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s ChildLinks goes to print, the 2004 
A Public Spending Estimates have been 

announced and the policies which will 
be copperfastened in the 2004 Budget are 
clear The Government has chosen to 
implement cuts in a manner which will have 
greatest impact on the weakest and most 
vulnerable members of our society. For 
example, the sixteen cuts in social welfare 
entitlements will have a direct impact on 
lone parents, the unemployed and those 
who are in receipt of rent allowances and 
diet supplements. The Government had 
alternative choices: for example, they could 
have chosen to widen the tax base to 
increase the tax take from corporate tax, 
capital gains tax, and property tax and used 
this revenue to protect the most 
marginalised. 
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For many N.G.O.s in the child and family 
sector, it is a time of disillusionment and 
uncertainty. Many N.G.Os, particularly those 
in receipt of Department of Health funding, 
have already had to work off reduced 
budgets in 2003. Given the reality of rising 
staff costs and the need for N.G.Os to retain 
competitiveness with the statutory/semi- 
state employers, reduced statutory funding 
means a reduction in programmes and 
services. The common message being 
articulated across Child and Family Services, 
Community Employment schemes, Family 
Resource Centres, Youth Services and 
Educational Projects, is one of severe 
budgetary pressure and service reduction. 

In addition, contrary to Government policy 
as expressed in the White Paper Supporting 
Voluntary Activity, many Government 
departments and agencies who were 
implementing multi-annual funding, have now 

  

reverted to annualised funding. This makes 
strategic planning for N.G.O.s very difficult to 
implement. This external environment is also 
very anti-development for N.G.O.s and has 
the danger of having a repressive effect on 
service development and expansion. 

What is the impact of public expenditure 
retrenchment for disadvantaged communities? 
Below inflation increases or no increases are 
effective cuts. And the impact of these 
cuts will be felt disproportionately in 
disadvantaged communities. Longer waiting 
lists for Child and Family Support Services, 
reduced subsidies for childcare places, 
reduction in services dependant on 
Community Employment schemes, will 
impact directly on the quality of life of people 
living in disadvantaged communities. 

   

So how do the N.G.Oss across the child 
and family support sector respond? At 
organisational level, many agencies will be 
involved in finalising their own budgets for 
2004 and dealing with difficult resource 
decisions. At an inter-agency level it is 
imperative that we proactively respond 
through the various alliances and sectoral 
groupings to campaign against the cuts, 
highlighting the damage which the 
Government has inflicted on already 
vulnerable communities and arguing that 
these services need to receive substantially 
increased resources in next year's Estimates 
and Budget. 

The positive outcomes achieved by the Arts 
sector, which challenged the 2003 funding 
cuts with significant success, should offer 
encouragement to us all. We need, as a 
sector, to begin to organise now to achieve a 
change in Government policy next year: 

Anne Conroy Editor
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INTRODUCTION 

The Centre for Early Childhood 

Development and Education (CECDE) is an 

initiative of the Department of Education 

and Science and has been in operation since 

October 2002. It is managed jointly by St. 

Patrick's College of Education and the 

Dublin Institute of Technology. The CECDE is 

the forerunner of the Early Childhood 

Education Agency, as described in the White 

Paper on Early Education, Ready to Learn. 

(Department of Education and Science, 1999) 

While the CECDE has a brief to consider 

the development and educational needs of 

all children in Ireland within the ages of 0-6, 

children at risk of educational disadvantage 

and children with special needs are a priority 

the needs of 

disadvantaged children and children with 

special needs will form part of the starting 

point (for the work of the Centre).” (CECDE, 2001, 

p.9) 

concern; diverse 

Further to this ‘(t)}he Centre will be working 

towards a co-ordinated strategy for provision 

for disadvantaged children and children with 

special needs which has links between the 

early years sector and schools and between 

providers, communities and specialist. units 

within government departments and other 

State agencies. (Ibid, p.14) 

 



  

Child Link< 

The work of the CECDE will cover both 

the voluntary/ community sector and the 

infant classes in primary schools, as well as 

all other settings where young children are 

cared for and educated. It will, of course, 

also take account of the special place of the 

home in each child's life. In the course of 

this article, | will look at some issues to do 

with early intervention in educational 

disadvantage,at the appropriate context in 

which intervention should take place, and 

finally, at the substantial issue of quality 

provision and how the CECDE is moving 

forward towards the development of 

quality standards. 

