessions. 

At this stage you will have drawn up a programme and session plan. Final preparation before the session will include 

some of the following checks: 

» Check that all the practical details are organised, e.g. venue, is it welcoming and relaxing with seating all at one 

level if possible, chairs in a circle, cushions on the floor. If possible have fresh flowers or a plant. You could use an 

aromatherapy burner to create a welcoming atmosphere. 

> If there is childcare for participants, it is important that it is well set up and run. 

> Have a comfortable working space, a good size room, light, heat, ventilation, and access to tea and coffee facilities. 

» Check the resources you may need, such as creative materials, photocopying, use of a television and video 

recorder. 

» Prepare the session outline, using the feedback received from the parents and using the sessions in the resource 

manual as a guideline. 

Be prepared for the topic! Explore your own attitudes and experiences, have done any background reading. 

if you are working with a second facilitator on this session or group, try to ensure that you both agree on specific 

approaches, plans, strategies. 

> Decide how you will record the sessions and arrange time for the recording. This will help in the evaluation of the 

programme. 

r
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FACILITATION STYLE 

According to Herbert & Napper (2000), anyone facilitating a group of parents is modelling parenting. This will involve: 

Being clear and assertive about boundaries, including those which are negotiable. 

Sharing care and concern. 

Creating structures for all to use. 

Being consistent and being seen to practise what you preach, 

a
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> Praising and thereby reinforcing the positives without focusing on the negatives. 

» Being aware that participants may transfer the sort of relationship they had with a parent figure on to you or 

project an idealised parent profile on to you. 

> Valuing everyone equally, respecting their differences. 

USING THE MANUAL 

Choose what is useful and relevant to you and your group. However, be aware that each group has their own needs 

and expectations. It is important to try to meet these needs in your sessions, rather than stick to a pre-planned and 

rigid programme. 

There are a variety of ways to use this resource manual such as: 

Choosing sessions according to the stated needs of the group. 

Designing your own programme. Mix and match exercises from different sections. 

Using some ideas along with other parenting support resources. 

Using the manual as a starting point to develop your own programme. You may have more exercises to add to each 

section. The wider the choice of exercise the better the variety. Hopefully, as a result of this, the greater the 

enthusiasm for group members to participate, share and learn. 

e
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RESPECTING DIVERSITY 

Each person is unique. As parents and children we are shaped by (among others) our culture, ethnic group, society, 

family set up and gender. This makes each life story different. 

Creating a respectful environment, where differences can be acknowledged, shared and respected, is the challenge 

of the facilitator. 

One approach that has been recommended for use in early childhood care, education and training is the "Anti-Bias" 

approach which is also useful for those facilitating parenting groups. 

Pavee Point in their recent publication ‘éist' advocates an anti-bias approach to promote the principles of equality and 

inclusion. Pavee Point works mainly from a Traveller perspective. It is also a human rights organisation, and the anti- 

bias approach is relevant to all children and parents in Irish society because it addresses not only cultural diversity, 
but also language, class, religion, gender and disability. The anti-bias approach is underpinned by four essential and 

integrated goals: 

> Nurture each person's construction of a knowledgeable, confident self-concept and group identity. 

» Promote each person's comfortable, empathic interaction with people from diverse backgrounds. 

> Foster each person's critical thinking about bias. 

> Cultivate each person's ability to stand up for him/herself and for others in the face of bias and discrimination. 

The underlying intent of an anti-bias approach is to foster the development of children and adults to think critically 

and be active in building a more caring, just and diverse community and society for all. 

Other issues around diversity may need to be addressed. For example, there needs to be diversity among facilitators of 

parenting groups (Riordan, 2001). Depending on the group participants there should be a diverse range of facilitators 

(for example, men and women, representatives from minority ethnic groups, parents themselves with a range of 

experience). 

Another issue is the importance of "the language of support". Research has shown that parents viewed words such as 

“parenting class” or "programme as stigmatising and negative as it implied a deficit in parenting. 

Traditionally it is women who access parenting groups — either informally (through parent/toddler groups) or formally 
through structured parenting groups. In his publication Getting Men Involved, James Levine outlines ideas for 

encouraging men to get involved. For example, say that men are welcome to the group, represent them visually 

either through posters and photographs or promote male facilitators. 

LITERACY SKILLS 

Some of the exercises in the sessions require the skills of reading and writing. These exercises can be modified to take 

into account the levels of literacy in the group. Since each group will differ, it will be the group leader's responsibility 

to recognise the literacy skills within the group and develop session plans accordingly. 
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Where possible, the literacy level of the group should be established before or during the first session. 

Change and modify the methods suggested in the session to allow for the fullest participation possible. 

For example, change the methods by: 

Replacing words with pictures. 

Using video recordings. 

Letting one person record notes. 

Assigning one person to read material aloud. 

Audio taping discussions for feedback, 

Using creative activities such as painting, drawing, collages, role-plays, drama, music and songs to represent the F
F
 

F
e
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individuals’ responses. 

This topic is raised early in your introductory session as part of the group's discussion on guidelines. Confidentiality 

and its limits need to be made very clear to the group. Confidentiality can mean different things to different people. 

When parents are asked about confidentiality, a common response can be “Everything that is said in this room, stays in 

the room." 

Check with the group what they mean and clarify what sort of things can be talked about outside the group. 
It is acceptable to talk about general topics outside the group and you want to encourage information sharing within 

families and communities. It is, for example, appropriate if the participants share useful ways of encouraging their 

children, discipline skills, or a creative exercise that they liked outside of the group. However, any personal remarks, . 

or anything that will identify the speaker or family outside the group, will break the confidentiality guideline. 

CHILD PROTECTION 

Concern about the welfare and safety of a child is the most important limit of confidentiality. Under the national child 

protection guidelines, Children First, any reasonable cause for concern about a child’s well being should be reported to 

the relevant statutory agency. In most cases this is the local health board or the Garda Sfochana. 
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ICE-BREAKERS 

ice-breakers are an important part of the group work process for many reasons: 

> They are fun and enjoyable (oh, so important). 

They give everybody an opportunity to participate. 

They create a particular atmosphere. 

They raise the energy levels in the group. 

They enable the development of trust and openness. e
S
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Choosing the right type of ice-breaker exercise is very important. There are many resources available that include 

icebreakers. Here is a selection that has proved useful. 

Rounds 

These are a great way to start any session, as they are non-threatening, but enable every member of the group to have 
an input. This can be invaluable during later discussions as a means of enabling shy individuals to contribute. 
Some examples are: 

Something good that happened last week was... 

| love/like it when my child... 

My favourite TV programme is... 

One way that my child and | had fun this week was by... 

My dream family holiday would be... 

When | am older | want my children to be... 

{am looking forward to... r
r
 

You may also ask group members to come up with their own ideas for rounds. 

This exercise can also be used at the end of a session, as a means of evaluating it/or highlighting learning. 

Some ideas are: 

» One thing | learned today is... 

The way | was in the group today... 

What | liked about today’s session is... 

What | didn’t like about the session is... 

| enjoyed when we talked about... 

A skill/thing | learned and will use again is... r
e
r
 

YS
 

YS
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Human Bingo or Find Someone Who 

This is a useful game for a new group, as it helps interaction between individuals. Give everyone a card and see who 

can fill it in first by going around the group, checking whose name can be filled in the different boxes. You cannot put 

the same person’s name in a horizontal or vertical line twice. Once everyone has completed their cards, you can 

discuss the answers. 

  se 

Watches Is good.at telling jokes Has two:ormore children Has one child 
Coronation St 

Has blue eyes Has a child whose Is a good footballer Has all boys 
name is Sean/Jack in their family 

Has been'toa 
parenting group/ Likes walking vo<Has all girls in the family Has curly hair 
course before 

Loves cooking Likes joining groups Is a single/lone parent Is a good dancer           
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Siblings 

Ask the group to divide themselves in the four corners of the room with these subsets: 

1. lf they were the oldest in the family. 

2.1f they were the youngest in the family. 

3. lf they were any place in the middle. 

4, if they were an only child. 

As the participants seek out their respective groups, ask them to recall what they liked or disliked about their respective 

places in their growing up days. For example, the oldest may have had to care for the younger brother(s) or sister(s) or the 

youngest may have had to deal with all the “hand me down clothes". Looking back, would they have preferred a different 
place. 

Who Am I? 

Explain to the group that the objective of the exercise is to allow them to get to know each other by expressing 

themselves through an object of their choice. 

Give the group 15 minutes to search the surrounding area (inside and outside, if appropriate) to find something that 

they feel represents some of their characteristics or expresses who they are. Ask them to bring it back to the room. 

invite each parent to show what he/she selected and explain what it represents (e.g.1 picked a rock because it is 

strong, smooth, colourful and old.”) 

Warm-Ups 

These can be used at the start of a session or as an introduction to a relaxation exercise. They are also good if the 

energy in the group is low. 

Shake Out 

Shake both arms, as if trying to shake your hands off the ends of them. Shake each leg in turn, shaking the whole leg, 
and trying to ‘throw off’ your foot. 

Windmill 

Gently swing each arm in as large a circle as possible, bringing it in front, then over the head and behind. 

Repeat several times, then start with the other arm. 

Back-rub 

Pair off roughly according to height. Stand back to back, and lean against each other. Both partners should start 
rubbing the other person, moving up and down and wiggling about! It's great for getting the body heat raised, 

but in mixed groups may make some individuals feel uncomfortable, so be clear about how they will handle it. 
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CREATIVE/RELAXATION EXERCISES 

Creative exercises are another useful way of exploring parenting issues. 

They are fun and enjoyable and parents often say that they found them relaxing. 

They can give parents the opportunity to try something new. 

They can provide a way of developing more creative and imaginative responses to situations and problems. 

Creative exercises remove the emphasis from the written word, and as a result, are good for groups with low 

literacy skills. 

> There is no right, wrong, best, or least with creative exercises. It is more about discovery, and increasing our 

awareness and expression. 

> They allow parents to draw on their own experiences, their culture and ethnicity. 

» They enhance the development of trust and openness within the group. 

Fr 
yr 

Fr 

Creative exercises are about using a range of materials such as paints, collage work, clay, playdough, cutting and 

sticking work from magazines, making posters, poetry, singing and dancing, using music, visualisation, guided fantasy, 

relaxation/meditation and role-play. Any exercise that encourages parents to think about a topic in a new way and 

have fun at the same time is creative. 

When using creative exercises it helps if the facilitator is familiar with the process and is at ease. As a guideline, only 

ask the group to do what you feel comfortable doing yourself. 

  
One challenge that often comes up when using creative exercises is the "I can’t do it" response, particularly when the 

group is asked to use materials such as paint or clay. Remind the group that the emphasis is on taking part and not 

the finished product. 

Here are some creative exercises included in this manual: 

1. Toy Bag Exercise (Introductory Session p24) 

2. Goals of Parenthood Collage (Nature of Parenting Session p26) 

3. Making a Family (Exploring Change in Families/Parenting Session p32) 

4, Making a Dream Catcher (Dream Catcher Session p21) 

5. Painting a Family Tree (Parent's Childhood Experience Session p28) 

6. Using Play Materials (Play Session p38) 

Here are some more ideas that can be included in your group session. 

Visualisation: This is an exercise where the facilitator guides the participants in creating an image in their mind. 

Guided Fantasy: This is where the facilitator offers the individual or group a series of images which they can visualise 

and explore in their imagination. 

