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Welcome to the summer edition of ChildLinks. As another school year 
begins, we thought it would be an opportunity to reflect in this issue on the 
subject of education. 

The 29th Dail is now formed, bringing with it the appointment of a new 
Minister for Education and Science Mr Noel Dempsey T.D. In his opening 
address at the launch of The National Forum on Primary Education: Ending 
Disadvantage, heid in St Patrick's College Drumcondra, The Minister 
referred to the five workshops being held during the Forum on: 

® Diversity and Difference in Education 
@ Parents and the Wider Community 
® Models of Best Practice in the Curriculum 
® Multiple Perspectives on Teaching and Learning 
® Education and the Arts 

The Minister was obviously mindful of the Agreed Programme for 
Government which highlights the Government’s commitment to helping 
improve the level and quality of achievement and participation in education. 
The Minister stated that he accepted educational disadvantage was a com- 
plex and multi-faceted matter which called for an imaginative, co-ordinat- 
ed approach from Government. The Minister also acknowledged that the 
issues raised at the Conference would advance efforts in relation to two key 
education targets of the National Anti Poverty Strategy (NAPS) — the reduc- 
tion of the number of pupils with serious literacy problems and the reten- 
tion of a greater percentage of pupils to the end of second level education. 
Only time will tell if these commitments are achieved. It is however the 
responsibility of all organisations concerned with the welfare, rights and 
education of children to ensure that these promises remain on the political 
agenda until they are implemented. 

We would like to welcome and thank our contributors to this issue. Kathy 
Synott describes the La Pilar Project, a new venture opening in the Autumn 
which will focus on working with children with special needs. Noirin Hayes 
of D.I.T. highlights the development of early childhood care and education 
in Ireland and the bridging of the gap between these two vital areas. 
High/Scope practitioner and trainer, Patricia Murphy, introduces us to the 
High/Scope Preschool Curriculum. Staying with early years, Tracy Costello 
of St. Nicholas Montessori Society, profiles Maria Montessori and the 
Montessori method. Liz Leonard, Policy Advisor, Barnardos, continues the 
debate on educational disadvantage. Barnardos participation in two 
Potential Early School Leavers Programmes is described by Anne Marie 
Higgins, of Barnardos Family Support Service in Mulhuddart and we are 
delighted that the front cover of this issue has been designed by Seamus, 
age 11, a participant on the programme. 

We hope you find this issue interesting and thought-provoking, and that 
you will join us again in the Autumn for the next issue of ChildLinks. 

Martina Dumpleton 

Editor
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EARLY CHILDHOOD CARE AND 

EDUCATION IN IRELAND 

Introduction 

Early childhood care and educa- 

tion has come of age in Ireland. 

It is now on the political agen- 
da. In the recent election cam- 

paign, for example, all the par- 

ties had policy statements 

about provision for young chil- 
dren and their families included 

in their manifestos. However, 

Ireland has been slow to 

acknowledge the importance of 

early education to children and 

society and slow to support the 

growth and development of 
early childhood services. 

Political attention to childcare in 

Ireland has been influenced by, 

among other things, the recog- 

nition of its economic value to 

society. In simple terms this has 

been taken to mean_ that 

increasing the number of child- 
care services allows more par- 

ents to remain in, or join the 

workforce. A broader interpre- 

tation takes account of the 

wider economic, educational 

and social value of supporting 
families and children through 

supporting the sector. This is in 

line with international experi- 

ence, which indicates that there 

is no society or country in which 

the basic policy direction for 

childcare has not been driven by 

economic factors. However, 

modern societies provide a vari- 

ety of options that allow par- 

ents to choose childcare 

arrangements that best suit 

their children’s ages and individ- 
ual styles, their own economic 

and social circumstances, and 

the values and attitudes they 

hold. 

There is a general consensus 

Noirin Hayes 

Dublin Institute of Technology 

that good quality early child- 

hood care and education is cru- 

cial to the development of chil- 

dren, both the quality of care 

received at home and in various, 

out-of-home childcare settings 

(Sylva, 1994; NRC, 2000). 
Young children are learning all 
the time. During the early years 

there is extensive growth in dif- 

ferent areas of development. 

Commenting on the importance 
of early experience to learning 

and development Shore (1997) 

notes that this depends critical- 

ly and continually on the inter- 

play between nature, an individ- 

uals genetic endowment and 

nurture, the nutrition, sur- 

roundings, care, stimulation and 

teaching that are provided or 
withheld. The important point 

for those of us working in early 

years services is that the quality 

of the environment provided for 

children is a key factor. They 

interact with their environments 

and the people around them 

and these interactions form the 

basis for future learning and 
development — whether the 

environments provide positive 

Opportunities or not. 

Research carried out by the US 

National Research Council 

(2000) has identified 3 major 

trends leading to the emer- 

gence of ‘voluntary universal 
early childhood education’ in 

the western world: 

@ The unprecedented labour 

participation of women with 

young children, which is cre- 

ating an increased demand 
for childcare 

@ An emerging consensus 

among professionals and, 

increasingly parents, that 

young children should be 
provided with educational 

experiences 

@ The accumulation of convinc- 

ing evidence from research 

that young children are more 

capable learners than current 

practices reflect, and that 

good early educational expe- 

riences can have a positive 

impact on school learning 

Early childhood care and educa- 

tion has been defined by the 

OECD as ‘all arrangements pro- 

viding care and education for 
children under compulsory 

school age, regardless of the 

setting, funding, opening hours, 
or programme content’. (2001, 

p. 10) This definition reflects 

growing international agree- 

ment that care and education 
cannot be considered as sepa- 

rate. The OECD report ‘Starting 
Strong’ argues that this 
approach supports ‘ an integrat- 

ed and coherent approach to 

policy and provision which is 

inclusive of all children and all 
parents, regardless of their 

employment status. This 

approach recognises also that 

such arrangements may fulfil a 

wide range of objectives, 
including care, learning and 
social support’ (2001, p. 10). 

But certain countries, including 
Ireland, continue to consider 
care and education separately. 

In policy terms ‘childcare’ refers 

to services provided to look 
after children whose parents 

work while ‘early education’ 

refers to services developed to 

enhance child development. The 

consequence of this distinction 
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can be seen in recent policy 

developments across the wider 

early childhood care and educa- 

tion sector. 

Early childhood care and 

education in Ireland 

For most of the 20th century, 

unless attending classes in for- 

mal primary education the care 

and education of young Irish 
children was the private respon- 

sibility of the family. There has 

always been a number of pri- 

vate providers in the sector such 

as Montessori or Froebel pre- 

school services, but they were 

only available to a small number 

of, in the main, privileged chil- 
dren. By the 1970’s a growing 
number of private providers and 

voluntary groups began to 

emerge to make play based pro- 

vision available in the private 

and not-for-profit sectors. This 

growth in playgroups, and Irish- 

medium pre-schools, along with 

a modest growth in créche or 
full day-care facilities, reflected 

similar growth in Europe and 
the UK at the time. Unlike the 

UK, however, Ireland had no 

system of nursery schools or 

classes within the mainstream 

education system. State respon- 

sibility for the education of 

young children was through the 
junior classes of the state pri- 

mary, Or national, school sys- 

tem. In certain exceptional cir- 

cumstances where, for instance, 

there was concern about the 

welfare of the child or where a 

child had special needs the 

State did provide some support 

for young children. Such sup- 

port was limited to urban areas, 

to children of 3 years or older 

and generally Funded through 

the Department of Health. 

The need for policy reform in 

the area of early childhood care 

and education became evident 

when a series of different influ- 
encing factors came together to 
give a critical momentum to the 

debate. Recognition by parents 

The Quarterly Journal of Barnardos’ National Children’s Resource Centre. 

and professionals of the broad 

educational value of quality 

childcare experiences for chil- 

dren themselves’ led to 

increased private provision and 

to calls for a co-ordinated and 

integrated early education 

strategy for all children (Hayes, 

1995). Internationally the most 

influential pressure on Ireland 

for development in this area 

came from Europe. European 

influence on the relationship 

between the Irish State and the 

family began back in the 1970s 
with employment equality legis- 

lation. The requirement that EU 

countries treat men and women 
equally with respect to pay and 

opportunities led to changes in 

employment policy which, along 

with other factors, contributed 

to a gradual increase in the 
number of Irish women working 
outside the home. Initially the 

childcare requirements of this 

group were met_ informally 

through family or neighbour- 

hood childminding but gradual- 

ly, as numbers increased so did 

the call for state support of 

childcare/early education. 

The increased participation of 

women in the workforce, which 

is being actively encouraged 
more recently because of the 

buoyant economy and general 

labour shortages, has been a 

critical Factor in moving child- 
care to centre stage as a policy 

issue in Ireland. A growing 
demand led to a flurry of com- 

mittees and reports during the 

1980’s and 1990’s. One 
response from government was 

the establishment of a Working 
Party on Child Care Facilities For 

Working Parents, which report- 
ed to the Minister of Labour in 

1983. A Committee on 

Minimum Legal Requirements 

and Standards for Daycare 

Services was established under 

the Department of Health and it 

reported in 1985. This report 

was neither published nor acted 

upon. A second Working Group 

on Childcare Facilities for 

Working Parents reported to 
the Minister for Equality and 

Law Reform in 1994. Childcare 

was also included as an issue in 

other reports not directly relat- 

ed to the needs of working par- 

ents, such as the Second Report 

of the Commission on the 

Status of Women. Despite the 

variety Of reports and recom- 

mendations there was a very 

limited response at a political or 

practical level. 

In the 1990s, improved eco- 

nomic conditions and the need 

for increased competitiveness 

brought Irish employers and 

unions together in a call for the 

development of childcare serv- 

ices. The momentum that gath- 
ered ensured that early child- 

hood care and education was 

included within the Partnership 

2000 agreement as an area that 

needed to be addressed at poli- 

cy level. Under the topic of 

‘equality’ there was a commit- 

ment to develop a childcare 

strategy and under the topic of 
‘education’ there was a commit- 

ment to develop early educa- 

tional services for children who 

were socially disadvantaged or 

had special needs. 

Equality and early 

childhood care and education 

In 1997, as a response to the 

equality element of the 

Partnership 2000 agreement, a 
working group, which included 
childcare providers as well as 

employers, unions and statuto- 

ry representatives, met under 

the direction of the Department 

of Justice, Equality and Law 

Reform, to produce a national 

strategy for childcare. The final 
report of the Working Group 

was published in February 1999 

and proposed a comprehensive, 

7 year strategy for the manage- 

ment and development of the 

childcare sector. In July 1999 a 

National Childcare Co-ordinat- 

ing Committee was established,
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under the direction of the 

Department of Justice, Equality 

and Law Reform, to begin the 
implementation of the National 

Childcare Strategy. In particular, 

this committee was responsible 

for overseeing the procedures 

for capital and staffing invest- 
ment in childcare, reviewing 
training and qualifications, facil- 

itating the development of out- 
of-school childcare and sup- 

porting the development of 

County Childcare Committees. 

The National Development Plan 

allocated over €400m to facili- 

tate the development of the 

childcare sector. While this 

investment was welcomed by a 

sector previously starved of 

public funding there were weak- 
nesses in the overall policy. In 

the first instance, because the 

initiative was driven by an 

equality agenda the terms of 

reference of the group restrict- 

ed attention to the childcare 

needs of working parents or 

those accessing training with a 

view to future employment. 

This focus guaranteed a frag- 

mented policy response to 

childcare, as it did not allow for 

consideration of the wider issue 

of early childhood care and edu- 

cation for all children and their 

parents. Secondly, establishing 

a co-ordinating committee, 

rather than the management 
board recommended by the 

Working Group, was a weak 
response to the co-ordination 

needs of the sector. In particu- 

lar, it limited influence on the 

important issue of the quality of 

early childhood services and 

their direct impact on children. 

The current situation where 

there are individual County 

Childcare Committees but no 

national management body cre- 
ates difficulties for the support 

and monitoring of the quality of 

services developed. The right of 

children to quality early child- 

hood care and education is 

being compromised by expedi- 

ency and the limiting of policy 

attention to increasing childcare 

places for working parents. 

Education and early childhood 

care and education 

The Department of Education 

and Science has had _ limited 

involvement in early childhood 

care and education outside the 

mainstream primary school until 

the last decade. In line with 

international trends the depart- 

ment established an interven- 

tion pre-school project for chil- 

dren identified as disadvan- 

taged at Rutland Street in the 

late 1960s. While this project 

continues to receive state sup- 
port the department did not set 

up any similar services. In the 

1980s the department began to 
support, through grant-aid, a 

number of pre-schools for 

Travellers. In 1994 the Early 

Start project, a pilot pre-school 

intervention project, was estab- 

lished in 40 disadvantaged 
areas nation-wide. The Early 

Start pre-schools were located 

in primary schools, staffed by 

primary teachers and childcare 

staff and catered for children 

aged 3 years. 

