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T= theme of the Barnardos pre-budget 

submission to Government this year 

is ‘invest in children’. It may be a cliché 

to say that children are the future but it is also 

arguable that investment in children will pay 

economic and social dividends in the future. 

As an organisation which works primarily in 

disadvantaged communities, Barnardos is 

particularly concerned that the 2005 budget 

should prioritise the needs of disadvantaged 

children. The evidence of child poverty in 

Ireland is well documented and irrefutable. 

The most recent data (2001) shows that 

6.5% of children in Ireland or 66,000 

children are living in consistent poverty. 

While acknowledging that Government has 

made significant progress on_ alleviating 

consistent poverty, the relative poverty figures 

have actually disimproved. In 2001 over 

23% or 237,000 children lived in families 

experiencing relative income poverty.’ 
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What do these statistics mean in reality for the 

children and families experiencing poverty? 

Barnardos meets the many faces of child 

poverty through our work with children and 

families. Many families with whom we work 

often find themselves trapped in a cycle 

of welfare dependency, low paid work, 

unemployment, debt and cyclical money 

crises. Children suffer too. Often families 

cannot afford the costs of ‘free education’ 

including uniforms, schoolbooks, transport, 

meals and after school activities. Children in 

disadvantaged areas often have little or no 

access to play, recreation or arts facilities and 

their families cannot afford the cost of a weekly 

swim, a trip to McDonalds or the cinema, 

outings which most children take for granted. 

Returning to the ‘invest in children’ theme 

referred to already, the arguments for early 

intervention and prevention also support 

the case for increasing our investment in 

children. The evidence from the Perry 

Preschool project and others in the US 

support the argument for early intervention 

and investment in early years services. The 

High/Scope Perry Pre-school Programme 

reported a cost benefit ratio of 7 to |. In 

other words there was a return of 7 dollars 

on every dollar invested which included 

savings arising out of decreases in crime 

figures and juvenile justice system savings. 

Barnardos supports the case for national 

universal quality early years provision, both 

from the cost-benefit analysis point of view 

and arising from a commitment to best 

outcomes for children. In Budget 2005 the 

Government should begin to introduce a 

comprehensive quality early years service for all 

three and four year-olds. It should prioritise 

disadvantaged children in the first few years and 

   

should be extended to all children in the future. 

It is also important that strategies and services 

to support children’s rights, put in place by 

Government, are adequately resourced. In 

particular, the Government should allocate 

additional resources to the Ombudsman for 

Children's Office, the Family Support Agency, 

and the National Educational Welfare Board 

to enable them carry out their roles in 
relation to children. 

Budget 2005 offers the Government the 

opportunity to address the plight of 

disadvantaged children and families. All the 

economic indicators and the public finances 

are positive. There is an abundance of research 

and policy advice available to Government 

on which measures to adopt in tackling 

child poverty. An investment in children is 

an investment in all our futures. 

Anne Conroy Editor 

' Consistent poverty is where the income is 60% below the income line 

and experiencing one of the deprivation indicators. 

> Relative income poverty is measured against median income.
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Arts 
“Play is not a mindless filling in of time or rest from work. It is a 

spontaneous and active process in which thinking, feeling and doing 

can flourish since they are separated from fear of failure or disastrous 

consequences. The player is freed to be inventive and creative. Play is 

a way of assimilating new information and making it part of ourselves. 

The process of playing gives the glorious sensation of increased 

autONOMY.”” McMahon, 1992 

From the above quotation it is obvious that any 

creative activity done in a playful way can do a lot of 

good for both children and adults. In this article | am 

focusing on children: how they develop, what facilitates 

this development, and what may hinder it. | am also 

giving some possible ways of helping a child or children 

achieve their fullest potential through working with 

various art forms. 

A newborn baby does not experience a lack of self worth. The 

baby simply is at the moment of birth. From then on a natural 

development of the child’s senses, body, feelings and intellect 

takes place. This development ~ if it isn't interrupted — is the 

underlying base of the child's sense of self. 

The growth of children is facilitated or impeded by what happens 

in their interaction with their environment. Unfortunately some 

children begin very early in life to have to fight their way through 

confusion, conflict and pain inflicted on them by a contradictory 

and chaotic environment. These children begin to lose contact 

with their senses, body feelings and the use of their intellects — all 

of which when connected give a firm base to develop a strong 

sense of self. 

These children can go on to develop behavioural symptoms. 

Their ability to make choices can weaken. They might begin to 

hold a false belief that their inner core is bad, they might take up a 

defensive stance or repress their anger They may also desensitise 

themselves to make their feelings go away. They may even become 

numb in some part of their psyche. 

While it is true that a lot of children are in a lot of pain and 

experience a great deal of interruption to their development and 

may need a therapeutic intervention, it is also true that a lot of 

children experience milder forms of disturbances. Therefore | 

think that working with the development of the senses, emotions 

and intellect is important for all children. Every child has an 

individual special need to communicate to reveal their own 

experience and their place in the world. 

Using creative arts is a great way of helping children develop a 

greater sense of self. Creative art work helps children to learn 

about themselves by touching, feeling, listening, talking and smelling. 
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It also helps children to stimulate their imaginations, spur their 

creativity and help them develop their minds and make sense of 

their world. 

There is a strong link between senses and feelings. In fact, it is true 

to say that children come to an awareness of their feelings through 

their senses. An awareness of feelings is the key to appropriate 

action. There are many ways to experiencing a higher sensitivity. 

Finger painting can be a very sensuous experience for children. | 

have observed that feeling the paint on their fingers gives children 

a great sense of pleasure. They just can't wait to make their mark 

on the paper 

“The flow of the paint and the 

sensuous feel of it as well as the 

sheer enjoyment of the activity 

can open the child up to sharing 

some deep feelings.” 
V. Oaklander, 1988, Windows To Our Children 

Children often start talking about their paintings and what they 

are about. If the carer or teacher wants the child to expand and 

develop more, a useful technique would be just to ask the 

children to tell them about the picture. It is very important for 

the children to say what their picture means to them. Another 

useful thing to ask for would be the title of the picture. The 

answers to these questions can give a lot more information 

about the children. Then they feel as if their world matters and 

hence they also matter — they also know their place in the world. 

  
A similar process can take place using clay or drumsticks. | found 

it very helpful using the latter when working with a young boy. 

He had a constant smile on his face but looked rather numb. | 

invited him to do some drumming. After an initial sense of 

awkwardness he became very involved in exploring different 

sounds. When asked if he would like to drum out his feelings he 

spent quite a long time on his feelings of sadness and then went 

on to talk about them. It seemed as if the drumming was his 

bridge from sensing his feelings to expressing them. 

| also found that drama and role playing can give children the 

necessary distance to explore their feelings and their belief systems. 

| once asked a group of teenagers to do an improvised sketch 

entitled ‘Going Shopping’.This sketch turned out to be an unending 

aggressive situation between shoppers and the security man at 

the door of the shop. Having reflected on what went on it was 

decided by the group to do the same scene differently. In doing 

this their pattern of behaviour changed. This to my mind was a 

means of great learning. They had been given permission to act 

out in a safe environment and they chose to change as a result 

of seeing what they projected out on to another person. 

Using puppets is another art form that | have found very helpful 

in facilitating easy communication of feelings. Through puppets 

children can produce a range of characters and situations. Puppets 

have permission to say things that are normally not said. They can 

express feelings that are not easily expressed. Children feel they 

won't be blamed for what the puppets say. Children often find 

their voice through the use of puppets. They can be adapted to 

fit any level of ability or skill. Deaf children can enjoy looking at the 

movements of puppets. Children with physical disabilities can make 

their puppets move and dance in ways that give them great pleasure. 

For children who are visually impaired the puppets can release 

stories giving expression to their emotional worlds in a safe place. 

| find that when parents use puppets for an evening chat with 

their children communication skills improve greatly. Parents are 

able to hear their children's stories at a deeper level and respond 

appropriately with a great sense of ease and playfulness. 

Besides using puppets for storytelling there are other ways of 

telling stories. | find that when a child in a group starts a story 

and other children take up the story one after another there is a 

great deal of creative work going on. Firstly the child who starts 

the story feels a certain sense of leadership. This is rotated each 

time so that different children can feel in charge. 

A great deal of imaginative work is taking place and through the 

different contributions different aspects of the individual children's 

lives are being presented. On the part of the carer or teacher a 

keen ear is vitally important. Listening carefully to what is being 

said by different children can give a lot of insight into each child's 

inner world. In my own experience | have picked up on feelings 

of intense grief, loss, anger and loneliness through storytelling. 

| once listened to a group story of a child drowning in a certain 

place. | heard of the distress in some children who had never 

experienced the event. | also heard how in the story the child 

   



  

..[n my own experience of 

creative arts workshops | find 

that when I bring in a variety 

of musical instruments children 

just love to try out the different 

sounds. They then choose the 

one that suits them at that time. 

If they feel angry they often 

choose the drums... 

  

recovered from witnessing this event and what made it possible 

for the child to go back to the same beach and to feel safe again. 

Another way of telling a story is in the sand tray. The sand tray is 

painted blue so that the bottom of it looks like water Besides 

having sand in it | have lots of little tiny figures that can be put 

into tt. Figures like dragons, witches, baby animals, trees, etc. | 

invite the child to put in some of these images. It is like a little 

theatre with different characters on stage. These characters then 

are allowed to tell their own stories and move around in the 

sand tray. Like the puppets they can say what they want without 

anyone judging them. The action stories that emerge in three- 

dimensional form communicate aspects of the child's inner and 

outer life situations. In facilitating this communication the carer or 

teacher might say,‘'Be the hedgehog. How are you feeling in this 

place or what do you want to say to the other animals?” The 

process is really about helping the child to dialogue. It might be 

helpful to ask the child if there is any thing in the story that is like 

what he is experiencing. The child may not want to say anything 

but it doesn't matter as he has worked out for himself what he 

needed to through his imaginative work, 

It is also important when working with the sand tray to enquire 

if the child would like just to feel the sand and allow it to soothe 

or comfort. Some children spend a lot of time just playing with 

the sand and allowing it to flow through their fingers. The 

sensation of this can be most satisfying. 

Working with a child in a sand tray can take place while other 

children are doing some activity that doesn't need a lot of 

attention. Different children can have an opportunity too at 

different times. In the morning time when children come in they 

put in images and create a story which they may want to write 

about or paint during the day. 

Child“ né< 

It is very important not to allow the child to take the objects out 

of the sand tray themselves. The children can then hold on to the 

story intact in their minds. It hasn't been broken up by them. 

Ifa child hasn't got round to letting the story be created she/he 

may want to paint it. They may need a bit of encouragement to 

do this. It may be through painting that the child will be able to 

explore his feelings and express them. | remember noticing a boy 

called Patrick looking around for something to do. | invited him 

to play a game with me. Both of us closed our eyes and drew a 

picture on the same sheet of paper Patrick drew a little boy. He 

identified with the little boy and wrote the following: 

“Lam Joey 

|am small and skinny 

| can spoil things 

| also can give love 

| like myself when | love 

| hate myself sometimes.” 