Creating Your Special Place (Visualisation Exercise) 

Introduce this exercise as a relaxation and visualisation exercise. You will be asking participants to create an image 

in their mind of a special place. After the exercise you will ask them to create this image using paints or drawing 

materials. This picture can be as simple or as elaborate as they choose (paper, felt pens, markers, crayons and paints 

should be provided).To set the scene, play some calm relaxing music in the background. Ask participants to close their 

eyes, find a comfortable position and take a few deep breaths. Then slowly read the text below pausing after each 

paragraph. 

GROWING TOGETHER 
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Special Place 

We all need a place where we can escape, where we can be protected from pressure and stress for a while, But sometimes there is no such refuge. That’s when you need to create a safe and peaceful place in your imagination. A place you can go to anytime to relax. 

Your safe place can be real or fictional but it should feel right for you. It should be an environment where you are comfortable, calm and beyond the reach of any of the demands on you. It is a place where you can go and feel the tension release. Take a deep breath right in. Place your hand on your stomach and feel your stomach rise like a balloon as you breathe in, and when you breathe out fee! your stomach deflate. Do this a few times allowing your body to relax. 
Your special place can be indoors, outdoors, in the country or in the city, it can be anywhere you choose. When you find it, notice the view, how clear it is. What is above or below it? Is there anything blocking your view? What do you hear? What do you smell? If there is a fragrance, let it be something you associate with peace. Touch something and notice how it feels, 

This is your place. If it is too bright or too dark adjust the light, if it is too lonely just add people. If it is too warm or cold adjust the heat. Allow yourself to let go of any thoughts and become relaxed in your special place. 
Stay in your place as long as you like. Feel the peace. Let your special place surround you with protective grace. This place is yours and you can return there any time. Each time you need to do this just close your eyes, breathe deeply and think of your special place. 
Take a few deep breaths, become aware of the noises around you and then open your eyes when you are ready. 

Display the creative material and invite them to create a picture of their special place. Give them 10-15 minutes to do this. Where there is time, and if the group choose, they can share with the group the picture/painting they have done, and where their special place is, 

Also, encourage the group to bring their pictures home and hang them on the fridge and see what the response of their family is. Often parents will say that their children were amazed to see a painting that their mammy/daddy had done. It also can stimulate discussion at home with partners/spouses about what is happening for the parent in the group. 

A Day in the Life of a Parent (Visualisation Exercise) 

Introduce this exercise as a visualisation exercise. Ask participants to close their eyes and to think of what their day is like from the time they get up to the time that they go to sleep at night. You will guide them through their day and then you will ask them to open their eyes. Like the previous exercise, display a range of creative materials through which the parents can express their day. They can either choose a part of the day that is positive/stressful for them, or they choose to represent the whole day. 

To set the scene, play some calm, relaxing music in the background. Ask participants to close their eyes, find a comfortable position and take a few deep breaths. Then slowly read the text below pausing after each paragraph. 

      

Pay attention to your breathing. Scan the body, starting with your feet noticing where they touch the floor/chair. Go through your body becoming more aware of where your body makes contact with the ground. Breathe in and relax a bit further. 

Begin with visualising yourself early in the morning. What day is it? When you wake up, what is it you hear and feel? What is your first thought for the day? Where are your children? In your mind see what you do after you are awake. Do you have the same routine every morning? Do you get dressed first or get the children dressed? What happens next? If your partner is there what is he/she usually doing? Do you prepare breakfast, get washed, is there a quaue for the bathroom? 

What does it feel like during the first hours of the morning? Are you on your own or with the children? Do you bring the children to playschool, school, or out to work? If all your children and family are out in the morning, what does it feel like for you when you are alone in the house? 
What do you do next? Perhaps you clean up the dishes, hang out washing, get the dinner prepared, clean the house, spend time with the younger children. Just think for a moment of how you are spending your time in the morning. Are there parts you like? 

Lunch time. What happens? Are you out and about collecting children from play-school, school? How do you eat lunch? ls it something you do together? What happens next? What happens in the early afternoon in your home? 
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Are children playing outside/inside? Doing homework? Watching TV? 

As the day goes on how do you spend the rest of the day with the children? Are there times when you do something | 
together? What do you enjoy doing as a family? Try to visualise this as clearly as you can. Who is involved? What does it 

feel like? Now think about moments in the day that are stressful for you. Does the same thing happen every day? 

Do they happen at the same time? If they do, you know what time is the most stressful for you. Try to visualise what 

this feels like and how you deal with it. 

it is now evening time. What happens next? Perhaps your partner comes home or you go out? Do you sit down and 

eat as a family or are you all eating at different times? What do you do before the children go to bed? How do you 

feel? When do you get time to yourself during the day? If you do have time to yourself, what do you do? How do you 
end the day? Do you have a routine for going to bed? 

You have now spent some time looking at your day. Pick one situation in your day which is important to you. 

Look at where it takes place. Who is involved? What time of the day is it and what is it about? Keep this picture in your 

mind as clearly as you can. 

Now bring your attention back to the room. Notice your breathing, and how your body feels, and open your eyes. 

Take a minute to come back to the room and the group. 
  

The Clay Exercise 

(V. Oaklander) 

Have some clay ready, breaking off a ball of clay for each person. This is a good exercise to do at the end of a session as 

parents have found it relaxing and enjoyable. Also, it illustrates the importance of "messy play" for their children. Again 

the emphasis is on the "doing" not the end product. Encourage the group to take the clay home with them at the end 

(have nappy bags for them to take it home). Remember to ask them during the next session what they did with their 

clay. 

  

Close your eyes as we do this. Notice that with your eyes closed, your fingers and hands are more sensitive to the clay 

and can feel it better. When your eyes are open they can get in the way of your feeling the clay. Try this both ways to 

check this out. If you need to peek once in a while, that’s fine; then just close your eyes again. 

Now follow my directions: 

Feel the lump of clay as it is now ~ make friends with it. ls it smooth? Rough? Hard? Soft? Bumpy? Cold? Warm? Wet? 
Pick it up and hold it. Is it light? Heavy? Now | want you to put it down and pinch it. Use both hands. Pinch it slowly... 

Now faster...Take big pinches and small pinches. Do this a while... 

Squeeze your clay...Now smooth it. Use your thumbs, fingers, palms, back of hands. After you smooth it, feel the places 

you have smoothed. Bunch it up together in a ball...Punch it...if it gets flat, bunch it and punch it again. Try your other 
hand too...Bunch it up and stroke it...Pat it...Slap it...Feel the smoother place that you made after slapping it. 

Bunch it up, tear it. Tear little pieces and tear big pieces...Bunch it up. Pick it up and throw it down. You may have to 

peek for this...Do it again. Do it harder. Make a loud noise with it. Don't be afraid to hit hard. 

Now bunch it up again...poke at it with your fingers... Take a finger and bore a hole in the clay...Bore a few more 

holes...Bore one right through to the other side. Feel the sides of the hole you made...Bunch it up and try making 

lines of bumps and little holes with your fingers and fingernails and feel those things you make...Try your knuckles, 
the heel of your hand, the palm, different parts of your hand. See what you can make. You might even want to try your 

elbows. 

Now tear a piece and make a snake. It gets thinner and longer as you roll it. Wrap it around your other hand or a finger. 

Now take a piece and roll it between the palms of your hands and make a little ball. Feel that ball. Now bunch it 

up again. 

Sit for a moment again with both hands on your piece of clay. You know it pretty well now. 

Now as you relax, let your fingers move and begin to let the clay take shape and see what you made. 

Do this for 15 minutes. 
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Other ideas 

Collage work: 

Cut and stick pictures of people, and write down what they are saying/thinking. This can lead to discussions on many 

topics, e.g. communication in families. 

Houses: 

Give out drawings of a house for parents to fill in whatever details they want.This may include furniture and people. 

This can lead into a discussion of family and people at home. 

Themes of life: 

Choose a life theme and make a picture connected with it, e.g. marriage/new baby/new family, family growth/change, 

life, death, leaving/goodbye, love. This can lead to a discussion on life changes and differences. 

Colour associations: 

ent states - emotions, p 

baby was born it was a very yellow (hopeful) period in my life”. 

Life line: 

Draw your life as a line, journey or road map. Put in images and events, along the way. You can draw/write/use pictures 

from magazines. Variations on this are you can select one section and draw an image. Use sections labelled past, present 

and future. 

eriods of you 

Life priorities collage: 

On a large piece of paper, paint 3 horizontal bands of colour to represent far, middle, and near distances. Then cut 

out/draw pictures to represent different aspects of your family/life/work. 

Additional Resources: 

Windows To Our Children (Violet Oaklander, 1969) 

Art Therapy for Groups: A Handbook of Themes, Games and Exercises. (Marian Liebmann, 1991) 

The Artist's Way (Julia Cameron, 1994) 

RELAXATION EXERCISES 

Most parents, when asked how they relax or take time out, would say that they rarely get time to relax but when they 

do they choose positive things like going for a walk, playing sport, taking a bath, reading alone, having a massage, 

meeting friends and going out to the cinema. 

This exercise is another way to relax when closing the session. It provides parents with a short period of time to 

themselves before engaging in the next activities. Furthermore, it is a useful skill that they can use at home. 

Invite parents to take part and remind them to close their eyes as this is helpful during the exercise. However, closing 

your eyes is not essential and some may choose to leave their eyes open. 

BREATHING EXERCISE 

Set the scene, light a burner or candle, play some quiet, calm and relaxing background music. 

Ask the group to get comfortable, ask them to close their eyes and focus on their breathing. Tell them that they will spend 

the next 5 minutes focusing on their breathing. Invite each person to leave any thoughts behind and become present in this 
moment. 

Ask the parents to breathe in (inhale through the nose) and out through the mouth (exhale) being aware of each 

breath. 

With each in breath count 1 and each out breath count 2 and so on. 

» To begin with the facilitator will count each breath, but then each person can do this themselves privately. 

> If they feel that their concentration is drifting, remind them to focus on counting each breath they take. 

» After a couple of minutes ask the group to bring their attention back to the room again and when they are ready 

ask them to open their eyes again. 

» Check how everybody is feeling and how they found the exercise. 
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EVALUATION 

As part of the process of planning, organising and delivering a parenting programme, the facilitator/leader needs to 

collect data which will give them information to make effective decisions about improving any aspect of the process. 

The aims of evaluating can be summarised as follows: 

To develop training materials/resources 

To ensure participants’ needs are met 

To document evidence justifying subsequent actions 

To aid personal development as a facilitator 

F
F
 

S
e
 

To assess learning and development of participants and facilitator 

What Can Be Evaluated? 

There are many parts of a programme that can be evaluated. The options include: 

Aims and objectives 

Programme content 

Facilitation skills/style 

Group dynamics 

Learning activities 

Time and place 

Equal opportunities 

Assessment of learning 

Attendance Fy 
O
F
 

SY 
YF 

O
F
 

YF 
FT 

YF 

When to Evaluate 

You can evaluate at any time during the programme or afterwards if possible. 

How to Evaluate/Evaluation Methods   First of all choose which aspect you are going to evaluate and then choose an evaluation activity. Evaluate one or two 

aspects at a time. 

You can use a variety of methods such as: 

>» Question and answer. 

> Observation and recording the same (for example if someone describes change during feedback). 

> Keeping written feedback on participants’ own expectations of the programme, number of sessions and how 

often people attended, session plans with evaluation notes. 

Before introducing questionnaires as an evaluation method, check for literacy difficulties in the group. If you are aware 

of literacy difficulties, use alternative methods mentioned above (See also resource sheet section). For your question- 

naire, decide what you want information on and why. Develop short questions and try them out before you use them. 