In 1998 the Department of 

Education and Science held a 

Forum on Early Childhood 

Education. This Forum brought 
together representatives from 

the formal and informal early 

childhood care and education 

sector in Ireland. Over a 1 week 

period a number of papers were 

presented by these different 

groups. These were debated 

and discussed and formed the 

basis of the final Forum Report. 

Following the Forum the 

Department of Education and 

Science produced a White Paper 

on Early Childhood Education, 

Ready to Learn (1999). It 
focused on the early education- 

al needs of all children from 

birth to six years (the compul- 

sory school age in Ireland), with 

a particular Focus on the social- 

ChildLinks 

ly disadvantaged and those with 
special needs. The White Paper 

covered a wide spectrum from: 

‘the development of very young 

children in the home, supports 

to parents concerning how best 

to help their children learn, a 

wide range of supports for pri- 

vate providers and voluntary/ 

community groups and a strate- 

gy to enhance the quality of 

infant education in primary 

schools.’ (p. vii). 

The White Paper acknowledged 

the importance of co-ordination 

across the early years sector. 

However, within the White 

Paper itself there are some pro- 

posals that seem to contradict 

this. For instance, there are pro- 

posals for action in areas such 

as training, qualification and 

inspection, which could dupli- 

cate those made by the Working 
Group on Childcare, a Working 
Group of which the Department 

of Education and Science was a 

member. Currently the Depart- 

ment of Justice, Equality and 

Law Reform, under the National 

Childcare Co-ordinating Comm- 
ittee is reviewing qualifications 
and training and the 

Department of Health and 

Children is reviewing the pre- 
school regulations. As an exam- 

ple of the fragmented nature of 
policy response to the same 

policy issue — early childhood 

care and education — across 

government departments, it is 

interesting to note that the 

White Paper on Early Education 

was launched at the same time, 

on the same day and in the 

same city as the inaugural 
meeting of the Nat- 

ional Childcare Co-ordinating 
Committee. 

To implement the recommenda- 

tions of the White Paper the 

Department proposed the 

establishment of an_ Early 

Childhood Education Agency. To 

further this recommendation a 
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pilot initiative managed by the 

Dublin Institute of Technology 

and Saint Patrick’s College in 
partnership with the 

Department of Education and 

Science was agreed in 2001. 
Under this project a Centre for 

Early Childhood Development 

and Education has been estab- 

lished to implement the recom- 

mendations of the White Paper. 

The partnership between these 

2 institutes — one training early 

years practitioners, the other 

training primary teachers — rep- 

resents an important co-ordi- 

nating initiative linking the vari- 
ous elements involved in work- 

ing with young children up to 

age 6. It marks an important 

step in moving away from the 

‘care’ and ‘education’ divide 

towards the inclusive concept of 

early childhood care and educa- 

tion. 

Strong government leadership 

is necessary to reconceptualise 

early childhood care and educa- 

tion in Ireland. The structures 

established such as the National 

Childcare Co-ordinating 
Committee and the Centre for 

Early Childhood Development 

and Education working in co- 
operation will facilitate 

progress towards an integrated 

policy for services for young 

children in Ireland. Such co- 

ordination should minimise 

overlap and maximise attention 

to quality services for children, 

which are accessible, affordable 

and efficient. For such co-ordi- 

nation to happen there needs to 

be strong and clear leadership 
and direction at Government 

level as well as within the sec- 

tor. 

From the above review it is clear 

that there has been much 

progress in developing the early 

childhood care and education 

sector in Ireland over the last 

few years, particularly in rela- 

tion to funding and supply. 
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However, the fact that policy is 

being driven by different agen- 
das is hindering the develop- 

ment of an integrated policy for 

the support and development of 

high quality early childhood 

services for all young children. 

A recent, broader policy initia- 

tive may hold the resolution to 

bringing about a coherent and 

integrated national policy for 

early childhood care and educa- 

tion. This is the National 

Children’s Strategy (2000). This 

strategy is For all children and is 

explicitly driven by the rights 

and needs of the child. It was 

developed, in part, as a result of 

recommendations made in the 

Report of the UN Committee on 

Children’s Rights (1998) to 
Ireland. The structures devel- 

oped under this strategy will be 
charged with ensuring that chil- 
dren have a voice in policy and 

practice, targeting special 

groups as necessary and bring- 

ing coherence to services for 

children. 

The National Children’s Office, 

established to implement the 

strategy, will have a role in call- 

ing different departments 

together on complex crosscut- 
ting issues, such as early child- 

hood care and education, with a 

view to developing and imple- 

menting integrated policy. In 

fact its potential in the area of 

early childhood care and educa- 

tion was noted in_ the 

Programme for Prosperity and 

Fairness. If given the responsi- 

bility, and with the support of a 

senior Minister, the National 

Children’s Office could bring 
about the cohesion necessary to 

provide national leadership 

towards the provision and sup- 

port of high quality, integrated 
early childhood services. 

This is an exciting and important 
time for early childhood care 

and education in Ireland. The 

decisions taken now will have a 

crucial impact on the way the 

sector is structured and sup- 

ported. This, in turn, will influ- 

ence the quality of the services 

provided. Those of us working 
for and with young children 

must be vigilant and ensure that 

developments meet the varied 

needs and rights of all young 

children and their families. 
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WHAT WORKS IN RELATION TO 
PUBLIC POLICY RESPONSES TO 
EDUCATIONAL DISADVANTAGE? 

Liz Leonard Policy Adviser, Barnardos 

The Combat Poverty Agency 
defines the problem of educa- 
tional disadvantage as: “the com- 
plex interaction of factors at 
home, in school and in the com- 
munity (including economic, 
social, cultural and educational 
factors), which result in a young 
person deriving less benefit from 
formal education than their 
peers. As a result they leave the 
formal education system with 
few or no qualifications, putting 
them at a disadvantage in the 
labour market, curtailing personal 
and social development and lead- 
ing to poverty and social exclu- 
sion.” 
Educational disadvantage has 
persisted in this State despite the 
many policy initiatives which over 
the last decade have been 
designed to tackle the problem. 
Policy-makers nowadays  ack- 
nowledge the endurance of the 
problem and its relationship to 
unemployment, poverty and 
inequality. 
This article attempts to address 
this major issue of public policy 
by asking the following 
questions: 
(1) What does the research tell us 

about educational disadvan- 
tage? This part of the article 
reviews the most significant 
research findings to provide 
an overview of the state of 
our knowledge on the issue 
of educational disadvantage. 
What are the causes and con- 
sequences of early school 
leaving? Here the article 
offers a model of the causes 
of educational disadvantage 
and briefly reviews the conse- 
quences of the problem. 

(3) What works in relation to 
public policy responses to 
educational disadvantage? 
The main section of the arti- 
cle identifies the many 

N
 

Government programmes on 
educational disadvantage and 
examines them under four 
headings: early childhood ini- 
tiatives, primary education 
programmes, post-primary 
programrnes and non-formal 
sector programmes. 
What will the Future bring for 
tackling educational disad- 
vantage through public poli- 
cy? The final part of the arti- 
cle briefly reviews the meas- 
ures on educational disadvan- 
tage included in the recent 
Programme for Government 
and calls for a comprehensive 
evaluation of all programmes 
addressing the problem in 
order to identify how we 
should proceed over the next 
decade. 

What does the research tell us 
about educational disadvantage? 
According to the recent report, 
Early School Leavers from the 
National Economic and Social 
Forum, the following are among 
the most striking Features of the 

research: 
@ In 1999 (the last year for 

which statistics are available) 

almost 13,000 young people 
left school before completing 
the Leaving Certificate and 
2,400 (3.4%) left with no for- 
mal qualifications. In addition, 
it is estirnated that about 
1,000 students annually fail to 
transfer from primary to sec- 
ondary school and so are not 
counted in the official figures 
for early school leavers. 

@ The numbers who complete 
the Leavmg Cetificate have 
leveded off at about 82% of 
their age cohort while those 
who leave school after the 

Junior Certificate accounted 
for 15.3% of their age cohort 

in 1999. 
@ There is growing concern 

D>
 

about the apparent under- 
achievement of boys in school; 
for example, in 1999, 4.1% of 
males left school without 
qualifications compared to 
2.5% of girls. 

@ There is a strong relationship 
between social class and 
underperformance in school. 
Studies have consistently 
revealed that a_ significantly 
higher percentage of early 
school leavers are from semi- 
skilled and unskilled manual 
backgrounds. For example, 
9.1% of students from the 
Unskilled Manual group left 
school with no qualifications 
compared to less than 1% 
from the Higher Professional, 
Lower Professional and 
Salaried Employees groups. 
While over 25% of the 
Unskilled Manual group left 
school after completion of the 
Junior Certificate, the figures 
for the Employers and 
Managers, Higher Professional 
and Lower Professional cate- 
gories were 8.2%, 7.7% and 
5.0% respectively. 

@ The economic status of school 
leavers is significant; over 
41.4% of those who left 
school with no qualifications 
were unemployed in 1999 
compared to only 3.4% of 
those with Leaving 
Certificates. Of those who left 
without qualifications, girls 
have a higher rate of unem- 
ployment (44.3%) as com- 
pared to boys (39.2%) while 
boys are more likely to be in 
employment (55.8%) com- 
pared to 39.8% for girls. Girls 
are more likely to be students 
with 5.5% of them in this cat- 
egory as compared to 0.7% 

for boys. 
@ The rate of Irish youth unem- 

ployment (15-24 year-olds) 

ChildLinks 
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fell from 19.1% in 1995 to 7% 
in 2001 due to the level of 
economic growth in the Irish 
economy. 

® Early school leavers who are 
employed are most likely to 
work in the manufacturing 
sector and the hotel/restau- 
rant/personal services sector 
where the majority of jobs are 
in the unskilled or semi-skilled 
areas. Young people working 
in these sectors earn less per 
hour than their better-quali- 
fied peers.” 

consequences of early school 

leaving? 

The recent NESF report identifies 
three models through which the 
causes of early school leaving may 
be identified: 
1. The “deficit” model locates the 

problem with the_ individual 
young person who it regards as 
a “drop-out” or “failure” for 
leaving school early. This model 
sees the reasons for early 
school-leaving as under- 
achievement in school, low 
academic performance, poor 
self-esteem and experience of 
bullying. 

2. The “push-out” model locates 
the Fault with the institution of 
the school and the manner in 
which it is organised. This 
includes school type, curricu- 
lum, disciplinary procedures 
and pupil-teacher interactions. 

(Often, the “deficit” and “push- 
out” models operate in tandem 
and this process leads to chronic 
truancy by the pupils and a Failure 

on the part of the school to 
engage with troubled and demor- 
alised students. The alienation 
from school can lead to alcohol 
and drug abuse and problems at 
home.) 

3. The “rational” model identifies 

the costs and benefits associ- 
ated with continued participa- 
tion in school. This model sees 
early school leaving as a con- 
scious choice which students 
make when they calculate the 

direct costs involved in partici- 
pating in school as against the 
income foregone. The option 
of employment (even in low- 
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skilled, low-paid employment) 

may appear to be an attractive 
choice for students who come 
from backgrounds of unem- 
ployment and social disadvan- 
tage." 

For the individual early school- 
leaver the price to be paid 
includes the greater possibility of 
long-term unemployment, low- 
skilled and low-paid jobs and 
other forms of social exclusion 
such as reduced life chances, 
poorer health and a higher likeli- 
hood of involvement in crime. 

What worke in relation to 

public policy responses to 
educational disadvantage? 

Since the mid-1990s, there has 
been a plethora of programmes 
and interventions introduced by 
Government to address educa- 
tional disadvantage. These 
include: 

Early Start, 
Breaking the Cycle; 
8-15 Early School Leavers 
Initiative; 
Home-School-Community 
Liaison; 
Stay in School Retention 
Initiative; 
School Completion 
Programme; 
Giving Children an Even 
Break; 
Youth Encounter Projects; 
Integrated Services Process; 
Back to Education Initiative; 
Youthreach; 
Community Training 
Workshops; 

@ Traveller Training Workshops. 