Patrick was quite amused at being able to write a poem. He then 

started to talk to me about never feeling loved, never getting 

presents. He then went on to write another poem about being a 

bridge: 

“Lam a bridge 

People, cars and trucks 

Could walk over me 

| am damaged 

Water drips from the bottom of me 

| will try hard to make my foundations deeper 

Then people can rely on me." 

Patrick then asked me to keep this poem and throw the other 

away. | felt that just by means of his drawing and his poem he had 

made a change in his life. Since then Patrick expresses himself a 

lot in drawings and poetry. He told me that he now feels much 

more in control of his life. He had been very fearful of his power 

to destroy and now he feels his power to create is stronger. | am 

reminded of the quotation: 

“Change happens if we take time 

to be where we are and where the 

other person is in the here and now.” 

E. Chopick, 1990, Healing Your Aloneness 

Violet Oaklander also uses poetry to help children to have a 

heightened sense of their feelings. She often reads poetry and 

then invites children to respond. 

  

 



Emotional experiences and sensations can be also expressed 

through sound. Each emotional experience has Its own intensity, 

tempo, rhythm and volume. Auditory patterns are very similar to 

the responses in the body when we experience certain 

emotions. It could be said that every child and adult are in the 

way of choosing or having to listen to music. It is very much 

around in the environment. Perhaps the idea of children making 

their own music is not so prevalent. 

In my own experience of creative arts workshops | find that when 

| bring in a variety of musical instruments children just love to try 

out the different sounds. They then choose the one that suits 

them at that time. If they feel angry they often choose the drums. 

lf they need to feel soothed they pick one with a softer tone. 

In a group setting children can use different instruments to compose 

a story or develop a theme. Just to mention the theme of ‘Rain 

Falling’ can produce all kinds of different sounds. | also find the 

use of silence a great attraction for children. Often this is 

something that is not on offer to children — a space where they 

can just be.This is easy to offer in the context of playing music. 

Using music can often lead into movement. Experiencing sensations 

in one’s own body is very healthy state of being. Being in contact 

with these sensations always leads towards expression whether 

it be in a gesture or a movement of the hand. This is the core of 

dance and movement. Children can be encouraged to develop 

this into an art form by becoming aware of how they feel and 

think as they move. In other words, they can learn to move and 

dance. Effective use of rhythm helps to intensify the sensations and 

feelings. It can also help to develop creative responses. Children 

often like to be a certain animal or bird.A good idea for children 

is to let them just identify together with one or other animal and 

then they can choose which one suits their mood. Encourage 

them to talk about how their animal might move, what it might 

be feeling, is it strong or weak, shy or outgoing. In this way they 

can explore and discover their own experience of the animal 

which can reflect their own interior world of fear, strength, 

FURTHER READING 

  

shyness, etc. Integration of all this work in movement can be 

brought about by either painting or writing. 

| feel that children have a need to make sense of their world. 

Grounding their artistic experience in writing, talking and reflecting 

is a good way of helping children gain insight and meaning. This 

can be a source of great relief especially to children who are 

experiencing conflict, confusion or a lack of containment. 

Another effect of working with heightening of sensory awareness 

is the developing of arich vitality and quality of life in children. 

This counteracts the often desensitising trends of our present 

day technological society. 

| would like to finish this article with a quote from Joseph Zinker: 

“The creative intention 

is a yearning in one's body 

A desire to fill the container of life. 

This yearning expresses itself in 

energy, movement, rhythm. 

The activity of creation, its expression, 

is a loving assertion of life. 

Creation is an act of thankfulness 

or an act of cursing. 

It is a privilege of tasting, 

seeing, touching life. 

A celebration of being 

-— or a pleading for meaningful exit!” 

e Violet Oaklander Windows to Our Children New York: Centre for Gestalt Development 

e Virginia Axline Dibs: In Search of Self Penguin Books 

e Joseph Zinker Creative Process in Gestalt Therapy Vintage Books 

Nuala O'Hanlon will be facilitating the NCRC training event Creative Arts Therapies on 10 & | | March 

For further information please contact: 

Martina Dumpleton, Barnardos’ NCRC, Christchurch Square, Dublin 8 

Tel: 0! 4530355 Fax: 01 4530300 Email: martina.dumpleton@barnardos.ie 

   



  

“When I grow up | 

want to work with the 

corporation and drive 

the lorries and vans. | 

want a van of my own 

and my own house. All 

my friends can cor 

   

over, even the t 

Extract from Travellers of the World a collection of 

stories and artwork about travelling by children in 

Dundalk and Drogheda, Co. Louth, Ireland. 

RATIONALE/BACKGROUND 

It is now well established that good arts 

practice can engage children and provide 

them with the ability to make connections in 

a real and meaningful context. Involvement in 

the arts broadens horizons, teaches children 

to be resourceful, questions their perceptions 

and gives children the confidence to use 

their initiative when working on projects. 

    

ORLA KENNY 
Creative Director, Kids’ Own Publishing Partnership 
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Child’ né 

ssential to all our projects is to create 

an environment where the arts can 

offer an authentic experience that 

can engage children in an atmosphere of 

genuine exploration and collaboration, where 

all children can realise their creative potential 

by feeling confident to play, to ask questions, 

to improvise and make sense of their world 

in a sensitive and meaningful way. In an age 

where there is an exhaustible amount of 

stimulus and distractions, that value the 

immediate rather than perpetual, which does 

little to encourage creativity play or imagination. 

The onus is very much on the educators, 

arts organisations, practitioners, collaborators 

and stakeholders to provide an environment 

to encourage creativity and allow children to 

be participants in their own learning, not just 

beneficiaries, to move away from a method 

of delivering, to a partnership mode where 

everyone is learning together and are equal 

partners in that learning. 

Since 1997, Kids’ Own Publishing Partnership 

have been committed to forming strong art 

partnerships within communities across 

ireland and world wide to create high quality 

arts and new technologies projects for the 

benefit of young people and the professionals 

that work with them which result in published 

outcomes. These outcomes take a range of 

forms from hand printed limited editions, to 

exhibitions and web pages. We are motivated 

by a belief in the power of creativity and 

good arts practice to make for a better 

education, community, and intercultural 

society. The work is rooted in respect for 

children and their creative abilities alongside 

the belief that publishing has the potential 

to raise the status of their creative endeavours 

and personal self-esteem. We believe that 

good arts partnerships effect positive change 

and create opportunities for life long learning. 

The principle behind publishing work with 

children is simple. If children are fully involved 

in publishing their own book they get a 

great sense of achievement and ownership, 

while at the same time adding to a range of 

texts for other children to read. 

The process, too, builds self-esteem through 

collaborative teamwork and learning new 

skills towards a common goal and share in the 

celebration of a successful achievement. We 

encourage experimentation and exploration 

finding out along the way. Everybody takes 

part in some element of the publishing 

process and the result raises the status of 

the children's work The focus of these projects 

is arts and literacy based, supporting children's 

language development through the arts, but 

the response of participants demonstrated 

the potential for such projects to have an 

impact on a broad spectrum of classroom 

learning. 

For the makers, participating in a collaborative 

publishing project is an enriching process. 

For the reader the resulting high quality 

publications raise the status of the children's 

work, as well as appealing to children. The 

resulting publications are a great teaching 

resource and provide a model for making 

books that can be adapted into good 

classroom practice to support and enhance 

delivery of the revised curriculum. 

These projects come about, sometimes in 

response to requests to support existing 

work to provide a value added outcome, and 

increasingly by the formation of a partnership 

of organisations that see the benefit to 

young people of our methodology. 

Our work places strong values on high quality 

outputs, such as books and exhibitions, but 

also firmly believes in high quality process 

being at the heart of a rich arts experience 

Publishing with young people is a powerful 

force of democratisation. The books we make 

with children are real books, with ISBN 

numbers and bar codes — normally the 

preserve of the ‘professional’ few... yet 

these books can sit on the same shelf as 

Ulysses or any of the greats. In this way they 

contribute to the culture of the country on 

an equal basis with the dominant culture. 

Kids’ Own books fill a gap that cannot be 

met by commercial publishers; they are 

driven by a rich educational process, not by 

the need for sales. Therefore, they are often 

quirky, and these very qualities make them 

more accessible to other children, forming 

a bridge between their own creative work 

and adults’ writing and illustrations for children. 

While each project is unique, they all have a 

few things in common. All our projects: 

@ Involve all participants. 

@ Promote exploration and experimentation. 

@ Focus on the process of learning. 

@ Publish outcomes, whether that be in a 

series of books, a video, a show in a gallery 

or a website. 
@ Reflect on the experience as a group 

after completion. 

  
Below is a quote from a teacher who has 

participated in a Kids’ Own Publishing Project. 

“The project was a wonderful 

opportunity for children to engage in 

every aspect of the publishing process. 

Each student tried his or her hand at 

writing their own story, making a picture, 

printing, editing, assembling. Children 

worked in groups and as individuals 

to complete the task. They had to 

meet deadlines and felt the pride and 

accomplishment of doing so. Students 

worked through a series of drafts of 

writing and sketches. This required a 

degree of perseverance and commitment 

to which many children were 

  

unaccustomed. Because of their 

investment in the project, they willingly 

revised their text and their designs in 

    

  

    

     

          

ossible product. 

ses me about the product 

were able to accomplish 

uch a short space of time. 

It Children felt a strong sense of pride 

hip in their book and 

school community. It was great to do 

the activity so early on in the school 

year because | was able to see talents in 

students, which may not have emerged 

in the daily subjects of reading, maths, 

and science. Among these were drawing, 

visual spatial reasoning and story 

writing.” Class Teacher 

Within all our projects we believe in artistic 

intervention and widening access to the arts, 

allowing children to have direct involvement 

with the arts and artists. Ve have found that 

good arts practice in education shows that 

professional artists working in partnership 

with educators and children are catalyst for 

unlocking creativity. This is a two way process 

as professional artists can grow with the 

creative process of collaboration with young 

people. To collaborate with an artist is to 

provide a chance to see how they learn. 

Learning in the arts requires the ability and 

willingness to step into the unknown, and to 

accept and explore the unexpected outcomes 

and possibilities of the work as it develops 

and unfolds. 

Below is a quote from an artist who has 

worked in two of our art partnership projects 

outlining what she believes an artist brings 

to the classroom. 

 



    

“What an artists brings, with their 
presence to the classroom is a deep 
commitment to the exploration and 
recognition of the human condition. 
This is not pointed out, highlighted, 
underlined or alluded to in any way 
but seated within their motivation for 
being there and involved in the creative 
processes. An artist brings with them 
a respect for the unquantifiable, the 
spaces between the words and ideas, 
a respect for the indefinable shadowy 
space where ambiguities dance and 
stretch the imagination.An artists 
hopes to inspire confidence in pupils 

to nurture their sensitivities, to 

recognise ghosts, to embrace the 

unknown, this is not done in a heavy 
handed way but is a presence which 
accompanies the creative process 
and may be more or less recognised 

by each individual. 