Explain to the parents why you are using them and explain the purpose of evaluation. Try to ask questions that require 

more than yes/no answers. Some examples of pre and post programme questionnaires are included in this section. 

Self Evaluation 

In order to develop professionally and personally, facilitators need to continually self-evaluate. This means recognising 

what has worked well in addition to what changes need to be made. Celia Smith, in her book Developing Parenting 

Programmes, includes a detailed framework for self-appraisal,a copy of which is included here. A copy of a process review 

sheet is also included. 

Manual Evaluation 

A questionnaire to evaluate this manual is included as an Appendix. We would welcome any comments/feedback 

which would help develop resources. 
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A FRAMEWORK FOR SELF-APPRAISAL 

(Develaping Parenting Programmes Celia Smith 1996) 

  

  

Underpinning vaiues Example of programme content or 

process that promotes each aim 

Achieved(A) 
Working on (W) 

Not yet included (N) 
  

Incorporates multicultural family factors 

  

Actively challenges gender role, race and 

religious stereotyping 

  

Recognises and addresses socio-economic 

differences and their influence upon parenting 

  

Welcomes and recognises a diversity of family 

composition 
  

Values and addresses diversity in child rearing 
attitudes and practices 
  

Operates a ‘wealth’ model of family heritage, 

rather than a ‘deficit’ model of family needs 
  

Promotes empowerment of parents to be in 
control of their lives 
  

Emphasises parents’ existing skills 
  

Fosters the development of new skills for 
parents 
  

Explores what is meant by parental responsibility 

  

Addresses possible tension between children's 

and parents' rights 

  

Allows parents and group leades to share their 

expertise on a basis of equality 
  

Recognises the parenting role of people other 

than a child’s birth parents 
  

Promotes an understanding of child 

development 

  

Promotes an understanding of relationships: 
couple, father-child, mother-child, child-child 

    Actively welcomes feedback from parents and 
acts upon it         
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IDEAS FOR EVALUATING SESSION CONTENT 

(See also closing exercises in session plan) 

Self Evaluation 

Ask a colleague to observe you. Prepare a checklist in advance which includes all aspects you want feedback on. 
Don't forget to ask the parents’ permission and let the parents know that it is you, not them that is being observed. 
Participant 

Imaginary Line 

Decide beforehand which aspect of the group/sessions you want to evaluate and ask questions accordingly. 
Then ask the group to stand on an imaginary line from one corner of the room to the other with regard to a particular 
aspect, for example: 

“How much do you think you have learned from today’s session?" 
"How much of what you have learned will you use?" (a lot/not much) 
“Did your children notice any changes?" (a lot/not much) 

"Did your partner/family/friends notice any changes?" (a lot/not much) 

A Round 

Give a sentence to be completed (have one written out/or read it out), for example: 
The one thing | liked about this session was... 
The one thing that could have been done differently in this session was... 
What really helped the learning was... 

Post-It Spot Check 

Hand out post-its and ask parents to write/draw a comment/picture in relation to the aspect you are evaluating, and then ask them to position them on a line with a smiley face at one end and a not smiley face at the other end, relating to how much they enjoyed the activity. 
You could have a number of lines for different aspects being evaluated. You can also vary the post-it exercise by 
providing a post box (a shoe box covered with a slot for posting postcards and ask parents to "post" their feedback 
anonymously. 

Paper Wall 

Provide the group with A4 size coloured paper (all different colours). Ask them to write one word/draw an 
image/symbol to represent how they feel about the aspect you are evaluating. When they have done that, ask them 
to stick them to the wall (using blue tac). 

ROWING TOGETHER 
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SAMPLE PARENTS’ QUESTIONNAIRE 

(To be used before a course starts and at the end of a course) 

1.What do you like/enjoy about being a parent? 

  

  

  

  

2.What do you like/enjoy about your child/children? 

  

  

  

3,Describe the relationship between you and your child. 
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PARENTING SESSION EVALUATION 

Date: 

Group: 

Right now | feel 

  

| wish we had 

  

  

[liked 

  

i would not do again 

  

| enjoyed 

  

| hope that next time 

  

A skill | will try/re-use at home to do with my child/children is 

GROWING TOGETHER 
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PROCESS REVIEW SHEET 

1, What am I picking up about what is going on in the group? 

  

  

  

  

Who is participating? Who is not? 

  

  

  

  

  

  

  

Is there anything | need to do about it? 

  

  

  

if it is necessary to deal with an additional issue in the group, which part of the task can be left out? 

  

  

  

Source: Working Together with Parents. A Group Approach (Marlborough House, Princess Margaret Hospital, Swindon) 
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1 TASTER SESSION - "DREAM CATCHERS" 

Before a parenting group begins it is important to try to meet with the parents beforehand to find out what they hope 
and expect to happen in the group. A taster session can give parents an idea of what to expect in a group. 
A taster session provides the participants with a chance to meet with the facilitator and the rest of the group. This lets 
them think about issues such as "Do | like the group/facilitator? Who else is going to the group? Will there be anything 
new or interesting?" 

Make the taster session as sociable and informal as possible; provide tea/coffee and refreshments. The time frame can 
be from 1-2 hours. The structure of the session can be very flexible. An interesting creative activity to use as a taster 
session is the Dream Catcher session which is presented here as an example. 

Aim 

> To facilitate communication about aims, hopes and vision for parents. 

Objectives 

» To share and discuss the group's hopes, aims and vision. 

> To produce a large group artwork that resembles a dream catcher or to make individual dream catchers. 

(The two parts may be done together or independently.) 

Materials Needed 

Part 1: 

1 large sheet of cartridge paper, (A1 size) 

2 large sheets of strong cardboard (A1 size) 
Oil pastels 

Strong glue or tape 

A hole punch 

Different coloured thread, string or wool 

Beads 

Scissors 

Part 2: 

Willow cane (ask in craft shops) 

Different coloured threads or waxed thread. 
Ribbon 

Beads 

Glue 

Sticky tape 

Scissors 

Feathers and/or personal mementoes, e.g. photos, medals, lock of hair, etc. 

Method 

Individual Work 

Large Group Work 

Creative/Craft 

Resources 
Story of Dream Catchers 

Outline of the session 

Part 1 

Before the session you need to collect the necessary materials. 

» Gather the group around the large circular piece of paper. Ask the question, "what are your hopes and dreams 
coming to this group?" Then write parents’ ideas on the page, using different colours. If the group is comfortable 
with writing, invite parents to do this themselves, as this will break the ice for later artwork. 

» When you have a good collection of words and phrases, give each person a section of cardboard circle that you 
have pre-cut. If you are working with a parent and child group give each pair a section. Ask each person to pick a 
word or phrase that really appeals to them. This does not have to be one they suggested themselves, and at this 
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stage they don’t tell the rest of the group what they have picked. Using the oil pastels each person then draws 

their word or phrase on their section of card. Encourage the participants to do this quietly and enjoy the art 

materials. They can simply use colours, shapes to express their ideas. 

Some people will be finished earlier than others. They can bring up their pieces to you and you can begin to paste 

them together. 

When the entire circle is assembled, ask the group to sit in a circle around it and invite people to share what word 

or phrase they picked and to say a little about why and how they illustrated that one. Interesting things may 

emerge, like nearly everyone in the group picking the same word even though the pictures are different. 

Now give everyone the coloured threads and beads. Starting from the holes in their own piece ask them to use 

the thread to link with another idea or ideas that they particularly liked, they can use beads with the thread. This 

bit is fun and a further chance to communicate in the group. 

Explain the significance of the dream catcher (see resource story of Dream Catcher) and suggest to the group to 

continue decorating it with feathers and other mementoes to mark significant moments in the life of the group. 

Dream Catcher — Instructions: 

  

Use a small piece of sticky tape or a dab of glue to secure the end of one of the ribbons to the ring. 

Wind the ribbon neatly round the ring. 

  

To make the web, tie the thread to the ring, leaving a 4cm tail. 

Make loose loops at intervals of about 2.5cms all round the ring, knotting each loop once. 

  

Now start looping the thread over the centre of each of the loops you have made. 

No need to knot this time; just press the waxed thread firmly where it crosses the loops, 

to keep it in place. 

You can add a tiny bead to the thread every now and then, spacing them out round the web. 
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5. Continue making loops in this way until you have only a small hole left in the middle of the web. 
Finish off by making a neat knot onto the last loop, press the knot firmly, and trim. 

6. 

  
7. Cut the second ribbon in half. Knot the ends of one piece together. 

Thread the ribbon over the ring to make a loop for hanging your Dream Catcher. 

8. Thread 2 of the large beads on either end of the other piece of ribbon, making a double knot at each end to keep 
them from falling off. Thread this ribbon over the ring at the opposite side to the hanging loop, to make a tail. 

9. Push feathers into the web at either side of the ring. 

Part 2 

Individual Dream Catchers 

You can follow the group dream catcher session with one where participants make individual dream catchers. This 
could also be a way to close a series of sessions, allowing each person to bring home a souvenir of the work done. 
Encourage participants to bring in personal mementoes to decorate their individual dream catchers. Follow the 
instructions on the kit below. Use willow for the frame, you need to soak it overnight to be able to bend it into shape. 

Story of~ Dream Catchers 

Dream catchers are ritual objects which are embedded in the belief system of Native Americans and have become 
a fashionable decoration recently. 

They look like a web or net woven on a circular frame with feathers and beads hanging from it. Native Americans 
believe that the spider is the guardian of dreams and when a child is born they weave a dream catcher for that child. 
The web is supposed to keep the bad dreams out and the good dreams pass through the holes. The bead at the 
centre of the dream catcher represents the spider. 

The feathers or other objects that may be hung from the dream catcher represent the child's achievements and may 
be added to as significant developmental milestones are passed. 
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2 INTRODUCTORY SESSION 

Aim 

> To get to know one another, explore content of programme and devise a group agreement. 

Objectives 

To learn the first name of each participant in the group. 

To discuss and agree the course/session structure and possible topics to be covered. 

To agree a set of group guidelines for the course. 

Participate in a fun exercise to share childhood experiences. 

List own strengths and weaknesses as parents (optional). —
 

-
 

oe
 

ee
 

wr
 

Materials needed 

Flip chart and markers 

C.D/cassette player 

Toy bag containing a variety of small toys, e.g. doll, train, cars, parts of a tea-set, teddy, book, skipping rope, ball 

Small notebooks and pens 

Music, candles, flowers, or aromatherapy burner to create a calm and peaceful atmosphere 

A selection of colourful notebooks or journals 

Methods 

Icebreaker 

Group Discussion 

Individual Work 

Pair Exercise 

Thoughtshower 

Presentation 

Resources 

Tips: Tried and Tested Ideas for Parent Education and Support (Herbert & Napper, 2000) 

The Gamesters Handbook 1, 2 and 3 (Brandes & Norris, 1998) 

NCRC, Barnardos 

introduction and Welcome (5 minutes approximately) 

Facilitator introduces her/himself, outlines background of the course and agrees any other requirements such as 

"housekeeping" (smoking policy, domestic arrangements, start and finish times, etc.) 

Check what other supports are available in the area and mention them to the participants. For example they may be a 

local counselling or family support service. 

It is important to be clear about the limits of the group. More serious and persistent problems may require specialist 

professional attention outside the group. 

Develop a ritual to signify the start of the session, e.g. light a candle. 

Icebreaker Exercise (15 minutes) 

Participants introduce themselves, either individually in the large group or as part of a pair exercise. Choose from 

resources section on icebreakers. 

Developing group agreement/guidelines (35 minutes) 

It is useful to clarify the reasons for an agreement/guidelines. 

