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Te edition of ChildLinks, focusing on 

play, was prompted by the launch by 

the National Children's Office of 

Ready, Steady, Play! A National Play Policy 

earlier this year The document is presented 

in three colourful formats, ie. a full version, a 

summary version and a leaflet for children. 

The vision proposed is "An Ireland where 

the importance of play is recognised so that 

children experience a range of quality play 

opportunities to enrich their childhood." The 

National Play Policy is the first major 

publication of the National Children’s Office 

and it Is encouraging that there was such a 

high level of consultation with children, 

children’s organisations and — other 

stakeholders. To the best of my knowledge 

this is the first occasion since the adoption of 

the National Children’s Strategy where 

Government actively consulted with, listened 

L_] 
  

      

to and responded to the views of children 

on a key issue. That is a positive model and 

precedent for future policy making. 

The document itself is a very useful resource 

to those interested in "play" in the broadest 

meaning of the word. It includes content on 

the objectives of play, definitions, underlying 

principles, the broader policy context, as well 

as useful information in regard to what might 

be called the state of play in Ireland today. Of 

interest to the childcare sector, it notes that 

77.5% of childcare settings had access to an 

outdoor play space (2002 figures). It also 

refers to the fact that "80% of childcare is 

conducted through the use of childminders, 

relatives and other informal arrangements... 

that there is little published information on 

the overall standard of play opportunities for 

children in this sector of childminding", 

or 

The play policy proposes three actions of 

specific interest to the childcare sector as 

follows: 

° The Centre for Early Childhood 

Development and Education will address 

the importance of play in developing 

quality standards in early childhood care 

and education. 

e The revised Child Care (Pre-school) 

Regulations will have a greater emphasis 

on the importance of play in child 

development. 

e Local authorities will monitor compliance 

with "Childcare Facilities: Guidelines for 

Planning Authorities" (2001) to ensure 

that outdoor play facilities are provided 

in all new facilities. 

The document also contains case studies of 

good practice which cover a range of 

  

relevant themes such as the importance of 

play in school, meeting children’s play needs 

in a_ hospital environment, community 

playgrounds and international experience. 

The Action Plan proposes 52 specific actions 

crossing a range of objectives. The Action 

Plan is ambitious, innovative — and 

comprehensive. The commitment to 

"partnership between Government 

Departments, agencies, voluntary groups, 

local communities, families and children" is to 

be welcomed. What is less clear is the 

Government commitment to resourcing the 

Action Plan. While a number of separate 

funding schemes have been announced in 

recent weeks and months there has not 

been a detailed resource plan produced to 

accompany the Action Plan. Given the 

importance of play in children’s lives and the 

quality of this play policy, it is incumbent on 

all relevant Government Departments and 

agencies to ensure that the Action Plan is 

resourced and implemented in full. 

Anne Conroy Editor 

 



  

  

ROBERT DEEGAN 

Administrative Officer, National Children's Office 

READY, STEADY, 

PLAY 
A National Play Policy 

Introduction 

There are many reasons why play is changing in Ireland. 

Most adults would agree that there is a significant 

contrast between the way that they played when they 

were young and the way that children play today. 

Changes in lifestyle, society and the environment in 

which we are living, as well as advances in technology, 

have all had an impact on the opportunities that 

children have to play. Parental fears of traffic and other 

possible dangers have led to children having fewer 

opportunities to play. The recently published National 

Play Policy aims to create a more child-friendly 

environment where children around Ireland are free 

to play and enjoy themselves. 

With the launch of Ready, Steady, Play:A National Play Policy on 

the 8th March, 2004, lreland became one of the first countries in 

the world to produce a detailed national policy on play. The 

reason for the development of such a policy by Government was 

to honour commitments made in the UN Convention on the 

Rights of the Child (1989), the National Children’s Strategy (2000) 

and the Programme for Government (2002).The publication of 

the Play Policy is an acknowledgement that in the past children’s 

play has not been given the priority or attention it deserves. 

The Play Policy covers the years 2004-2008 and is the first major 

policy document to be published by the National Children’s Office 

(NCO). It will raise awareness of the importance of play and 

contribute to the expansion of play facilities over the next five years. 

Background to the NCO and the National 

Children’s Strategy 

The NCO was established in 200! to improve all aspects of 

children’s lives by leading and supporting the implementation of 

the National Children’s Strategy. The role of the NCO is to 

encourage co-ordination of policy and service delivery for 

children at national and local level. It has particular responsibility 

for supporting the Minister for Children in overseeing 

implementation of the National Children’s Strategy and co- 

ordinating Government policy on children. 

The NCO is involved with and monitors the work of 

Government Departments and agencies dealing with children 

and has staff drawn from those Departments most closely 

connected with the implementation of the National Children’s 

Strategy. It works with a wide range of Government Departments, 

State agencies and voluntary organisations providing services for 

children and has a strong focus on solving problems and finding 

solutions where better co-ordination is required. 

The vision of the National Children’s Strategy is “An Ireland 

where children are respected as young citizens with a valued 

contribution to make and a voice of their own; where all children 

are cherished and supported by family and the wider society and 

where they enjoy a fulfilling childhood and realise their potential.” 
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The National Children’s Strategy has 3 Goals: 

Goal 1: Children will have a voice in matters which affect 

them and their views will be given due weight in accordance 

with their age and maturity. 

Goal 2: Children’s lives will be better understood; their 

lives will benefit from evaluation, research and information 

on their needs, rights and the effectiveness of services. 

Goal 3: Children will receive quality supports and services 

to promote all aspects of their development. 

The NCO has lead responsibility for Goals | and 2 of the Strategy 

and for certain actions under Goal 3.The development of a Play 

Policy is one of the actions under Goal 3 of the Strategy. 

Development of the National Play Policy 

The process leading to the publication of Ready, Steady, Play 

started over three years ago, when almost 2,500 children wrote 

to the then Minister for Children, in the consultation on the National 

Children's Strategy. Children were asked about their views on 

Ireland, whether they thought it was a good place for them to 

grow up in, what was good about it, and what would make it 

better Their responses identified play and recreation as a major 

quality of life issue for them: they commented on how they had 

nowhere to play, how if they tried to play, adults often stopped 

them, and how adults didn't realise how important play was to 

them.This was an excellent example of how consulting with children 

can yield unexpected results: play and recreation was not identified 

so strongly as an issue by the adults involved in the consultation 

process, but it was the major concern for children. This Policy is 
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for them: they identified a gap in public policy, and the launch of 

Ready, Steady, Play is the first step towards closing that gap. 

Due to the wide-reaching implications for Government 

Departments, it was necessary to consult extensively with them. 

Eight Departments have responsibility for the implementation of 

actions under the Play Policy and although the consultation 

process was time consuming, it was essential that it was carried 

out in order to produce a robust policy document and to ensure 

that the actions in the policy would be acted upon. The NCO 

also relied greatly on the expertise which was offered on specific 

issues by the Departments. Irish and international play experts 

were also consulted on specific topics 

Definition and Benefits of Play 

At the beginning of the process to develop the Policy it was 

essential to have a clear definition of what play actually is. A 

review of the literature discovered a number of complicated and 

technical definitions of play which guided the development of the 

Policy. Put in simple terms though, it could be said that play is 

what children do when no one else is telling them what to do. 

Research that has been undertaken has identified a number of 

benefits of play for children. These benefits have been grouped 

under the broad headings of health (for example, good mental 

health, positive views of physical activity, improving. self 

confidence), education, (for example, the development of cognitive 

skills, ability to solve problems, social skills) and socialisation. 

However, the Play Policy acknowledges a dearth of research in 

the Irish context, particularly in relation to older children. 

 



  

  

Barriers to inclusion include, 

amongst others, a lack of safe 

spaces, language difficulties, 

mobility problems, fear of assault, 

concerns about safety and an 

absence of transport. 

Objectives of the Policy 

Following the consultation on the Policy a number of objectives 

were set out. These objectives were: 

* To give children a voice in the design and implementation of 

play policies and facilities. 

¢ To raise awareness of the importance of play. 

* To ensure that children’s play needs are met through the 

development of a child-friendly environment. 

¢ To maximise the range of public play opportunities available 

to all children, particularly children who are marginalised, 

disadvantaged or who have a disability. 

* To improve the quality and safety of playgrounds and play areas. 

* To ensure that the relevant training and qualifications are 

available to persons offering play and related services to children. 

* To develop a partnership approach to funding and developing 

play opportunities. 

¢ To improve on, and evaluation and monitoring of, play 

provision for children in Ireland. 

Models of Good Practice 

In order to give an insight into some of the work relating to play 

around the country, there are a number of examples of good 

practice throughout the Policy. There is great variety in the types 

of projects which are examined. These range from an article on 

the Children's Ark in the Mid-Western Regional Health Board 

which examines children’s play needs in hospital, to another on 

the work of the Barnardos Family Support Project in Waterford. 

It is hoped that these studies will prove valuable to other 

organisations which can implement some of the many good 

ideas that are outlined. 

Play and Social Inclusion 

The principles underpinning the Policy are that all play initiatives 

must be child-centred, family-orientated, equitable, inclusive, action- 

orientated and integrated. These principles are particularly important 

in meeting the needs of disadvantaged or marginalised children. 

Research indicates that certain groups of children routinely have 

difficulty in accessing play (Cole-Hamilton and Gill, 2002). Certain 

groups of children including children from low income families, 

  

Traveller children, children from ethnic minorities, children in 

emergency accommodation, children from refugee families, children 

with disabilities and children from rural areas are at particular risk 

of exclusion. 

Barriers to inclusion include, amongst others, a lack of safe 

spaces, language difficulties, mobility problems, fear of assault, 

concerns about safety and an absence of transport. 

Implementation of the Policy 

There are 52 actions in the Policy which fall from the objectives 

outlined above. Responsibility for implementation of these 

actions lies with a number of Government Departments, the 

NCO, local authorities, City and County Development Boards 

(CDB's), health boards and the Centre for Early Childhood 

Development and Education. 