The presence in the classroom of an 
artist gives permission to children to 
explore materials ideas and emotions 
in strangely personal ways, to value 
the strange over the ‘normal’ as an 
area of fertile possibilities, to turn 
things upside down for a while, shake 
them around and see what falls off 
and what remains stuck, to make 

observations which have no obvious 
‘educational’ value. Artists encourage 
questions that don’t have a particular 
destination in mind, which aren’t 

meant to understand a principle, not 
to learn anything, but to experience 
and to re-experience to recognise and 
make connections”. 

Artist: Julie Forrester, Trading Places/ C.R.E.A.T.E. 

Project. www.linenireland.org 

Over the past number of years we have 
worked in partnership with artists, teachers 
and children where we have mediated shared 
visions of what is possible in combining 
artistic integrity, classroom practicalities and 
curriculum concerns. 

One of our objectives in creating art 
partnerships is to provide a real and meaningful 
context for learning. 

A Publishing Project 

The following is an example of one of our publishing projects, outlining our process and 
collaborative ways of working. 

Can't Lose Cant 

Can't Lose Cant, the world's first book on the Cant Traveller language, is the first step on 
the journey to save Cant. This book is a pictionary using phonetic symbols to help 
pronunciation, produced with pupils from schools in Co. Kildare and illustrated with cut- 
paper collage. 

The publication is a result of six intensive art workshops involving a visual artist, a writer 
Traveller and settled children from Scoil Mhuire Junior and St. Mary's School, Newbridge at the 
local library and in their schools, 

This book is part of a wider project Unheard Voices, a series which utilises publishing as a 
powerful tool to address inequality and celebrate cultural diversity. It is an intercultural 
publishing initiative to develop books by young people experiencing disadvantage, 
discrimination or isolation. 

We focus on the role that publishing projects with young people can play in promoting 
minority language, culture and identity in the mainstream, 

Recent projects have been partnerships between schools and educational organisations to 
bring Traveller and settled children and adults to work on projects together, raising 
awareness of Traveller culture and language. 

The aims of this series: 

@ Develop teamwork and collaborative ways of working. 
@ Gain insight into a range of disciplines involved in the 

publishing process. 

Develop new skills. 

Learn the Cant language through the arts, 
Learn how a book is published. 
Facilitate a thorough process of exploring issues in a 
purposeful context. 

Promote the process of publishing as a vehicle and platform for meaningful 
collaboration and exchange. 

@ Empower children to express their ideas and reach out to a wider audience, 
@ Nurture artistic development, supporting the creation of a new publication. 

Our Process 

Kids' Own has established a methodology in collaborative publishing projects. 
This process includes: 

A period of identifying themes and issues. 
A time for planning the project. 

Developing artwork and writing. 
Evaluating and editing on an on-going basis. 
Layout & design. 

Proofing and preparing files for print. 
Printing, promotion and distribution of publication. 

There was full participation from all participants throughout this process. Kids’ Own 
facilitated, mentored and mediated the creative process among the group. The groups 
were encouraged to claim and retain ownership of the ideas and the work created, More 
than participants, they were authors and artists.



  

Child /né 
  

“Language learning is vastly enhanced 

when taken out of the usual visual 

and auditory methods to include 

children creating their own visual 

cues through art work.” 

Mary Branley, writer and intercultural consultant 

Session 1 

The aim of the session was to introduce the children to the Cant 

language and to create journals or diaries to enable the children to 

keep a record of the work they will do over the coming weeks The 

journals will also be a place where the children can draw and store 

ideas. The name of this activity in Cant is ‘Grup in a multog’, in 

English, book in a bag. 

At our first session we introduced ourselves, explaining what we 

hoped to achieve and why, showing the group examples of our 

books made by other children, reading stories and showing the art 

work, discussing why we read books, what books meant to them. | 

wanted the children to get excited about participating and creating 

their own book, at the same time outlining the level of commitment 

and teamwork involved. We then spoke about what our book was 

going to be about, sharing their thoughts and fears about what was 

involved and expected. 

The first stage of the process was to explore and investigate the 

origins of Cant, exploring how the words were formed and the 

connections with Irish and other European languages. We each 

made a book which we used as a diary for the project. In the second 

part of this session we worked together exploring learning through 

the visual arts, realising at the end of this session that we needed to 

learn through creating, allowing the creative activity to be the tool 

for learning. In this session we discussed and identified the children 

who spoke the Cant language. This project provided the opportunity 

for those children to become teachers to the adults and their peers, 

which proved empowering for the children. 

Session 2 

Group discussion — sharing, learning and selecting words and 

phrases. The children worked in pairs to illustrate their words, we 

experimented using different coloured paper to make different 

shapes using magazines for details. 

~ Collage was an ideal way for the children to learn Cant, generating 

the images and words using different shapes to form their pictionary. 

Working together the group identified themes under which to 

group the words. 

  

Session 3 

Work continued on further developing structure and form, 

photographs and video were also taken for project documentation 

and the local newspaper. The group continued to work together 

selecting themes and words to learn and illustrate. All artwork and 

themes were completed. 

Session 4 

The group worked together laying out all pictures and content and 

a process of discussion and elimination took place. Dialogue, 

participation and group ownership of the work was encouraged. 

The final editing was collectively resolved during this session. 

Session 5 

A concertina mock up book was created to inform the final design 

and layout. All the artwork and text was photocopied and the 

children worked together on the floor cutting and sticking. This gave 

us an opportunity to test out various ideas and layouts. The final 

themes for the publication and the title were resolved in this session. 

Session 6 

The children came together to make final changes and proofread 
their publication before sending the work to the printers. A group 
discussion resolved outstanding issues. 

“Can’t Lose Cant exemplifies the power 

of learning through creative activity. 

Here, the medium of language teaching 

is the visual arts where the learning 

process is guided by concrete experience, 

allowing the learner to forge a direct link 

between the symbolism of language and 

the reality it expresses. The book highlights 

that by engaging in the visual arts process 

in language teaching, the understanding 

of language, its use and diversity in 

our daily lives moves from conceptual 

abstraction to grounded reality, thus 

ensuring that children learn language in 

a truly meaningful and experiential way.” 

Marion Browne, Department of Education and Science



    

Other publications by Kids’ Own Publishing 

in this series include: 

®@ Clotty Malotty and All Her Friends 

@ Travellers of the World 

@ Charlie Barley and All His Friends 

@ A-Zand Back Again 

HOW TO MAKE YOUR OWN BOOK! 

Books-in-Bags (Gruc in a Multog) 

The Stimulus: 

Books in Bags originated with the need for monks to have their 
prayer books at hand so they didn't need to keep going back to the 
original large book back in the monastery. In some ways they were 
the first paperback books! 

Tools and Materials: 

To make a book in a bag you need the following: 

© Corrugated cardboard — you can get this from an art store. 
It comes in a variety of colours and the most important thing 
about this card is that it rolls up easily! 

@ Some sheets of paper — you can use A4 paper or larger — your 
paper determines the exact size of your book. 
A large needle and threads. 

An awl — something to make hole through the paper. 
An old sock or pair of tights — the more colourful the better! 
Some ribbon or cord to tie the bag to your belt. 

Some beads to decorate your thread. 

Clotty Malotty and All Her Friends, a collaboration between Barnardos and Kids' Own Publishing, is available from Barnardos' 
National Children's Resource Centre and Kids’ Own Publishing. 

The Activity: 

There are five steps to making a book in a bag: 

Step I: 

Fold your paper up to make the pages. The final books should be 
about |5 x 20 cm — about A5 size. You can have as many pages 
as you want.VVe made our books out of larger sheets, which we 
folded in, half and half again and so ended up with 24 pages. Then 
cut your corrugated card for the cover and fold it in half — it works 
well if the cover is a little larger than the paper Put your paper and 
cover together. 

Step 2: 

Align the sheets and the cover ready to punch three holes through 
the spine of the book. 

Step 3: 

Take the needle and a long length of thread and sew the pages and 
cover together. Go in through the centre hole then out another 
hole, then in the third hole and back again out of the centre hole - 
pull the thread tight and knot the back leaving enough thread over 
to thread some beads for decoration. Your book is now finished, 

Step 4: 

Cut off the end of the tights or sock to make a small bag to contain 
your book. Then punch or cut six small holes around the neck of 
the bag. Thread a cord or ribbon through the six holes and then tie 
together. Make sure your ribbon is long enough to tie your bag 
onto your belt or even carry over your shoulder 

Step 5: 

Put your book in the bag and you're finished. 
Don't forget to pack a pencil!
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in Primary School, lempleogue 

Music in particular and the arts in general are too often considered 

‘extras’ in the lives of our children. Music is a fine thing, the argument 

goes, but let’s deal with the basics first — not only the core academic 

subjects but other, seemingly insurmountable barriers to children’s 

development and full participation 

Our experience at Waltons New School of Music has been 

that music can — and should — play a far more central role in the 

education and development of our children, all of our children. 

We have seen its long-term effects on several thousand children 

and adults, from a wide variety of backgrounds, who have 

immersed themselves in music, sometimes for months, 

sometimes for many years. We have seen its short-term effects 

on hundreds of children and young people who have, through 

workshops, been exposed to — and excited by — musical 

genres, ethnicities and instruments of which they had no 

previous experience. 

Due in no small part to the efforts of music advocates in 

Ireland we are — slowly, to be sure — moving in the right 

direction. We applaud, for example, the introduction of a new 

in society. 

primary school music curriculum that encourages some active 

music making in the classroom. But how much training will 

teachers, many of whom have had little or no exposure to 

music themselves, receive to implement this curriculum, to 

really make it work? And why aren't more children — from all 

socio-economic and cultural backgrounds — given the 

opportunity to take music further, engage with it, learn to play 

it, make it themselves? 

The answer to that last question shouldn't be money, or there 

not being enough of it to go around. The value of music in our 

society, to anyone who has truly experienced active music 

making, is so evident that it seems shocking not more has been 

done. The trouble is, so few of us have experienced it, the real 

thing, active music making.



    

Although we live in a country where a child's 

serious engagement with classical music is 

still largely determined by his/her parents’ 

means, the experience of active music making 

isn't confined to one musical genre. It isn’t 

confined to music schools or formal instruction. 

Irish traditional music thrived and developed 

for hundreds of years without music schools. 

Not to mention the young people who 

have picked up guitars or drums or started 

to sing, some of them going on to make 

music we've all heard. 

But if we add all of these together — students 

taking formal instruction, children listening 

to their parents or siblings play and learning 

from them, young people listening to 

recorded or live music and wanting to make 

it their own — it accounts for a surprisingly 

small proportion of the population. It is not 

until this generation of children has actually 

grown up with music, until its vital cultural 

thread has been woven deeply into the 

fabric of our society, that we will come to 

know what it can do. In the meantime, we'll 

attempt some answers to the question posed. 