The most effective way for the group to develop guidelines is to thoughtshower ideas, either in the whole group or in 

sub-groups with pens and large sheets of paper. Then agree which guidelines will be adopted for the duration of the 

programme. Ground rules should be phrased positively, e.g. "Let people speak" rather than " Don’t interrupt..." 

The guidelines should include agreement on: 

Confidentiality and its limits 

Housekeeping issues (e.g. no smoking, drug free zone, time for breaks, switch off mobile phones) 

Rules of participation 

p
e
 

a
g
 

Feedback and complaints 
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> Recording of proceedings 

Toy Bag Exercise (5 minutes) 

Scatter the toys on the floor in the centre of the group. Ask parents to look at the toys for a couple of minutes. 
Then ask them to choose a toy (without removing it) which brings them back to a "happy time” in their childhood. 
Invite each parent to share the memory with the group. 

Feedback: (30 minutes) 

Round of discussion on any particular issues/memories aroused. Check what made it a happy memory, identify any 
common issues among the group. The aim of the exercise is to connect parents into what it feels like to be a child. 
We nearly all have memories of being a child. 

Following this exercise, the group may choose one or other of the exercises below. 

Hopes and Expectations (30 minutes) 

Divide the group into pairs and ask them to think about what topics they would like to see covered in the course. 
Feed back to the group and record on a flip chart, making sure that you have identified clear parenting issues. 
Agree with the participants that these topics will be recorded and reviewed at the beginning of the next session. 

Or 

Present Expectation Sheet and Parenting Questionnaire (5 minutes) 

Ask them to complete and then feed back to the group. Give a brief explanation on the purpose of evaluation, i.e. 
feedback on views/preferences/concerns. 

Strengths and Weaknesses as Parents (5 minutes) 

If you want, you could have a selection of different journals/notebooks available. Ask the group to choose one each. 
This is theirs to keep to record, if they choose, their experiences, feelings, actions and skills learned on the course. 
Start with their strengths and weaknesses as parents. This is for personal use only and can be shared with the group 
by choice only. 

Practise Skills/Homework (5 minutes) 

Ask parents to focus on one activity they can do with their child. Ask them to choose something that they normally do, 
becoming more aware of their interaction and how their child responds. Say that we will check in next week to see 
how it went. For example, notice what you do/say to your child when you pick him/her up from playschool. Suggest 
discussing the experience at the next session. 

Closing Exercise (5-15 minutes) Session Evaluation 

It is a good idea to finish the session with a relaxation or breathing exercise (see Creative/Relaxation section). 
End with a round of "One thing that | will take away with me from this session is..." 
Check with each member of the group how they are feeling and close the session. 
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3 THE NATURE OF PARENTING 

Aim 

> To explore the nature of the parenting role. 

Objectives 

> To define the term parent. 

» To share and discuss feelings/behaviours associated with parenting. 

» To clarify the goals of parenting. 

» To record and acknowledge the ups and downs of parenting. 

Materials needed 

Group guidelines (from previous session) 

Flipchart, markers 

For collage work, selection of old magazines, paper, glue, scissors, sellotape 

Music of choice (check in with group as to what they like), candles, flowers, aromatherapy burner to create a calm and 

peaceful atmosphere 

Methods 

Group Discussion 

individual/Pair Work 

Thoughtshower 

Resources 

Raising a Responsible Child (Dinkmeyer & McKay, 1996) 

Thoughtshower (20 minutes) 

Write the word parent in bold and large letters on a flip chart. Ask them to thoughtshower all the words that come 

into their minds when they think of “parent. If there are literacy difficulties in the group, say the word parent or have 

photographs/ pictures from magazines/newspapers representing parents with their children. Be sure to include 

pictures that represent different family types from various cultural backgrounds. During the discussion that follows, 

explore participants’ ideas. 

The group could divide the list into positive and negative images. 

Collage: Goals of Parenthood/Parenting (20 minutes) 

Ask the group to make a collage either in pairs or individually, representing the nature of parenthood and/or family. 

Encourage the group to think of all the possible family groups there are (e.g. step families, lone parent families, foster 

families, gay/lesbian families, adoptive families, children living with grandparents, mixed race families.) 

Also ask them to include images/pictures that represent the goals of parenting. 

Feedback: (20 minutes) 

Allow plenty of time as this exercise often stimulates many ideas, values, and beliefs about parents/carers, 

childhood and family life generally. At the end write on a flip chart, what the group think are the goals of parenting. 

Suggestions might include: 

To bring up a child who is happy, healthy, confident, respectful, responsible, and independent. 

> Todevelop and strengthen a lifelong relationship with your child. 

> Tohelp and support your child to be a responsible adult. 

» Toraise a child who is loved and can give love. 

-
 

Practise Skills/Homework (5 minutes) 

Possible suggestions might be: 

» Note something that you do well as a parent/family. 

> What aspect of parenting did you find challenging? How did you handle it? 
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Evaluation of the Session (5 minutes) 

Hand out worksheets and ask the group to complete them. (See evaluation section for ideas for evaluation in groups 

with literacy difficulties.) 

ideas and Structure of Future Sessions (5 minutes) 

Discuss the plan for the next session with the group. 

Closing Exercise (15 minutes) 

Draw a picture of a river and a suitcase on the flip chart. 

Ask the group to put one thing from the session that they did not like into the river, and to put one thing that they will 

take away with them from the session in the suitcase. 

Check in with each person in the group how they are feeling and close the session. 
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4 PARENT'S CHILDHOOD EXPERIENCE 

Aim 

> To examine how our own childhood experience impacts on current family situations. 

Objectives 

» To understand the relationship between past experiences of "parenting" and current parenting practices. 
>» To revisit the past and recognise parenting styles or patterns of behaviour. 

Materials needed 

Paints, paint brushes and paper (for painting the family tree exercise) 
3 sorts of construction/play materials, such as duplo/lego, playdough, stickle bricks, “construct o straws" or a selection 
of household junk such as boxes, toilet roll holders, glues and sellotape. 

Methods 

Group Discussion 

Individual/Pair Work 

Thoughtshower 

Presentation 

Role Play 
©
 _
 

Resources 

Visualisation on Images of "Family Tree" 

Parenting Styles 

Genogram 

Raising a Responsible Child (Dinkmeyer & McKay, 1996) 

Family Tree/Painting Exercise (15 minutes, see resource "Images of Our Family Tree”) 

introduce the family tree exercise. Ask the participants to close their eyes and try to see in their minds (visualise) an 
image of a tree. When their eyes are opened ask them to paint or draw the tree. Reassure them not to worry about the 

painting, they can tell the group about it at the end. 

Group Feedback (20 minutes) 

During group feedback, identify factors that have sustained the family tree. What made it stronger? What supports the 
growth of the tree? The group could also look at what the tree was like in the past or how will it grow in the future. 
Furthermore, try to find out how this tree would differ from that of their parents/grandparents. Attempt to make the 
link between parenting through the generations. Maybe they have painted more than one tree. The group can share 
similarities and differences. 

Parenting Style Exercise (5 minutes) 

Introduce the topic by asking the group to thoughtshower on the different styles of parenting. Ask them to think 
about what comes into their mind and whether there are different styles. If so, what are they? Record verbally and 
on a flip chart. 

Feedback (10 minutes) (Also see Resource “Parenting Styles) 

Styles generally fall into 3 groups: 

Giving Orders (Authoritarian) 

Giving In (Permissive) 

Giving Choices (Democratic) 

Role Play/Play Session (10 minutes) 

Form 3 groups and ask for one person in each group to volunteer as a group leader. Take the leaders aside and present 
them each with a card with a style of parenting written on it (see above). Each group leader is to assume the role in that 
particular style. For example, if they have been given the "authoritarian style" they are to behave and act in that style. Ask 
them to instruct their group to build a house with the materials given. One group has playdough, another Duplo/Lego 
and the other a selection of household junk, e.g. cardboard boxes (any construction material will do). The leaders are to 
encourage the group to complete the task in the style they have been given. They have a time limit of 5 minutes. 
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Feedback 

Ask members of each of the smaller groups how they felt doing the exercise, and also ask the leaders. Check with the 

group if they knew which style their leader was. 

Ask the group what they think children learn from each style. Also, check with the group 

what style of parenting will help them best to achieve their goals of parenting. (recap the previous session on Nature 

of Parenting). If it is a stand alone session ask them to come up with their goals of parenting. Moreover, check with the 

group how their style of parenting differs from that of their parents. Then check with the group what they think their 

style is. 

What kind of parent do they want to be? Look at the benefits and weaknesses of the various styles. 

Practise Skills/Homework 

Ask the group to decide on skills they will focus on for the week. (Suggestion, look at their own parenting style and 
how they are democratic, (i.e. giving choices). Plan for next week's session/follow on. 

Check In and Close 

Ask parents for one word to describe how they feel at the end of the session. 

Resource - Visualisation on Images of our "Family Tree" 

(adapted from Windows to our Children, V. Oaklander) 

> Ask parents to find a comfortable position and to close their eyes. 

> Bring attention to their breathing, taking each breath in through the nose and out through the mouth. Notice how 

the stomach is rising and falling. 

» Scan the body, starting with the feet and noticing where they touch the floor/chair. Go through the body 

becoming more aware where the body makes contact with the ground. Breathe in and relax a little further. 

> Begin by asking the parents to imagine that their family is a tree. Ask them what kind of tree they are. 

Give prompts such as "a big strong oak tree, a weeping willow". 

> Ask them are you a small or large tree, big and strong. What season is your tree in? Is it spring where the buds are 

beginning to grow, summer with full and healthy leaves and blossoms? Is your tree in autumn where the leaves 

are beginning to turn brown and fail from the trees or is it winter and your tree is bare? 

» Ask them what are your stems and branches like? What are your roots like, or maybe you don’t have any. If you do 

are they long and straight? Are they twisted, are they deep? 

» Where is your tree? Is it in a forest, all alone in a desert, in a pot or growing in the ground? What is around your 

tree, other trees like yours or different ones, animals, people, children? 

» What's it like to be this tree? How do you survive and who takes care of you? What's the weather like for you 

right now? 

» Then ask the parents to open their eyes when they are ready and to draw or paint their trees. 

Resource ~ Parenting Styles 

(Extract from Parenting Young Children Dinkmeyer and McKay, 1997) 

Giving Orders (Authoritarian) 

This style is also called authoritarian. The parents are strict. They set a lot of rules. The children are expected to obey 

the rules exactly. Often strict parents reward and punish children to keep them in line. 

What do children learn? 

Rewards lead children to expect payment for being good. When children are punished for “being bad" they may learn 

to fear and resent parents. 

Giving In (Permissive) 

Giving in is also called permissive parenting. Permissive parents set no limits. Children grow up without guidelines. 

The parents give in to whatever the children want. We often say these children are "spoiled". 
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What do children learn? 

Without limits children will have trouble getting along with others. These children usually learn to do as they please. 

They don’t learn to care about feelings and the rights of others. Society sets limits. Children with no limits on their 

behaviour will have difficulty learning how to behave in society. 

Giving Choices (Democratic) 

What approach to parenting will help you reach your goal? We think the democratic method of giving choices is the 
most effective, 

Democratic parenting is based on equality and respect. We all have different abilities, responsibilities and experiences. 

But we are still equally worthwhile as humans. 