Integration, co-ordination and co-operation between Government 

Departments, local authorities and the voluntary, statutory and 

professional services are vital to the implementation of the 

Play Policy and the delivery of high quality play services for 

children. Implementation falls into two key categories, national 

implementation and local implementation. 

Effective national implementation will require collaboration between 

government departments and agencies. Leadership and direction 

at a national level is essential when the current lack of play 

provision and understanding of the importance of play in children’s 

lives is considered. The Cabinet Committee on Children, the 

Advisory Board of the National Children’s Office, the various 

Government Departments with actions under the Policy and the 

NCO will be key players in implementation at a national level. 

It is at the local level that increased play provision will be most 

evident and the County Councils and City and County Development 

Boards will play a key role in this. Responsibility for many of the 

key actions in the National Play Policy, including the development 

of local play policies, falls within the remit of the Councils and 

Development Boards. 

In recognition of the fact that play is relatively undeveloped in 

lreland and that expertise in this area is comparatively limited, the 

point was made in the consultation leading to this policy that 

there is a necessity for a central play unit/resource centre. This centre 

is to be known as the National Play Resource Centre. The main 

tasks of the Play Resource Centre will include providing information, 

support and advice on a range of issues, to actively develop a play 

network, and, in particular to provide support to officers designated 

with responsibility for play at local level. The Centre will, by 

disseminating information, research and best practice, ensure the 

effective targeting of resources to secure best value for money. The 

Centre will have a major role in the implementation of the Policy at 

both a national and local level. A tender for the Resource Centre 

is currently being prepared by the NCO and the Resource 

Centre will be set up for an initial period of two years. 

  

 



The National Children’s Office will continue to drive and monitor 

implementation of the Play Policy, and will report on progress to 

the Cabinet Committee on Children on an annual basis. 

Voluntary agencies also have a key role in providing "on the 

ground" play opportunities, particularly amongst marginalised 

groups and in disadvantaged areas. The role that the voluntary 

sector plays is essential with examples such as the Barnardos toy 

libraries and the various mother and toddler groups around the 

country giving children the opportunity to play. 

Funding Schemes resulting from the Play Policy 

A number of funding schemes were launched to mark the 

publication of the National Play Policy, details of which are set 

out below: 

@ Local Authority Playground Grant Scheme 

At the launch of the Policy, the Minister of State with Special 

Responsibility for Children, Brian Lenihan T.D., announced 

details of a €! million Local Authority Playground Grants 

Scheme. The aim of this scheme is to increase the provision 

of local authority operated playgrounds around the country. 

Each local authority was invited to select one project for the 

grant aid under the scheme. The closing date for applications 

was the 22nd June and 32 local authorities have put forward 

proposals for playgrounds. These proposals are currently 

being evaluated by a panel comprising of staff from the 

National Children's Office and the Department of the 

Environment, Heritage and Local Government. Announcements 

regarding successful applicants will be made shortly and the 

playgrounds should be in place by the end of the year 

bund Grants Scheme 

A further €3 million has been made available for 

playgrounds in RAPID areas. The scheme which is jointly 

funded by the Department of Community, Rural and 

Gaeltacht Affairs and the Department of Health and 

Children will provide for new playgrounds or for the 

refurbishment of existing playgrounds in designated RAPID 

areas. Each Strand | RAPID area will receive a total allocation 

of €72,000 and each Strand II RAPID area will receive a total 

allocation of €60,000. The Local Authority in consultation 

with the relevant RAPID Area Implementation Team will 

select the project(s) to be supported. 

@ RAPID Playgrot 

@ CLAR Schemes 

The Departments of Community, Rural and Gaeltacht Affairs 

and Education and Science are co-funding the €! million 

Primary Schoo! Outdoor Play Facilities Enhancement Scheme. 

This scheme funds the grassing/tarmacadam of play areas, the 

supply of goal posts, nets, basketball hoops and other 

recreational facilities for outdoor play areas in schools. 

REFERENCES 

  

The scheme is available to schools in designated CLAR areas 

and the maximum expenditure per school is €10,000, CLAR 

and the Department of Education and Science will fund 75% 

of the cost, supplemented by a 25% contribution from local 

sources. 

The CLAR/LEADER Village and Countryside Enhancement 

Scheme also provides funding for playgrounds in CLAR areas. 

Minister Lenihan also announced a number of once-off grants at 

the launch of the Policy: 

@ Children in Hospital Ireland which has been to the forefront 

in efforts to address the play needs of children in hospital 

received a grant of €100,000 to assist them in their very 

important work for this vulnerable group of children. 

@ The 3 Dublin paediatric hospitals, femple Street, Crumlin and 

Tallaght, each received grants of €50,000 to be used for play 

equipment for children.A further sum of € 100,000 will be 

made available to be divided among the other paediatric 

units in hospitals around the country, 

@ €50,000 has been allocated to Pavee Point, for the development 

of culturally appropriate play material for traveller children, 

to be used in early childhood play and in therapeutic services. 

@ €200,000 was made available for the development of the 

provision of assistive technology for children with serious 

disabilities, comprising of computer related equipment for 

recreational purposes. 

Conclusion 

The National Play Policy has been extremely well received since 

tts launch, but it is now that the difficult process of implementation 

begins. As outlined above a number of funding schemes have 

been put in place to aid its implementation and Minister of State 

Lenihan and the NCO will continue to work to identify new 

funding streams for play facilities. 

Ready, Steady, Play concentrates mainly on children up to and 

including primary school age — the National Children’s Office 

have already started work on a recreation policy for older 

children which will be published in 2005. This will examine 

recreation opportunities for teenagers and make recommendations 

on this important and topical area. 

We in the NCO do not underestimate the challenges that are 

posed by this Policy. It sets stretching targets for the many players 

listed in the Action Plan, particularly for the Local Authorities. It 

requires us to take account of children’s needs when making 

decisions that affect their environment, and have implications for 

their opportunities to play. It requires us to seek the views of the 

children themselves in making such decisions. It requires us all to 

work together, for a very good cause: that of improving the 

quality of life of our children. 

e Cole-Hamilton, |. and Gill, T. (2002) Making the Case for Play: Building Policies and Strategies for School-Aged Children London: National Children's Bureau 

e National Children’s Office (2004) Ready, Steady, Play:A National Play Policy Dublin: The Stationery Office 

 



  

Towardsa 

Framework 
for Early Learning: 
A Consultative Document 

ARLENE FORSTER, 

Director Curriculum and Assessment, National Council for Curriculum and Assessment 
INTRODUCTION 

The National Council for Curriculum 

and Assessment's (NCCA) consultative 

document, Towards a Framework for Early 

Learning was launched by Minister Noel 

Dempsey T.D. on March 29th of this year. 

This document discusses the development 

of a national framework to support all 

children’s learning throughout early childhood 

from birth to six years. The NCCA is using 

the document as a basis for working in 

partnership with the early childhood 

sector in developing the framework. 

An extensive consultative process is currently 

underway. The NCCA welcomes feedback 

on the ideas and proposals presented within 

its consultative document. This feedback 

will help to ensure that the framework 

reflects the expertise and experience which 

currently exist in this country, and that it is 

helpful and relevant to all who contribute 

to children’s learning from birth to six years.       
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Play as a Context for Early 

Learning 

Towards a Framework for Early Learning 

highlights play as a critical context for 

children's learning. Bruce describes play as 

the ‘highest form of learning in early 

childhood’ (2001, p.128). Lally (1991, pp.72-74) speaks 

of play offering children opportunities to 

‘explore and discover, construct, repeat and 

consolidate, represent, create, imagine, 

socialise’ As a process, ‘an approach to 

action’(Bruner, 1977, p.v), play can support 

learning across the continuum of children’s 

ability, and across the different areas of 

learning and development. 

Learning Through Play 

Play enables children to 

@ Develop imagination and creativity 

Develop an ability to manage emotions 

Develop as thinkers 

Develop physically 

Develop language 

Learn to use symbols by laying the 

foundations for becoming proficient 

users of various symbolic systems, 

including literary and numerical systems 

@ Develop social skills, and to develop 

morally and spiritually 

Children Develop Imagination 

and Creativity 

Play is ‘a forward feed mechanism into 

courageous, creative and rigorous thinking 

in adulthood (Bruce, 1999, p.40). It enables children 

to operate at a level beyond their current 

ability, and to fill roles, exist in situations, 

environments and even worlds outside 

their everyday lives (Bruner, 1976;Vygotsky, 1976). 

Socio-dramatic play, fantasy, and role play in 

particular provide opportunities for children 

to use their real-life experiences in imaginative 

and creative ways. Here children can 

operate beyond their means and shape 

their own destiny, albeit a pretend destiny. 

For example, play enables children to ‘drive’ 

or to ‘build a house’ before they are 

physically and mentally capable of doing so. 

It enables them to create worlds from their 

imagination, their interpretation of stories, 

pictures, programmes, and adventures, and 

to manage and dictate the happenings in 

those worlds. This might include children 

having lunch with the pig, the dog and the 

cat who refused to assist Little Red Hen in 

the process of growing grain and baking her 

cake or bread. It might also involve children 

in conversing and playing with imaginary 

characters, determining the actions, thoughts 

and words of those characters, or in 

entering the world of dinosaurs, princes and 

princesses, space aliens, and animals. In 

contrast, children may become adults in 

their play by role-playing shop assistants, 

post-office personnel, bus/train drivers, 

fishermen and women, doctors, pop-stars, 

or personalities well-known to them. Children 

may also demonstrate their evolving 

creative and imaginative capacities through 

‘art play’ such as painting, drawing, clay/ 

dough modelling, constructing, and moving 

to music. These experiences help children 

to develop an understanding of perspective. 