WHY MUSIC? 
Music Nourishes the Mind 

Music, by its very nature, requires a multi- 

faceted approach to problem-solving. This 

may pertain to the physical action of playing 

or listening; the mental processes of reading, 

counting or transposing; or the emotion 

involved in interpretation and expression. 

“The general educational value of self- 

directed creative activity, exercising and 

developing sensitivity and imagination is self- 

evident. The medium of musical sound offers 

particularly wide scope for lateral thinking, 

because even modest and untutored efforts 

call for the same approach to the materials 

and problems as more advanced work.” 

The eminent educational psychologist 

Howard Gardner introduced the theory of 

‘Multiple Intelligences’ in his 1983 book, Frames 

of Mind. In it he proposed that there are 

seven different forms of intelligence: linguistic, 

logical-mathematical, spatial, musical, bodily 

kinaesthetic, interpersonal and intrapersonal. 

19, February, pp. 2-8 

Washington, DC: Arts Education Partnership 

Gardner argues that each of us possesses all 

of these intelligences in varying degrees. It is 

interesting that he isolates musical intelligence 

as a separate category, as opposed to a more 

general ‘arts’ intelligence. The elements of 

this musical intelligence include an intuitive 

understanding of phrasing and nuance, as 

well as a sense of pitch and rhythm. Upon 

further examination, the category of ‘musical 

intelligence’ would also encompass many of 

the other intelligences. The practise of music 

requires linguistic ability, in order to speak or 

write about music and describe what is 

involved; logical-mathematical in the division 

of rhythms and realisations of figured bass: 

spatial in the use and control of registers and 

awareness of the physical body and instrument 

in the space they occupy; bodily kinaesthetic 

in the manipulation of an instrument or 

conducting of an ensemble; interpersonal in 

the co-operation with others in an ensemble 

and the communication of ideas, both in 

music and in words; and intrapersonal in the 

awareness of one’s own state of consciousness 

and the effect it has on the music listened to, 

composed or performed. “In my view,” 

Gardner writes, ‘the purpose of school 

should be to develop intelligences and to 

help people reach vocational and avocational 

goals that are appropriate to their particular 

spectrum of intelligences. People who are 

helped to do so,| believe, feel more engaged 

and competent, and therefore more inclined 

to serve the society in a constructive way.” 

But music's importance to education is not 

only in and of itself; it can have a significant 

impact on other areas of learning as well. In 

1992-1993, a study by Frances Rauscher et al. 

at the University of California at Irvine 

found that a small group of young children 

provided with several months of music 

training scored significantly higher than 

population norms on a task measuring 

spatial-temporal reasoning. Two schools 

participated in the study: a middle-income 

school and a school for at-risk children. 

Although the effect was significant for both 

schools, the at-risk school children improved 

dramatically — by 91%. 

* Laird Addis, (1999) Of Mind and Music London: Cornell University Press, p. 57 

This was followed in 1993 and 1994 by studies 
designed to determine if merely listening to 
music might improve spatial 1Q. Another 

team led by Rauscher found that listening to 
ten minutes of a Mozart sonata gave a 
group of third-level students a short-term 

enhancement of spatial-temporal reasoning. 

This effect did not, however, apply to all styles 

of composition or to all areas of intelligence.’ 

The ‘Mozart Effect’, although controversial, 

is intriguing, and holds promise for further 

exploration into the transfer of musical 

processing to other types of thinking. However, 

the effect's limitations suggest that listening 

to music is probably not enough for lasting 

enhancement of spatial-temporal or other 

forms of intelligence. Listening is a passive 

experience for most of us, and does not 

require the involvement that active music 

making does. 

In 1999 James Catterall et al. published an 

analysis of a U.S. Department of Education 

database that was used to track more than 

25,000 students over a period of ten years. 

The study showed that students involved in 

active music making generally tested higher 

than those who had no music involvement. 
The test scores studied were not only 
standardised tests, such as the SAT, but also 

reading proficiency exams. The study also 

noted that the musicians scored higher no 

matter what socio-economic group was being 

studied. In fact, when he factored in economic 

status Catterall also found that students from 

underprivileged families who studied music 

improved their overall school performance 

at the same rate or faster than all others. 

Music Integrates Mind, Body and Spirit 

Laird Addis, in his book Of Mind and Music, 

explains how sounds can have such 

profound effects on those listening to them. 

He maintains that music is the only art form 

that can truly be said to be the ‘image’ of 

consciousness.° Consciousness takes time: 

music takes time. Philosopher and educator 

Suzanne Langer once observed that “music 

is time made audible” and that a passage of 

John Paynter (1981) Music For All’ article in How Music Works (Keith Spence ed.) London: Shuckburgh & Reynolds, p. 402 
Howard Gardner, (1993) Multiple Intelligences: The Theory in Practice New York: Basic Books, p.9 
Rauscher, Shaw, Levine and Wright (1997) ‘Music Training Causes Long-Term Enhancement of Preschool Children's Spatial-Temporal Reasoning’, Neurological Research Volume 

Rauscher, Shaw and Ky (1995) Listening to Mozart Enhances Spatial-Temporal Reasoning: Towards a Neurophysiological Basis’, Neuroscience Letters 185, pp.44-47 
James Catterall, Richard Chapleau and John lwanaga, (1999) ‘Involvement in the Arts and Human Development’, Champions of Change: The Impact of the Arts on Learning 

 



  

Childtin 

musical time is measurable only in terms of 

sensibilities, tensions and emotions,’ all of 

which are rooted in our consciousness. As 

music is a‘moving' art form (in both senses 

of the word), it can represent different 

states of consciousness. 

Exposure to music at an early age introduces 

and reinforces such essential academic and 

personal skills as critical thinking, problem 

solving and learning how to work co- 

operatively towards common goals. Every 

time we are actively engaged in music — 

whether listening, composing or performing 

— we are physically engaged. Minute shifts in 

weight, position and posture can have 

dramatic effects on what we play. Similarly, 

it is impossible to engage with music without 

a great degree of mental application, and 

coherent interpretation relies on, among 

other factors, aesthetic judgements. Musician 

and educator Atarah Ben-Tovin writes:"“There 

is only one occupation open to most children 

which offers the possibility of developing 

mind, body and soul in balance: learning to 

play an instrument.” 

Dr. Frank R. Wilson, a neurologist and 

member of American National Commission 

on Music Education, together with music Franz 

Roehmann of the University of Colorado, 

organised an international conference on 

music and child development in 1987. One of 

the conclusions emerging from the conference 

was that “music has a profound influence on 

language [and] social and emotional maturation 

in children, beginning in infancy.’? Wilson 

has also written that “as contemporary 

neurophysiology and psychomotor research 

discover more about the rhythmic organisation 

of movement, it is likely that musical 

experience will be shown to have important 

effects on motor skills development as well.” 

“Music is an essential life-experience, and in 

our increasingly secular Western European 

society it provides an important source of 

spiritual experience for the majority of 

children in our .schools. Such musical 

Ibid p.58 

feeding of the spirit remains an important 

part of my own early memories. That 

transcendent sense of well-being and 

connection with something beyond the 

day-by-day experience of the world could 

be sensed in the humblest musical activities: 

in nursery rhymes and singing games, in hymns 

and songs and in listening to music of all 

kinds through mechanical reproduction.” 

George Odam, Emeritus Professor of Music 

Education, Bath Spa University College and 

Research Fellow at the Guildhall School of 

Music & Drama.'° 

Music Enables Self Expression 

Music opens a door between our inner and 

outer selves. It can be a powerful means of 

expressing our own feelings and accessing 

our emotions. At-risk youth participating in 

music programmes learn to find alternative, 

constructive paths towards recognition, 

achievement and self-expression. They learn 

how to use the arts to communicate difficult 

thoughts and emotions. At the New York 

Alternative School in Tillson, a ‘last chance’ 

school for truant youth and drop-outs, the 

graduation rate has nearly doubled — to 83% 

— since an arts partnership with Mill Street 

Loft, a multi-arts educational centre, was 

initiated in 1992.And at the Boys Choir of 

Harlem, 98% of the members graduate from 

high school and go on to third level study. 

Music as a therapy provides patients of all 

ages with an effective means of exploring and 

communicating a wide range of emotions.'' 

Christopher Small, a music therapist, observes 

that “relationships in the music therapy 

setting can model relationships between 

person and person, between individual and 

society, between humanity and the natural 

world and even perhaps the supernatural 

”. Through music, patients learn to 

make associative iconic and_ intrinsic 

connections. Music is especially important 

to non-verbal patients who find a vehicle for 

expression through this medium. 

world. 

* Atarah Ben-Tovin (1979) Children and Music London: Adam & Charles Black, p. | | 

* Frank R.Wilson and Franz L.Roehmann (1988) The Biology of Music Making: Proceedings of the | 984 Denver Conference St. Louis; MMB Music Inc. 
'° George Odam, (1999) The Experience of Music, article on the website of the International Society for Music Education (www.isme.org) 

'' Leslie Bunt and Mercédeés Pavlicevic, (2001) Music and Emotion: Perspectives from Music Therapy, article in Music and Emotion:Theory and Research 

(Patrick N. Justin and John A. Sloboda ed.s) New York: Oxford University Press, p. 181 

2 Ibid p. 183 
Primary School Curriculum (1999) Arts Education: Music 

' Music Network (2003) A National System of Local Music Education Services Dublin: Music Network 

  

Music Celebrates Diversity 

The Department of Education and Science's 

revised primary curriculum emphasises music's 

unique ability both to celebrate diversity 

and to share commonality: 

“Children of all ages and abilities have potential 

in music, and music education celebrates 

individual differences among them. The child's 

musical expression and responses to musical 

experience are valid, and his/her creations 

and innovations in musical compositions are 

fostered and valued. The ability to explore 

with guidance and to experiment and take 

risks with sound combinations is an essential 

aspect of musical growth. Music education 

also recognises similarities among children 

and the joy of shared experiences, which 

demand collaboration, concentration and 

discipline. Musical activity, alone or with 

others, contributes to the child's developing 

creativity and self-esteem.” ’ 

Of course diversity also extends to culture 

and ethnicity, and listening to, performing 

and even composing songs and instrumental 

music from other cultural traditions — including 

those within lreland — is arguably the most 

accessible and inviting way to explore 

unfamiliar cultures and embrace diversity. A 

National System of Local Music Education 

Services, Music Network's 2003 report, 

stated: “The use of music from a range of 

cultural and ethnic backgrounds ...has been 

shown to serve as a means for racial and 

cultural integration within the classroom.’'* 

Finally, sensitivity to diversity must also 

extend to children's early exposure to 

music. Before children enter school, parents 

and caregivers have already shaped their 

musical development in a variety of ways: 

“For example, children whose mothers 

have sung to them during their early years 

and who have been encouraged to sing are 

highly likely to enter school at age five as 

relatively competent singers. Not surprisingly, 

children who have had fewer opportunities 

 



  

“No human society is 

known that has never 

had music ...Music is 

everywhere in our world. 