Early Childhood Initiatives 

Early childhood development pro- 
vision includes both early educa- 
tion and childcare up to the age 
of six. There is a consensus 
among educationalists and policy- 
makers that early intervention is 

essential to combat educational 
disadvantage. The involvement of 
parents at all levels of the educa- 
tion process is regarded by most 
experts as a key to the success of 
interventions designed to tackle 
educational disadvantage and 
early school-leaving. 
The pioneeting Rutland Street 
Project in Dublin’s Innet City was 
established as a pilot project in 

the late 1960s; a longitudinal 
evaluation of the project found 
that children who attended 
Rutland Street tended to be 
retained in post-primary school 
subsequently. This demonstrated 
the long-term advantages of early 
intervention as a means. of 
addressing early school leaving. 
In the mid-1990s, the Depart- 
ment of Education launched a 

pilot pre-school intervention pro- 
gramme, Early Start in 40 school 
centres based in recognised areas 
of disadvantage. By 2001 this 
prograrnme remained on a pilot 
basis but had been extended to 
cater for 1680 children annually. 
Barnardos’ was one of many crit- 
ics of this programme and voiced 
its views publicly at the time of 

the introduction of Early Start 
and subsequently. Barnardos’ 
staff based in disadvantaged 
communities reported that this 
programme resulted in the clo- 
sure of many positive community- 
based early childhood services 

such as community playgroups 
while others were displaced from 
school premises by Early Start 
projects. Early Start was staffed 
principally by teachers who were 
not necessarily skilled in working 
with younger children and the 
curriculum was too formal and 
school-based. It did not encour- 
age the involvement of parents 
and because it was_ highly 
resourced relative to other provi- 
sion, it created an imbalance in 
the continium of provision of 

early childhood development pro- 
grammes. 
An evaluation of the Early Start 
programme in 1998 found that 
teachers believed that the pro- 
gramme prepared children well 
for school in their adaptation to 
classroom procedures but that it 
failed to improve their cognitive 
skills. Significantly, the evaluation 
failed to reflect the widespread 
criticism of Early Start from 
Barnardos’ and other organisa- 
tions in the sector.” 
There is particular concern among 
educationalists about the need to 
intervene early in the lives of 

Traveller children since rates of 
early school leaving are alarming- 
ly high among _ Travellers. 
However by 2001 there were still
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only 400 _ Traveller children 

attending early childhood pro- 

grammes, (out of a total child 

population of 5,454"), a figure 

which showed no increase in par- 

ticipation since 1997. The 

Monitoring Conmittee of the Task 

Force on the Travelling 

Community identified the lack of 

progress on Traveller early educa- 

tion as a serious problem in their 

report published in 2000. 

Public policy has developed great- 

ly over the last three years with 

the publication of three major 

Government documents: the 

National Childcare Strategy 

(1999), the White Paper on Early 

Childhood Education, Ready to 

Learn (1999) and the National 

Children’s Strategy (2000). These 

three documents according to the 

NESF report “share the view that 

care and education are inextrica- 

bly linked elements in a child’s 

holistic development” (NESF 

report No. 24 p.43). The three 

Government policy documents 

are currently in the process of 

being implemented through the 

new institutional infrastructure 

which is now in operation. This 

includes the Children’s Office 

which drives the Children’s 

Strategy, the Centre for Early 

Childhood Development and 

Education which has a direct role 

in irnplementing Ready to Learn 

and the National Childcare Co- 

ordinating Committee and the 

local County Childcare Commit- 

tees which are charged with 

implementing the National 

Childcare Strategy. 

The main primary school pro- 

grammes to address educational 

disadvantage are Breaking 

the Cycle, the Home-School- 

Community Liaison Scheme, the 

8-15 Year Olds Early School 

Leavers’ Initiative and Giving 

Children an Even Break. 

Breaking the Cycle, introduced in 

1996 attempts to _ achieve 

improvements in attainment, 

attendance and participation by 

pupils identified in targeted 

schools. A reduction in the 

pupil/teacher ratio to 15:1 has 

been achieved for Junior classes. 

The Home-School-Community 

Liaison Scheme began in the year 

1990/91. All schools in Desig- 

nated Disadvantaged areas are 

assigned a Co-ordinator who links 

with parents, teachers and rele- 

vant community agencies in an 

effort to engage targeted pupils 

in education and to promote dia- 

logue between the home, school 

and community. The Scheme is in 

operation in 225 primary schools. 

The 8-15 Year Olds Early School 

Leavers’ Initiative was initiated in 

1998/99 to tackle early school 

leaving by children in this age 

group living in designated urban 

and rural areas of deprivation. 

The initiative involves seventeen 

projects which are testing models 

of integrated area-based co-ordi- 

nation of services For young peo- 

ple at risk of leaving school pre- 

maturely. Models of good prac- 

tice will be identified and adopt- 

ed into mainstream policy and 

practice. School-based activities 

include homework support, learn- 

ing support, transfer  pro- 

grammes, personal development, 

peer and adult mentoring, adapt- 

ed curricula and meal services; 

out-of-school activities include 

after-school clubs, community- 

based activities, sports, music, 

dance, drama, home visits, struc- 

tured holidays, and educational 

trips.” 

Giving Children an Even Break 

was launched by the Department 

of Education and Science in 2001. 

The strategy underlying this pro- 

gramme is to allocate resources 

to 2,300 schools over a three 

year period on the basis of disad- 

vantage experienced by each 

school and as measured in 

research commissioned by the 

Department. This is a departure 

from the approach which was 

taken heretofore of allocating 

resources to designated areas of 

disadvantage and focuses instead 

on at-risk children. It is too early 

to evaluate the impact of this 

programme. 

An important development in the 

primary sector is the introduction 

in 1999 of the new Primary 

School Curriculum which is being 

phased in over a 3-5 year period. 

ChildLinks 

The new Curriculum increases the 

focus on the child-centred 

approach and_ his/her learning 

capacities and it is designed to 

counter educational disadvantage 

and early school leaving. 

Pupil-teacher ratios are often 

regarded as a key to supporting 

children in areas of disadvantage 

to remain in school. However, 

international research provides 

evidence that after the age of 8 

the effect of lowering the pupil- 

teacher ratio has no irnpact on 

academic performance. Other 

commentators argue that lower 

PTRs help children’s social skills 

and offer them greater one-to- 

one support and should be com- 

bined with more innovative teach- 

ing methods. While Breaking the 

Cycle schools have a PTR of 15:1 

in Junior classes, the PTR in 

Giving Children an Even Break is 

20:1 in senior classes. The NESF 

recommends that a class size of 

15:1 should be the norm in all 

disadvantaged schools at both 

prirnary and post-primary levels. 

Per capita spending on primary 

education was €2,413 in 1999 

and this represents just under 

50% of per capita spending on 

third level education (€5,079)". 

There is an urgent need to redi- 

rect resources from the third level 

sector into the primary sector 

which benefits all children. 

A key stage in a child’s school 

career is the transfer from pri- 

mary to secondary school and it is 

clear from research that unsuc- 

cessful transfers can lead to early 

school leaving (for example, it is 

estimated by the NESF that about 

1,000 students annually fail com- 

pletely to make the transfer to 

secondary school and drop out of 

school). Postprimary schools need 

to assist children in making the 

transition from a child-centred 

curriculum to a subject driven 

one. The importance of the 

Social, Personal and Health 

Education and the Civic, Social 

and Political Education pro- 

grammes are widely recognised 

and have the potential to help 

students deal with issues such as 

relationships, bullying, drugs and 

alcohol abuse. “At risk’’ first year 
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students in secondary school also 
need support with literacy, 
numeracy and interpersonal skills. 

Post-Primary Education 
The Stay-in School Retention 
initiative aims to keep students in 
school up to the completion of 
the Leaving Certificate. It began 
in 1999 and is based on a multi- 
annual written plan drawn up by 
the school and the Department 
which sees the school at the cen- 
tre Of a set of relationships with 
other local agencies. The range of 
actions adopted in a school plan 
could include procediires to track 
absent pupils with follow-up 
action; extra teaching hours for 
pupils at risk of early school leav- 
ing; after hours projects including 
homework clubs; strengthened 
home / school / community liai- 
son; induction programmes for 
first year students; sport and 
leisure clubs; individual tuition for 
numeracy and literacy. 

The School Completion Prog- 
ramme was launched in 2001 and 
attempts to merge the Stay in 
School Retention Initiative with 
the 8-75 Year Olds Early School 
Leavers Initiative. Actions to be 
adopted include same-day track- 
ing, after-school supports, family 
supports, staff development, lit- 
€racy and numeracy tuition. This 
offers schools gteater flexibility 
to adopt a range of strategies 
aimed at preventing early school 
leaving. 
Under the Education (Welfare) 
Act, 2000, a new National 
Education Welfare Board has 
been established to address the 
issue of truancy and to track stu- 
dents who drop out of school. 
The Board will employ Education 
Welfare Officers who will work at 
local level to support early school 
leavers to address their problems, 
to return to school or to find 
alternative options to school such 
as placements in Youthreach and 
in the Community Training 
Workshops. 

Research at second level indicates 
the importance of smaller classes 
for preventing early school leav- 
ing. It also reveals that relation- 
ships with teachers are central to 
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the motivation of young people in 
remaining in school. 
Personal development courses 
have been proven to help young 
people develop confidence and 
self-worth which help them to 
participate fully in school. 
Guidance and counselling services 
have also been shown to bea key 
resource in supporting adoles- 
cents with emotional and behav- 
ioural difficulties. 

Curriculum reform is an enor- 
mous subject and one which is 
closely related to the issue of 
eariy school leaving. The need to 
develop a curriculum and an 
assessment system which meets 
the needs of young people who 
are “at risk” in the educational 
system is paramount. Efforts at 
both junior and senior cycle to 
provide alternatives for students 
are welccme but need to be 
extended; work needs to be 
camed out on progtession routes 
from these alternatives to further 
and higher education. 

Non-Formal Sector 

The range of non-formal provi- 
sion is broad and varied. At the 
individual level it includes 
Breakfast clubs, youth services, 
mentoring, summer projects, 
projects for specific target groups 
such as Travellers or lone parents 
and Drug Task Force projects. 
Activities based in schools range 
from after-school clubs and 
homework clubs to alternative 
schools, transfer programmes, 
literacy and numeracy  pro- 
grammes, school community links 
programmes and Youth Encount- 
er. An important focus for this 
type of work is work based 
around families and this includes 
parenting programmes, family 
support projects and a variety of 
health board funded pro- 
grammes. Finally, in the area of 
further education and work- 
based programmes there are 
skills development and training 
programmes, LINE projects and 
the Local Employment Service. 

Many of Barnardos’ services fall 
into this range of work and aim to 
prevent early school leaving and 
to tackle educational disadvan- 

tage at all levels and ages. 
Typically, they operate closely 
with local schools. 

What will the future bring for 
tackling Educational 
Disadvantage through Public 
Policy? 

The recent Programme for 
Governtnent negotiated between 
the two Coalition Partners in 
Government included the follow- 
ing measures in the document: 
@® An expansion of the early edu- 

cation services with priority to 
children in areas of concen- 
trated disadvantage and chil- 
dren with intellectual disabili- 
ties; 

® A commitment over the next 
five years to reduce the pupil : 
teacher ratio for children 
under 9 years of age to 20:1; 

® Funding for appropriate age- 
related literacy tests for all 
schools; 

@® Reducing absenteeism and 
early school leaving will be a 
“core priority” over the next 
five years. The National 
Educational Welfare Board will 
prioritise areas with high lev- 
els of disadvantage. An Action 
Plan on school attendance and 
early school leaving for all 
areas in the RAPID 
Programme. 

® A new targeted scheme of 
school meals for disadvan- 
taged pupils. 

Conclusion 

It is clear from even a brief review 
that public policy over the last 
decade has attempted to engage 
with the problem of educational 
disadvantage. What is lacking is 
an overall, comprehensive and 
independent evaluation of the 
strengths and weaknesses of the 
various programmes which have 
been implemented and a clear 
indication from the research of 
what works in the Irish context. 
We need to move beyond pilot 
projects to mainstreaming the ini- 
tiatives which are successful and 
offer children and young people 
an alternative to early school 
leaving and a lifetime scarred by 
educational disadvantage. 
This article has attempted to 
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review the main research findings 
on educational disadvantage, 
present a model of the causes of 
the problem, examine the many 
Government programmes aiming 
to address the issue and make a 
case for a major evaluation of all 
initiatives so that policy-makers, 
educationalists and parents can 
shape the future of public policy 
in this area. 
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° Pigs 

Beautifully crafted hand puppets that make a useful educational 

toy which appeal to both children and adults alike, are available 

for just €13.95 p&p included, please allow 14 days for delivery. 

The following Families are available: 

We intend to introudce a new family every month. 