Roles and situations in play scenarios draw 

on children’s own experiences, but they 

can also reflect a creative and imaginative 

interpretation of these experiences. This 

creativity and imagination emerge with 

children's growing ability to create and to 

communicate a past and a future as distinct 

from a present, and in doing so, to make 

play more complex and sophisticated. This 

communication will occur through actions 

and scripts (words) (Meek, 1991). For example, 

the child may have a conversation on the 

‘phone’ i.e. the small cardboard box which, 

for now, symbolises the phone. The child 

may ‘feed’ the cuddly bears, enact the 

construction of the apartment block, or 

dramatise the story of Cinderella and 

speculate about the lives of the ugly sisters. 

Children draw on their personal experiences 

in developing the scripts they use in their 

play, highlighting how language supports 

play. Children who enjoy very rich language 

experiences through conversations, stories, 

rhymes, songs, poems and so on, usually 

show great variety and richness of language 

as Well as ideas in their scripts. Where children 

don't have these literary experiences to 

draw on, the adult needs to provide stimuli 

for imaginative and creative play through 

stories, discussions, rhymes, songs, and 

adult-child dialogue. Supporting children’s 

creativity and imagination in play is also 

important in encouraging them to be 

flexible and imaginative thinkers. 

Children Learn to Deal with 

Emotions 

Managing emotions is part of daily life. Like 

the development of physical skills, thinking, and 

language, children need support and assistance 

in learning how to deal with their feelings. 

  

Play has important therapeutic qualities. It 

enables children to escape the realities, the 

challenges, and the difficulties in their lives, 

and imaginatively and wishfully create their 

own destiny. As they draw on_ their 

experiences, feelings and thoughts to 

‘create’ these play scenarios, it is natural for 

them to express and to enact experiences 

that may be confusing, upsetting or even 

distressing for them. They often find play a 

much easier and less threatening context 

for articulating their innermost thoughts 

than through discussion alone. While play 

itself does not necessarily eliminate difficult 

feelings, it can help children to manage their 

emotions and to develop an understanding 

of others’ feelings and associated behaviours. 

Children with significant behavioural difficulties 

may need sensitive guidance from an adult 

to enable them to deal with emotions, both 

their own and those of other children, that 

arise during play. 

Children Develop As Thinkers 

...children move from a state 

of almost complete helplessness to a 

stage where they are articulate, 

reasoning human beings, constructing 

many complex hypotheses about the 

way the world works. (Hall, 1987, p.73) 

Children learn about their world through 

their relentless exploration of it and in it. 

This exploration yields information about 

how things work and the connections 

between things and people. Through informed 

collaboration with the child, the adult 

supports him/her in interpreting — this 

information through talk and discussion, and 

in using It to solve problems, to reason and 

to infer as he/she creates ‘working theories’ 

about the world. These theories evolve and 

change as more information obtained 

through play is applied to existing thoughts 

and ideas, extending them or even radically 

altering them. This changes children’s thinking 

as they accommodate new information and 

new perspectives. The level of this adult 

support is related to the individual child's 

capacity for understanding and interpreting, 

and his/her ability to actively explore the 

environment. 

The quality of the adult's interactions with 

the child is critical in supporting the child's 

thinking through play, and helping him/her 

 



  

towards higher-order thinking (Vygotsky, 1978; 

Wells, 1987). Using challenging and motivating 

play experiences such as sorting shapes/ 

objects, filling and emptying containers, 

constructing tall and steady towers, filling 

food orders in the pretend restaurant, or 

designing and building a moving vehicle to 

transport ‘loads’ from one place to another, 

the adult gently encourages the child to 

think through and to analyse ideas, and to 

work with others to solve problems (Moyles, 

1989). This level of thinking develops children’s 

logic, perseverance, and concentrated thought. 

Vygotsky argues that ‘In play a child is 

always above his average age, above his daily 

behaviour; in play it is as though he were a 

head taller than himself’ (1976, p.552) 

Vygotsky's perspective suggests that the 

child's thinking is more sophisticated and 

more complex when he/she is engaged in 

play. Bruner (1976) suggests that play 

provides more freedom to explore, to 

experiment with, and to trial real-life 

activities and events without the fear of 

error or embarrassment. These ‘safe’ 

conditions can motivate and enable the 

child to organise his/her actions and 

problem-solving strategies to achieve higher 

levels of performance (Bruner, 1976). 

Play, enriched and supported through an 

appropriate level of adult input, is an 

appealing and enjoyable way for children to 

order and co-ordinate their thinking and 

learning, This thinking and learning are based 

on the information available to children 

from their environment, and their ability 

both alone and with varying degrees of 

adult assistance to process this information 

in constructing new knowledge. 

Children Develop, Practise 

and Refine Physical Skills 

and Competencies 

Early childhood is a critical time for developing, 

practising and refining physical skills and 

competencies. All children need support 

and opportunities to develop a range of gross 

and fine motor skills, and to develop 

increasing levels of dexterity, co-ordination, 

sophistication and control in their movements. 

Some of the most effective strategies for 

achieving this development are repetition 

and challenge in play. 

Play naturally accommodates repetitive and 

challenging behaviour in an enjoyable, 

familiar, and interesting way. Repetitive and 

practice play supports children across the 

spectrum of physical ability in developing a 

sense of mastery and competence, reaching 

the understanding that they have conquered 

a particular skill. Early opportunities to 

reach, to grasp, to lift, to drop, and to 

explore through movement and the senses 

are critical in using and strengthening 

muscles, and in developing fine and gross 

motor movements. These lay the foundations 

for more sophisticated and co-ordinated 

movements such as walking, climbing, 

jumping, hopping, skipping, cycling, swimming 

and so on, which children can also be 

helped to develop through play experiences. 

These experiences might involve ‘wheelie’ 

toys such as shopping trolleys, prams, and 

wheelbarrows which require children to 

push while walking. Other play situations 

might involve children using climbing 

frames, tunnels and skipping ropes, balancing 

(on) objects, and developing ball skills such 

as throwing, catching, bouncing, batting and 

so on. They may also provide opportunities 

to cut, to use paint-brushes, writing 

implements, blocks, jigsaws and puzzles, as 

well as ICT games, all which encourage 

good hand-eye co-ordination.Adult strategies 

such as modelling, task analysis (breaking 

the skill into component parts), and enabling 

through the provision of physical support 

are important in providing children with the 

appropriate encouragement and guidance 

to develop physically. While all children will 

require some adult involvement, children 

with physical disabilities/delays benefit from 

focused and sometimes intensive adult 

support. This will often necessitate more 

direct and sustained input in their play. 

Children Develop Language 

Most children progress to using language 

as their dominant form of communication. ' 

Language enables them to learn through 

asking questions, talking about ideas, events, 

people, and places, devising theories and 

searching for answers, as well as displaying 

what they have learned. Play enriched by an 

adult is a wonderful context for learning 

language, as well as learning through language. 

Play provides opportunities for children to 

use their developing language for different 

purposes. In the early days and months of 

life, ‘parentese’ (motherese), in which parents/ 

guardians simplify and adjust their language 

to suit the child's thinking and communicating 

abilities, is an important strategy in playful 

situations. For example, parents/guardians may 

communicate playfully with their baby when 

nappy changing or when the baby is exploring 

his/her surroundings. These early playful 

language experiences introduce and reinforce 

sounds and tones for the child. They further 

introduce the child to the important 

practice of ‘turn-taking’ thus laying critical 

foundations for language development. 

As children develop, different types of play 

become important in further supporting 

their acquisition and use of language. For 

example, in role, socio-dramatic, and fantasy 

play, children use their language experiences 

to create the ‘scripts’ for their play. In 

construction and exploratory play, children 

articulate and share their ideas and 

‘discoveries’, and indicate how their thinking 

is changing due to new experiences, 

highlighting the intricate link between language 

and thinking and play's potential to support 

both. Through participation in the play 

and/or support while remaining outside the 

play scenario, the adult can extend the 

children's vocabulary and model language 

usage. This is especially important for children 

experiencing language delay or disability, 

who need more focused and _ intensive 

support in developing their language in early 

childhood. It is also critical for children 

whose first language is neither Irish nor 

English, so that they develop communicative 

competence and confidence in Irish and/or 

English. Play also creates opportunities for 

children to practise the cultural conventions 

of language use such as turn-taking, eye 

contact and the use of tone to express 

emotions. These opportunities see children 

using and extending language they have 

heard and learned from more competent 

language users in an active, functional, and 

enjoyable way. 

Play is also an opportune context for having 

fun with language. This can involve children 

in creating nonsense words and in creating 

I 
This article presents language as embracing oral, written and manual communication, and consists of content, form/syntax, and use. 
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Examples of this early 

play include pretending 

to read, writing pretend 

prescriptions and letters 

through marks, scribbles 

and patterns, calculating 

how much ttems cost in 

the play shop, estimating 

how high the ‘bridge’ 

needs to be to allow 

toy cars travel over the 

sand-pit, and calculating 

how many bags of 

animal feed the farmer 

needs to feed his cows 

during the winter. 

a nonsense language understood by the 

child alone or in partnership with others 

(adult or children). It can also include children 

experimenting with rhyming patterns, in 

using and creating rhyming stories, in reciting 

riddles and tongue twisters, singing songs, 

and in composing sound-effects to accompany 

stories and songs, as well as playing with 

voices in puppet play and in socio-dramatic 

and fantasy play. These activities again draw 

and build on children's everyday language 

experiences, necessitating some children to 

be supported more intensely by adults in 

their play with language. 

Where children are deaf or hard of hearing, 

blind or partially sighted, the adult has a 

responsibility to ensure that their play 

supports the development of appropriate 

communication systems. This is especially 

important in early childhood given the 

existence of ‘sensitive periods? ' in language 

development. 

Children Learn to Use Symbols 

Most children become competent at using 

symbols in early childhood. Using and 

understanding symbols marks their emerging 

ability to think beyond the here and now, 

and to imagine the future. This is understood 

as representational thought. 