The benefits of a music 

education in children’s 

lives are many and varied. 

In the end music is not 

“about” technique, skill 

analysis and information, 

but is simply a natural 

human response, through 

delight, to the revealed 

expressiveness of sounds. 

It belongs to all of us. 

To be human is to be 

musical.” 

to sing, or to be sung to, are more likely to 

enter school as less developed singers. 

Unfortunately, this latter group are more 

liable to be labelled as ‘unmusical’ by insensitive 

and ill-informed adults. Negative comments 

from such teachers on the basis of perceived 

singing ability generates public humiliation 

in front of friends and peers and a sense of 

shame and inadequacy that can lead to 
mis 

lifelong self-perception of musical disability. 

Graham F. Welch, Chair and Professor of Music 

Education, Institute of Education, University of London 

Music programmes in schools and childcare 

settings need to be sensitive to such 

difference. 

The Hague: Nijhoff pp. 159-78. 

Music Communicates 

There are various forms of communication 

that music encompasses. Ensemble performers 

communicate as they play together The 

instrumental soloist or singer communicates 

with her listeners. Members of a drum 

circle communicate rhythmically with one 

another. In ‘Making Music Together’, an essay 

published in 1951, sociologist Alfred Schutz 

used the term ‘musical tuning-in’ to describe 

how making music together — and indeed 

performing music before an audience — 

involves the sharing of ‘inner’ or ‘subjective’ 

time. Schutz argued that this “sharing of the 

other's flux of experiences in inner time” is 

a kind of ‘intersubjectivity’, a middle way 

between subjectivity and objectivity, and 

that the ‘tuning-in’ that music exemplifies Is 

the “indispensable condition of all possible 

communication”. Music is an art form that 

crosses borders of language, ethnicity, 

culture, gender and class. In many ways it is 

the perfect medium for demonstrating and 

transcending differences, as well as formulating 

a context for communication. One only has 

to look at a modern symphony orchestra 

to confirm the truth of this. Men and women, 

often from many different countries, play 

side by side, and the only prejudice present 

is that constructed by men and women. 

Music itself does not discriminate. 

We live in an increasingly urban, fragmented 

society. Aware, the voluntary organisation 

for depression sufferers and their relatives, 

estimates that 300,000 people in Ireland 

suffer from some form of depression. One 

in five Americans are depressed and report 

high levels of stress, anxiety and sadness. 

Feelings of isolation and loneliness are 

common. Involvement in music making — 

whether through music lessons or participation 

in a choir, musical society or other performing 

group — brings people together and helps to 

combat this loneliness. Music contributes to 

our mental, social and emotional well-being. 

'" Atarah Ben-Tovin (1979) Children and Music London: Adam & Charles Black p. | | 

” Ibid p. 404 
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Music Challenges 

Active music making, like sport, has the 

singular virtue that if a child practises, she 

gets betterThis is true regardless of ‘talent’ 

or physical or intellectual disability. It can be 

argued that all growth — physical, intellectual, 

emotional, spiritual — requires challenges to be 

set, from within or without, and met. Music 

is a perfect means to do this. 

Atarah Ben-Tovin states “Achievement is a 

vital factor in developing the character of 

any child. Any process to which a child 

devotes continuing effort should provide 

a succession of achievements.”'” When 

engaged in the process of music making, it 

is possible for a child to assess his own 

progress. This contributes to the sense of 

achievement he derives from the process. 

The self-discipline involved in daily practice 

is also hugely beneficial to the child, from a 

musical point of view and in his everyday 

life, and the habit of self-management will 

last a lifetime. 

The evidence is both more immediate and 

more apparent than in other school subjects. 

And for young people faced with other, 

seemingly insurmountable challenges, music 

has the potential to transform their lives, 

providing them with their first taste of 

focus, discipline, accomplishment and self- 

confidence. Student self-concept is a primary 

issue In education today, and low self-esteem 

is believed to underlie such diverse problems 

as academic underachievement, drug addiction, 

violent behaviour and teenage pregnancy. 

“No human society is known that has never 

had music’, writes John Paynter.""Music is 

everywhere in our world.The benefits of a 

music education in children’s lives are many 

and varied. In the end music is not ‘about! 

technique, skill analysis and information, but 

is simply a natural human response, through 

delight, to the revealed expressiveness of 

sounds. It belongs to all of us. To be human 

is to be musical.” 

Graham Welch We Are Musical article on the website of the International Society for Music Education (www.isme.org) 

® Alfred Schutz (1964) Making Music Together:A Study in Social Relationship in Alfred Schutz: Collected Papers Il: Studies in Social Theory (Arvid Brodersen ed.) 

® John Paynter (1981) ‘Music For All’ article in How Music Works (Keith Spence ed.) London: Shuckburgh & Reynolds, p. 400 
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THE VALUE OF DANCE 

FOR CHILDREN 

LAURA MURPHY 
Daghdha Dance Company 

  

Limerick based Daghdha Dance Company was originally founded by Mary Nunan | 4 years ago when 

she was invited by the University of Limerick to become an Artist-in-Residence. Under her devoted artistic 

directorship, Daghdha flourished presenting dance programmes in theatres and schools both on a national 

and _an international spectrum. 

Since Mary Nunan's directorship Daghdha has been steadily developing a unique movement aesthetic, and a 

distinctive artistic identity to become one of Ireland's leading dance companies. Daghdha's current Artistic 

Director, the Austrian choreographer Michael Klien is one of Europe's young pioneers in the choreographic 

dance scene. 

  
 



  

“Dance is beneficial both 

mentally and physically ... it is an 

expressive and challenging art 

form developing imagination 

and creativity, which is of utmost 

benefit to young people ...On a 

physical level dance is also an 

anaerobic exercise, keeping the 

heart healthy while encouraging 

good posture and body 

alignment, while increasing 

flexibility and stamina.” 

Education and Outreach are integral divisions of Daghdha's overall 

policy and as a result a series of educational projects have emerged. 

Since April of 2003 Daghdha employs a full time Education Officer 

Victoria O'Brien, highlighting the importance of dance and movement 

in persons both young and old. Furthermore, |7% of Daghdha's 

2004 budget is dedicated to dance education. 

Daghdha is not only committed to a holistic approach to both 

learning and teaching, but also to involving the public in its activities, 

stimulating discourse, and developing practices and projects that 

are artistically and culturally relevant to the local community in 

Limerick and in the national and international dance arena. 

Since taking up her position as Education Officer Victoria O’Brien 

has co-ordinated a number of interesting educational events throughout 

the Limerick community with the intention of developing an 

appreciation and an awareness of dance to the Irish community. 

Examples of such events include an education programme at the 

Salesians Infant School, the establishment of Limerick Youth Dance 

in conjunction with Limerick Youth Services and the development and 

progression of dance education within Daghdha Dance Company itself. 

Victoria O’Brien explains dance practice and its benefits:""With no 

special equipment needed just the ability to move means that 

dance is accessible to all, making It so appealing to all audiences”. 

“Dance is beneficial both mentally and physically. Firstly, tt is an 

expressive and challenging art form developing imagination and 

creativity, which is of utmost benefit to young people’. She 

continues, ‘On a physical level dance is also an anaerobic exercise, 

keeping the heart healthy while encouraging good posture and 

body alignment, while increasing flexibility and stamina”’. 

The exciting “Dance in Education Programme Opportunity” was 

developed at the Salesians Infant School, North Circular Road, 

Limerick in collaboration with Daghdha Dance Company. This was 

made possible by the generosity of the Salesian Sisters Trust Fund, 

in conjunction with the innovative support of Mary Brick, Sister 

Sarah O'Rourke and Senior Teacher Suzanne Cobb.The children at 

Salesians School participated in dance classes throughout the 

academic year of 2002/2003.The Dance in Education Programme 

with the Salesians School will continue in the academic year 04/05 

under a new dance coach Louise Hatt. 

During the dance classes the children learn creative expression, 

modern and contemporary dance moves and are encouraged to 

contribute to the class in a free and relaxed manner. 

“Introducing dance to the classroom helps children to explore their 

potential in movement, and to experiment with motion”, says 

Salesians Principal Mary Brick, | wanted the children to experience 

dance classes because of the artistic, physical and emotional 

benefits of dance and these classes have confirmed all these 

benefits to me and to the parents”. 

The Salesian Dance Programme of education provides three 

classes, Junior Infants, Senior Infants and First Class, with weekly 

dance classes. The classes are designed to encourage individual 

expression, together with concentration and physical skill, and to 

develop critical appreciation. The benefits of dance for children 

include developing personal confidence by increasing their 

awareness and confidence in their own bodies, providing them with 

a new communication tool for self-expression and assisting the 

demonstration and exploration of emotions and feelings. 

“There are children in the Salesians as young as four or five 

choreographing their own dance pieces and working out their own 

movements; their confidence and expression is really outstanding.” 

“Everyone has a right to communicate, express and enjoy themselves 

through dance’, says Louise Hatt, dance teacher with Daghdha 

Dance Company.’ Dance is an invaluable communication tool, enabling 

children of all physical and mental abilities to express and enjoy 

themselves through the movement of their own bodies”, she adds. 

Commenting on the classes Principal Mary Brick said, “Dance 

classes have been excellent for the all-round pupil development 

and have given the pupils a wonderful opportunity to express 

themselves; the children have really blossomed in this safe, 

enjoyable and child-centred environment’. Dance is a good 

experience for children who have a hard time sitting down. Once 

they come to movement and burn off some of that energy, they 

can focus on more sequential, factual information. 

“Dance can play an enormous role in the lives of young people 

both as a means of expression and more importantly as a tool in 

the holistic development of the individual’, Daghdha's Victoria 

O'Brien comments. ‘The Salesians Dance Programme enables young 

people to communicate their thoughts, feelings, ideas and emotions 

through dance in a supportive and comfortable environment.” 

A further project developed to increase dance awareness in children 

is that of Limerick Youth Dance Company, created by Daghdha 
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Dance Company in partnership with Limerick Youth Services. Youth 

Dance was designed to meet the need for creative dance expression 

for young people in the city centre. The company meets once 

weekly for a two-hour session and is now under new directorship. 

This programme was designed in order to give the young people in 

Limerick the chance to express themselves through dance in an 

environment that is safe and allows them to experiment. Dance 

classes can not only teach dance appreciation, but also allows the 

students to feel more comfortable and confident in the movement 

of their own bodies. More young people are encouraged to get 

involved with Limerick Youth Dance Company, particularly boys or 

people who have been excluded from dance because of financial 

or other constraints. 