Why not visit us at: www.childcare.ie/puppetsgalore 

or contact: 

Carol Doyle, 28 Lower Rutland Street, Dublin 1 

Tel: 01 8366078 

Email: puppetsgalore@childcare.ie     
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The Hope Project was founded 
in 1996 and provides a variety 
of services including a 
helpline, a resource and infor- 
mation centre and a_ public 
awareness campaign in order 
to help families and persons 
coping with disability to get 
the help they need. Early 
intervention is paramount. if 
people with disabilities are to 
take their rightful place in 
society. 

The value of early intervention 
has been highlighted by this 
and other publications, con- 
ferences and government 
reports. Parents faced with 
the development difficulties of 
their children frantically seek 

such intervention but it 
remains an_ illusive dream. 
There are some good child- 
hood services available here 
but not enough. None of them 
have all the essential ingredi- 
ents of effective early inter- 
vention. Early intervention is a 
reality in many other coun- 
tries. We have decided to 
make it a reality here. 

La Pilar Integrated Early 
Learning, Research and 
Training Centre is a project 
within the Hope Project which 
we expect will be Functioning 
by 2003. It will be an early 
intervention centre unique in 
Ireland, hopefully many more 

will follow. La Pilar is present- 
ly at the planning stage with 
Cork County Council and will 
be located close to Cork 
Airport 

Our objective in establishing 
the La Pilar Centre is to help 
infants and children experienc- 
ing developmental delay. To do 
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this, we are assembling com- 
prehensive facilities and a 
range of professionals to meet 
their needs. 
Early response to the chal- 
lenge of a primary disability 
maximises a child’s ability and 
prevents the development of 
tragic and avoidable second- 
ary disablement. The centre 

will cater for children from 
birth to school entrance. We 
expect that many of the chil- 

dren will be able to successful- 
ly enter their local national 
schools as a result of early 

intervention in La Pilar. 

La Pilar will: 
@ Provide an environment in 

which all children can 
realise their Full potential 

@ Work intensely and in an 
integrated Fashion on the 
developmental issues of 
each child 

@ Focus on the strengths of 
the child 

@ Provide the opportunity to 
thrive through the use of 
state-of-the-art techniques 
and equipment 

@ Prepare children for eventu- 
al mainstreaming in school 
and community 

The service will work closely 
with paediatricians from 
around the country and with 
medical professionals at the 
future Autistic Spectrum 
Disorders Clinic planned for 
the grounds of the Cork 
University Hospital. It will also 
work with third level pro- 
grammes locally and national- 
ly. La Pilar will offer hope to 
countless babies, young chil- 
dren, and their families who 
are struggling with develop- 
mental delay or disability. 

At present there is a scarcity 
of trained professionals. La 
Pilar will provide professional 
training and research in early 
childhood development. Our 
objective is to maximise the 
potential of children and to 
prevent the development of 
unnecessary secondary dis- 
ablement through appropriate 
intervention delivered by 
expert teachers, therapists, 
and medical and health pro- 
fessionals, in co-operation 
with children’s families. This is 
desperately needed. At pres- 
ent, infants and children pre- 
senting with a delay or deficit 
in an area of development 
have limited, if any, expert 
intervention options. 
Developmental delays become 
acute and compound resulting 
in lost development and avoid- 
able additional disablement. 
Time is the enemy of the 
young child experiencing a 
challenge. This centre will 
ensure that expert rescue 
intervention is available. 

La Pilar will offer 3 streams of 

integrated services: 
La Pilar First Response 
Service 

La Pilar First Intervention 

Service
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@ La Pilar Transition Service 

The La Pilar First Response 

Service will cater for 60 
infants and children. The La 
Pilar Early Learning Service 
will accommodate 32 to 64 
children on site and more chil- 
dren through Outreach. La 
Pilar Transition Service will 
cater for children moving on 
from the other 2 services. All 
children will be able to avail of 
on-site primary medical care 
and a variety of therapies. The 
presence of normally develop- 
ing children in the Steiner 
Mother and Toddler Groups 
and Kindergarten classes offer 
numerous opportunities for 
inclusion. Some areas of La 
Pilar are designed for shared 
learning. 

Family Support and Training 
A centre of this kind must 
work in partnership with par- 
ents and siblings. Close co- 
operation will ensure success- 
ful outcomes for children. 
Family support, counselling 
and training are all important 
features of La Pilar. 

Early intervention during the 
first years of a child’s life is 
crucial. Medical and educa- 
tional research have shown 
that the development of intel- 
ligence, personality and social 
behaviour occurs most rapidly 
during a child’s earliest years. 
It is estimated that half of all 
intellectual potential is estab- 
lished by age 4 and that inter- 
vention is most effective 
before this age. 
Watching a child develop 
through the earliest years is 
like watching a miracle unfold. 
The child looks, moves, smiles, 
grows and bonds in a natural 
almost effortless sequence. 

While all children grow and 
change at their own rates, 
some children can experience 
delays in their development 

that may be cause for concern. 
A child’s early development 
may be different from the 

norm or even delayed in 
essential areas: 
@ In physical development — 

growth, bodily function and 
the ability to see, hear and 
move 

@ In speech and language 
development —- the ability 
to talk and express needs 

@ In social and emotional 
development — the ability 
to relate to others and to 
play imaginatively 

@ In adaptive development — 
the ability to eat, dress, and 
take care of themselves 

@ In cognitive development — 
the ability to think and 
learn 

Parents are the experts con- 
cerning their child. Their 
dreams, visions and hopes for 
their child are unique. No one 
can guarantee that they will 
come true but working in co- 
operation with families the La 
Pilar team will create mean- 

ingful individualised services 
and support. 

La Pilar First Response 
Service 
The importance of early inter- 
vention is well established, 
however, it can be hard to get. 
Immediate intervention is nec- 
essary to maximise the out- 
come for the child and family. 
This is what La Pilar’s First 
Response’ Service offers. 
When faced with developmen- 
tal difficulties, time is the 
enemy. La_ Pilar’s First 
Response Service will offer 
on-going assessment and 
frontline intervention to chil- 

dren from birth on. Children 
will be welcomed as soon as a 
problem with development is 
suspected even before diagno- 
sis. 

The First Response Service will 
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be delivered with the sense of 
urgency of an A&E unit and 
the careful planning of a serv- 
ice that must lay the founda- 
tions for a long-term pro- 
gramme to 
normalise development. To 
enable children geographically 
distant to avail of the First 
Response Service, La Pilar 
includes 8 guest apartments 
for visiting families. 

The breathtakingly — rapid 
growth and development of 
the normal infant and toddler, 
though seemingly simple and 
automatic, is extremely com- 
plex. Nutrition, sensory input, 

movement, bonding and affec- 
tion, play, sleep and the 
expansion of biological sys- 
tems is all essential to a 
process that to the observer 

seems haphazard. When 

growth or development is not 
proceeding normally, teaching, 
therapy and medical/health 

treatment must focus on the 
difficulty in an integrated and 
affectionate way. 

The effects of integrated 
intervention on a child’s devel- 

opment are reflected in their 
ability to master ever more 
complex activities. Some serv- 
ices in the United States are 
reporting the mainstreaming 
of up to 80% of autistic chil- 
dren who begin intensive inte- 
grated early intervention 
before the age of 3 years. 

La Pilar will co-ordinate 
experts in all disciplines 
important to the various areas 

of early development. An 
experienced team, dedicated 
to best practice will include 

the parents, and will perform 
on-going assessment of each 
child formulating an Individual 
Development Plan (IDP). 
These plans will be carried out 
and frequently reviewed and 
updated. The child’s well- 
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being and his or her progress 
in all areas of development 
will be the measure of success 
of La Pilar. An intervention, 
training and research environ- 
ment that is fully integrated is 
a stimulating and productive 
setting for the professionals 
involved. Already in its plan- 
ning stage, La Pilar is causing 
excitement among profession- 
als here and abroad. 

Early Intervention Service 

lr is expected that with the 
Early Intervention Service 
some children will be enabled 
to enjoy normal development 
without further intervention. 
Some, however, will in time 
come within the scope of the 
La Pilar Early Intervention 
Service. This service is inten- 
sive and sustained. Duration 
of this service is based on 
need. In the Early Intervention 
Service, intensive educational 
programmes will be delivered 
in small classes to children 
who can attend on a frequent 
or daily basis. For children 
geographically distant to La 
Pilar, the Early Intervention 
Programme will be delivered 
in the child’s home or local 
service under the guidance of 
La Pilar’s Outreach Service. 

La Pilar Early Intervention 
Outreach Service can offer the 
young child living geographi- 
cally distant an appropriate 
module of effective interven- 
tion. The child and family 
attend La Pilar for initial 
assessment and_ intensive 
intervention. During this peri- 
od a programme is developed 
and the family and_ pro- 
gramme staff from the child’s 
locality are trained in the pro- 
gramme. The child’s individu- 
alised programme can be reg- 
ularly monitored and updated 
by visits to La Pilar or through 
outreach visits to the child’s 
home and/or local service by 
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La Pilar personnel. La Pilar 
features accommodation for 
visiting clients. Early interven- 
tion is also cost effective. 
Money spent in the earliest 
days of a developmental delay 
gives maximum return’ in 
terms of lifetime outcome for 
the child, reducing the cost 
implications of their disability 
into the Future. 

To utilise La Pilar fully, and 
because the need is there, it is 
anticipated that the La Pilar 
staff and facilities will be avail- 
able to older children and 
adults when not in use by 
young children (after school 

hours, evenings and week- 
ends). Two of the classrooms 
are designed to be able to 
accommodate children in the 
5+ age range. 

Social Inclusion 

People with special needs all 
too often become socially 
excluded. The Hope Project is 
committed to real lifelong 
inclusion. La Pilar is designed 
to develop the skills necessary 
to live a Full life in the commu- 
nity. Programmes that develop 
communication, healthy 
behaviour, motor skills and 
emotional growth will help a 
child to interact with his/her 
environment and the people 
around them. 

La Pilar Transition Service 
enables children attending La 
Pilar to make a_ happy, 
smooth, successful and_ per- 
manent transition to main- 
stream schooling and commu- 
nity life. As part of the transi- 
tion service, an on-site Steiner 
kindergarten will provide easy 
access to normally developing 
peers and it is anticipated that 
most children attending La 
Pilar will go on to attend their 
local schools. Even those chil- 
dren who need to continue 

with special services after La 
Pilar, will be assisted in having 
as many points of contact with 
their local community as pos- 
sible. 

Professional Training 
There is an urgent need 
nationally for trained and 
experienced professionals. La 
Pilar Early Learning Centre, 
with its wide range of profes- 
sional disciplines, is an ideal 

linked to third level and post- 
graduate training courses 
locally and nationally. La Pilar 
is also ideally placed to host 
research in the field of early 
childhood development. La 
Pilar as a natural think tank 
will be in a position to identi- 
fy, develop and set standards 
of best practice. 

The 8 classrooms are designed 
to accommodate 4 children 

and 4 teaching staff each. 
Basic features of the class 

areas include an 

entrance/cloak area, toilets, 

kitchenette, main class area, 

quiet/time-out area, computer 
room and observation space. 
There are slight variations in 
classrooms, e.g. 2 of the 
classrooms have an additional 

toilet area for toilet training. 
The entrance to each class- 

room is individualised, 1 brick, 

1 wood, 1 stone, etc. to allow 

children, even those with a 

visual impairment, to identify 
their own classroom. 

The inner circle has numerous 
teaching, therapy and coun- 
selling rooms grouped around 
a rock and water area. An 
audio training room accom- 
modates an audiologist and 
special equipment to test and 
train hearing in a controlled, 
soundproof environment. 
Similarly, the vision room 
accommodates a developmen- 
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tal optometrist and _ vision 

therapist. It also has a control- 
lable environment and_ is 
equipped with the latest tech- 
nologies to aid and normalise 
visual development. The music 
room overlooks the rock and 

water space and is the perfect 
setting For music therapy and 
musical activities. Similarly 

set, an arts and crafts room 
accommodates art therapy 
and art activities. Both of 

these rooms are ideal for 
activities shared with normally 
developing peers from the 
adjacent kindergarten. 
Beautifully set counselling 
rooms provide tranquil space 
for family and individual coun- 
selling. Speech and language 
therapy takes place in this 

inner circle proximate to the 

classrooms. Additional rooms 
are available for individual 
teaching and therapy sessions. 