Does this mean that your child has the same privileges as you do? No. It means that you recognise the importance of 

your child's wishes. It also means that you involve your child in decision making when appropriate. Democratic parents 

give a chiid choices that fit the chiid’s age and development. Young children’s ability to make choices is limited. They 

can't yet depend on themselves to keep the rules. They need adults to set limits for them.When children go past the 
limits they need adults to follow through with consequences. The democratic method helps children become 

responsible, It does this by giving choices within set limits. 

What do children learn? 

A democratic parenting style gives children freedom within limits. Children learn that their choices count and carry 

responsibility. They learn respect. 
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Resource Sheet - Genogram 
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After you have completed your genogram exercise, respond to the following questions: 

>» Who really met your need for attention? (That is, who left their world, entered into yours, and did things with you 

that you like to do?) 

  

» Who gave you affection? (That is, who communicated care and closeness through physical touching and 

verbalized love?) 

  

>» Who gave you empathy? (That is, who expressed their feelings of hurt and sadness when you hurt, instead of just 

giving advice or pep talks?) 

  

» Who gave you approval? (That is, who expressed their affirmation and appreciation to you? 

  

>» Set aside time to discuss your insights and feelings. 

GROWING TOGETHER 
Page 31



  

5 EXPLORING CHANGE IN FAMILIES/PARENTING 

(adapted from An Eye to the Future, Relate and Teen Between) 

Aim 

» To explore changes that can take place in family life and how it impacts upon the family. 

Objectives 

» To identify types of changes affecting parenting. 

» To acknowledge the relationship between change and the resultant effect on the family. 
> To recognise different interpretations of the meaning of ‘family* 
» To share and discuss the changing nature of families/parenting. 

Materials Needed 

Sheets of flip chart paper, sellotape, glue, scissors, newspaper, magazines (be sure to include magazines that contain 
representations of different age groups, cultures, ethnicities, disabilities.) 

Methods 

Group Discussion 

Thoughtshower 

individual/Pair Work 

Resources 

Statements on Family Change 

An Eye To Their Future ~ A Resource Pack For Working with the Impact of Family Breakdown (Teen Between, 1999) 
When Parents Separate ~ Helping Your Children Cope (Veritas, 2001) 

Family Change (20 minutes) 

If this is a stand alone session ask the group to think of a family type to work with (see session on nature and goals of 
parenting for suggestions.) Individually or in pairs ask the group to cut out figures from the magazines, and to give 
each member a name and age. If this is a follow on session you could also use the collage that was completed by the 
group on the Goals and Nature of Parenting. 

Then ask the group to thoughtshower the variety of ways that families might change and the reasons why, and write 
the responses up on the flip chart paper. 

Here are some ideas that other groups have come up with: 

Anew baby 

Parents separating or divorcing 

A parent forming a new relationship or re-marrying 
The death of a family member (adult or child) 

A young person growing up and leaving home, a child going into care of the health board 
» Achild being adopted 

» Moving house 

» Changing jobs, schools 

a
 

a
 

a
 

Focus on Change (45 minutes) 

Agree with the group one change to focus on first, noting that other changes can be introduced and explored later. 
Ask each pair/individual to re-arrange their family group to represent the family change. Ask each pair/individual to 
explain the family group they have chosen and to describe what each family member might be feeling about the 
change and why. Record the same on a flip chart. 

Suggested questions to discuss: 

> How might that person feel about what has happened? 
> What could the good things be? 

> What might the not so good things be? 

» How do the parents feel and how does this effect their role as parents? 
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Do the changes effect our goals as parents? (Link in to previous session on Goals of Parenting) 
How might the children feel? 

What are the differences? 

> 

> 

» 

> What could each family member do to help themselves? 
> What kind of support would be useful/helpful at this time? 
> Where could they go for support? (If there are local supports in the area highlight this? 
» Are the supports available different for each member in the family? 
> Will their feelings change over time? 
» How might they change? 

Explore also how might the family change again, and ask the same questions, you may need extra characters for this. Remind the group that they are working with the same family so they will need to decide what ages the characters are when the next change takes place, and build on the situation and relationships already established. 
Family Change — Agree/Disagree Game (30 minutes) 

Have some statements about family life (that you may or may not believe in). 
See Resource — Exploring Family Change for examples. 

no Put a large piece of paper with “agree”, "strongly agree", "disagree" or "strongly disagree" in each corner of the room. If there are literacy problems in the group you could also put up a picture of a face with a happy/happier, sad/sadder face in each corner representing each of the 4 positions. 
Read each statement out and ask everyone to stand near to the sheet or picture that closely describes their view. 
Once everyone has taken a position, get the group to turn to someone near them and talk about their reasons for standing where they are. 

Then find someone at a different corner and again discuss reasons for standing there. 
Come back as a group and discuss: 
Whether people had similar or different views? Which statements caused the most discussion? Whether anyone changed their minds as a result of talking to others? 
Link the discussion in previous sessions about the goals of parenting and look at how these goals can still be reached during times of change. 

Practise Skills 

If their family is going through change (such as a new baby in the family or separation), ask parents to focus on what their children need at this time. Make special time for their child/children to find out what they want and need at this time. 

Check In and Close 

Check in to see how each member of the group is feeling and carry out evaluation exercise (see evaluation exercise). Where there is time, finish with a relaxation/creative exercise. See section on Relaxation/Creative Exercises. 
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Resource - Statements on Family Change 

Even unhappy parents should stay together for the sake of the kids. 

Parents can’t have a good relationship with their children if they live apart from them. 

You can be a proper family if you aren't related by blood or marriage. 

Children should choose who they live with when parents separate. 

A step parent should be able to discipline their step children. 

Step children should all be treated equally by the parents. 
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6 THE NEEDS OF CHILDREN AND PARENTS 

Aim 

» To explore the needs of children and parents, the effects on parent/child relationship and to increase 

understanding of the concept of self-esteem. 

Objectives 

To identify the needs of children at different ages. 

To identify the needs of participants as parents and also of parents in general. 

To recognise how differing needs impact upon parent/child interactions. 

To design a diagram illustrating how self-esteem can be strengthened. e
e
 

er
 

er
 

Materials needed 

Flip chart, markers, index cards with questions for exercise on Children’s needs/Parent’s needs. 

Resource — Children’s Needs, Children’s/Parents’ Rights. 

A selection of old magazines and newspapers, glue, cello tape, scissors, markers, crayons and paints. 
  

Methods 

Thoughtshower 

Group Work and Group Discussion 

individual/Pair Work 

Resources 

The Needs of Children and Parents 

Resource Pack - Child Development ( Barnardos NCRC) 

The Needs of Children (Mia Keller Pringle 1975) 

Self Esteem Exercise Confident Children (Gael Lindenfield 2000) 

Child Development and Personality (Mussen, Conger and Kagan 1979) 

Thoughtshower Needs (15 minutes) 

Divide into 4 groups. 

Group 1 - Thoughtshower on what a young child needs (0-3 years).You may choose that the age can be determined 

by the age of the participants’ children. 

Group 2 - Thoughtshower on what a young school going child needs (4-12 years). 

Group 3 - Thoughtshower on what teenagers need (13 years and older). 

Group 4 —- Thoughtshower on what parents need. 

Feedback (30 minutes approximately) 

Each group feeds back to the larger group. 

Note to the facilitator 

Refer to Resource Sheet on basic needs and any other information on child development. 

During feedback and discussion look at how needs are met for children and parents? 

What do we notice about the needs of the different age groups (including parents)? 

What prevents or hinders us from meeting these needs? 

What changes if any do we need to make to meet our children’s needs and our own needs? 

What happens when needs clash? 

Link to the importance of listening to each other in order to reveal needs which sometimes may not initially be 

expressed. 

Thoughtshower Self-Esteem (5 minutes) 

The following responses might emerge: 

Self-esteem may mean that we belong and are accepted; we are strong and capable; we are loved. 

Self-esteem helps our children to be ready to deal with life. 
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Explain Concept of Self-Esteem: (5 minutes) 

Self-esteem is based on how we rate ourselves. This means rating ourselves as to how we match up to ideas of what 
we should be or how we would like to be. For children, the quality of their relationships will impact heavily on their 
self-esteem. For example, parents’ expectations, together with the way they see their children, will in turn affect how 
children see themselves and, consequently, their self-esteem. 

Group discussion (15 minutes) 

Write on a flip chart or read out the statement: 

‘“Acaredree childmood is a happy childwod" 

Ask the group for their opinions on this statement. 

During the feedback, highlight that it is not the "problems themselves that cause difficulties for children but how they 
respond to them". If a child or parent has a strong sense of self-esteem it will help them get through problems. 

Exercise: Look at Ways of Strengthening Self-Esteem (20 minutes) 

Draw a large outline of a person on a large sheet of paper (stick 2/3 sheets of flip chart paper together) with the title 
"Strengthening Self-Esteem”. 

Ask the group to produce a group collage of ways to strengthen self-esteem. Choose images/words from magazines 
that represent ways to increase self-esteem, or draw/paint on the “body” words or images. 

Some ideas may include: 

Show respect to yourself as parent and to your child; consider your child’s feelings; 
notice your child; support your child’s interests and develop your own; give choices; help 
your child learn from mistakes; accept your child and yourself as a parent; encourage yourself and your children; 
show your children you love them. 

Feedback on the same (15 minutes) 

Practise Skills/Homework (5 minutes) 

Ask the group to decide on what skills to focus on for the week. 
Suggestions: 

Each parent will look at one way to encourage their child during the week. Also, consider encouraging parents’ own 
adult relationships whether with a spouse, a friend, a brother, or sister. Encourage parents to create time to do 
something for themselves. 

Check In and Close 

Check to see how each member in the group is feeling and hand out evaluation forms and/or ask for feedback on how 
the session went. If there is time, finish with a relaxation/creative exercise. See section on Relaxation/Creative Exercises. 
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Resource Sheet - The Needs of Children and Parents 

(The Needs of Children Mia Kellmer Pringle, 1975) 

Basic Needs of Children (is applicable for parents also) 

Physical care, food, clothes, hygiene 

Love and affection 

Stimulation, exploration and play 

Security, stability, consistency and routine 

Guidance and control 

Responsibility appropriate to age 

Independence and protection 

rr
 

i
 
a
 

a 
ae
 

Children have also a need of their own identity and history (Pugh & De’Ath, 1994). This includes an awareness of their 
parentage and extended family (particularly if they are adopted, or if their parents have separated). Some children, 
particularly those who have moved to Ireland, may have very different cultural, ethnic or religious roots from the 
white, Christian majority traditions. Parents may wish to encourage this separate identity in their children while at the 
same time creating a sense of belonging to the new community in which they are living. 
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7 PLAY 

Aim 

» To promote an understanding of the importance of play and to encourage participants to get in touch with their 

own sense of play. 

Objectives 

we
 To identify the thoughts and feelings associated with the experience of play. 

To define play in words and compile list of activities observed in children’s play. 

» To create an awareness of the positive benefits of play. 

ae
 

» To recognise the benefits of play for child development. 

Materials needed 

Play materials including a doll house with dolls and furniture, large and small blocks, cars, trucks, animals and people, 

paper, scissors, tape, stapler and crayons, playdough, two telephones, hats and handbags. 

Flipchart and markers. 

Methods 

individual/Pair Work 

Group Discussion 

Thoughtshower 

Resources 

The Power of Play 

Getting Involved ~ Workshops for Parents (Ellen Frede, 1955) 

Bringing Up Responsible Children John Sharry, 1999) 

Parents Plus Programme (John Sharry & Carol Fitzpatrick 1998) 

"Hands on Experience” (15 minutes) 

Ask each participant to find a partner, pick out a set of toys and play with them for about ten minutes. 