Life presents children with many symbol 

systems to master, for example, literacy and 

numeracy. Each one is a particular code 

which children must understand in order 

to use. Few experiences in life do not 

involve some element of these codes. As 

play is children's re-enactment of their 

life experiences, it offers many natural 

opportunities to use the codes in contexts 

which are purposeful and meaningful, and 

fun. Importantly, play creates situations 

which help to promote and develop 

children's literacy skills and strategies, and it 

serves as a language experience through 

which children can build connections between 

oral and written modes of expression 

(Roskos and Christie, 2001). 

Recent years have brought a rethinking 

about how children develop as symbol- 

users. The idea of being ‘ready’ for literacy 

and numeracy has been replaced with the 

‘emergent’ perspective. This new focus 

recognises literacy and numeracy as key 

  

constituents of early play experiences, and 

the importance of these experiences in 

cementing the knowledge and practices in 

the two systems for children. Examples of 

this early play include pretending to read, 

writing pretend prescriptions and letters 

through marks, scribbles and_ patterns, 

calculating how much items cost in the play 

shop, estimating how high the ‘bridge’ needs 

to be to allow toy cars travel over the sand- 

pit, and calculating how many bags of animal 

feed the farmer needs to feed his cows 

during the winter Social experiences such 

as being read to, retelling stories, sharing 

rhymes, and songs also support children’s 

development as  symbol-users. Play 

experiences such as these contribute to 

developing the thinking processes children 

need in later reading, writing (Roskos and 

Christie, 2001) and mathematics. 

As with thinking and language, play does not 

automatically support and promote children's 

emergent literacy and numeracy. The adult 

has a responsibility to encourage these play 

experiences and to enhance them through 

discussion, suggestions and problem-solving. 

He/she can also ensure the provision of 

appealing literacy and numeracy play 

materials such as books, pictures, jigsaws, 

matching puzzles, a range of writing 

implements, paper, posters, songs, pretend 

money, signs for shops, road-signs, measuring 

tapes, thermometers, weighing scales, clocks, 

and so on. Children who enjoy rich 

experiences of literacy and numeracy, will 

incorporate these experiences into their 

play, and extend and adapt them. But as 

always, the adult must be mindful that some 

children will require more deliberate and 

structured support in developing this play. 

This is particularly so for children who have 

fewer ‘natural’ literary and numeracy 

experiences, and for those who have 

disabilities and/or developmental delays which 

impact on their use and understanding of 

literacy and/or numeracy. 

Play then is central in developing children as 

symbol-users. It enables them to experience 

and rehearse the relevance of the symbol 

systems, but more importantly, to enjoy and 

develop early competence in using them. 

This enjoyment and sense of accomplishment 

are crucial in laying foundations for later 

learning in literacy and numeracy. 

2 : 
Sensitive periods are times during which children derive particular benefits from specific types of experiences. 

 



  

Children Develop Socially, 

Morally and Spiritually 

Children’s play reflects their family life, and 

the community and society in which they 

live. Play then helps them to learn about 

what is socially and morally acceptable. This 

learning helps children to interact with 

others in ways which are appropriate to 

their culture and society. Play also introduces 

children to and develops their sense of 

spirituality. This can be seen in play situations 

such as observing and learning about the 

birds feeding on the breadcrumbs, or the 

leaves whirling fast in the wind, exploring 

the minibeasts in the soil, and picking 

flowers, as well as in day-to-day loving and 

caring relationships with others. These activities 

and social contexts can help nurture a 

sense of reverence and respect for living 

things, and promote an appreciation of love, 

care and trust in interactions. 

As with children’s imaginative and creative 

development, a sense of perspective is 

central to their socialisation and their moral 

and spiritual development. Play helps children 

to recognise and to understand that others 

can and often do think differently to them. 

This understanding of perspectives can be 

greatly facilitated through play where children 

present and hear different ideas, suggestions, 

and descriptions of the same situation or 

person, all of which reflect personal 

interpretations. Hearing these differences 

alerts children to the existence of diverse 

perspectives. It is also important that the play 

environment, its materials, and its playthings 

reflect different cultures, so that children 

grow and develop in an environment which 

presents difference as being a natural and 

essential part of life. The adult, in his/her 

interactions with the children, plays a particularly 

central role in reinforcing difference as a 

positive characteristic of daily life. 

The Adult in Children’s Play 

Play is a natural and enjoyable way for 

children to learn, but as demonstrated, this 

learning does not just happen. 

“...play cannot be left to just natural 

development. If it is, children do not 

learn to play well..."' (Bruce, 1996, p.3). 

Timely adult involvement in play is important 

for all children. Some children require 

  

significant adult input for extended periods 

of time, while others require less, and for 

different timeframes. Developmental delays 

and disabilities as well as illnesses can have a 

profound impact on children’s capabilities 

to play and on the types of play possible for 

them. Through continual observation of, and 

interaction with the child at play, the 

sensitive and caring adult makes informed 

decisions about how best he/she can 

support the child in learning through his/her 

play in a responsible and nurturing manner. 

Heaslip (1994) describes the adult's role in 

children’s play as being proactive. Play can 

naturally stagnate as children replay situations 

and activities with little development in 

their play (although repetition is a valid and 

important learning strategy for children). 

The adult has a role in guiding and enriching 

learning by ensuring that children's play 

experiences are challenging and show 

development and increasing sophistication, 

while remaining enjoyable and purposeful, 

reflecting an appropriate stage in their 

development and learning. Children are 

generally highly receptive to this involvement 

and indeed will often seek it. This involvement 

can create opportunities for a sense of shared 

focus in the play (Rogoff, 1990). Sometimes the 

child leads the learning and sometimes the 

adult leads the learning. This strategy 

foregrounds respect for the child’s own play 

as a context for learning, while recognising the 

important contribution to be made by the 

adult in enabling learning at a deeper level. 

Conclusion 

In summary, play is a critical context for all 

in their early learning. It is 

personally meaningful, purposeful and 

enjoyable. Bruce (1991, 1996) refers to this 

play as ‘free-flow play’ in which children 

‘wallow’ in their ideas, emotions, and 

relationships. This play engages children in 

learning at a deep level in which they 

demonstrate and use the skills and 

competencies they learned previously, to 

achieve new learning. Sensitive and 

purposeful adult input to children’s play is 

important for all children, with the level and 

intensity of the input varying from child to 

child. Engaging children in deep level 

learning is important in supporting them in 

early childhood. Play is a natural and fun 

context for this learning. 

children 

Adapted from the NCCA's consultative 

document, Towards a Framework for Early 

Learning (2004).This document, its executive 

summary and response form are available 

on the NCCA website at www.ncca.ie. 
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Sugradh, the national voluntary organisation promoting the child's 

right to play, organised a series of twenty one-day community play 

  

development wor 

The workshops were largely held to bring local authorities and 

community groups together to help them develop better play 

facilities for the children in their county. They focused on the 

importance and roles of play in child development and the 

changing nature of play today. Issues such as insurance, safety 

and the need for a variety of play facilities were also discussed. 

The workshops enabled community groups and_ local 

authorities to work together to move forward ideas for 

playgrounds, playschemes and local play policies. The 

Kshops around the country. 
workshops were hosted by the County Development Boards 

which are charged under the National Children’s Strategy with 

the development of local play policies. The CDBs were able to 

network with the members of their Community Fora so as to 

ensure that key people in the community as well as local 

authority and agency staff attended the workshops. The 

workshops were funded by The Irish Youth Foundation and 

The People in Need Trust. 

 



  

The outcomes of the workshops assisted 

the County Development Boards that took 

part to ensure that the delivery of children’s 

play and recreational services at local level 

was included as a component of the 

Strategies for Economic, Cultural and 

Environmental Development being prepared 

at the time by the CDBs. One of the 

important outcomes from the workshops 

has been the development of local play 

policies by a number of local authorities, 

such as Kerry and Laois County Councils 

among others. 

The workshops were aimed at local 

authority housing, planning, engineering, 

sports and parks officers, County Committees 

for Childcare, VEC and health boards, service 

providers and community organisations. 

The workshops were intended to bring 

these groups together to devise ways of 

meeting children’s play and recreational needs 

for the 5-14 years age-groups. The workshops 

provided local groups with the time, space, 

information and inspiration to work together 

on what they could do to devise an action 

plan for children's play in their area. This 

took the form of action plans for playgrounds, 

playschemes or a local authority play policy 

depending on the needs of those present. 

The project followed on from Sugradh's 

earlier successful Information Pack for 

Community Groups on Children’s Playgrounds 

that was sponsored by the Irish Youth 

Foundation and the Katherine Howard 

Foundation. One thousand of these packs 

were requested by local authorities, health 

boards, communities and play service 

providers around the country during the 

period 1999 to 2001. The information in 

the pack is now available on the Sugradh 

website at www.playireland.ie. 

The workshops were designed for a maximum 

of twenty five participants. The venues had 

to provide for this number in a circle of 

chairs, with projection facilities and two large 

tables for laying out the very comprehensive 

display of books and other materials on 

display for participants to examine during 

the breaks. The venues provided ranged 

from Council Chambers, hotels, community 

centres and education centres. 

  

An information pack was provided for each 

participant. The pack included two booklets 

from the Royal Society for the Prevention 

of Accidents (RoSPA) on the new European 

playground equipment and surfacing standards, 

and how to establish a community playground. 

The pack also included the Sugradh brochure 

and information sheet, information on training 

for playwork and a series of handouts 

prepared by the facilitators to back up 

the overhead presentations, including basic 

information on playwork, the importance of 

play in child development, play types, an 

example of a successful playscheme in 

Connemara and information on further 

resources, including books, periodicals and 

websites. 

After an initial round of introductions, 

during which participants outlined what 

groups they were from and their expectations 

for the day, Jean Parker began with a couple 

of ice breaker games that could also be 

used in play work situations with children. 