Catherina Barrett, Youth Worker with Limerick Youth Services and 

Liaison Officer for the Limerick Youth Dance Company, is very 

positive about the benefits of the dance classes and the interaction 

of the young people. "Dance is a great leveller’’, she says, ‘people of 

all ages and backgrounds have the ability to dance once they are 

nurtured and given the opportunity.” 

“Dance can play an enormous role in the lives of young people 

both as a means of expression and more importantly as a tool in 

the holistic development of the individual”, says Daghda's Victoria 

O'Brien. ‘Daghdha set up the Limerick Youth Dance Company to 

provide a supportive and comfortable environment for young 

people to communicate their thoughts, feelings, ideas and emotions 

through dance.” 

Limerick Youth Dance Company in conjunction with Daghdha 

organised a weeklong summer school in July 2004 for the members 

of the Limerick Youth Dance Company, where they learned a new 

piece choreographed for them by Tanya Lowe. The Company, now 

independent from Daghdha and under the direction of Tanya Lowe, 

will perform the new choreography in the Youth Dance Festival in 

  

Dun Laoghaire this Autumn. This will be the first public 

performance for the girls and they are understandably nervous and 

excited. But Daghdha and Tanya have more plans for them. 

Commenting on the importance of the Limerick Youth Dance 

Company to Daghdha, Michael Klien, Daghdha’s Artistic Director 

says, “The Limerick Youth Dance Company is crucial to the 

development of dance in Limerick’s youth.We are very committed 

to helping Limerick Youth Dance, making dance real for young 

people and creating an environment where people who might not 

otherwise have any interaction with contemporary dance are 

actively, and positively, engaging with dance”. 

The Limerick Youth Dance Company plans to expand in 2004 and 

2005. This first year has been something of an experiment, to gauge 

what level of interest is out there and how young people respond 

to the structure of a Youth Dance Company. Judging by the 

enthusiasm of the current members of the company, expansion 

should not be a problem and the Limerick Youth Dance Company 

should have little difficulty in attracting more young people who 

want to explore dance. 

Daghdha dancers, education staff and Artistic Director are all 

actively involved in all the dance and performance programmes at the 

University of Limerick. Daghdha employs four full time international 

professional dancers and each of these dance artists teach a 

number of hours each week. Their expertise and teaching skills 

assist in the overall development of dance in Ireland. 

Daghdha Dance Company is one of Ireland's leading professional 

dance companies and is based in Limerick City Centre. Daghdha 

Dance company is funded by the Arts Council / An Comhairle Ealaion. 

For further information on Daghdha Dance Company please contact 

Roisin Kinsella, General Manager 061-467813 or Laura Murphy 061 -467872.
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In Fatima Mansions 

BERNADETTE LARKIN 
ArkLink Project Manager   

| would like to preface this piece by saying that what follows is not an academic account of the effect that engagement with 
arts and culture has on children, but a highly personal view of the experience of one set of people working in a particular 
way with the children of one community. 

ArkLink seeks to establish links with children in their own 
community and is based on the conviction that well-designed 
community arts practice can contribute distinctively to the 
personal and social development of children living in areas of social 
and economic disadvantage. ArkLink is working in partnership with 
Fatima Groups United to prioritise and deliver on the creative needs 
of children living in this community. It is committed to ensuring that 
they are placed firmly at the centre of this project, identifying their 
own needs and having a creative voice in their environment as it 
undergoes a period of demolition and regeneration. 

When The Ark opened its doors in Temple Bar, Dublin in 1995 it 
was founded on the principle that, as citizens, children were 
entitled to participate fully in the cultural life of their country. 
Children were, and are, seen as an audience in their own right and 
programmes are developed according to the capacity of each 
individual age group. This child-centred approach leads to a 
programme responsive to children's needs and interests at a 

  

  

particular time in their lives, rather than seeing them as an audience 
for the future. It follows that the same high production values 
invested in theatre and cultural events for adults should also be 
adhered to when creating work for children. 

As The Ark developed and became established staff began to 
notice particular audience trends. A model of programming is 
followed whereby children attend activities during the week with 
their schools and at weekends as part of a family audience. The 
participation of schools helps to ensure equal access for all children 
regardless of socio economic background. In fact, a scheme is in 
place, supported by corporate sponsorship; so that schools 
designated socially disadvantaged by the Department of Education 
receive a 20% discount off the admission price. This scheme is also 
available to all schools outside the Dublin area to help with the 
cost of travel. However, while these measures helped to guarantee 
attendance by a cross section of children it was noticed that, at 
weekends, children who attended as part of a family group came 
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from families who already had a culture of participation in the arts. 

The Ark acknowledged this shortfall in provision and realised that it 

was not enough to say that our doors were open to everyone, 

some groups needed to be helped to come through those doors 

orThe Ark to be brought to theirs. 

The Management and Board of Directors of The Ark responded by 

establishing The Ark Trust whose mission was to raise funds to 

enable us to reach children who, for various reasons, were not 

coming through the doors of The Ark. ArkLink is an initiative of the 

Ark Trust, committed to working with children in their own 

community. 

By 1999, funding had been secured for the project and so work 

began with the community of Fatima Mansions, Dublin. Fatima was 

chosen for many reasons: it had a large population of children, 50% 

of residents were under the age of fifteen. It also had a rich tradition 

of arts practice and youth work in the community. Most importantly, 

Fatima placed a huge value on nurturing the talents of their young 

people and so, welcomed the idea of The Ark working with its 

children. Fatima was also designated for regeneration and while this 

was a much needed and welcomed development it was recognised 

that it would also cause much insecurity and uncertainty in the years 

ahead, not least for the children. It was felt, that sustained involvement 

with the arts could provide them with a form of expression and 

stability in a changing environment during the years ahead. 

Working closely with Fatima Groups United, The Ark team 

established the terms of reference for the project. In keeping with 

the core values of The Ark, the work of ArkLink is devoted to and 

centred on the creativity of children, with the child playing an active 

role in the development of the programme. The ArkLink team see 

themselves as a support to the child as an individual, accompanying 

them on a journey to explore and develop their creativity. The 

project aims to reflect the high production values and standards of 

The Ark while, at the same time, respecting and celebrating the 

values and unique characteristics of Fatima as a community. We 

believe that engagement with the arts will help to enrich the lives 

of children, enabling them to attain their potential and develop as 

confident individuals, empowered to play an active role in society. 

A key aim of the project is also to work with parents and other 

adults in the community, The purpose of this is two-fold, to create a 

shared experience among children and adults and also to develop 

artistic skills in the community. Both The Ark and Fatima Groups 

United see this developing and broadening of skills as working 

towards fulfilling our joint objective of the independent 

sustainability of the project by the community. So from the outset, 

an intrinsic part of the plan was the creation of the position of 

ArkLink Support Worker, whereby a resident of Fatima would work 

as part of the team to develop and deliver a programme of creative 

arts for children. Deirdre Reid filled this position initially. As 

someone born and bred in Fatima Mansions, Deirdre’s standing in 

the community added a sense of credibility and security for children 

and parents involved at the start. 

  

This role was seen by The Ark as vital to the success of the project. 

The value of this position and the benefits it brings, by facilitating a 

continuing process of two way learning between The Ark and 

Fatima, has been recognised and endorsed by the recent appointment 

of residents Ellen Guerin and Ann Marie Kenny to the project 

though the Fatima Employment Scheme. This support actively 

acknowledges the valuable contribution involvement with the arts 

can make both to the individual and by extension to a community 

both in terms of life enhancement and career prospects. Both Ellen 

and Ann Marie play a highly active role in the delivery of the 

programme and, as confidences grow through familiarity and 

training, are beginning to take part in the on going planning and 

development of the artistic programme and support structures. 

None of these relationships or developments can be rushed. 

Probably the most important investment in any project is the 

investment of time and this is linked closely to funding. The ArkLink 

project has been enabled by the generous and understanding 

support of The Atlantic Philanthropies and The Irish Youth 

Foundation. Both of these organisations have been a source of 

support, not only in financial terms, to this project. Their willingness 

to restructure funding stipulations to suit the particular needs of 

the project and to allow us the space in which to ‘get it wrong’ have 

enabled The Ark and Fatima to take a long route to developing a 

way of working together thus allowing a true understanding of each 

other's ways to develop and friendships to form. As with all new 

projects, difficulties were, and still are, encountered. Having the 

freedom to openly discuss these difficulties with funding bodies 

enables an honest dialogue to take place in which true learning can 

emerge. In this way it is hoped that a model of practice, with tts 

own distinct methodology, will eventually evolve, so that the 

learning gained here can be shared thus facilitating the replication 

of the project or as a whole or in part in other communities. 

Since the inception of the project The Ark had been negotiating 

with Dublin City Council to find a suitable space in Fatima from 

which to work. This followed on from the principle of children’s 

right to participate fully in the arts and so by extension their 

entitlement a space in which to explore this relationship within 

their own community. Dublin City Council recognised the importance 

of providing safe spaces for the children of Fatima at a time when, 

due to the regeneration of the area, their surroundings would be 

changing and part of the estate would become a building site. They, 

therefore, provided The Ark with a disused flat to convert into a 

studio space dedicated to children. The ArkLink Studio, at I4e 

Fatima Mansions, opened in December 2003 and has had an 

enormous impact on the project, both in terms of accessibility and 

artistic content. Having a permanent base means that children and 

parents know where to find us and this adds a sense of security. For 

the artists and the rest of the team it has strengthened the project's 

identity and helped to create a feeling of belonging and being part 

of the community, It has also affected the aesthetic quality of the 

work, enabling the artists to embark on more long-term 

developmental projects. 

 



    

Children approach the 

arts with a playfulness 

and energy largely lost 

to adults. How many of 

us have stood self- 

consciously in a gallery 

or other cultural venue 

and have not known 

how to respond? We 
have become paralysed 

by narrow definitions of 
what constitutes culture 
and fears of appearing 

to be ignorant or 

uninformed. 

To embark on a journey 

through the world of the 
arts in the company of 

children is to regain one’s 
own sense of wonderment 

and excitement.To hear 

giggles and gasps in 
galleries as unselfconscious 

responses to artworks 

gives adults permission 

to be spontaneous and 

free to see things in 

different ways. 

It is not putting it too strongly to say that 
the project has been transformed by having 
a permanent home. This underlines the 
necessity for planners and developers to 

place the needs of children on an equal 
footing with those of adults in. their 
communities and stretch thinking beyond 
the provision of a playground.While a huge 
emphasis is put on the physical development 
and fitness of children, and rightly so, it is 
only by providing children with the physical 
space in which to explore their creative 
nature and develop their critical awareness 
that we will encourage their growth as well 

rounded individuals confidently equipped to 

make aesthetic judgements. 

While enormous amounts of energy and 
thought must be devoted to the building 
and maintenance of the relationships and 
structures that underpin the project, they 
exist only to strengthen and enhance the 

core activity, that is, the creative engagement 

with children. It is this knowledge that keeps 
everyone involved passionate and focused 
during times when energies are low and 
progress seems slow. However lest all this 
should sound like hard work it must also be 
mentioned the amount of fun that is had 
and the amount of laughter that is heard 
within the walls of |4e. 