As participants play together, give them support and encouragement as needed. After eight minutes or so, 

give a two-minute warning: "We'll be stopping in about 2 minutes to talk together about our play.” 

Check in with each pair about how they found their play experience, whether it was fun and if they discovered 

anything new. Write the comments down on a flip chart and summarise the findings. 

Defining Play: (20 minutes) 

Divide the group into two: one to list all the words that describe play and one to list actual play episodes they have 

observed in their children. 

Give each group a sheet of flip chart paper and marker to record what is being said (if they so choose). 

After 10 minutes call the 2 groups together and ask each group to summarise the findings and present their definition 

of play. 

How to Play with Children and The Benefits of Play: (10 minutes) 

Divide the group up into pairs to explore: 

1. How they play with their children. 

2. What they think are the benefits of play. 

Feedback (15 minutes) 

During feedback, draw on all situations where parents play with their children. Be careful not to forget about the older 

child — we all need to play. 

How does play begin and continue? What is happening for the child/parent? (See Resource Sheet on The Power of 

Play and provide some input if needed). Discuss the benefits of play and consider any concerns parents may have 

about play, e.g. play may be aggressive or destructive. 

Parents’ Play (10 minutes) 

Thoughtshower on parents’ "play" or the recreational needs of parents. 
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Practise Skills 

Let the group decide on skills they want to practise for the week. Suggestions may include to set aside a time for play 

with the children remembering all the ideas/skills they learned form the group. 

Check In and Close 

Check to see how each member in the group is feeling and hand out evaluation forms and/or ask for feedback on how 

the session went. If there is time, finish with a relaxation/creative exercise. See section on Relaxation/Creative Exercises. 

Resource - The Power of Play 

"Play must not be left to chance, for it is through play that the child learns eagerly and with enjoyment" (Froebel). 

Play is an essential part of a child’s development. It is through play that a child learns about the world and his/her 

place in it. It is through play that the child practises the necessary skills to learn, grow and develop and get along with 

other children/people. Play also allows children to practise social interaction. 

Play is also another opportunity where a parent can continue to give a child positive attention. As a result, this builds 

on a positive relationship. 

Guidelines for Play with Children and Parents 

Set aside a special time for play. Plan this in advance where possible. 

Let the child direct the play. This gives the child a chance to be in control and make decisions. Follow your child's 

lead rather than imposing your own and encourage your child to make choices, Accept their ideas, and support and 

encourage them. 

Listen to what your child is saying, and give your full attention. 

Describe what your child is doing rather than ask questions (e.g. if your child is constructing a house with Lego, 

" See that — you have made a lovely house with a green door.") 

Praise their play skills. 

Enjoy and have fun. 

GROWING TOGETHER Page 39 

 



Page 40   

& COMMUNICATION/ACTIVE LISTENING 

Aim 

> To explore and strengthen the skill of communication. 

Objectives 

» To recognise that what is said is not always what is heard. 

» To practise active listening techniques and “I” messages. 

» To understand the difficulties for children in communicating feelings. 

Materials needed 

Feeling cards/feeling faces. (Have a range of cardboard cards with feeling words on each one. See Resources ~ 
List of Feeling Words) 
Scenarios for use in role-play. See Resources. 

Handout on “Ranting”. See Resources. 

Methods 

Role Play 

Thoughtshower. 

Group Discussion 

individual/Pair Work 

Resources 

Scenarios for Use In Role-Play "I" messages 

Active Listening 

List of Feeling Words (Words for happy feelings and upset feelings, or feeling faces for those with low literacy skills.) 
Ranting Exercise 

Systematic Training for Effective Parenting (STEP) Of Children Under Six (Dinkmeyer and McKay 1997) 
Bringing Up Responsible Children John Sharry 1999) 

Bringing Up Responsible Teenagers ohn Sharry 2001) 

Introduction to Listening Skills - Chinese Whisper Exercise (15 minutes) 

Explain to the group that you will be saying two sentences to one member of the group and they in turn will be asked 
to whisper them to the next person in the group and so on until each member in the group has heard what was said. 

Read the following two sentences (any sentences can be used) to one member of the group in a room or away from the 
group. 

As adults we may forget that our child has a lot to teach us. We have greater knowledge and experience, 
but she offers us many new perspectives on life, if we are open to receiving them. 

Then ask that person to return to the group and whisper what they have heard to the next person in the group, that 
person in turn is to repeat it (in a whisper) to the person beside them and so on, until everyone has heard it. At the 
end ask the last person to say what they have heard, then read out the original 2 sentences. 
During feedback on this exercise clarify what was said and what was heard and the differences that arise. Were there 
any mixed messages? Explore these differences and the possible reasons why they occur. 

Listening Exercise (10 minutes) 

Ask the group to break up into pairs (if there are an uneven number, one can observe). Ask one to listen and the other 
to discuss "What | like about being on holidays with my children” (5 minutes). 

Then change roles asking the person who was listening to now do the talking and vice versa. However, this time call 
the "listeners" aside and ask them not to listen (5 minutes). 

Feedback (20 minutes) 

Ask the group how they found the exercise. What did they find helpful/unhelpful? 
How did they know they were being listened to? What did it feel like? How did they know they were not being 
listened to? How did that feel? 

Clarify what the group think communication is. 

Introduce the concept of active listening as a way of communicating with our children and family. 
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Active listening is listening to hear how your child is feeling. This is also called reflective listening as you reflect the 
feelings back to the child, teaching the child to name their feelings. 

Children need to hear that expressing feelings in an appropriate way is OK. 

Resource - 3 steps to Active Listening. 

1. Listen (show that you are listening - make the time, active listening involves giving children your full attention) 
2, Hear the feeling 

3. Say what you have heard, checking with the child 

Ask the group to come up with examples of the above or spend 5 minutes in pairs practising the above. 

Encourage Expression of Feelings (15 minutes) 

Show a prepared range of feeling words or faces, ask parents to think of more if they can (5 minutes). 

Lucky Dip of Feelings (10 minutes) 

Ask volunteers to choose a card/face and role-play the feeling. The group is to guess the feeling. Then ask the group 
to think of the feeling words we use with our children (Some words that we use are, good, bad, happy, sad and mad). 
However, our children’s depth of feeling goes beyond these words. Children need to know many more words 
for feelings. 

How Our Children Listen To Us As Parents (20 minutes) 

Read out the “Ranting " exercise (see P39) 

Ask for feedback on the same (5 minutes). 

Thoughtshower on how our children listen to us. 
What helps or hinders this? (15 minutes) 

What can help this is the use of "I" messages. 
"I" messages do not label or blame they just tell how you feel. 

There are 3 parts to an "I" message: 

1. You tell what is happening 

2. Tell how you feel 

3. Explain why you feel that way 

It uses the words when, | feel,and because. 

For example: "When you leave your clothes on the floor | feel discouraged because | have to pick them up before | can wash 
them." 

Role-Play — "I messages (10 minutes) 

Break the group up into pairs again and present the group with situations (See resource Scenarios for Use in Role-Play 
“I” messages) or use their own real life examples — this can be done by asking the pairs to write or say a situation that 
bothers/concerns them). Ask them to practise using the “I" messages. Then reverse the roles. 

Feedback on the Exercise: (10 minutes) 

Practise Skills:(5 minutes) 

The group decides on skills to focus on for the week (e.g. look at setting aside some time to listen to your children 
using active listening, and practise giving "I" messages). 

Check in and Close 

Check to see how each member in the group is feeling and hand out evaluation forms or ask for feedback on how 
the session went. Where there is time, finish with a relaxation/creative exercise {see section on Relaxation/Creative 
Exercises). 
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Resource - Scenarios for Use in Role-Play "I" Messages 

A teenager who arrives in after midnight when she said she would be home by 12. 

Parent’s response: "When you come in later than agreed, | feel let down, because our agreement was broken.” 

A five-year-old girl who hits out at her little sister. 

Parent's response: "When | see hitting, | feel worried, because somebody could get hurt." 

A 9-year-old boy calls you a name. 

Parent's response: "When I’m talked to like that, | feel disrespected because that puts me down." 

A 4-year-old who always throws his coat on the floor when he comes in from playschool. 

Parent's response: "When you throw you coat on the floor, | feel annoyed, because it gets dirty.” 

A 13-year-old plays loud music in his bedroom while his parent is trying to sleep. 

Parent's resnonse: "When [ hear loud music at bedtime, | feel frustrated, because | cannot get to sleep.” 

(Adapted from Raisirg a Respansible Child Dinkmeyer and McKay, 1 996) 

Young children use body language long before they can speak. 

Sometimes children don’t have the words to express their feelings. 

When you use reflective/active listening, you reflect your child's feeling and reason for the feeling: 

Children need to hear and learn words for their feelings 

"You" messages put down or blame. "I" messages tell how you feel, and why you feel that way. Use these 

words: 

» When "When | see hitting" 

> I|feel "I feel worried" 

> Because “because somebody could get hurt" 

Avoid using angry "I" messages. 

Reflective listening and "I" messages are ways to communicate respect. 

It takes time for us and our children to learn to talk and act respectfully. 
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Resource - List of Feeling Words 

(To be written out on individual pieces of coloured card} 

Appreciate, Wonderful 

Better, Proud 

Cheerful, Pleased 

Delighted, Nice 

Enjoy, Love 

Excited, Like 

Glad, Happy 

Good, Great 

Angry, Annoyed 

Confused, Disappointed 

Frightened 

Guilty, Hurt 

Irritated, Left Out 

Sad, Scared 

Sorry 

GROWING TOGETHER 
Page 43 

 



  

Resource - Ranting Exercise 

from Working Together with Parents-A Group Approach (Marlborough House, Princess Margaret Hospital, Swindon) 

  
Using the handout ‘Ranting’ 

Set the scene and read the Mum's comments. Lead a discussion on how easy it is to identify with the Mum. 
» What does she think she’s told the child to do? 
> What is the child's response to the ‘fuzzy’ message she/he has heard? 
> How could Mum have made the message clearer? 

What could Mum do if the child does not listen to the clear instruction which should have been given? 

yy
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Resource - Feeling Faces 

  GROWING TOGETHER 
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9 PROBLEM SOLVING 

Aim 

» To examine and experience the process of problem-solving. 

Objectives 

» To generate options as part of a problem-solving exercise. 

» To review learning from past experiences in problem-solving. 

> To identify the steps involved when problem-solving. 

Materials needed 

Empty shoebox, brown paper bag, newspaper. 

Flip chart and pens, paper. 

Methods 

Role Play 

individual/Pair Work 

Group Work 

Resources 

Problem Solving Handouts (The "9 dot problem", and the "string tying problem" Getting Involved - Workshops for 

Parents Ellen Frede 1984) 

Problem Solving Steps 

Some Situations That Can Cause Problems for Parents 

STEP from Raising a Responsible Child (Dinkmeyer and McKay 1997) 

Bringing Up Responsible Children ohn Sharry 1999) 

Bringing Up Responsible Teenagers ohn Sharry 2001) 

Parents Plus (Sharry and Fitzpatrick 1998) 

Itroducticn axl W dcome (5 minutes) 

Produce the following extract on either a flip chart or acetate and invite comment from the group. 

“Its neither the quality nor the quantity of problems that children encounter which knocks their confidence and damages 

their mental health, but the way in which such problems are handled." (Confident Children, Gael Lindenfield, 1994) 

Introduction to Problem Solving (10 minutes) 

(Source: Getting Involved ~ Workshops for Parents Ellen Frede, 1984) 

Divide the group into pairs. Tell the group that each pair will now get a problem to solve. 