Participants were then asked to spend a 

few minutes thinking back to their own 

experiences of play when they were children, 

in terms of what they played with, where, 

and how they played in different age-groups, 

and then to share this with a neighbour This 

developed into a very lively and profound 

session which informed the rest of the day, 

as we could refer back to people's own 

experiences. It provided a clear indication of 

the needs in play and how play has changed 

over the years. These experiences were shared 

with the whole group and written up for 

display around the walls in order that people 

could refer back to them in latter group 

discussions. 

This session was followed by a presentation 

of the role of play in child development, 

how play is the SPICE of life for children 

(Social, Physical, Intellectual, Creative, and 

Emotional development), the different types 

of play, the need for rich play environments, 

indicators for providing quality play 

opportunities, how adults can help children 

play and the social consequences of not 

adequately providing for play. 

Richard Webb then talked about the state 

of play provision in Ireland and outlined 

some recent research into how and where 

children play. Playground safety and insurance 

was then discussed and the importance of 

playground providers showing ‘due diligence’ 

in their duty of care to users was emphasised. 

This could be provided by having equipment 

and safety surfacing designed and installed 

to the new Irish/European standards, weekly 

inspections by trained staff and written 

records of inspections. Funding for playgrounds 

was covered and pointers were provided 

towards developing a play policy, both for 

local authorities and for service providers. 

After the coffee break, Richard showed 

slides of different types of play facilities, 

including the standard multiplay structures 

in parks, adventure playgrounds staffed by 

trained play workers, play in relation to 

disability, natural play areas and city farms 

and some state of the art playgrounds. 

Group discussions then took place on the 

play facilities in the city or county for children 

in different age-groups, under five years of 

age, primary school age and secondary school 

age. The barriers to providing for play were 

discussed and the main issues identified. This 

also generated a lively discussion. The groups 

then fed back their conclusions to the whole 

group and again the notes were displayed 

for reference. 

After lunch Jean talked about play schemes 

and how they differed from sports and 

summer camps and illustrated this with a video 

on the Maam children's play scheme in 

Connemara, with which she has been involved 

for a number of years. The child centred 

nature of the play scheme then led to a 

discussion on how children can be consulted 

so they can help run their own play space 

and agree a contract of behaviour for both 

children and adults based on mutual respect. 

The bulk of the afternoon period was taken 

up with group discussions to produce an 

action plan for play. Some workshops focused 

on developing an overall play policy for the 

city or county, while for others this was one 

of the action plans examined in addition to 

others of developing a play area or more 

specific facilities, depending on the needs of 

those attending. Each of the group discussions 

during the day was assisted by each person 

having a sheet of questions relevant to the 

topic under discussion.
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Each group then fed back their conclusions 

to all participants, covering the issues involved, 

priorities, training needs, an action plan and 

the next steps to be taken. These were also 

written down on flip charts and displayed. 

At the end of each day's workshop a‘where 

do we go from here’ circle then enabled each 

participant to outline how they would take 

what they had learnt from the day back to 

their own organisation, in order to move 

the whole play agenda forward.This enabled 

the officers from the Community and 

Enterprise departments, who had organised 

the day, to collate all of the resulting comments 

and actions, together with the information 

from the flip charts, into a short report that 

was later circulated to all those who had 

attended and to those who had registered 

but were unable to attend on the day, together 

with a list of attendees. This report reiterated 

the results of the day and enabled participants 

to network more effectively with each other 

so as to share information and experience. 

One of the revelations to many participants, 

especially those who may be somewhat 

isolated in their work, was the great wealth 

of expertise present in the room from 

other participants, forming a valuable local 

pool of knowledge. 

Two of the most valuable outcomes from 

each workshop were that the ideas and 

action plans resulting from the discussions 

would be included in the strategies being 

prepared by the County Childcare 

Committees and the integrated strategies 

on social, economic and environmental 

development being prepared by the 

County Development Boards. 

Sugradh would like to acknowledge the 

hard work and support of the CDB staff 

who organised the logistics of each workshop, 

promoted the event and wrote up the 

results, at a time when they were under 

great pressure to finalise the production of 

the CDB's development strategy. 

Requests for Further Training 

Play Policy (8) 

Play Areas: Design & Maintenance (21) 

Play Therapy (1) 

Play Leaders Inspection (|) 

Good Practice and Standards (8) 

Funding (7) 

Training in Playwork (Skills/Information) (65) 

Support to communities in the 

development of play provision (17) 

0 

    
| | | | | | | 
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Finally, a ‘what | gained from the day’ circle 

was introduced about half way through the 

series of workshops. It enabled a more 

informal review to be gained of what people 

had got out of the day and how they 

intended to put their insights into practice. 

Before everyone left, they were each asked 

to fill out an evaluation form about the day. 

These responses were later analysed 

independently by Sean O'Reilly of Threshold 

Works. Copies of the final report were sent 

to the sponsors and to the National 

Children's Office, who at the time, were 

putting together the National Play Policy. 

One of the key outcomes was an analysis of 

the requests for further training from the 

evaluation forms. A very wide range of 

requests were mentioned. The chart below 

gives a breakdown of the most frequently 

requested training areas out of a total of 

194 responses. 

“Two of the most valuable 

outcomes from each 

workshop were that the 

ideas and action plans 

resulting from the 

discussions would be 

included in the strategies 

being prepared by the 

County Childcare 

Committees and the 

integrated strategies on 

social, economic and 

environmental 

development being 

prepared by the County 

Development Boards.” 

  

   



  

Responses From One Workshop 

Something | got from today: 

e A greater awareness of play and what it means e | was delighted to see the importance of abstract 

and | intend to bring this to groups | work with. 

The day and resources were good but we need 

more information, guidelines and case studies that 

are Irish based. 

It gave me great memories and | will share them 

with my children. I've decided to be more active 

to get local people to battle for a playground. 

Individually, it opened my eyes as a mother...| 

need to give my children time to play and not 

structure all their days. Professionally, we need to 

promote play within the community 

I'm more aware of play and giving my children 

more time to play. The exercise today brought 

back the happiness of play and | want to give that 

happiness back to the community. 

The different types of play was very interesting. It 

confirmed our role as information providers and 

liaison between groups and using the library as an 

ongoing meeting place perhaps for children in the 

library too. We can adapt the library service. 

play highlighted. A lot of children are ‘put out’ and 

a lot come to the library. We can help them with 

ideas and provide play. 

Good to get the reinforcement that play isn't 

always materialism or about money — play 's free. 

Consultation with children Is important. 

| enjoyed going back to my own childhood and 

play and thinking about play with my own 

children. I'd forgotten about it for them. |! would 

like to get a play park which includes benches and 

places for children to be and parents too. 

| will be feeding this back to the Corporation. 

There is a huge need for playgrounds for example 

in which is expanding but with no facilities.   

| enjoyed it. It brought back memories and it's 

given me ideas to use for kids. 

Good memories that I'll share with my own 

children. | got some more ideas from others. 

More consultation with children — this is a huge 

part of what I'll be taking back and lots of ideas. 

We are happy to run similar workshops for communities and local authorities who are developing their local 

play policies in response to the National Play Policy. 

You can contact us at Sigradh@indigo.ie or 01-2866991. 
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IN BARNARDOS 
Supporting Play in Ballybeg Family Support Project 

CATHERINE JOYCE 

Barnardos, Ballybeg, Co. Waterford 

The Barnardos Family Support Project in Ballybeg, established in 1999, is one of a number of projects funded 

by the Department of Health & Children as part of the Springboard Initiative. The objective of Springboard is 

to establish Family Support Projects in targeted areas to work intensively with children in the 7-12 age group, 

who are at risk of going into care or getting into trouble and also with their families. Springboard is based on 

the belief that the best way to protect children is to provide the necessary co-ordinated supports to families 

in their own community. 

 



  

  

Ballybeg is a large local authority housing estate built on the 

outskirts of Waterford in the 1970s. It consists of 800 local 

authority houses and some private houses and a nearby Traveller 

Halting site accommodating some |5 families. When the project 

started, Ballybeg was estimated to have a population of 4,000 with 

|,300 of these being under |4 years of age. 

The Ballybeg Family Support Project offers intensive support to 

families in Ballybeg. Examples include parenting support, direct work 

with children, family work and group work with children and with adults. 

Flexibility is seen as the key factor in meeting the needs of each 

family. Alongside these targeted services, the project offers a number of 

universal services to support families living in the area including a 

supervised playground for local children aged between 3-1 years. 

Prior to the development of the playground, support for play 

provision was very poor. Monkey bars and a slide had been in place 

in previous years but were removed due to vandalism. The Project 

soon identified the need for an accessible and safe play area for 

local children. The garden area was developed into a small playground 

and Waterford Area Partnership provided the necessary capital 

funding for the fixed play equipment. Three playground supervisors 

were employed as a result of re-prioritising commitments in the 

core budget. They provide a positive play environment for children 

and offer a range of indoor and outdoor activities each Saturday 

and Sunday. The playground was further developed in 2003 to include 

the play needs of older children, a larger free play space and an 

adjacent bungalow was developed into a room for play. This was a 

joint initiative between Waterford City Council, the AIB Better Ireland 

Programme and Barnardos and cost in the region of €85,000. 

The playground has made a significant contribution to embedding 

the project in the community. The project is now effectively open 

seven days a week. Families have been successfully engaged in a 

diverse range of interventions and examples of positive changes for 

some families availing of the services are visible. Parents feel more 

supported and better able to cope with parenting and children’s 

social skills are improving. The playground in Ballybeg has proved to 

be enormously popular with children in the locality. In addition a 

number of spin off benefits have been achieved including a 

reduction in anti-social behaviour and the employment of local 

people in a local service. 