There are moments of pure magic too. It 
can be felt in the silence that falls over the 
room when everyone is absorbed in their 
own, private colourfilled moment of creation. 

Another time it can be detected in the gasp 
of surprise and look of achievement on the 
face of a child, who discovers that, they too, 
are an artist after all. Sometimes it is in the 
look of pride on the face of a parent 
watching their child confidently take part in 
a play or talk about their work. It often 
draws strangers in too. Following a trip to 
see The Nutcracker one Christmas, the sight 
of the group exuberantly turning cartwheels 
and pirouetting in the foyer of The Point 
Depot brought smiles to the faces of all 
heading off into the cold winter evening, 

Two people who have contributed 
enormously to this process are artists Jole 
Bortoli and Kieran McNulty. Their long-term 

commitment to the project creates a 

unique experience for both children and 

artist to engage with a range of experiences 
over a long period of time. Both artists take 
a child-centred approach when planning their 
workshop programme and are dedicated to 
maintaining the highest standards throughout, 
from the level of engagement with the child 
as an individual, to introducing and making 
available a range of high quality materials for 
use by children. 

While both Jole and Kieran would describe 
themselves as visual artists their wide range 
of skills is reflected in the diversity of the 
artistic programme. This year the children 
took to the stage of The Ark in a performance 
of The Firebird a play adapted, by Jole, from 
the Russian fairy tale. This performance was 
the culmination of many months’ work by 
the children and both artists to bring the 
story to life by creating the backdrop and 
making the props used on stage. The 
perseverance and concentration is testament 
to the fact that children, contrary to popular 
belief, still have great powers of concentration, 
The commitment shown by the group had 
to be seen to be believed as they wrestled 
with lines and stage fright as the night of the 
performance drew near. However we took 
the lead from one young actor as he 
nonchalantly told us on opening night ‘I 
don't really know what I'm supposed to say 
and I'm not really sure when to go on and 
when to go off but apart from that I'm 
grand.'You learn to keep things in perspective 
when you work with children. 

The long days of the school holidays provide 
us with opportunities to spend more time 
together and to introduce new people and 
try out new activities. This year one group 
made their own music video in The Ark, 
using a range of new technologies, which 
they quickly mastered under the expert 
guidance of Paul Madden and Donal Tierney, 
working as part of the D.E.A.F Junior Festival. 
Katie Lincoln was engaged to introduce 
children to the skills of documentary making 
and to lead them in the production of a 
video diary of a summer in Fatima. Instead, 
she allowed herself to be lead by them as 
they became more confident with the 
process of filmmaking. The resulting work is 
a snap shot of a particular summer in the 
life of a community on the cusp of being 
transformed, through the eyes of its children.
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However, observing the popularity and 

simplicity of Avril’s sock puppet making 

workshops alongside these activities with 

the pleasure children took in giving them 

names and personalities belies the notion 

that children are only interested in high 

tech activities with instant results. 

Freed from the constraints of operating 

within a building or fulfilling a public remit, 

ArkLink is able to plan and deliver an eclectic 

programme of arts and cultural activities 

that both reflect and broaden children’s 

experience. In this way we follow the lead 

of children who do not compartmentalise 

but see life in its totality. 

Culture is part of life, part of what we are. 

ArkLink tries to reflect this by taking a broad 

view of cultural activities. This summer during 

a picnic on a windswept beach in Skerries 

the discovery that the young American 

intern working with us had never tasted a 

Kimberly biscuit, sparked off a long discussion 

about the difference Irish and American food 

and our use of it in celebrations. The questions 

came thick and fast from the group and 

continued later as we all shared bags of 

steaming chips smothered with salt and 

vinegar, another important part of Irish 

culture. Likewise, during the making of a 

music video, she was enthralled by the 

notion of Irish rappers, having previously 

viewed it as being strictly an American 

cultural phenomenon. 

Children approach the arts with a playfulness 

and energy largely lost to adults. How many 

of us have stood self-consciously in a gallery 

or other cultural venue and have not 

known how to respond? We have become 

paralysed by narrow definitions of what 

constitutes culture and fears of appearing 

to be ignorant or uninformed. To embark 

on a journey through the world of the arts 

in the company of children is to regain one's 

own sense of wonderment and excitement. 

To hear giggles and gasps in galleries as 

unselfconscious responses to artworks gives 

adults permission to be spontaneous and 

free to see things in different ways. 

There are assaults on our children from so 

many sources from clothing and toy 

manufacturers to fast food outlets who 

seek to manipulate their senses and reduce 

  

their individuality. In response to the global 

marketing, now targeting children as a 

collective group, it is more important than 

ever to carve out a space where they can 

explore their nature and nurture their 

creative talents. Ensuring that the arts are 

part of children’s lives can only enrich their 

experience as they grow. The growth of 

aesthetic awareness can equip them to 

make informed choices and contribute to 

their development as confident individuals 

with alternative ways of seeing and relating 

to the world. 

Barnardos’ Every Child Matters advertising 

campaign over the last years was an extremely 

powerful one. Their message that “every 

childhood lasts a lifetime” is such a persuasive 

argument and cannot fail to resonate with 

people who care about the welfare and 

development of children. Part of its strength 

emanates from the simple truth of the 

statement. The same can be said for children's 

engagement with the arts; there is a simplicity 

and truth when the two meet. Ensuring early 

and active participation in the arts not only 

enhances childhood. It is a legacy that will 

indeed last a lifetime. 
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FIONA MAHER 
Arts Development Officer, Children in Scotland     

This year marks the | Oth anniversary of Children in Scotland, the united voice of over 350 voluntary, statutory and professional 

organisations and individuals working with and for children, young people and their families throughout Scotland. Children in Scotland 

is the unique forum for sharing and exchanging skills and expertise, combining knowledge and experience to make Scotland a better 

place for all children and young people. 

Children in Scotland is funded through Scottish Executive grants, voluntary agencies, local authorities, corporate trusts and individual 

donations. A wide range of financial support is essential to ensure its effectiveness and independence in speaking out for Scotland's children, 

young people and families. Children in Scotland works in partnership with the National Children’s Bureau and Children in Wales. 

Aims & Beliefs 

Children in Scotland aims: 

@ To promote and enable the exchange of information on 

all matters relating to Scotland's children and their families 

between practitioners, policy makers, politicians and the media. 

@ To promote the development of policies which will improve the 

quality of life for Scotland's children and their families, to facilitate 

practice development in the services they use, and to press 

for adequate levels of these services and other provisions. 

@ To promote awareness of specific concerns and contributions 

of voluntary organisations working with children and their families, 

as well as those concerns which are shared with other sectors. 

Children in Scotland believes: 

@ All children are of equal worth, whatever their ability, colour, 

ethnicity, gender, health, religion, sexual orientation or social class. 

@ Children have rights to protection, provision and participation 

in decisions affecting them, as outlined in the UN Convention 

on the Rights of the Child. 

@ Families are entitled to support and assistance to fulfil their 

responsibilities towards children. 

@ Children should be seen as the responsibility of society as a 

whole, as well as of their families. 

In 1999 Children in Scotland worked in partnership with the 

Scottish Arts Council to put together a national conference on the 

theme of children, participation and the arts. One of the spin offs 

from this was the creation of a part-time Arts Development post 

to take forward the momentum from the conference. 

Prior to this in 1997, a joint initiative between Children in Scotland 

and HI-Arts (Highlands and Islands Arts) saw the launch of Stimulating 

Creativity, which was initially a year long project set up to explore 

the potential benefits of linking the arts and the childcare worlds. 

This project has continued to develop as a Hi-Arts initiative 

‘Artsplay’ providing joint artists/childcare workers with training, 

residencies and the recent production of a DVD resource. Further 

information is available on:www.hi-arts.co.uk/artsplay.Atm. 

  

 



    

he Arts Development post within 

Children in Scotland first came into 

being in 2000 as a part-time post 

co-ordinating and developing the pARTicipate 

Project. The main focus for this project was 

the development of arts training for the 

early years sector with a view to promoting 

creativity and the arts, in parallel with the 

production of a regular arts magazine featuring 

examples of good practice and projects / 

organisations developing early years 

programmes. This phase of the project 

culminated in an arts conference for children 

and young people, the aims of which were: 

@ To promote active participation in the 

arts by all children and young people in 

Scotland. 

@ To highlight and profile examples of best 

practice in children’s participation in 

the arts. 

e To support and inspire teachers, 

childcare workers and artists in their 

creative work. 

@ Toplace arts for, with and by children 

at the heart of policy and research into 

children’s participation. 

Since then the post has developed into a 

full-time fixed term post continuing to develop 

and support these aims with a particular 

emphasis on the early years sector. The arts 

are now widely recognised as playing an 

important part in a child's social, emotional 

and cognitive development and the provision 

of opportunity at an early age can be a 

foundation for continuing engagement in 

creative activity. 

This is placed in a national context where 

the Scottish Arts Council (SAC) and Scottish 

Executive have both made strong commitments 

to the area of arts, children and young people 

— the SAC through their recent Education 

and Lifelong Learning strategy* and the 

Scottish Executive through the | st Minister's 

St Andrews Day speech where a clear 

vision for a creative cultured Scotland was 

mapped out.** These factors combine to 

create a relevant focus and direction for the 

arts project work which also seeks to 

inform and help shape future policy and 

strategy through its training, consultation, 

networking and partnerships. 

The Arts Development post has a national 

remit and with this in mind a planned 

programme of training events are targeted 

across Scotland ranging from early years music 

* — see www.scottisharts. org.uk 

approaches, creative and inclusive play to 

working creatively with challenging young 

people. The training programme is developed 

in association with arts organisations and 

individual practitioners with art forms and 

subjects identified through an initial training 

questionnaire or in response to current 

issues. In addition to this training is also 

done on a commissioned basis for Local 

Authorities, voluntary organisations, childcare 

partnerships, Further education colleges, 

etc who wish to offer some creative training 

to their staff. This offers an opportunity to 

work creatively in areas as far afield as the 

Hebrides or the border towns, whilst bringing 

together arts practitioners and agencies 

who might otherwise not work together. 

There are a number of key aims in 

providing training: 

@ Skills development for participants 

@ Networking and skill sharing 

@ Providing training that is relevant and 

transferable to the workplace 

@ Development of creative opportunities 

in the Early Years Sector 

Entwined with training are issues around 

demonstrating the benefits of arts and 

creative activity and part of the current 

post’s remit was to undertake a piece of 

research looking at the impact of the arts 

on young people who participated in arts 

activities. A proposal was developed in 

tandem with the Children in Scotland research 

department, which to date has failed to 

attract funding to allow the research to 

happen. Funding is still being pursued, however, 

as it is recognised as a valuable piece of 

research which needs to be carried out. 