Have a shoebox, a brown paper bag, and a newspaper (any other items can be used also). Ask two pairs to think of 

possible ways to use these items. 

Ask another two pairs what they would do if they found themselves locked out of their home. 

Ask the remaining pairs to complete a couple of the scenarios from the problem solving handouts. 

As the group completes these activities, the facilitator/group leader will observe and take note of the problem solving 

strategies used. 

Group Feedback on the exercise (20 minutes) 

When everyone has finished the exercise, bring the pairs back for feedback. Ask the following questions: 

» How would you have felt if, halfway through the task, someone had told you the answer or solved the problem 

for you? 

> How might it feel to be stopped from working on something you enjoy doing? 

What strategy did you use to solve the problem? 

What did you do first, next, last? 

Was it easier to work in pairs or alone? 
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Did some tasks have more than one solution? 
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As the group comes up with a list of problem solving steps, repeat them aloud and write them on a flip chart (see 

Resource - Problem Solving Steps — How to Promote Children's Social and Emotional Competence. Webster-Stratton CG, 

2001,) If it is a follow on session remind them of Active Listening skills and using "I" messages. 

Problem Solving: (15 minutes) 

Ask the group to think of a major problem that they have dealt with in their own life. (If they have been keeping 

journals they may like to write their thoughts down). Reassure the group that this is a private exercise — they will not 

be asked to share the nature of the problem - just their responses. 

Ask them what the outcome was. Were there any unexpected positive outcomes? 

Ask them what they learned from the experience? 

Problem Solving - Practising the skills (30 minutes) 

Present some case studies of some typical problems that families encounter or ask the group to share their own problem 

scenarios (see Resource - Some Situations that Can Cause Problems for Parents). You may read out the situations, share 

them on index cards or write them on a flip chart. 

Divide the group into pairs again and ask them to work through the problem situations using the problem solving 

steps outlined in the previous exercise. 

Ask the group to role-play their responses as a way of practising. 

Practise Skills 

The group decides on skills they want to practise for the week (e.g. look at a problem with their parenting and practise 

using problem solving steps). 

Check In and Close 

Check to see how each member in the group is feeling and hand out evaluation forms or ask for feedback on how the 

session went. Where there is time finish with a relaxation/creative exercise. (See section on Relaxation/Creative 

Exercise) 
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RESOURCE PROBLEM - SOLVING HANDOUTS 

The Nine-Dot Problem 

Without lifting your pencil from the paper, draw four straight lines that 
cross through all nine dots. 

OOO OOO 

OOO OOO 

OOO OOD 

OOO O00 

OOO O00 

OOO O00 

Hints: 

A.You can make some of the lines go outside the nine-dot square. 

B. Start at one of the coners. 

C.It is possible that one line may connect only two dots. 
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THE STRING-TVING PROBLEM 

Look at the sketch below and imagine that you are standing in this room. Two strings are suspended from the ceiling at oppostie ends of the room. Togerther they are long enought to meet and be tied. The string are located so that you cannot reach one string with your outstretched hand while holding the second string in your other hand.The room is totally bare. You have only the things you would normally carry in your pocket or handbag. How would you tie the strings together? 
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Resource - Problem Solving Steps 

What is the problem? 

(Understand and define the problem, listening and using "I" messages to check what you have heard.) 

What is the solution? 

(Thoughtshower alternative solutions) 

What happens next? 

(The consequences) 

What is the best choice or solution? 

(Evaluate the solution in terms of safety, fairness, feelings, choose one solution) 

Am | using my plan? 

(implementation) 

How did it go? 

(Evaluating the outcome) 

Not all of these steps need to be used all the time for every problem situation ~ sometimes active listening is enough. 

The emphasis in problem solving is on talking it through, focusing on how your child is thinking not just the solution. 

It is important to be aware of who owns the problem, is it the child's or parent's problem? 

If you answer yes to the following questions the parent owns the problem. if you answer no your child owns 

the problem. 

If the parent owns the problem they need to take action. 

» Are my rights being respected? b is there anybody hurt? 

> Are my belongings threatened? > Is the child too young to be responsible for this problem? 
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Resource ~ Some Situations That Can Cause Problems for Parents 

15-year-old girl does not want to go to mass with her family anymore. 

17-year-old boy sleeps in every morning for school. 

15-year-old is drinking alcohol at a party. 

16-year-old has sex. 

3-year-old girl is always fighting with her 5-year-old brother. 

6-year-old takes a long time to get dressed and getting ready for school in the mornings. 

9-year-old boy refuses to go to school. 

GROWING TOGETHER Page 51  



Page $2   

10 POSITIVE DISCIPLINE (PART 1) 

Aim 

» To examine and understand concepts of discipline. 

Objectives 

» To define what discipline is and is not. 

> To share attitudes towards various approaches to discipline. 

> To identify responses to situations where discipline is an issue. 

Materials needed 

Flip chart, pens, paper. 

Methods 

Thoughtshower 

Group Discussion 

Individual/Pair Work 

Role Play 

Video Presentation (optional) 

Resources 

Statements About Discipline 

Discipline and Punishment Handout 

Parenting Situations 

How to Manage Specific Behaviours 

Introduction to Discipline —- Agree/Disagree Game (15-30 minutes) 

Prepare a list of statements about discipline (see resources on discipline or make up your own). Ask the group to stand 

up and tell them that you will read out some statements. Before you read them out, choose one corner of the room to 

represent the "Agree Corner", another corner can be the "Disagree Corner" and another the "Not Sure Corner”. 

Ask the group to listen to the statements and to go to the appropriate comer as they hear them. 

This exercise can be a good way of exploring what parents believe about discipline and their children and where 

those beliefs come from. This can also be linked to the session on Parenting Styles. As each person chooses their 

position ask them why, and remember to give parents the choice of changing their position if they so choose. 

Distinguishing Between Discipline and Punishment (10 minutes) 

Depending on the size of the group, divide into groups of 3 or 4. Ask 1 or 2 of the groups (depending on numbers) to 

thoughtshower what discipline is and all the words that come into their mind when they think of discipline. Ask for one 

person to write the ideas down. Ask the other subgroups to thoughtshower what punishment is and record as well. 

Feedback (10 minutes) 

Following feedback, the differences between punishment and discipline should be made clear. (See Resource 

“Discipline and Punishment’). Ask which of the two meets our goal as parents. Link to the previous session on The 

Nature of Parenting. If this is a stand alone session, ask the group what they see as their goals as parents (see Session 3). 

Discipline Methods (30 minutes) 

Ask the group to thoughtshower all the ways in which they discipline their children. Record the responses on a flip 

chart. Look at the advantages and disadvantages of each one, highlighting the positive and respectful ways to discipline. 

During the group discussion, highlight how some methods work better than others. In choosing a method of 

discipline, you need to think about the child’s age and stage of development, and what the meaning of the child's 

behaviour could be. Another point to remember is parents need to believe in the method they use. 

Group and individual! work (15-30 minutes) 

Present situations that parents often have to deal with (see Discipline/Parenting Situations and Problem Solving 
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Resource) and divide the group into pairs. Ask them to think about the situations and to identify the choices for the parents and children in these situations. 
How can the parent respond? 
You could aiso use other media such as photographs/cartoons with parent and child situations or a video clip. 
Practise Skills 

Let the group decide on skills they want to practise for the week, e.g. look at a child's behaviour that is presenting as a problem (see Discipline and Punishment Handout in resource sheets), look at where and when it happens, what is happening, what have they tried to do up to now, and explore different approaches. 

Check In and Close 

Check to see how each member in the group is feeling. Hand out evaluation forms or ask for feedback on how the session went. 

If there is time, finish with a relaxation/creative exercise. See section on Relaxation/Creative Exercises. 
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Resource - Statements About Discipline 

Children should be seen and not heard. 

Spare the rod and spoil the child. 

A small tap never harmed us. 

| was raised that way and it never did me any harm. 

Children today have no respect. 

Children today are responsible and respectful. 

"Mol an éige agus tiocfaidh si" (Irish saying which means encourage the young and they will   
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Discipline and Punishment Handout 

Discipline and punishment are not the same thing. 

Discipline 

Not a single act or statement, it is a process and will take time. 

Latin word "to teach or to follow". 

Act of helping a child to realise the consequences of his/her behaviour. 

Goal of discipline is to teach children self-discipline. 

Punishment 

Designed to cause physical or psychological pain. 

Based on a theory that a child will change his/her behaviour to avoid pain. 

Goal of punishment is parental control rather than self control by the child. 
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Resource - Parenting Situations 

Your 5-year-old child wants her friend over to play. When they are together all they seem to do 

is fight and argue. 

Ciara is 2%: and she has started using tantrums to avoid going to bed. 

John is 6 and he has just started to spit at people. 

Kevin is 14 and is always late getting up for school. 

Sarah is 13 and stays out with her friends until 11 o'clock each night (during school term). 

Eoin is 3 and will not get himself dressed in the morning. 

Mary is 9 and always has to be asked 3 times by her parents to do something. 

Peter is 18 months and has started to hit and bite and when his parents say "no" he laughs. 

Martin is 16 and always speaks rudely to his parents. 
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Flow to Manage Specific Behaviours 

During the week, look at one behaviour in your child that is causing you a problem. 

Look at how often the behaviour happens - is it daily, hourly, weekly? 

What happens just before the behaviour - is there anything that seems to trigger it off? 

Name the behaviour, e.g. screaming, biting, ignoring requests. 

What do you do when it happens? 

Have you tried anything else? 

Are things different if Mum/Dad/friends/other family members are there? 

How long has this behaviour been going on? 

What will you now do differently? 

GROWING TOGETHER 
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11 POSITIVE DISCIPLINE (PART 2) 

Aim 

» To examine and understand concepts of discipline. 

Objectives 

> To list current discipline methods (real or imagined). 

» To observe a demonstration of a positive approach to discipline. 

» To identify appropriate responses to difficult situations. 

Materials needed 

Flip chart, pens, handouts from 

ials s } i, Children’s play materials Netibr hat le ay tes 

Methods 

Individual/Pair Work 

Group Discussion 

Thoughtshower 

Role Play 

Resources 

"Building Blocks" to Discipline: Rewards 

Asking Children To Do Things 

"Building Blocks" to Discipline: Using Consequences 

Planned Ignoring and Time Out 

Time Out for Parents 

"Building Blocks” to Discipline: Rules 

Bringing Up Responsible Children (Sharry, 1999) 

STEP: Systematic Training for Effective Parenting (Dinkmeyer & McKay, 1982) 

Parents Plus Programme (Sharry & Fitzpatrick, 1998) 

As this is a follow on session you will need to recap on the previous week's session on Positive Discipline. Check if the 

group looked at the resource How to Manage Specific Behaviours and ask each member of the group if they found it 

helpful. 

The Power of "Don't" 

Say to the group, "Don’t think of a purple dinosaur". 

Ask the group what they thought of. Usually the participants will say that the first thing they thought of was a purple 

dinosaur (usually Barney). This highlights the importance of the language we use with our children, and the power of 

the word "Don't". 

Group Exercise (15 minutes) 

Divide the group into 4 and ask them to think of the following (you can also write the following on coloured cards and 

present them to each group if you want). 

1."Asking children to do things" (Ask the group to think of all the ways we ask children to do things and what could 

be the best way to get a positive response, keeping in mind elements of previous sessions.) 

2."How to get results” (In other words how to assist children to comply with our requests.) 

3."Using rewards with children"(Ask the group to list possible rewards reminding them to include social rewards such 

as praise, hugs, smiles and attention.) 