Toy Library Service 
LORRAINE FLANNERY 

Barnardos, Tullamore, Co. Offaly 

Introduction 

The Toy Library Service in Tullamore is funded by the AIB Better 

Ireland Schoolmates Programme. This programme operates across 

3 charities over 20 sites nationally. These charities are Barnardos, 

Focus lreland and the ISPCC. The objective of the Schoolmates 

Programme is to ‘touch and significantly improve the lives of Irish 

children most at risk of missing school as a result of drugs, alcohol 

abuse, education and poverty and homelessness’. The decision to 

establish a toy library service in Tullamore was a direct response to 

the initial needs assessment carried out. 

A part-time Project Worker was appointed to establish the Toy 

Library Service within Tullamore Family Support Project. According 

to the National Toy Library Association toy libraries exist to “promote 

the principle that play does matter to the developing child”. By 

keeping with this definition, chronologically age-appropriate, fun and 

educational toys and equipment were secured for the toy library. 

Aims and Objectives of the Toy Library 

The aim of the toy library in Tullamore is to promote the necessity 

of play for the developing child. 

® Providing age-appropriate play opportunities that some 

children may not experience at home. 

® Highlighting ways of incorporating play to encourage development, 

promoting positive interaction between parent and child. 

  

@ Providing access to toys, games and equipment. 

@ Providing a support network for parents and their children. 

@ Promoting play as a child’s work. 

Target Group 

The target group for the toy library was identified in the feasibility 

study undertaken by Barnardos on behalf of the Midland Health 

Board. The main focus is on parents of young children aged 0 to 3 

years. Many of those attending the toy library service will be 

affected by one or more of the following: 

@ Lone parent. 

@ Feeling isolated and unable to access other services and leisure 

facilities due to geographical location. 

@ Lack of parenting skills. 

@ Poor self-esteem and lack of self-confidence. 

@ Many dependent on social welfare income and therefore may 

not be able to afford new toys and equipment. 

Referrals 

To date 29 parents and 25 children have been impacted by the 

service. There are 3 dimensions to the toy library service: 

@ Toy Library Group 

@ Drop-in Library 

@ Individual/Family Work
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Toy Library Group 

This group originally operated from the childcare room in Barnardos. 

Due to space restrictions a hall was secured in the local Youth 

Centre for the purpose of the group each week. At present 8 

parents and || children aged between 6 months and 3 years 

attend the group. Referrals are welcomed from other voluntary/ 

statutory organisations, schools, etc. and from individuals themselves. 

The majority of referrals come from the Midland Health Board and 

are looking mainly to enhance parenting skills, and for a place for 

children to play and access toys. Currently the group runs every 

Monday from 10.30am to |.00pm.The main focus of the group is 

to address individual issues through the medium of play. 

The group is divided into 3 sections: 

@ Free play (parents are encouraged to take part in children’s play). 

@ Snack time (parents eat lunch with children). 

® Structured activity (allow parents to become fully involved with 

the activity — arts and crafts, music and movement, etc.). 

At the end of each group, the children are encouraged to borrow 

toys/books from the library. Parents are given advice/information 

about the suitability of toys/books for their children. 

At present there is one Childcare Assistant, employed on a FAS 

Community Employment scheme, and one volunteer assisting the 

Project Worker with the setting up and running of the group every 

Monday. 

Drop-in Library 

A drop-in toy library is available to those such as school going 

children who cannot attend the group. This operates from the 

Barnardos premises. The child attends with his/her parent/guardian 

and has the opportunity to borrow toys and books. 

Individual Work 

A one-to-one service is available (between the child and Project 

Worker), to children who are not yet able to attend the group. This 

work focuses on issues such as behavioural problems, social skills, 

language delay, again through the medium of play. It is hoped that 

the children who attend this service would move on to a group 

setting whether in the toy library or other groups within Barnardos 

and elsewhere. 

Family Work 

Additional time and support is offered to parents when deemed 

necessary. At present one parent visits with their child who is in 

care with the Midland Health Board. Partners and siblings are 

encouraged to attend outings and trips away. 

Benefits of the Toy Library Service 

Children using the service learn to interact and share with others. 

They learn to listen to other children and to take turns. The children 

themselves are encouraged to choose the toys they wish to 

borrow and are encouraged to mind and look after the toys until 

they are returned so another child can play with them. 

  

  

For the parents, the service advises them on the suitability of toys/ 

books and encourages them to play with their child. Often they will 

bring home the toy the child has been playing with in the service 

and this play is continued in the home. The parents also benefit 

from the support network of other parents using the service. 

An example of how the toy library service has eased separation 

anxiety is the case of a lady in her 40s with a teenage son and a 2 

year old daughter who referred herself to the toy library group. She 

wanted to meet with other mums and for her daughter to interact 

and play with other children. The mum also expressed concerns 

about not being able to part from her daughter as this caused the 

little girl great distress. Prior to attending the group the little girl had 

very little peer contact and rarely spent any time away from her 

mother. Once part of the group, she was encouraged to play and 

interact with the other children. Initially the mum always participated 

in play activities. After a lengthy settling in period, the mum was 

encouraged to allow her daughter to play with the others on her 

own. For example, if she was in the play area, the mum would be in 

the kitchen having a cup of tea. The kitchen is in full view of the play 

area. However, the little girl found this brief separation very 

distressing. So much so that mum had to come back out of the 

kitchen on several occasions to comfort her. Gradually, through 

encouragement and support, the mum was able to leave the 

premises for brief periods without causing distress to her daughter 

The outcome for this little girl was that her self-confidence 

significantly increased and she successfully moved on to pre-school. 

Once this new found self-confidence was identified, her mum felt 

less anxious about her daughter's ability to establish relationships 

with her peers. 

AIB Evaluation 

The service, as part of the wider Schoolmates initiative, participates 

in the AIB evaluation. This involves monthly progress reports and 

evaluations carried out by Children's Research Centre, Trinity 

College, Dublin. These include observations, and interviews with 

parents and staff. Currently we are following the recommendations 

from the evaluation implementation phase as follows: 

AIMS OBJECTIVES 

* Increase parental involvement in ° Parents help plan the programmes 

running and planning the toy library ° Parents are involved in clean-up 

process 

¢ Pilot father and toddler morning _ 

° Weekly recording of group and 

individual progress 

° Regular reviews of family 

involvement 

° Improve recording of impact and 

review 

° Celebrate successful ways of ° Share experiences with other toy 

working and share with other libraries 

projects ° Share progress of toy library with 

regional staff 

e Review needs of each child 

attending toy library 

° Clarify if there are unmet needs in 

the children attending the service 

   



  

Play in a 
MULTI- 
CULTURAL 

      

AvIrOonmen 
  

  
    

SANDRA LOFTUS 
NCRC Training Panel Member 

“Play is freely chosen, personally directed, intrinsically motivated 

behaviour that actively engages the child.” 

When we think of children at play we often don’t appreciate just 

how much is happening through that experience. Being aware 

that this is how children make sense of their world and all that is 

in it will help us support children in this most important of tasks. 

It is now well established that play is essential for the child's well- 

being, development, identity and self-esteem. 

(Adapted from Bob Hughes and Frank King as referenced in Best Play 

Research shows that children learn the values, attitudes, beliefs an: 

rules of the culture they are raised in through play. This makes | 

imperative to provide play material that will ensure that the child 

culture is represented and respected. 

Play provision can make a significant contribution to fostering a positiv 

attitude to cultural diversity. Our societies are becoming increasing 
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multi-racial and culturally diverse and this 

requires an understanding and tolerance of 

other people's ways of life, and other 

cultures and values, as well as confidence in 

and enjoyment in one's own culture. Play 

provision offers children the opportunity to 

acquire and explore these attributes. 

Good play provision offers a welcoming 

space where children can meet on a more 

equal basis. For this reason play provision 

can be the starting point for tackling social 

exclusion, engaging with marginalised families 

and communities and working to build their 

capacity to improve their social, environmental 

and economic circumstances. 

(Hill —Tout et al, 1995) 

Through reflecting on our own practice and 

being aware of our own values we can 

become good role models for the children 

in our care. By looking at and answering the 

following questions we can begin to offer an 

environment which will ensure that children 

are given and supported in awareness and 

acceptance of the diversity of our world. 

Does our centre represent the 

children who use it? 

Is there variety in our role play options? 

Are there different dress options there? 

Are there different eating utensils 

within the home corner? 

Do the books represent the diversity 

within the setting? 

Do jigsaws and other equipment 

represent diversity? 

Are different skin tone paints/ 

crayons available? 

Can children see their family situations 

represented? 

Are all children welcomed equally? 

Are all languages used by the child/ 

family represented equally? 

What do the images on our walls say 

about our values? 

Do we welcome all family members in 

to our setting? 

REFERENCES 

Looking at ourselves and our 

own bias and values... 

Do we respect the child as an individual? 

How aware are we of our own bias? 

Do we treat all children with fairness? 

Are we good role models for the 

children in our care? 

Do we treat colleagues with respect? 

Do we respect the different ways that 

families have of loving and caring for 

their children? 

Do we respect the decisions parents/ 

guardians make relating to the child? 

Do we take time to learn about each 

child's family and history? 

Looking at the opportunities we offer 

children... 

Are the programmes we offer inclusive 

and based on the children’s interests 

and abilities? 

Do we give equal respect to festivals 

and events occurring in the child's life? 

Do we encourage the child to speak of 

their interests? 

Do we regularly assess the programme 

in relation to the child and their needs 

and interests? 

The following are some activities 

that can help children to learn 

about diversity and culture: 

Borrow and take photographs of all 

the people who live with each child 

and staff member Make a bulletin board 

of "The People in Our Families.” Label 

each photo with the name and family 

relationship of each person. Talk with 

children about the similarities and 

differences in who lives together 

as a family. 

Make a class book about “Our Families” 

with a page for each child and staff 

member, telling who lives with each 

child, what work family members do in 

  

and outside the home. Be aware that 

some children’s primary family members 

may be unemployed so focus on what 

they “‘do'’ not on where they work. 

@ Place objects from various cultures in 

the dramatic play area, where children 

can use them by choice. For instance 

you might include a wok, a hard hat or 

some work gloves. 