Training, participation and the standards of 

good practice prompted a joint initiative led 

by the Arts Development Officers of Children 

in Scotland and YouthLink Scotland to 

research and develop a proposal for a 

Professional Development Award (PDA) 

for arts practitioners across all art forms. Its 

working title is TOP UP and it aims to offer 

a fresh approach to bringing the. skills 

necessary to work with children and young 

people to arts practitioners in Scotland in 

partnership with organisations doing the 

most progressive work in these fields. 

The context of this project acknowledges 

current legislation regarding child protection 

and the requirement for national standards in 

*E see www.scotland.gov.uk/nationalculturalstrategy 

  

the area of children’s and young peoples 

services and seeks to enhance creative practices 

through developing skills for engagement. 

The national remit and overview of both 

posts helped identify the need to develop 

this training and the project began in earnest 

with a questionnaire sent out across Scotland 

to arts and non arts organisations, individuals 

and groups to determine whether there 

was a mandate to take it further A very 

positive response was received and as a 

result a series of focus groups was conducted 

from Dumfries to Inverness to collect 

information to inform how the PDA might 

best be developed in terms of content, 

structure and delivery. A report was written 

and presented to the Scottish Qualifications 

Authority (SQA) who asked for more 

evidence to demonstrate possible numbers 

of candidates, routes of progression and 

employment opportunities which might be 

opened up as a result of people achieving 

the award. This evidence was gathered , 

again on a national basis and the SQA have 

now given the go ahead to set up a steering 

group and qualification design team to work 

towards presenting a validation document to 

SQA for accreditation. 

It is hoped that the PDA will be ready for 

launching in July 2005 with pilot training 

programmes running from October with 

the Arts Development Officer from Children 

in Scotland taking a lead role in co-ordinating 

the development and delivery of course 

materials. 

The issue of child protection within the 

context of the arts was addressed in 2000 

by Children in Scotland and the Scottish 

Arts Council who worked together to 

produce Creating Safety, a publication on 

child protection guidelines for the arts. This 

has also been supported by a series of 

training events which cover writing child 

protection policies and guidelines for arts 

organisations. The publication is available as 

a downloadable document from our website 

www.childreninscotland.org.uk. 

All of this work is underpinned by a 

commitment to support the development 

of access and opportunity for children and 

young people to the arts and creative 

experiences through the conduit of training 

and networking events for all those involved 

in delivering services to that age group. 

a 
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Useful Resources on 

Children & Creativity 
The following resources are available from the NCRC: 

A Practical Art Therapy 
Jessica Kingsley, 2004 

All About Me: Activity Handbook 
Times Supplement Education, 2000 

Art Attack! 

Dorling Kindersley, 1998 

Art in the Early Years 

RoutledgeFalmer, 2003 

Art Therapy with Children in the Autistic 
Spectrum 
Jessica Kingsley, 2001 

The Busy Classroom: A Pre-school Teacher's 
Monthly Book of Creative Activities 
Gryphon House, 1992 

Children’s Art & Craft 

Women's Weekly, 1999 

Children’s Stories in Play Therapy 
Jessica Kingsley, 1997 

Creating Magic: 
Developing Arts-based Practices with Young People 
National Youth Council of Ireland, 2003 

Creating Safety: 
Child Protection Guidelines for the Arts 
Children in Scotland, 2002 

Creative Child: 
Recognise and Stimulate Your Child's Natural Talents 
Hamlyn, 2002 

Creative Process in Gestalt Therapies 
Vintage Books, 1978 

Creative Therapies with Traumatised Children 
Jessica Kingsley, 1997 

Dibs: In Search of Self 

Penguin Books, 1964 

The Kids Multicultural Art Book: 
Art and Craft Experiences from Around the World 
Williamnson, 1993 

Music Through Play 
Pre-school Learning Alliance, 1993 

Nurturing Your Child with Music: Creating Happy, 
Smart and Confident Children 
Newleaf, 1999 

The New Youth Arts and Crafts Book 
Russell House Publishing, 1996 

101 Drama Games for Children: 
Fun & Learning with Acting and Make-believe 
Hunter's House, 1998 

Preschool Art 

Brillant Publications, 1999 

Storytelling with Puppets, Props 
and Playful Tales 

Brilliant Publications, 2000 

Tog Sos 
Galway City & County Childcare Committee, 2003 

Using Storytelling as a Therapeutic 
Tool with Children 
Winslow, 2000 

Windows To Our Children 
Centre for Gestalt Development, New York, 1998
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This list refers to resources added to NCRC library stock. 

  

For a fuller list of resources on a specific topic, please contact your local centre. 

(Please note that these titles are not sold by the NCRC) 

Alcohol:What's A Parent To 

Believe? 

Hazelden, 2003 

Children Exposed to Parental 

Substance Misuse: Implications 

for Family Placement 

British Agencies for Adoption 

Fostering BAAF, 2004 

The Best of Boys: Helping Your 

Sons Through the Teenage Years 

Pan MacMillan, 2003 

O oO pTERING 

Developing Adoption Support 

and Therapy: New Approaches 

for Practice 

Jessica Kingsley Publishers, 2004 

What Works in Adoption and 

Foster Care? 

Barnardo's, 2004 

Children and Behavioural 

Problems:Anxiety, Aggression, 

Depression and ADHD — 

A Biopsychological Model with 

Guidelines for Diagnostics and 

Treatment 

Jessica Kingsley Publishers, 2004 

What Works for Children and 

Young People with Harmful 

Sexual Behaviours? 

Barnardo’s, 2004 

Protecting Children in Time: 

Child Abuse, Child Protection 

and the Consequences of 

Modernity 

Palgrave Macmillan, 2004 

  

Complete Book of Childcare & 

Development:A Practical Guide 

to Raising Happy, Healthy and 

Confident Children 

Apple Press, 2003 

An Equal Future: Exploring 

Equality and Diversity Issues in 

the Provision of Childcare 

Cork City Childcare Company Ltd., 

2003 

Life Stories: Exploring Identity 

with Young People 
Youth Action against Racism and 

Discrimination (YARD) 2004 

Social Work, Immigration and 

Asylum: Debates, Dilemmas 

and Ethical Issues for Social 

Work and Social Care Practice 

Jessica Kingsley, 2004 

      

EDUCATI¢ 

The Essential Parents' Guide to 

the Secondary School Years 

Primary ABC, 2004 

Reclaiming Fathers:The Search 

for Wholeness in Men,Women 

and Children 

Soul Connections, 2004 

  

ed) 

Making it Home: An Action 

Plan on Homelessness in Dublin 

2004 — 2006 

Hormeless Agency, Jessica 

Kingsley Publishers, 2004 

ICT for Social Welfare: 

A Toolkit for Managers 

Policy Press, 2004 

The Secret Life of the Dyslexic 

Child:A Practical Guide for 

Parents and Educators 

Rodale Ltd, 2003 

What Worries Parents:The 

Most Common Concerns of 

Parents Explored and Explained 

Vermilion, 2004 

Why Do Kids Do That?: 

A Practical Guide to 

Positive Parenting 

Harnlyn, 2004 

The Little Book of Circle Time 

Featherstone Education Ltd, 2004 

The Little Book of Playground 

Games 

Featherstone Education Ltd, 2004 

Counting our Children: 

An Analysis of Official Data 

Sources on Children and 

Childhood in Ireland 

Children's Research Centre, 2004 

CORRECTION: 

Being There for Them: 

A Booklet for Grandparents 

of Children Whose Parents Are 

Not Married to Each Other 

is published by Treoir and not David 

Fulton as printed in our last edition. 

We apologise for any inconvenience 

caused.



Barnardos’ National Children’s Resource Centre 

Training Events March — December 2005 

10 March DTN ia CU ala ae WACO gh 
10@ 11 March Limerick fotF aoa Mitel el (ocd 

8 April TTL Staff Training Issues 
14 April Todi UC ae ett Cli Sia 
22 April er W ATAU l (elesta) 

11 May Cork Understanding and Managing Stress in a Childcare Setting 
19 May TTT eR) telat Cet rT pa 
PAINE] er IWZV ATS UCU Mee Reha mlm sigsel<: Coata 
27 May YL) Ti Child Management and Cultural Difference 

13 June Galway PY Ur M its el yg 

PRs pLelan lolol Galway SSW exter 
PBX) YC] Y-1g DIVO) Tn Staff Support and Supervision 

7 October Galway Specific Special Needs 
13/14 October Dublin Creative Arts Therapies 
21 October Monaghan _ Legislative Issues for Childcare Providers 

4 November Cork Child Management and Cultural Difference 
11 November Cork Legislative Issues for Childcare Providers 
18 November Ye oyi Building Confidence in Adolescents and Teenagers 2 

PAD ~re-tin| (15 (EFI Active Play (Dublin) 

Publications 
E-Newsletter 
Ce aerate tao N iat tk nN els Ak Developing Anti-discriminatory Practice in Early Childhood Services 
up-to-date information on childcare related events, publications, initiatives, etc. 
If you would like to join the mailing list, please forward your email address to: 
caroline.healy@barnardos.ie. 

Researched and compiled by Marie Willoughby 

Tey Me) teenaged Co careM Ml tore Mega gel agtexuclo el Aen fele-e So goMe AT 
SMUT tela i Lolo) >) Lola tetaiit cy fel ctesinvg fel |[e/ -U dele o)ol-cee te 
implemented. Practitioners are positively supported to identify their own 
difficulties around diversity and to address their fears. €12 + €2.40 postage 

Guide to Books for 0-5 Year Olds New Edition 
Fully updated to include 40 new titles, this guide has proved to be an 
invaluable resource for making reading fun. Free + 48 cent postage 

erin sce) tm TYG 

Research and Policy Perspectives on Young Carers 
ES AMC Onl 1 aSacelel elm ell te 

This study provides an insight into the experiences and needs of children and 
young people who provide primary or secondary care to parents or other close 
relatives with a chronic illness or physical disability. The study explores implications 
for service provision and identifies approaches that show promise for eee 
social, educational and health needs of young carers. Free plus €144 postage 

RET ararcloreleem Cane Bact 
Published in association with Schizophrenia Ireland, this booklet is for children 

Vales oH o-k-iuled lcol tame com Koco lated anlar el eel an 
ie ames Relate sles e134 

To order contact your local NCRC 

River Court, Golden Island The Bowling Green Christchurch Square 41 — 43 Prospect Hill 10 Sarsfield St 
Athlone White Street, Cork Dublin 8 [ery Minute SOO eater Tel: 021 4310591 Tel: 01 4549699 Tel: 091 565058 Tel: 061 208680 
Fax: 090 6479585 Fax: 021 4310691 Fax: 01 4530300 Fax: 091 565060 Fax: 061 440214 
nerc@athlone.barnardos.ie ncerc@cork.barnardos.ie nerc@barnardos.ie ncrc@galway.barnardos.ie ncrc@midwest.barnardos.ie  