Childhood should be a time of 
intense learning. A child dis- 
covers the world through his 
or her 5 senses. Maximising 
the effectiveness of those 
senses is vital to early learning 
and development. The facili- 
ties of La Pilar are designed to 
give many opportunities for 
sensory organisation, stimula- 
tion and experience. Other 
areas designed to specifically 
focus on 1 or more senses 
include: 

@ A sand play area for tactile 
activities 

@ A small corridor with herbs 
at one end and fragrant 
flowers at the other creates 
a corridor of interesting 
smells, textures and 
colours for sensory stimu- 
lation and learning 

2 rooms are specifically desig- 
nated for play therapy. Play is 
the work of childhood and it is 
through play that many vital 
skills are mastered. The senso- 

ry integration gym is divided 
into a wet area and a dry area. 
The wet area features a swim- 
ming pool, paddling pool 
waterfall, hydrotherapy area, 
epsom salt tank, steam room 
and sauna. The dry gym area 

accommodates all the activi- 
ties of normal childhood 
development — running, jump- 
ing, tumbling, rolling, squeez- 
ing, climbing, etc. Floor level 
trampolines, swings, climbing 
frames, tumbling mats, etc. all 
serve to aid staff in assisting 
the child through vital devel- 
opmental activities. 
Occupational and_ physical 
therapist offices are accom- 
modated within the sensory 
integration gym. 

Medical and health facilities 
are located at the southern 

end of La Pilar. These include: 

@ A primary medical care area 
that has examination and 

consulting rooms and a lab- 
oratory 

@ A teaching kitchen for 
demonstrating good nutri- 
tion and special diets. The 
nutritionist’s/dietician’s of- 

fice is included in the dining 
area 

@ Treatment rooms for various 

therapies including comple- 
mentary health therapies 

@ A library for professionals 
to facilitate study and 
research is located within 
La Pilar. It will feature per- 

tinent information in vari- 
ous formats, books, tapes, 
computers, videos, etc. 

Aside from professional 
information resources, the 
library will also include 

family resources that will 
be selected to meet the 
informational and_ special 
needs of families with chil- 
dren having special chal- 
lenges 
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» The reception area includes 
a comfortable waiting area 
and adjacent parents room 
where parents and siblings 
can relax, make a _ snack, 
chat and meet other fami- 
lies 

@ The office features a board- 
room and record storage 
area 
Conference facilities and 
professional training areas 
are proximate to the offices 

We are presently working 
through the County Council 
planning process and process- 
ing the paper work for various 
grants such as the Equal 
Opportunities Childcare Grant. 
We realistically expect to get 
two thirds of the estimated 

€7.5m cost from State grants, 
so we are looking for benefac- 
tors who will fund specific 
areas of the project, e.g. a 
classroom or therapy room. 
We have commitments of sup- 
port from various ministers 

and An Taoiseach, Mr Bertie 
Aherne, T.D. and La Pilar is 
also attracting attention inter- 
nationally. It will be profes- 
sionally run and children will 
be referrred on the basis of 

“first worry”. The initial con- 
tact/referral may be made by 
the maternity hospital, the 
G.P, playgroup or parent. 

4 
S 

Such a centre is urgently need- 
ed in this country and we hope 
to turn the first sod this 
autumn and open our doors to 
children by the end of 2003. 
For further information please 
contact: 

HOPE Project 

Mrs. Kathryn Sinnott 

St. Joseph, Ballinabearna 

Ballinhassig, Co. Cork 

Tel: 021 488 8503 

Fax: 021 488 8566 

Mobile: 087 668 8218 

Email: hope. project@esatclear.ie 
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In the following article | will 

look briefly at the broad tradi- 

tion of education and then 

examine the place of Maria 

Montessori in that tradition. 

Education has a long tradition 

going back to the earliest civili- 
sations and beyond. In the 

absence of written records, no- 

one can be sure when education 

was first provided. Most 

anthropologists believe that 
some kind of educational prac- 

tices go back to prehistoric 
times, as these practices are 

apparent in so-called primitive 

tribes of the 20th century such 

as the Australian Aboriginies. 

The earliest civilisations date 

from around 3000 BC and it is 

from this date that we see both 

the need For some kind of sys- 

tematic education and the 

beginnings of writing. The need 

for education becomes obvious 

when you consider the complex- 

ity of those early societies, their 

need for communication, organ- 

isation, government and reli- 
gion. And when you consider 

the need for record keeping, it 
is hardly surprising that forms 

of writing developed at the 
same time. Among the 
Sumerians, cuneiform writing 
developed. This was a very 

angular script done on clay 

tablets with a stylus. At around 

the same time the Egyptians 

developed their hieroglyphics 

written on papyrus. 

We can only speculate on what 

kind of education was devel- 

oped by these early peoples, 

but it is fairly certain that it was 
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AN OVERVIEW OF 

MONTESSORI 

EDUCATION 
Tracy Costelloe 

St. Nicholas Montessori Society 

reserved for the elite class in 

each society: ordinary people 

did not have access to educa- 

tion, and in many societies the 

practice of writing - and by 
implication, reading - was 
reserved for the priestly class. It 

is only when we come to the 

Jewish civilisation that the 

notion of education for every- 

body is introduced. By and large 
though, education remained the 
preserve of the rich until the 

19th century when state educa- 

tion for all developed in Europe, 

following on the Industrial 
Revolution. 

Before that though, one educa- 

tor who stood for education for 

all was John Amos Komensky 

(1592-1670), usually referred 

to by his Latin name, Comenius. 

Comenius believed in what he 

called pan-sophism, or universal 

knowledge: he wanted every- 

body to know everything so 
that everybody could be capable 

of doing whatever God wanted 
them to do. He also believed — 

and he was quite unusual in his 

time — that education should be 

a pleasant experience for the 

child. 

Jean-Jacques Rousseau (1712- 

1778) is perhaps best known 

for his philosophical ideas about 

freedom which led to the 

French Revolution. He also had 

ideas about education which 

were revolutionary. He believed 

that children were basically 

good and that insofar as possi- 
ble children should educate 

themselves in as natural a way 

as possible. 
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In the 19th century, building on 

the ideas of Rousseau, 

Pestalozzi and the philosopher 

Hegel Friedrich Froebel (1712- 

1852) developed the idea that 

children educate themselves 

through their own self-directed 

activity. His first kindergarten, 

or “children’s garden” was 

founded in Blankenberg, in 
1837. 

Montessori education as we 

know it today is part of the 

broad tradition of education | 

have just described. Montessori 

always acknowledged the con- 

tribution of her predecessors — 

and | should also mention at 

this point, 2 French doctors of 

the 18th and 19th century 

respectively, Jean Itard and 

Edouard Seguin — but she also 

developed unique insights into 

the education of children. These 

insights form the basis for the 

Montessori Method of today. 

Montessori education is based 

on the principle of teaching the 

child to teach him/herself. 

Through observation of the 

child, the teacher discovers 

what the child needs. The spe- 

cially prepared environment, the 

teacher and the child are the tri- 

angle on which Montessori edu- 
cation is based. Sensitive peri- 

ods aid the child in his/her 

learning and with the help of 
the senses the child learns at 

his/her own pace, leading from 
the concrete materials to more 

complex ones. The Montessori 

method uses a cosmic approach 

whereby all learning is interre- 
lated and the child gets an 
insight From an early age that all
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life, no matter how insignifi- 
cant, has a contribution to make 

to the universe. Eventually the 

child learns that he/she also has 

a contribution to make. 

Who was Montessori? Maria 

Montessori (1870-1952) was 

the first female physician in 

Italy. She graduated in medicine 
in 1896, and worked for a time 

with children with mental dis- 

ability. She developed the con- 

viction early on that these chil- 

dren had great potential, and 
her belief in that potential led 

her to further research in this 

area. She taught the children to 
read and write and they passed 

the state exams for so-called 

normal children. At around the 

same time, Montessori did 

other studies, in psychology, 

philosophy and anthropology. In 

1907 she opened the first of 

many Case dei Bambini, or chil- 

dren’s houses. These schools, 

for 3 to 7 year olds, were estab- 

lished with the emphasis on 

freedom and individual develop- 

ment. Montessori’s idea of free- 

dom was a special one: she 

believed that in order to learn, 

the child must be free to devel- 

op him/herself. To be free, chil- 

dren must be independent of 

other people as much as possi- 

ble. They need to be free to 

choose the materials they want 

to work with and they need to 

set the pace of their own learn- 

ing insofar as possible. To make 
them as independent of the 

teacher as possible, children 

need materials which allow 

them to see and correct their 

own mistakes. Maria 

Montessori believed that free- 

dom and discipline go hand in 
hand, that they are two sides of 

the same coin. She said that if 

there is a problem with disci- 

pline in the classroom, we need 

to look to where freedom is 

lacking. 

The aim of education, 

Montessori believed, was to 

release the hidden potential of 

children, and to prepare the 

child for adulthood. She high- 
lighted the use of the hand and 
self-directed activity as key ele- 

ments in the child’s education. 

From birth to 6 years old, the 

child has what Montessori 

called an absorbent mind, 

whereby the child absorbs enor- 

mous amounts of information 

with very little effort. The child 

enjoys learning and_ the 

Montessori classroom reflects 

this. Children enjoy coming to 
school and they enjoy the work 

because they are self-directed, 

the work — chosen by them- 

selves — is interesting and most 
of all, they are working for 

themselves and not for the 

approval of the teacher. 

Montessori identified sensitive 

periods as another key element 

in the education of the child. 

Sensitive periods are periods in 

a child’s life when he/she is par- 

ticularly attracted to certain 

aspects of the environment. 

During these periods, learning is 
easy for the child, and the 

teacher strives to use them so 

that the child reaches his/her 

potential. The main sensitive 

periods in the early years are for 

order, language, movement and 
small detail. 

From age 6, the child becomes 
in many ways, a different child. 

Montessori described the 

change -— signalled by the loss of 
baby teeth — as similar to the 

metamorphosis of some 

insects. Now the child has sen- 

sitive periods for moral and 

social development and for cul- 

ture and imagination. Here the 
seeds of the whole of culture in 

its widest sense can be sown by 

the teacher; then the teacher’s 

role is to ensure that the child’s 

own research is encouraged and 
facilitated, both in the class- 

room and outside it. 

At age 12, the child enters a 
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new phase again, what 
Montessori called ‘erdkinder’ 

(Earth Children). For this age 
group Montessori recommend- 

ed a school in the country 

where students would have the 

full range of academic subjects 

but also opportunities for phys- 

ical work like growing vegeta- 
bles or running a hostel as part 

of the school. She felt that chil- 

dren at this age, particularly 

ages 12-15, find academic work 
difficult, and need a different, 

positive outlet for their ener- 

gies. Physical work on the land 

connects the child to the first 

humans who tilled the soil but it 

also introduces the child to the 

idea of economic independence. 

What is grown needs to be sold 
so the children will need to Find 

a buyer and deal efficiently with 

him/her. Children learn that 

everybody’s contribution is 

important and that if they for- 

get to do their job, there may 

be economic consequences as 
well as interpersonal unpleas- 

antness. 

In conclusion, Montessori devel- 

oped insights into the child 
which are valid for all children 

everywhere. She based her con- 

clusions — and the whole of her 

theory — not on a previously 

worked out philosophy, but on 

observation of the child. 

Observation, and a _ scientific 

approach to the child, are key 

elements of Montessori educa- 

tion today. 
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THE HIGH/SCOPE 

PRE-SCHOOL CURRICULUM 
Patricia Murphy, High/Scope Staff Consultant Trainer 

Introduction 
The High/Scope Pre-school 
Curriculum is a model for devel- 
oping high quality early child- 
hood programmes — which 
encourage and support chil- 
dren’s initiatives and active 
learning experiences. High / 
Scope is being used in a wide 
range of early childhood set- 
tings in the US, UK, The 
Netherlands, Mexico, Indonesia, 
Singapore, South Africa and 
Ireland. High/Scope Ireland a 
non-profit voluntary organisa- 
tion, was established in 1999 
with the aim of promoting the 
development of the High/Scope 
approach in Northern Ireland 
and the Republic of Ireland. In 
this article | will outline the ori- 
gins of the High/Scope curricu- 
lum and its core principles. 

Although the High/Scope Pre- 
school approach is now used in 
settings serving the full range 
of pre-school aged children, it 
was originally developed to 
serve “at risk” children From dis- 
advantaged areas in Ypsilanti, 
Michigan in the US. In 1962, 
David Weikart then director of 
Special Services for the Ypsilanti 
Public Schools followed his 
interest in the reasons why stu- 
dents from disadvantaged areas 
consistently scored in the lower 
levels on intelligence and aca- 
demic tests by initiating the 
Perry Pre-school Project. 
Weikart perceived that the low 
scores reflected the students 
limited opportunities for school 
preparation rather than their 
innate intelligence and that non 
achievement in secondary 
school correlated with atten- 
dance at primary schools in dis- 
advantaged areas. 