@ Display different writing systems such 

as Chinese or Braille. Teach children 

how to draw a few letters from 

different alphabets. 

@ When celebrating holidays remember 

to honour every group that is 

represented in your centre. Always 

demonstrate respect for everyone's 

traditions in your centre. 

@ Do small or large group activities 

where children take turns sharing 

objects meaningful to them and their 

families. Begin with a few daily life 

objects from staff member's home, 

explain their names and uses. Ask 

children ‘Do you have something at 

home you would like to share with us?” 

Make a list of different days and send a 

note home to the parents explaining 

what you are doing. Accept all objects 

the child chooses and help them 

explain them to the group. 

These activities are just some of ways you 

can help children to become aware of and 

accept our multicultural world. 

Sandra Loftus will be facilitating 

the NCRC training event Play in 

a Multicultural Environment on 

12 November. 

For further information please contact: 

Martina Dumpleton, Barnardos’ NCRC, 

Christchurch Square, Dublin 8 

Tel: 01 4530355 Fax: 01 4530300 

Email: martina.dumpleton@barnardos.ie 

e Hill-Tout, J., Lindel, S. & Pithouse, A., (1995) Evaluation of the Venture, Caia Park, Wrexham Cardiff: University of Wales 

e National Playing Fields Association, PLAYLINK & Children's Play Council (2000) Best Play: What Play Provision Should Do for Children 

London: National Playing Fields Association 

  

  
 



  

  

CHILDREN IN 
HOSPITAL NEED 
PLAY IN 

CEO, Children in Hospital Ireland 

35 years ago a mother wrote a letter toa 

national newspaper because she felt very 

strongly that what had happened to her 
young son in a Dublin children’s hospital 

had been bad for him. She wanted to do 
something to ensure that such an 
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experience would not happen to other 

children. Resulting from her letter, 30 

people got together and Children in 

Hospital Ireland (or the Association for 

the Welfare of Children in Hospital 

Ireland as it was then known) was born.



  

Prior to the 1970s many children in hospitals 

throughout the country endured traumatic 

experiences. These included parents handing 

over their children, often at the door of the 

ward, and being instructed that they would 

be informed when they should return to 

bring their child home again. Visiting — a 

strictly enforced hour or two per day — was 

strongly discouraged, “in the interests of the 

child”. The thinking was that children “settled” 

better when not upset by visits and the 

subsequent parting when parents left. 

The founding members of Children in 

Hospital Ireland (CHI) set about changing 

these established practices with great 

enthusiasm and a supreme lack of understanding 

of the complexities contained in the words 

the welfare of children in hospital — that they 

persisted is testament to the overwhelming 

need for change that existed! 

The early members of the organisation 

spent many hours studying, educating and 

informing themselves on how to deal with 

the bureaucracy which was maintaining the 

status quo. 

They had to learn about the psychosocial 

needs of children and young people. They 

had to reach out and work with the 

doctors and nurses and they had to be very 

careful not to alienate those whose 

practices they wished to change. In other 

words, they had to learn to talk the talk! 

In 1959 the publication of the Platt Report 

in the UK had heralded a new attitude 

towards the care of sick children and during 

the following decade practices there began 

to change.While these changes were slow to 

reach Irish hospitals, knowledge of 

developments in the UK and further afield, 

coupled with the considerable disquiet about 

practices here were the spur that kept up 

the momentum in those early CHI days. 

IN 1969 OMEP — the world early childhood 

education organisation — conducted a survey 

of |7 Dublin hospitals where child patients 

were treated. The findings painted a bleak 

picture. Not only were parents not welcome 

to be with their children, the environment 

in which the children were cared for had little 

or no provision of either play or education. 

The two core issues for Children in 

Hospital Ireland in those early days, and 

remaining central to the work of the 

organisation today, were that: 

@ Parents or acceptable parent substitutes 

should be allowed to stay with young 

vulnerable sick children in hospital. 

@ Hospital environments should be child 

friendly, appropriately staffed, and 

providing play and education. 

Nowadays children’s wards have progressed 

from the sterile spic and span units that 

prevailed in the old days. Toys, books and 

child friendly décor are widespread in most 

wards. It is expected that a parent or parent 

substitute will invariably be with a child 

while they are in hospital. In fact the pendulum 

may have completed its swing with parents 

now under pressure to be present. From a 

sick child’s point of view this is best. A 

parent or parent substitute on hand to 

soothe and hold is, without doubt, ‘the best 

medicine”. However we now find that 

parents themselves sometimes become 

stressed to such a degree that their family's 

emotional, social and economic well-being 

is threatened. Sick children cannot be 

viewed in isolation from their family. All 

family members need to be cared-for and 

hospital care must be provided in a manner 

that supports the parents and carers and 

siblings sufficiently. 

The other core issue for CHI — the provision 

of play and education — has not progressed 

as much as we would have liked. A recent 

up-dating survey disclosed that since the 

publication of the CHI report “Play for Child 

Patients in Irish Hospitals” in 1993, there has 

been just a slight increase in provision of 

hospital play. The number of positions for 

Hospital Play Specialists has increased from 

7 to |7 but some positions are part-time. 

In addition to professional Hospital Play 

Specialists, approximately 350 CHI volunteers, 

trained, vetted and supported by CHI, are 

working in play schemes in |2 hospitals and 

3 other hospital groups in a start-up stage. 

However these increases, while very welcome 

still fall far short of the level of play provision 

— by Hospital Play Specialists (HPS) — 

recommended by CHI in the 1993 Report. 

They fall even further short of the ratios — 

one Hospital Play Specialist to every 10 

child inpatients — recommended in the UK. 

An illustrative comparison: Our Lady's Hospital 

  

for Sick Children, Crumlin is a tertiary referral 

centre for the country, roughly comparable 

in size to Great Ormond Street Hospital for 

Sick Children in London. The number of 

Hospital Play Specialists in Great Ormond 

Street is forty: a ratio of 1:7, the number in 

Crumlin is four: a ratio of 1:82! 

Children are treated as in-patients, out- 

patients and day patients in 30 hospitals 

around the country. || of the HPS posts 

are in Dublin. It is obvious that many sick 

children in Ireland are being cared-for 

without the benefit of play. CHI estimates 

that every year over 250,000 children have 

a hospital experience either as an inpatient, 

or at an out patient clinic or A&E department. 

Recent figures reveal that in 2000 just over 

50,000 inpatient children were less than 4 

years of age.Almost all of these (87%) were 

admitted through A&E departments — 

unplanned and unprepared for admissions. 

Steps to make a visit or stay in hospital 

easier for a child should begin long before 

the need arises. The challenge can be met 

by incorporating hospital activities into the 

normal developmental play. Providing 

children with a positive view of hospital and 

the people who work there lessens the 

impact if they actually end up in hospital. 

On the other hand, it is important not to 

mislead or lie to children. Being honest 

about something hurting but at the same 

time reassuring that it will only be for a 

short time and that Mum or Dad will be 

there to help is better than a child being 

caught unawares. Playgroups and other pre- 

school facilities are ideal venues where 

children, guided by childcare professionals 

and in the company of their friends, can 

explore and learn about hospital in a safe 

and supportive environment. 

Hospitalisation can be very frightening for 

adults and children. However, the fantasy 

world of a child is very real and active and 

much of the anxiety he or she experiences 

comes from the workings of an imaginative 

mind. It is therefore vitally important that 

children's emotional and psychological 

needs are addressed. The comforting 

presence of a parent or other familiar and 

trusted adult is the most effective way of 

dealing with these needs, but not every 

parent or parent substitute can stay with 

their child all the time. 

  

  

  

 



  

  

Play in hospital provides a normalising 

experience in a stressful environment and 

guided by a Hospital Play Specialist helps 

increase each child’s ability to cope with 

illness and hospitalisation and to understand 

treatment. Hospital play is undoubtedly the 

most effective tool for promoting the 

psychosocial health of sick children. 

A hospital play service provides a flexible 

medium through which a child can be helped 

over this difficult period in his or her life.A 

Hospital Play Specialist with an understanding 

of children’s feelings and an insight into their 

view of the world can help a child to cope 

with illness or fear of hospital and can also 

reassure parents about normal reactions to 

these circumstances. The Hospital Play 

Specialist also educates medical staff to use 

the medium of play to build up relationships 

with young patients and prepare them for 

medical or surgical procedures. 

In developing a hospital play service, provision 

of a separated playroom is not necessarily 

the first priority. The first step is to get play 

organised wherever it is needed in a way 

that most immediately benefits the children. 

A playroom attached to a ward is an 

advantage but with some imagination, a play 

area can be cordoned off from the main 

ward area and efforts to enforce the non- 

medical aspect of the area can be made. 

The playroom or designated play area 

should be a sanctuary where ideally no 

medical procedures should take place, so that 

it remains a haven for children. In the design 

of the playroom, particular consideration must 

be given to safety aspects and to the optimal 

use of space. Equipment should be moveable, 

allowing flexibility in the arrangement of play 

space to accommodate differing daily needs 

Studies have shown that variations in motor 

activity help children deal with stress. The 

restrictions experienced by immobilised and 

isolated child patients can give rise to both 

physical and psychological problems. Children 

need physical and interpersonal interactions 

as part of their normal development. 

Immobilised and isolated children can become 

very frustrated. Play can be used to help 

children express their feelings and relieve 

this stress. An outdoor play area is of great 

benefit to sick children, giving them space to 

move around, a chance to breathe fresh air 

and to increase their motor activities. 

  

A child's age has a bearing on his reaction 

to hospitalisation and/or immobilisation and 

social isolation. Children under six months 

quickly seem to adapt as long as their 

physical and emotional needs are met. 