4."What rules are important for your children and family" (e.g. no hitting.) 

Feedback (20 minutes) 

Each group feeds back their response (which are recorded on a flipchart) for open discussion in the large group. 

The facilitator then presents information covered in resource sheets also for open discussion. Time may need to be 

allocated for discussion of individual discipline issues. This is also an opportunity to dip into the "Post Box" if parents 

have placed any queries into the box at the beginning of the course. 
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Role Play Situation (10 minutes) 

if this is the first time that role play is used in the group, explain that you are going to ask someone to "pretend 

or go into the role of a child or a parent”. If the group is reluctant the facilitator should role play being the parent. 

Parents usually like playing a child who is not doing as asked. 

Prepare a box of Duplo or other playing material. 

Role-play a situation where a parent is making a request (e.g., "Please put the Duplo into the box now, its time 

for tea."). 

The child is to respond in a way that he/she chooses and the parent is to respond using positive discipline methods 

that have been discussed previously with the group. 

The parent is encouraged to role-play using clear commands/requests: 

1. "Please tidy the Duplo into the box (name) as tea is ready”. 
Wait for the child to respond and comply. 

If the child does as asked, offer praise. 

If not give a choice of a consequence (e.g. "You can tidy the Duplo away (name) or | will take it away until later 

because it's teatime"). 

if the child does as asked, praise him/her. 

If not warn child or enforce consequence ("OK (name), ! am taking the Duplo now as we are going to have tea"). 

Carry out enforced consequence (parent puts the Duplo away) explaining when child will be able to resume. 

Be sure to ignore protests but not the child. 
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Thoughtshower and group discussion (30-40 minutes) 

include information contained in resources during feedback. 

Some sample questions are: 

Using consequences — what do we mean? 

What is planned ignoring ~ what do you do? 

What is time-out? 

Practise skills 

The group decide on skills they want to practise for the week (e.g. choose one of the methods of discipline and try to 

apply it during the week). Ask each member of the group which method they will focus on: using consequences, 

planned ignoring, rewards, time out, positive attention. 

Check In and Close 

Ask how each member of the group is feeling. Carry out evaluation exercise (see Evaluation Exercise). 

if there is time, finish with a relaxation/creative exercise. See section on Relaxation/Creative Exercises. 
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"Building Blocks" to Discipline: Rewards & 

Here is a selection of rewards that parents often use. It is important to use rewards that are of value to children. 

Rewards work best when they are not over used, so try to reserve them for special occasions or to learn 

specific behaviours. 

Praise, hugs, smiles, attention. 

Staying up later, special time with mum/dad on their own. 

Going shopping with mum/dad. 

Going to the park. 

Going to the cinema. 

Playing with special toys. 

Extra pocket money. 

Having a friend over. 

Special treats/sweets. 

You can also use tokens such as stars or stickers that can be kept ona chart. 

And remember, parents need rewards too so don't forget to reward yourself! 

Resource - Asking Children To Do Things 

Think before you speak. 

Say what you mean (e.g. only give a child a choice if there is one). 

Make it clear when there isn’t a choice. 

Give positive commands (ask children to do what you want, not what you don’t want. Instead of saying "Don't run 

onto the road", say "Please walk beside me".) 

Save energy for the important things. 

Use the when/then commands (e.g."When you pick up your toys and put them away then you can play with your 

train set.”) 

How To Get Results 

Gain your child’s attention (make eye contact, go down to their level if they are smaller than you). 

Give clear, confident and specific requests. 

Give a time warning ("In a couple of minutes..."). 

Offer praise if the child complies or does what is asked. 

if not, enforce the consequences (if the toys have not been put away as requested, the child cannot play with the train set). 

Remember that we cannot make anyone do what he or she doesn't want to do. But we can offer children a choice 

between doing what is asked and a consequence for not doing as asked. 

Consequences help children take responsibility for their actions. 
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2 Resource - "Building Blocks” to Discipline: Using Consequences 
What are consequences? Consequences are events that follow from a specific action. In the case of 
discipline with children the consequence results from a child's choice. 
Natural consequences just happen, for example a child who refuses to eat gets hungry. 
Logical consequences don't just happen. Parents create them. 

Consequences: 

~ Are ways to set limits and offer choices. 

- Show respect for you and your child. 

~ Fit the misbehaviour. 

- Are for bad choices not bad children ("separate the deed from the doer"). 
~ Are about now, not the past. 

- Are firm and friendly. 

- Allow choice. 

(Source: Dinkmeyer and McKay) 

Some guidelines for using consequences are: 

- Accept the choice. 

- Add time for repeated misbehaviour. 

- Use respectful words. 

- Respect the choice. 

- Talk less, act more. 

- Make it clear when there isn’t a choice. 

~ Stay calm. 
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Resource - Planned Ignoring and Time Out 

Planned Ignoring 

Ignoring is a skill that can be used for many problem behaviours, e.g. showing off, sulking, whining, mild crying, temper 

tantrums, interrupting, begging for treats and insults. 

However, some things can’t be ignored. 

Target a specific behaviour. 

Watch your body language (if you say nothing but look angry you are not ignoring the behaviour). 

Return positive attention as soon as possible (e.g. when the tantrum stops, return positive attention). 

Encourage positive behaviour. 

Stay calm. 

Time Out 

Time out can help a toddler or young child regain self-control. It can give a child time to calm down. 

The aims of time out are: 

> To interrupt negative behaviour. 

» To teach a child to control his or her behaviour if the child wants to be accepted by others. 

» To give the parent a chance to keep control of their own behaviour and feelings. 

Guidelines for using time out 

Explain time out to children in advance. Explain that it is a way to help them and their parents to calm down. 

Choose which behaviour will lead to time out (e.g. hitting out, tantrums). 

Choose a place for the time out {a safe place without too many distractions). 

Plan the length of time (for time out to work it needs to be short - about 5 minutes, and no more than 

10 minutes). 

When time out is over, it's over. 

> Dont discuss the time out, offer the child a suggestion for a new positive behaviour ("Do you want to go and 

play now?’). 
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Time Out for Parents 

if you feel yourself getting very angry, frustrated or upset by your child's behaviour, time out is a good way of 
interrupting these feelings and stopping them from escalating. 

Below are ways for parents to take time out from difficult situations. 

Take a deep breath — and another... 

Count to 10. 

Close your eyes and imagine you're hearing what your child is about to hear. 

Go into another room or go outside (making sure the children are safe, particularly babies/toddlers). 

Return when you are calm. 

Have a bath. 

Hug a pillow. 

Turn on some music. 

Dance. 

Ring a friend. 

Write it down. 

Resource - "Building Blocks" to Discipline: Rules 

One of the goals of parenting is to raise responsible children who are able to exercise self-control. However, children 
need boundaries and rules to experience the limits of their behaviour. 

Encourage children where possible to make decisions for themselves. 

Give children choices. 

Keep the rules to a minimum. 
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12 CLOSING SESSION 

Aim 

» To review and evaluate the programme’s learning objectives and celebrate its achievement. 

Objectives 

> To describe personal learning and or changes in relation to parenting practices. 

> To identify programme highs and lows and ideas for development. 

> To enjoy the celebration. 

Materials needed 

Flip chart, markers, paper. 

Methods 

Focused Group Discussion 

individual Work 

Group Work 

Resources 

Evaluation handouts 

Poem Your Children by Kahil Gibran 
Presentation Certificate 

Welcome/Check In (30-45 minutes depending on the size of the group) 

Recap on previous week's session asking how the week went. Check how the "skills practise" went, taking note to 

highlight any change. 

Hopes and Expectations (15 minutes) 

Go back to the first session and remind the group of their initial expectations. Examine with the group whether these 

have been met - if they have not been met explore this also. Ask the group to remember what sessions/topics have 

been covered. 

Imaginary Line (15 minutes) 

Decide beforehand which aspect of the group/sessions you want to evaluate and prepare questions accordingly. 

Then ask the group to stand on an imaginary line from one corner of the room to the other with regard to a particular 

aspect, e.g. 

"How much do you think you learned?" (A lot/not much) 

"How much of what you have learned will you use?"(A lot/not much) 

"Did your children notice any changes?"(A lot/not much) 

"Did your partner/family/friends notice any changes?” (A lot/not much) 

Focused Discussion (15 minutes) 

(This can be done with written evaluation sheets that are completed individually depending on the literacy skills in 

the group). 

Focus on 2-3 aspects for specific feedback. Divide the group into pairs and ask pairs to discuss and/or write down the 

positive points and what could have been done differently, asking the group to be specific and to name any changes. 

Feedback (15 minutes) 

Ask the groups of pairs to return to the main group and give their feedback. Record on a flip chart. 

What do parents want next? (15-30 minutes) 

Thoughtshower on what parents would like to do next in terms of supporting their parenting needs. 

What are their personal goals and plans? 

identify further supports within their own community and the supports that they received while in the group. 

Suggest to the parents — if they choose ~ to include their name, address, and phone number on a shared contact 

sheet. Parents who choose to do so can keep in touch with one another after the programme has ended. 
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Personal Reflection and Poem 

Ask the group to close their eyes and tell them you are going to read a poem. 

Read Your Children by Kahlil Gibran (from The Prophet) ~ or any other suitable poem. You may also choose a piece of 

prose or music. 

Check In 

Ask participants what they thought of the poem and how they feel now. 

Celebration (30 minutes or more depending on time and resources available) 

Where possible, check with the group beforehand how they would like to celebrate the completion of the 

programme. 

Some suggestions parents have made are: having a special lunch where each parent brings in something special to 

eat and to share, a special tea with a celebratory cake, meeting up in the evening to go bowling, etc. 

in addition, to acknowledge the group's commitment and success, a certificate may be presented to each parent. 
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YOUR CHILDREN 

Your children are not your children. 
They are the sons and daughters of Life’s longing for itself. 

They come through you but not from you, 
And though they are with you yet they belong not to you. 

You may give them love but not your thoughts, 

For they have their own thoughts. 

You may strive to be like them, but seek not to make them like you. 
For life goes not backward nor tarries with yesterday. 

You are the bows from which your children as arrows are sent forth. 

(Kahlil Gibran, The Prophet) 
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We 
would 

like 
to 

know 
whether 

this 
manual 

has 
been 

of 
use 

to 
you, 

and 
if so 

how? 

Are 
there 

ways 
in 

which 
it 

could 
be 

improved? 

Please 
c
o
m
p
l
e
t
e
 

this 
form 

and 
return 

to: 
Barnardos’ 

NCRC, 
Christchurch 

Sq., 
Dublin 

8. 

1. 
have 

used 
materials 

from 
this 

manual 
with 

the 
following 

groups: 

 
 

 
 

 
 

2. The 
groups 

met 
and 

the 
sessions 

lasted 
for: 

 
 

 
 

3. The 
exercises 

| found 
most 

useful 
were: 

 
 

 
 

4.The 
exercises 

| found 
least 

useful 
were: 

 
 

 
 

5.Group 
m
e
m
b
e
r
s
 

liked: 

 
 

 
 

6.Group 
m
e
m
b
e
r
s
 

disliked: 

 
 

 
 

7,What 
other 

materials 
or 

resources 
have 

you 
used? 

 
 

 
 

8.Would 
you 

r
e
c
o
m
m
e
n
d
 

this 
manual 

to 
other 

facilitators 
or 

groups? 

 
 

 
 

9, What 
changes 

would 
you 

suggest 
to 

improve 
the 

manual? 

 
 

 
 

10.What 
other 

c
o
m
m
e
n
t
s
 
would 

you 
like 

to 
make? 
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