The Beginning 
Today we can perhaps in a per- 
verse way be grateful for the 

fact that the Ypsilanti school 
officials decided that they 
would continue with their 

established approach to educa- 
tion since the majority of the 
students were doing well. David 
Weikart and 3 primary school 
principals set about trying to do 
something for the students who 
were failing. 

Their goal was to prepare pre- 
school aged children from dis- 
advantaged areas for future 
success in school. This vision 
proved to be momentous in that 
it marked the genesis of 
the High/Scope Educational 
Research Foundation which was 
later established in 1970. 

From 1962 until 1970 when 
Weikart left the Special Services 
division to set up the founda- 
tion he and a dedicated group 
of teachers and support staff 
operated Michigan’s first pre- 
school education programme 
funded by the Department of 
Education and located first in a 
community centre and subse- 
quently in the Perry Elementary 
School. The Perry Pre-school 
Study was designed to compare 
children’s progress in the Perry 
Pre-school programme with the 
progress of children with no 
pre-school experience. This 
unique longitudinal study has 
continued to track the progress 
of these children, who are now 
in their 40th year at regular 
intervals. The results of the 
study have consistently con- 
cluded that adults born in dis- 
advantaged circumstances who 
attended a high-quality, active 
learning pre-school programme 
when aged 3 and 4 have half as 
many criminal arrests, higher 
earnings and material gain and 
greater commitment to a close 
primary relationship. The return 
on investment was estimated to 

be 700% indicating an extreme- 
ly productive use of public Fund- 

ing. 

The Origins of the High/Scope 
Curriculum: 
The curriculum which Weikart 
and his colleagues devised was 
called the Cognitively Oriented 
Curriculum. With an eye on their 
goal of preparing children for 
success in school they sought to 
focus on children’s intellectual 
development. This is an aspira- 
tion which frequently strikes 
fear in my heart today when 
people talk about early inter- 
ventions for “at risk” children. 
The accumulated wisdom on 
early intervention indicates that 
it is impossible to separate care 
and education. 

‘The aims for under fives are 
basically the same as those for 
any other phase, with the 
exception that very young chil- 
dren need a considerable addi- 
tional amount of care. Care and 
education for the under fives 
are complementary and insepa- 
rable’. (Rumbold Report, 1990) 

One of the things that I have 
always valued about High/Scope 
is it’s emphasis on teamwork, 
an element which was there 
from the beginning. Perhaps 
that is what enabled Weikart 
and his colleagues to arrive at 
something which continues to 
impress me on a daily basis. The 
original curriculum development 
team agreed on 3 basic criteria: 

@ A coherent theory about 

teaching and learning must 

guide the curriculum devel- 
opment process 

@ Curriculum theory and prac- 
tice must support each 

child’s capacity to develop 

individual talents and _ abili- 
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ties through ongoing oppor- 
tunities for active learning 

@ The teachers, researchers, 

and administrators must 

work as partners in. all 

aspects of curriculum devel- 

opment to ensure that theo- 

ry and practice receive equal 

consideration 

These core criteria in my view 
ensured that support for chil- 
dren’s social and emotional 
growth was implicit in the cur- 
riculum. By founding their work 
on Piaget’s theory of child 
development the team paved 
the way for capacity building for 
each child. 

The adults working with the 
children relayed their observa- 
tions to the researchers who 
identified links with Piaget’s 
work. The basic framework of 
the High/Scope Curriculum 
emerged with a Plan-Do-Review 
process as it’s core. 

This shared control approach 
which is characteristic of 
High/Scope today has been 
there from the start. That early 
work in constructing the cur- 
riculum_ illustrates powerfully 
the trust which High/Scope 
affords children to construct 
their own learning in an environ- 
ment supported by adults who 
know about child development 
and who can provide optimum 
opportunities for learning in 
meaningful situations and with- 
in a variety of social contexts. 

Another vital aspect of the orig- 
inal programme was the 
involvement of parents. 
Through fortnightly home visits, 
teachers offered ideas about 
learning and child development 
to parents and in turn listened 
to parents ideas about their 

children’s interests and develop- 
ment. This process of reciprocal 
dialogue with parents must 
have been vital to the results of 
the research project and in my 
view cannot be_ discounted 
when reflecting on them. 

So what about that fear that 

arises For me when people talk 
about focusing on children’s 
intellectual development? It’s 
that image of workbooks, 
themes and colour drilling for 3 
and 4 year olds (and older!) that 
frightens me. Because 
High/Scope is founded on child 
development theory which 
advocates’ active __ learning 
Opportunities I’m secure that 
these methods have no place in 
a High/Scope’ environment. 
Picture instead Eileen aged 4 
who casually remarked to her 
teacher that they were both 
wearing corduroy trousers and 
her face when her teacher 
joined her, looked at both sets 
of legs and replied “so we are, | 
hadn’t noticed until you told 
me”. Eileen and her teacher 
subsequently engaged in an 
intense discussion about the 
virtues of cords over denims, 
trousers over skirts, and the 
apparel of the other children 
and staff present on that day. 
They smiled, laughed, made 
direct eye contact and used 
words like ‘comfortable’, 
‘warm’, ‘dye’, ‘fade’, ‘colour’ 
and ‘different’. It’s when | 

observe interactions like this 
that | smile and remain assured 
that the ‘cognitively oriented 
curriculum’ held on to nurturing 
and sharing. 

As | said High/Scope today is 
being used both internationally 
and throughout Ireland and the 
UK in a diverse range of educa- 
tion and social service settings 
and the High/Scope foundation 
continues to develop and 
expand the active learning 
approach to early childhood 
education. 

The Central Principles of the 
High/Scope Pre-school 
Curriculum 

‘In the High/Scope approach to 
early childhood education, 
adults and children share con- 
trol. We recognise that the 
power to learn resides in the 
child hence the focus on active 
learning practices. When we 
accept that learning comes from 
within, we achieve a critical bal- 
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ance in educating young chil- 

dren. The adult’s role is to sup- 
port and guide young children 
through their active learning 
adventures and experiences. | 
believe this is what makes our 
programme work so well.’ 

(David P Weikart 1995) 

The Goals of High/Scope are: 
@ To develop children’s ability 

to take the initiative and 

make decisions about what 

they are going to do and 

how 

@ To develop children’s self dis- 

cipline and their ability to 

identify personal goals and 
complete self chosen tasks 

@ To develop children’s ability 

to work with other children 

and adults so that work done 

is a result of group planning, 

co-operative effort and 

shared leadership 
@ To develop children’s ability 

for self-expression, so that 

they can use language, pic- 
tures, movement and writing 

to share their experiences 

with others 

@ To develop children’s ability 

to apply their reasoning in a 

wide range of situations and 

using a variety of materials 
@ To develop children’s creativ- 

ity, spirit of enquiry and 

openness to knowledge and 
other people’s points of view 

The High/Scope approach helps 
adults to focus on sound devel- 
opmental principles and encour- 
ages them to identify and build 
on children’s strengths, inter- 
ests and achievements. Active 
learning is the cornerstone of 
the High/Scope approach. The 
core principle of High/Scope is 
that children learn through 
active involvement with materi- 
als, events and ideas in order to 
develop their own understand- 
ing and knowledge of life. 
Opportunity for children to take 
personal initiative to explore, 
ask questions and solve prob- 
lems is essential to the active 
learning process.  
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When children follow intentions 
they invariably engage in key 
experiences which are essential 
to children’s construction of 
knowledge. Key experiences 
involve children in pretending, 
exploring language, forming 
relationships, expressing them- 
selves creatively through move- 
ment and music, sorting and 
matching, counting objects, fFit- 
ting things together and taking 
them apart, and anticipating 
events. High/Scope has devised 
58 key experiences which form 
a picture of the range of pre- 
Schoo! children’s thougnts ana 
actions as they develop. The key 
experiences guide adults as they 
observe, support and plan activ- 
ities For children. They are not 
intended for use as a basis for 
structured ‘drilling’ around spe- 
cific concepts but rather as 
guide posts for supporting 
adults to focus on children’s 
interests and strengths and pro- 
vide ongoing opportunities for 
learning. Eileen’s teacher might 
support her interest in noticing 
similarities in fabrics by provid- 
ing a ‘prop box’ with a range of 
fabrics in it, by adding a book 
about fashion and clothes to the 
book area and by continuing to 
engage in authentic dialogue 
with Eileen on a daily basis. 

Supportive Adult Child 
Interactions create a psycholog- 
ically safe environment for 
young learners. Active learning 
is a social interactive process 
therefore, a key curriculum goal 
of High/Scope is to assist adults 
in establishing settings where 
children can work and play in a 
supportive and enabling atmos- 
phere. Adults practice positive 
interaction strategies through 
sharing control with children, 
focusing on their strengths, 
supporting play and using a 
problem-solving approach to 
conflicts and challenges. 

The Learning Environment 
strongly influences the behav- 
iour of children and adults and 
High/Scope emphasises the 
importance of planning the lay- 
out and selecting materials. The 
play space is organised into spe- 
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cific interest areas which pro- 
vide activities essential for key 
experiences, sand and water 
play, clay and play dough, build- 
ing blocks, props for pretending 
and role playing, materials for 
drawing and painting, ‘reading’ 
and ‘writing’, counting, sorting, 
climbing, singing and dancing. 
Materials are various and stand 
in accessible, labelled contain- 
ers which enables children to 
independently make choices 
and carry out ideas for play. 
High/Scope advocates careful 
reflection by adults on the kinds 
of Materials provided, ideally: 
culturally appropriate, natural 
and appealing to the senses, 
recycled from the home or com- 
munity, homemade or commer- 
cial. 

The Daily Routine provides the 
social framework for a variety 
of learning experiences and 
interactions between children 
and their peers and between 
children and adults. Since it is 
consistent in sequence, but flex- 
idle in content, children feel 
secure, interested and in con- 
trol. 

The Plan-Do-Review sequence is 
the most important component 
of the daily routine. During this 
time children plan, carry out 
and review activities which they 
have initiated themselves, 
thereby challenging and extend- 
ing their existing abilities. The 
experience fosters self-confi- 
dence, concentration and a 
sense of responsibility. While 
exploring the criteria for. good 
childcare Jerome Bruner identi- 
fied the following as facilitating 
attention management: 

» Activities which have a goal 

) Activities which give the 

child Feedback 

» Activities which stretch the 

mind 

(Jerome Bruner, 1980) 

These criteria apply throughout 
the High/Scope day as children 
continually engage in dialogue 
and consultation with peers and 
adults about their play and 
exploration. The vital ingredient 
in their dynamic is that it is chil- 

dren’s goals which lead the 
process while adults support 
and scaffold. At small groups 
and large groups when adults 
initiate the activities, this 
dynamic continues to underpin 
active learning for children as 
adults select activities based on 
their daily observations of chil- 
dren’s interests, the key experi- 
ences and local events. Thus 
adults provide opportunities for 
sharing control throughout the 
day. The gift of this approach is 
that there are regular opportu- 
nities for adults to be enlight- 
ened avout the capacity of chil- 
dren to construct their own 
knowledge given the right cir- 
cumstances. 

So how do adults Assess and 
Ensure that observing children 
interacting with children and 
planning for children receive 
adequate attention? As | said 
before, effective teamwork was 
a core element of the evolution 
of High/Scope from the very 
beginning and High/Scope has 
remained a teamwork model. 
High/Scope practitioners gather 
information about children and 
use these on a daily basis. These 
observations are shared, dis- 
cussed and analysed with refer- 
ence to the key experiences and 
used to plan for the next day. At 
intervals the team uses the child 
observations to complete the 
High/Scope Child Observation 
Record (COR), a child assess- 
ment instrument which facili- 
tates observation of a child’s 
development over time. 

Working with Parents continues 
to be a key element of the 
High/Scope curriculum. High/ 
Scope practitioners advocate 
that children be well sorted in 
their home culture and be able 
to learn from others. A 
High/Scope setting will reflect 
the home cultures of the fami- 
lies attending and offer oppor- 
tunities for learning about other 
ways Of living. 

A supportive climate for family 
involvement is characterised by 
shared control, a focus on 
strengths, a commitment to
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family inspired play and authen- 
tic communication. High/Scope 
practitioners try to be creative 
about finding ways to inform 
parents about the curriculum 
and to involve them in its deliv- 
ery. This requires that they 
themselves are self-aware, will- 
ing to learn from others, flexible 
in their attitude to diversity and 
prepared to expect the best 
from Families. 

  

Why choose High/Scope? 