Separation anxiety, with children becoming 

upset when parents leave the bedside, can 

be seen in children from 6 to 18 months 

old. Pre-schoolers can experience guilt and 

may explore their environment less. Loss of 

control for a school-age child can give rise 

to anger and hostility when he or she is 

physically or socially restrained. The adolescent, 

most concerned about body image fears 

being different from his peers. Adolescents 

are also developing independence from 

family,so depression and frustration can arise 

because of increased dependency. 

Regardless of a child's age, he or she can be 

at risk when restricted. Reduced interactions 

with the environment and the people in it 

can result in depersonalisation. Play activities 

can help greatly in overcoming any possible 

harmful effects of immobility and isolation. 

Games which involve domestic play can be 

used as opportunities to encourage a child 

to talk about home, seasonal activities help 

to keep in touch with the outside world and 

group activities give a sense of involvement 

with the other children on the ward. It must 

be borne in mind that a child in hospital may 

revert to the use of simpler toys and activities 

to those he or she is attracted to at home. 

Concentration spans may also be shorter. 

As sick children get better their energy returns 

and continued confinement in hospital can 

be frustrating. The Hospital Play Specialist 

can devise simple energetic games to alleviate 

the situation. While a central playroom can 

be marvellous for mobile children, providing 

a change of scenery, care must be taken 

that those confined to bed are not deprived 

of play. The Hospital Play Specialist uses his 

or her skills to organise play in every situation 

and checks with the ward staff if any child 

requires special encouragement. 

While play in hospital is often associated 

with a children’s ward environment, other 

hospital areas must not be ignored. 

Out-Patient Departments are notorious for 

lengthy waiting periods. These can be trying 

for both parents and children. Toys and 

books in an area with child-sized furniture 

and a blackboard can alleviate boredom. 

The Out-Patient Department is often the 

first experience a child has of the hospital 

environment and can have significant 

influence on how a child will react to 

further hospital treatment. 

Supervised play should be available in Out- 

Patient Departments.A Hospital Play Specialist 

could advise parents on when and how to 

prepare a child who is going to be admitted. 

Siblings of children attending OPD should 

be included in play — some day they may be 

patients themselves. 

Children admitted to the Accident and 

Emergency Department are likely to be 

frightened and suffering pain or discomfort. 

Parents at this time can also be feeling pain 

and distress. Unfortunately, although all 

children cannot be completely shielded 

from the sights and sounds of an A & E 

Department, every effort must be made to 

do so. This is of particular importance 

where children attend an A & E Department 

of a general hospital. Play materials and staff 

with knowledge of suitable play techniques 

could minimise the trauma. 

The X-ray Department can pose Its own 

problems for children. One can get a sense 

of how overwhelmed a child might feel, by 

approaching the massive equipment on 

one's. knees. This is the  child’s-eye 

perception. Preparatory and explanatory 

play goes a long way to allaying fear and 

makes the trip to X-ray less fraught for 

children, parents and staff alike. 

“Play is a child’s spontaneous activity so it 

may sound strange to recommend that play 

in hospital should be organised. But the 

strange atmosphere of the hospital ward is 

such that spontaneous play by children is 

likely to be stifled unless active steps are 

taken to encourage It” (Dr. H Jolly, 1974). 

The non-threatening and responsive Hospital 

Play Specialist is the most appropriate 

person to take these ‘active steps’ to 

provide for the play needs of all children in 

the hospital — the infant, the isolated, the 

able and the disabled, the mobile and the 

immobile, the terminal patient, the adolescent. 

The Hospital Play Specialist should be part 

of the paediatric team working closely with 

doctors, nurses and other professional staff 

and contributing to clinical judgement through
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play based observation. Hospital Play 

Specialists have distinct skills to identify the 

needs and fears of the child which 

complement the other members of the 

team. They also provide Therapeutic Play 

Programmes for children of all ages. 

Children in Hospital Ireland is committed to 

working towards having appropriate numbers 

of Hospital Play Specialists employed in every 

hospital where sick children are cared for. 

However, children’s play needs are not 

restricted to mornings or a 9-to-5, 5 days a 

week schedule. The trained and vetted 

Children in Hospital Ireland Play Volunteers 

work with Hospital Play Specialists and 

ward staff to fill a vital role by providing 

normalising play in an abnormal setting. 

Volunteerled play sessions can be organised 

around ward routines and rest times, in the 

morning and afternoon, with volunteers 

also extending the service to the evenings 

and over weekends and holiday periods. 

The role of the volunteer play worker is 

invaluable. However, with each volunteer 

only working one session per week, the 

continuity — so vital in building the relationship 

for effective therapeutic play — is not 

present. On the other hand, the volunteer 

play sessions give a variety to the children 

each day. Each volunteer brings his or her 

own personality and skills to the task. Since 

the volunteer play services started in the 

1970s, a wealth of experience and skills has 

been built up which is passed on to new 

recruits during their introductory training. 

Children in Hospital Ireland’s national 

Volunteer Officer co-ordinates the recruitment, 

training and vetting of volunteers throughout 

the country and provides the ongoing 

support so vital to give volunteers a feeling 

of belonging. On a cautionary note, play 

volunteers have a valuable role, distinct 

from that of the Hospital Play Specialist and 

must never be used for job substitution. 

The obvious benefits of play in hospital 

have been well and widely recognised for 

many years. This begs the question — why is 

every children’s ward not provided with 

carefully selected toys and games and the 

skilled professional personnel to use them 

to their best advantage? 

In a welcome and significant development 

for children in February 2004 the National 

Children’s Office launched Ready, Steady, 

Play: A National Play Policy. Children in 

Hospital Ireland was particularly pleased 

with the inclusion of the provision of play in 

hospital and other health care settings in 

this policy document, with specific actions 

timetabled to progress this neglected area. 

These include implementation of the 

recommendations of the CHI Play Report, 

development of recognised third level 

courses for the training of Hospital Play 

Specialists and the identification and 

promotion by health boards of the 

rehabilitative and therapeutic value of play 

in child-friendly healthcare settings. 

Children in Hospital Ireland is organising a 

major event for children in hospitals all 

around the country to celebrate and 

promote the recommendations of the 

National Play Policy. The Children in 

Hospital Ireland National Play Day 2004 will 

take place in thirty hospitals on Wednesday, 

29 September. This special event will be a 

different day for child patients with the 

organisation of entertainers, fun activities 

and parties to highlight the benefits of 

hospital play and the work of Hospital Play 

Specialists. In addition to this event, the 

organisation, in conjunction with the Irish 

Association of Hospital Play Staff will produce 

and publish a Hospital Play Handbook. This 

publication will guide hospitals through the 

provision and development of Hospital Play 

Specialist- led play services for their child 

patients. In addition, it will provide all staff 

with an understanding of the role of play in 

a child's life and the therapeutic value of 

play for the sick child. 

Health care is more than tending to bodily 

needs — the mental and emotional needs must 

also be looked after: Play should be an integral 

part of a child's hospital stay. All who care 

about children must insist on the provision 

of proper hospital play services employing 

trained Hospital Play Specialists. At the end 

of the day, the beneficial and therapeutic 

values of play in hospital are undisputed. 

We must not, however, lose sight of the 

main significance of play for children as a 

source of fun and pleasure. If we did, we'd 

miss the point of what it is all about. 

  

Regardless of a child's 

age, he or she can be 

at risk when restricted. 

Reduced interactions 

with the environment 

and the people in it can 

result In depersonalisation. 

Play activities can help 

greatly In overcoming 

any possible harmful 

effects of immobility 

and isolation. 

  

  

 



  

  

USEFUL RESOURCES ON PLAY 
Titles marked * are available from the NCRC 

*Baby Play: 
100 Fun-Filled Activities to Maximise Your Baby’s Potential 

Time-Life Books, 2001 

*Clay Days: 

The Creative Use of Clay with Special Children 

Wexford Arts Centre, 2000 

“Early Years Play: 

A Happy Medium for Assessment and Intervention 

David Fulton Publishers Itd, 2000 

The Families at Play Handbook 

Southwark Community Care Forum, 2003 

*Good Toy Guide 2003 

National Association of Toy & Leisure Libraries, 2003 

*Helping Young Children Learn Through 
Activities in The Early Years 

Hodder & Stoughton, 2001 

Including Everybody: 

Training on Including Disabled Children in Play, 

Childcare, Early Years and Out of School Provision 

Kidsactive, 2003 

Key Times for Play 

Open University, 2003 

*Learning Through Play: 

Babies, Toddlers and the Foundation Years 

Hodder & Stoughton, 2001 

The Magic of Pleasant Discoveries 

Open-Sez-Me Books, 1991 

*Making the Case for Play: 

Gathering the Evidence 

National Children’s Bureau, 2002 

Meeting the Early Learning Goals Through Role Play: 

A Practical Guide for Teachers and Assistants 

David Fulton, 2003 

*More than Swings and Roundabouts: 

Planning for Outdoor Play 

National Children’s Bureau, 2002 

  

The Mudpies Activity Book 

Tricycle Press, 1994 

More Mudpies — 101 Alternatives to Television 

Tricycle Press, 1994 

National Play Ideas Bank 

PLAY-TRAIN, 1989 

Organising Play in the Early Years: 

Practical Ideas and Activities for all Practitioners 

David Fulton, 2003 

*Play and Learning for the Under 3s 

TSL Education, 2001 

Playing, Living, Learning 

Venture Publishing, 1982 

Playwork, Theory and Practice 

Open University, 2003 

*Power of Play:A Play Curriculum in Action 

IPPA, 2004 

*Ready, Steady, Play!:A National Play Policy 

The Stationery Office, 2004 

*Supporting Drama and Imaginitive Play 

in the Early Years 

University Press, 2001 

*Toys, Play and Child Development 

Cambridge University Press, 2001 

*Understanding Children’s Play 

Nelson Thornes Ltd, 2001 

*What Is Play? 

National Children’s Bureau, 2002 

*Where Do Children Play? 

National Children’s Bureau, 2002 

Who Stole the Cookie? 

A Collection of Traditional and Multicultural Games 

Haringey Play Association, 2003