At the beginning of this article | 
referred to the origins of 
High/Scope in Ypsilanti, 
Michigan where early disadvan- 
tage was identified as a factor 
in secondary school failure. 
Since becoming a High/Scope 
Trainer in 1988 | have worked 
with practitioners in voluntary, 
community and private pre- 
school settings and | have 
observed children from eco- 
nomically and emotionally 
advantaged and disadvantaged 
families. The very _ first 
High/Scope site in Ireland was 
evaluated in a joint 
Barnardos/National Children’s 
Bureau Project which was pub- 
lished in 1995. Intervention in 
the Early Years written by Julie 
O’Flaherty showed that the 
intervention was significant in 
preparing children to enter pri- 
mary school successfully and 
make steady progress through- 
out the lower grades. The Perry 

Pre-school Project will shortly 
revisit that group of 40-year- 
olds who first experienced 
the ‘Cognitively Oriented 
Curriculum’ and who have con- 
tributed so significantly to our 
learning about early childhood. 

Meeting the care and education 
needs of pre-schoolers is firmly 
on the agenda in both Northern 
Ireland and the Republic of 
Ireland at present. In Northern 
Ireland pre-school settings are 
inspected by personnel from 
both the Department of Health 
and Social Services and the 
Department of Education. In 
the Republic of Ireland the Pre- 
school Services Regulations are 
currently being reviewed by the 
Department of Health and 

Children, and the Department 
of Education has established 
the Centre for Early Childhood 
Development and Education 
which carries responsibility for 

implementing the proposals of 
the White Paper on Early 
Childhood Education Ready To 
Learn 

‘The principal objective of 
Government Policy in regard to 
early childhood education is to 
support the development and 
educational achievement of chil- 
dren through high quality early 
education, with particular focus 
on the target groups of the dis- 
advantaged and those with spe- 
cial needs’. 

(Ready To Learn,1999) 

These aspirations are tellingly 
reminiscent of those of David 
Weikart and his colleagues in 
Ypsilanti almost 40 years ago. 
High/Scope is a curriculum 
which research has proven can 
enable adults to support chil- 
dren to develop positive dispo- 
sitions for learning. 

My personal commitment to 
High/Scope is founded on my 
experience as a trainer and as a 
practitioner. | have experienced 
the empowerment of children 
and adults and witnessed the 
development of quality practice 
in settings where High/Scope is 
being implemented. It’s a slow 
process and requires a team- 
work approach and a commit- 
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ment to Plan-Do-Review which 
can be personally challenging 
for managers and practitioners. 
In effect it requires that we 
engage in our own active learn- 
ing with ourselves and with chil- 
dren and families. It seems to 
me that the observations which 
Weikart and his team made in 
those early days have founded a 
vibrant and dynamic curriculum 
which lives and breathes with 
the families it supports. 
Because it is based on active 
learning grounded in child 
development theory it is never 
static, rather it supports us to 
work dynamically with the 

needs of children and families 
on a daily basis. 
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Sitting in a classroom concen- 

trating can be difficult for all of 

us but imagine how much more 

difficult it is if you are hungry, 

tired or anxious. These are reg- 
ular everyday experiences in the 

lives of the children we work 

with. The development of the 

Potential Early School Leavers 

Programme with the inclusion 
of a Breakfast Club gives the 
children and young people a real 

chance at education and per- 

sonal development. 

Dropping out of school without 

any qualifications occurs for a 

variety of reasons, because chil- 

dren find school difficult and 

don’t see the point, because 

there are problems at home, 

because there is a history of 

early school leaving in the fami- 

ly, or to take up work. 

This Potential Early School 

Leavers Programme (PESL) is 

based in Blanchardstown North 

Dublin. The programme was 

developed because of an identi- 

fied need within the area that 

highlighted the issue of young 
people leaving school early with 

few if any formal qualifications. 

In 1991 Blanchardstown Youth 
Service (Fordige) began work 

with the local Secondary School 

on a programme to work with 

young people at risk of leaving 

school early. In October 1994 
the Potential Early School 

Leavers Programme developed 

work with one of the local 

National schools (a_ feeder 
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school to the local Secondary 

school). concentrating on 5th 
and 6th class _— students. 

Barnardos undertook to facili- 

tate this piece of work while 

Blanchardstown Youth Service 

continued working in the local 

Secondary School. In November 

1996 the PESL programme was 

introduced in a second National 

School, the other Feeder school 

into the local Secondary school. 

This group is also facilitated by 

Barnardos and this remains the 

current format of the pro- 

gramme. 

‘According to the 1996 census 

figures a total of 32% of the 

local population were under the 

age of 14 years, while 36% of 

the population were classified 

as age dependent. Though this 
is not significantly higher than 

the national average (35%), or 

that of the country as a whole 

(33%), the ratio of the age 

dependant person in the certain 

wards were particularly high, 

most notably Tyrellstown 

(53%)”. (Think Twice: Home- 

lessness in Blanchardstown 

2000) 

At present many of the statis- 

tics we are working with are 
from the 1996 census but there 
has been rapid growth in the 
area so it will be very interest- 

ing to see what the 2002 cen- 
sus brings to light. 

With regard to early school leav- 
ing the following statistics were 

given: 

“ The 1996 Census returns for 

Blanchardstown area indicated 

that some 34% of the adult 

population had left education 

on or before the age of 15 

years. 24% of people aged 15 

years or over had no formal or 

only primary education, com- 

pared with the — country 

as a whole (18%)”. (Think 

Twice: Homelessness in 

Blanchardstown 2000) 

At a national level “The main 

figures quoted regarding early 

school leaving are those provid- 

ed by 1996 European Social 

Fund Evaluation Unit. It states 

15,000 students leave school 

each year before they complete 

the Leaving Certificate. The 

National Economic and Social 

Forum report from 1997 pro- 

vides other figures for 1993- 

1995, which break down the 

overall figures as follows: 

Up to 1,000 did not progress 

to second-level school at all 

3,000 left second-level 

school with no qualification 

7,600 left school having 

completed the Junior 

Certificate only: of which 

2,400 failed to achieve 5 

passes in Junior Certificate 

2,600 young people left 

school having completed the 

Junior Certificate and an APT 

only 

Around 7,000 did not 

achieve 5 passes in the 

Leaving Certificate exam” 

Fleming & Murphy 

Squaring the Circle 

(2000)
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Rourke (1998) explains, “Whilst 

these figures are worrying it is 

important to note that there 

have been significant improve- 

ments during the last 20 year 

period. In 1976 only 60% of 

students had completed their 

Leaving Certificate, in 1994 this 
figure had increased to 82%”. 

The areas that the PESL pro- 

gramme are located in are 

recognised as disadvantaged. 

The young people and families 

we are working with are not 

only affected by issues such as 

low income and poor housing, 

but also drugs misuse, alcohol 
abuse, juvenile crime such as joy 

riding, homelessness, and fami- 

lies where there is only 1 par- 

ent. 

The PESL programme is a part- 

nership between Barnardos, the 

2 local National Schools, 

Blanchardstown Youth Service 

(Fordige) and the local 
Community College. 

The aim of the PESL pro- 
gramme is to encourage chil- 

dren to remain in school until 

Junior Certificate level and to 

prevent early school leaving. 

The objectives we work 

towards are as follows: 

@ To identify and meet the 

needs of each individual child 

@ To build confidence and self- 

esteem 

@ To help children to recognise 

the importance of school in 

their lives 

@ To work in partnership with 

parents, teachers and the 

school 

@ To further and support the 

school curriculum by intro- 

ducing curriculum related 

projects 

@ To support children with 

their homework 

@ To introduce new ideas and 

experiences 

@ To provide the environment 

in which children can be cre- 

ative and explore their ideas 

@ To aid the transition from 

primary to secondary school 

The staff that work on the PESL 

programme are a_ Project 

Worker and a Child Care Worker. 

In order to achieve these objec- 

tives the Project Worker and the 

Child Care Worker combine 

group and project based activi- 

ties. For the group based activi- 

ties we undertake contracts 

with the young people, these 

are done jointly with staff and 

the young person. Three goals 

are identified that the young 
person hopes to achieve during 

the year and these are worked 

towards. Summer programmes 

take place each year for those 

making the transition into 

Secondary School, this is a joint 

programme between Barnardos 

and Blanchardstown Youth 

Service. There is a separate pro- 

gramme for those still in 
National School. Group discus- 

sions take place that cover a 

number of topics including how 
they feel about school. There is 

20 minutes of homework time 

per session for each group, indi- 

vidual support can also be given 

to those who require it. 

Homework  portfolio’s are 

made, by each young person. 

They each have a folder and if 

they do not have any homework 

they will do an activity that is 

academic based and keep it in 

the folder. 

The activities that the groups 

are involved in are: 

@ Games 

@ Arts & Crafts 

@ Cooking 
@ Outings 

The work that is undertaken 

outside of the direct group 

consists of: 

@ Assessment- and record 

keeping on the _ individual 

young persons file 

@ Home visits 

@ Referral to other services 

ChildLinks 

such as the Youth Service 

@ Meetings with teachers 
@® Close work with Home 

School Liaison Teacher and 

@® Linking in with teachers to 

identify work or projects 

that enhances the school 

curriculum 

All of the activities are designed 

to promote positive experiences 

for the young people. 

at: 

  

So who is the group ain 

The group is aimed at young- 

sters who are poor attendees at 

school, young people who have 

a Family history of early school 

leaving, young people whose 

parents/siblings have had a poor 

experience of school, young 

people who are experiencing 

difficulties within school i.e. 

@ Never complete homework 

@ Are withdrawn 

@® Lack confidence and have 

low self-esteem 

@ Lack social skills 

@ Have low concentration 

@ Are disruptive in class 

Young people who are experi- 

encing difficulties at home and 
need extra help are also includ- 

ed. Teachers identify the young 

people who meet the above cri- 

teria and refer them to 

Barnardos. 

Once a referral has been made a 
home visit with the young per- 

son and their parents/carers 

takes place to discuss the aims 

of the programme and any 

questions or concerns they 

might have. An agreement is 
made for the young person to 

attend the group on a given day 
and an understanding is reached 
that the project worker will reg- 

ularly contact the parent/carer 

to update them on the young 

persons progress and discuss 

any issues that might arise. 

A vital part of the programme is 

to work with parents as one of 

their child’s primary educators. 
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This can be very challenging. 

Many parents will have experi- 

enced difficulties in school 

themselves, while some may 

have a low level of education 

and have problems helping with 

homework. If the parents expe- 

rience of school has been nega- 

tive there are additional barriers 

around supporting their child’s 

education, such as entering a 

school, having a discussion with 

teachers or relating to school. 

These can seem impossible. 

Part of the project workers role 

is tO Support parents and help 

them to address their children’s 

educational needs. The project 

worker also works with the par- 

ents to help support them with 

any other needs or concerns 

that arise. 

There are 12 young people in 

each group comprising of six 
Sth class students and six 6th 
class students. As a potentially 

early school leavers programme 

the young people must be in 

school to attend the group, all 
the groups take place in school. 

It is very important the young 

people have a sense of owner- 

ship of the group. In order to 

achieve this when the groups 

are first forming they set out 

the rules For the year, name the 

group and make membership 

cards. They are consulted and 

discussion takes place about the 

activities they want to do and 

any interests they have. This 

consultation is on-going 

throughout the programme. 

The groups take place twice a 

week in each school, the format 

for each group is as follows: 

@ 2.30 - 3.00 Settle down and 

homework 

@ 3.00 - 3.20 Break 

@ 3.20 - 4.00 Activity and tidy 

up 

By attending the programme 
the young people make a con- 

scious decision to spend these 2 

CE ee cI 
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afternoons in school outside of 

regular school hours participat- 

ing in activities. Although the 

young people have been identi- 

fied as potentially early school 

leavers, they have made a deci- 

sion to attend the group, to 

remain in the school environ- 

ment and to participate in activ- 

ities they have played a part in 

deciding upon. This fosters 
ownership of the group with 

the young people taking 

responsibility to ensure that the 

group works well for all those 

who participate. This then gives 

them a positive experience in 

school as well as helping to 

build their confidence and self- 

esteem. 

Breakfast Club 

Through the work with the 

young people in the after school 

groups and the good communi- 

cation between the teachers 

and project workers, it was 

identified that a number of 

young people often arrive into 

school late and hungry without 
having had breakfast. This high- 
lighted the need to offer some- 

thing to the young people 
before school. By working in 
partnership with one of the 

National Schools it was decided 
to offer the children and young 

people a breakfast club 2 morn- 

ings a week. The school and 

Barnardos agreed that the 

school would provide the prem- 

ises and the milk, while 

Barnardos provided bread, but- 

ter, juice, and jam. A cereal 

manufacturer supplies the 

bowls, cups and of course the 

cereal. A parent also agreed to 
help each morning. It is obvious 

from this that it is very much a 

partnership between all 

involved as the Breakfast Club 

does not receive direct funding. 

The breakfast club runs 2 days a 

week, Tuesdays and Thursdays 

from 8.30 to 8.50. The children 

and young people came in and 

have cereal, toast and juice then 

go into class. As the breakfast 

club is based in the _ local 

National School, it is open to 

children in the National School 

and their siblings who attend a 

service run by Barnardos staff 

Mulhuddart. 

The aims of the breakfast club 

are: 

@® To give the young people 

breakfast to start the day 

@ To encourage the young peo- 

ple to attend school 

To encourage the young peo- 

ple to be on time 

To develop independence 

To develop social skills 

To support family work 

The breakfast club started in 

November 2000 and since then 

the teachers have commented 

on the improvement of the chil- 

dren and young people’s con- 

centration levels and how alert 

they are. Other benefits have 

been that they are in school on 

time and ready to start their 

work. “/ watch the children 

come into the club in the morn- 

ings still half asleep and very 

quiet (something | am still not 

used to!). By the time they have 

had their cereal, toast and juice 

they are flying out of the door 

ready to start school, it’s quite a 

transformation to watch”. 

(Project Worker, Barnardos) 

The Breakfast club has enabled 

the young people to develop 

new skills that most young peo- 

ple their age already have. 

When they first started coming 
to the club they would fill their 

breakfast bowls so full there 

was no room for the milk. They 

are now able to judge how 
much to put in and help each 

other to pour the cereal. They 

have realised that if they would 

like to have seconds they are 

able to. During one of the 

mornings a member of the club 
came up to me with an empty 
bowl. | asked her if she would 

like some more? After ponder-



The Quarterly Journal of Barnardos’ National Children’s Resource Centre. 

ing the question for a short 

time | then asked if she would 

like “to phone a friend” to which 

she replied “No | will ask the 

audience!!” On another occasion 

| was standing with one young 
person as he was helping to 

butter the toast, this young 
man attended the after school 

group with me_ twice on 

Mondays and Wednesdays, he 

said to me ‘Ann-Marie | see you 

every day of the week (there 

was a slight pause) except 

Friday, Saturday and Sunday” | 

replied that this was very true. 

The reality of this statement 

made by the young man was 

that he was attending school 4 

days a week and for this partic- 

ular young man this was a major 

increase in his attendance. 

There are at present up to 25 

young people who can attend 

the breakfast club. With an 
average of 10 to15 children at 
any given time. 

In conjunction with the 
Breakfast Club and the After- 
School group, there are summer 

programmes run for the young 

people making the transition 

from primary school to second- 

ary school. There are also sum- 

mer programmes for those in 
5th class. 

The 6th class summer pro- 

gramme is aimed at looking at 

how the young people make the 

transition to Secondary school. 

This is a vital time for them and 

the programme is aimed at 
encouraging and dealing with 

issues that they may find diffi- 

cult. The summer programme 

consists Of a week of activities 

such as arts & crafts, cooking, 

sports and an outing. During 

this week we address issues 

around moving to the secondary 
school and discuss concerns 

anyone has. The summer pro- 

gramme is Facilitated jointly by 

Barnardos and Blanchardstown 

Youth Service. This enables the 

young people to get to know 
the Youth Service worker who 

will be providing the PESL pro- 

gramme in the local Secondary 
school. 

So does the Potentially Early 

Leavers Programme work? 

From September 1999 to June 

2001 27 young people attended 

the programme, 22 made the 
transition to second level suc- 

cessfully and are still there. Of 

the 5 that did not go to second- 

ary school there is 1 young per- 

son who moved from the area 

and we are unaware whether or 

not they are in school. One 

young person now attends a full 

time early school leavers pro- 

gramme and the other 3 young 

people are not at present 
attending school. 

The programme is based in the 

schools so there needs to be a 

good working relationship with 
the schools. It is very important 

that the schools are supportive 

of the work we are doing. This 

can prove to be challenging as 

sometimes our methods of 

dealing with young people can 

differ. This however is not insur- 

mountable, it is our experience 

that consistent communication 

with the school and the home 

school liaison teachers leads to 

a good and positive working 
partnership. One of the main 

difficulties we encounter is the 

limited space that we can use. 

In both schools we have access 

to the “parents room” which is 

adequate for the groups regard- 

ing facilitating, however, the 
groups have little space to dis- 

play their work. They do have a 
notice board and small cup- 

board to store materials. Having 

said this, on a positive note, the 

groups do have a room within 

the school and are able to 

access the hall to play games. 

The young people we are work- 

ing with come to the groups on 
a voluntary basis and are very 
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good attendees. This in itself is 

an indicator of their own com- 

mitment to the groups and the 

importance of the groups to the 
young people. On a number of 

occasions the school has closed 

for holidays on a Thursday 

afternoon. It never ceases to 

amaze me that even though 

school has finished the young 

people still stay to attend the 

groups. The young people who 

attend the groups are often liv- 

ing in difficult and challenging 
circumstances, this does not 

however, deter from the fact 

that many of these young peo- 

ple have the most incredible 

spirits, talents and zest For life. 

For many of the young people 

the connection with Barnardos 

is very important to them, 1 

young man who experiences 

many difficulties in both school 

and at home recently gave 

myself and Tara, the other 

worker on the project, a picture 

he had made and wrote on the 

back “Ann-Marie | thank you for 

helping me calm down in school 

and doing my work in school.” 

Its feedback such as this that 

makes me happy to come to 
work in the mornings, because 
it makes it all worth it as I love 

what | do. 
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MAKING A DIFFERENCE - 

BARNARDOS’ THREE-YEAR PLAN 

FOR CHILDREN 

Barnardos recently outlined its 

plans for the next three years in 

the document “Making a 
Difference”. The document is 

availabie Free of charge from 
Barnardos. 

“Although we have come a long 
way, children in Ireland still do 

not get what they should while 

living in a wealthy country. Too 

many children still live in pover- 

ty, are not adequately protected 

from danger and risk, are home- 

less, have no access to local and 

affordable childcare. In short, 

their rights under the UN 
Convention are not yet met,” 

Owen Keenan, Chief Executive 

of Barnardos said. 

“Barnardos believes that Ireland 

should be one of the best coun- 

tries in the world to be a child 

growing up, and we intend to 

continue trying to make that a 
reality. “Making a Difference” 

is intended to make a real and 

significant contribution to 
Barnardos continuing develop- 
ment and our increasing capaci- 

ty to respond to the needs of 

children, young people, and 

their families in Ireland from 

2002 to 2005 and beyond,” 

Owen Keenan continued. 

Barnardos is celebrating its 

40th year working in the 
Republic this year and is contin- 

uing to expand its services for 
children and families through- 
out the country. 

Barnardos’ vision is to make a 

positive difference to the lives 

of children through effective 

action, both in the provision of 
direct services and through an 
increased commitment to an 
advocacy programme. 

Barnardos will: 

@ Provide efficient and effec- 

tive services based on real 

need, reviewing the effec- 
tiveness of the services and 

making changes as necessary 

@® Establish new services in 

new locations 

® Substantially develop 

Barnardos’ role as an advo- 

cate for children in Ireland 

through public awareness 
and advocacy campaigns 

@ Significantly improve our 
own structures to consult 

and involve children and 

families 

@® Undertake concerted action 

right across Barnardos in 
working with difference 

® Build voluntary (non-statu- 

tory) income to a new plane 

to maintain our independent 

voice For children. 

Barnardos will develop its serv- 

ices through a focus on three 
themes: 

Identity — supporting children 

in understanding who they are, 

their Family and cultural origins, 
their uniqueness and potential, 

building self-esteem and an 
awareness of their rights. 

Transitions — Change and chal- 

lenges are a part of all children’s 

lives. But for some children 

extra support is required in 

enabling them to negotiate 

these transitions — either due to 

the extent of the transition or 

their previous experiences. 

Resilience — How do some chil- 

dren survive and overcome the 

effects of serious adversity? 

What can we learn from such 

resilient children to help us 

develop programmes to work 

with children at a very early 

stage before any problems 

emerge? 

How can we find in the children, 

young people and families with 

whom we work those, possibly 

hidden inner strengths on which 

they can build, or re-build, a 

positive Future? 

“Making a Difference” is avail- 

able free of charge from the 
National Children’s Resource 

Centre or any Barnardos serv- 

ice. 

Barnardos’ Every Child 

Matters Campaign 

Barnardos has since March 

2002 been running the Every 
Child Matters Campaign which 
is an advocacy campaign aimed 

at highlighting the realities of 
children’s lives in Ireland today. 

The campaign is divided into 
three themes: Parents Under 

Pressure, Child Poverty and 

Impact of alcohol and drugs on 

children. 

The first theme, Parents Under 

Pressure, has been running 
since March 2002 and will wrap 

up in the autumn of 2002. Part 

of the campaign has been an 
award-winning multi-media 

advertising campaign, specially
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commissioned research from 

the Centre for Social and 

Educational Research and a 

campaign to involve parents and 

young people. 

Beginning in June, Barnardos 

has been running a postcard 

campaign aimed at finding out 
what puts families under pres- 

sure. With the support of 

Statoil, free postcards have 

been available to parents 

throughout Ireland. For young 

people there is an on-line poll, 

which can be accessed at 

www.barnardos.ie. For any par- 

ent who has yet to take part in 

the poll it is still possible to Fill 

out our on-line poll. 

“A lot of research is undertaken 

into what Families need but the 

Parents Under Pressure Report 

revealed that parents are rarely 

asked what would help them 

out. This survey by postcard and 

web - as part of Barnardos 

Parents Under Pressure 

Campaign - gives parents 

throughout Ireland a chance to 
make their views known,” 

Deirdre Mortell, Director of 

Fundraising and Communic- 

ations, said. 

The results of the postcard and 

on-line polls will be released to 

the media in the autumn at the 

end of the Parents Under 

Pressure campaign. 

ChildLinks 

The next steps of the Every 

Child Matters Campaign will be 
the launch of new research into 

child poverty scheduled for 

November and the second 

strand of the advertising cam- 

paign beginning in January. 

Check out www.barnardos.ie 

or e-mail: 

everychildmatters@barnardos.ie 

The Parents Under Pressure Report 

is available free of charge from 

Barnardos’ National Children’s 

Resource Centres. 

  

       



  

  

NCRC TRAINING EVENTS 
AUTUMN/WINTER 2002 

20 September 
PLAY & CHILD DEVELOPMENT 

Facilitator: Carmel McNamee Venue: Dublin 

17 October 

INTEGRATING CHILDREN WITH DIFFERING NEEDS 
Facilitator: Bridie Clancy Venue: Dublin 

24 October 

AN INTRODUCTION TO HIGH/SCOPE 

Facilitator: Carmel McNamee Venue: Dublin 

15 November 

SELF-ESTEEM & CHILDREN 
Facilitator: Mary Daly Venue: Cork 

6 December 
EXPERIENCING ART THROUGH THE EYES OF A CHILD 

Facilitator: Deirdre Ni Argain Venue: Cork 

Cost of each event €90.00. 
(10% discount to NCRC members). 

For further details of any of the events listed please contact 
Martina Dumpleton, Barnardos, NCRC, Christchurch Square, 

Dublin 8 

Tel: (01) 4158372 Fax: (01) 4530300 
email: martina.dumpleton@barnardos.ie 

Details of external Irish and overseas events are available 
on our website at http://www.barnardos.ie/ncrc/training.htm 

or phone your local NCRC for a printed copy.   
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Furope 
a new publication 

Children in Europe is a 

collaboration between a 

newtork of national 

magazines from 8 European 

countries. The same 

magazine is published 
simultaneously in 

9 languages. 

The magazine’s main aim is to 
enable the exchange of ideas, 

practice and 

information, focusing in 
particular on young children. 

Celebrating diversity is the 
theme of the current issue. 

Articles examine the 

different meaning of 

diversity, highlight work in 

Belgium, France, 

Italy, The Netherlands, 

Germany and England and 
offer examples 

of innovative approaches to 

diversity in its many forms — 

ethnicity, culture, language, 

gender, (dis) ability, 

sexual orientation, etc. 

Subscription to this 

6 monthly magazine in English 
costs only €12. 

For copies, 

or more information 

contact: 

Children in Scotland 

Princes House 

5 Shandwick Place 

Edinburgh EH2 4 RG 

Scotland 

Tel: +441311 228 8484 

Email: 

publications@childreninscotland.org.uk  