Early Intervention 

Education and early intervention structures 

are important mechanisms in combating 

poverty and social exclusion. 

‘While employment is the most effective 

route out of poverty, education is one of the 

most important factors in determining 

employment status, and therefore the 

education system has a key role in combating 

poverty. (Nolan and Whelan, 1999, p. xvii) 

However, success in the education system is 

recognised as dependent on a child's 

experiences in the earliest years of life. 

‘Educationalists and psychologists agree that 

it is within the first six years that the 

foundations of an individual’s linguistic, 

cognitive, social, creative, physical, moral and 

spiritual development evolve. Deficits in 

these areas of development can have long 

term implications for the child, often 

affecting his or her ability to respond to the 

challenges provided later in the educational 

system.’ (INTO, 1998, p.1) 

Educational disadvantage has a fundamental 

impact on a persons life and is itself part of 

a web of effects experienced by those in 

situations of social exclusion. If we are to 

look at the role of education and early 

years intervention, we need to understand 

the many and complex issues relating to 

educational disadvantage in Ireland. 

Early intervention, meaning interventions in 

the early years of a child's life intended to 

alleviate educational disadvantage, is still 

and the 

promotion of debate and consultation is 

vital to the development of a cohesive, 

effective system. The trajectory of progress 

must be clear and all involved must be able 

to endorse it. This is too important to risk 

continuing fragmentation and piecemeal 

development. 

underdeveloped in Ireland, 

Common understandings will be necessary 

to underpin development and co-ordination. 

As a starting point for that understanding, 

and in recognition of the fact that our brief is 

in pursuance of the objectives of the White 

Paper on Early Childhood Education, we 

look to the definition of educational 

disadvantage therein. 

“(T)he impediments to education arising 

from social or economic disadvantage which 

prevent students from deriving appropriate 

benefit from education in schools.” 

(Department of Education and Science, 1999, p. 97) 

This definition distils the knowledge and 

understanding which has been developed 

over time into a concise form which could 

provide that common understanding for all 

those who are involved in addressing 

educational disadvantage. The CECDE's 

concern is to ensure that each and every 

child, regardless of circumstance, has the 

opportunity and support necessary to 

realise her/his potential. 

In expanding the understandings which 

underpin the White Paper, the CECDE also 

recognises that disadvantage is ‘.. a 

complex phenomenon resulting from the 

interaction of factors that are usually 

construed as economic, social, cultural 

and educational’. (Kellaghan et al, 1995, p. 17) 

In addition, the sheer number of risk 

factors — poverty, disadvantaged area, family 

structure, ethnic origin, parental education 

levels — associated with a family's 

experience will have an effect on the child's 

future. ‘An intriguing... finding...is that the 

mere number of risks...determines negative 

developmental outcomes’. (Leseman, 2002, p. 13) 

Not only that but ‘(d)ifferent sources of risk 

may interact to have very destructive effects 

on children’s prospects...’. (Blakeslee, 1997, p.2) 

Research, then, paints a picture of a web of 

  

effects which families and children have to 

negotiate in their daily lives. 

It is also fair to say that the voices of parents 

experiencing disadvantage are not currently 

heard to any degree and the Centre is 

committed to redressing this situation. 

‘Reaching out to support the involvement of. 

parents and guardians in families experiencing 

the most extreme forms of disadvantage will 

also be a priority in the proposals developed 

by the Centre.’ (CECDE, 2001, p. 13) 

To this end we propose conducting 

research into possible model structures for 

involving parents of children experiencing 

disadvantage in consultative processes 

(CECDE, 2003a). Structures to facilitate all 

parents being involved are most important 

given the Centre's stated position that 

‘(Cjonsultation with stakeholders will be a 

crucial part of the process of developing 

quality standards’ (Ibid, p. |0) 

CHILDREN/PARENTS/FAMILIES 

In recent years, research into brain 

development in young children has 

confirmed something that early years 

practitioners have known for a long time — 

the earliest years of a child's life are the 

most crucial. The interaction between a 

child and her/his environment, even from 

before birth, provides the foundation on 

which all future development builds. 

(National Research Council and Institute of Medicine, 

2000) 

Each child’s growth and development is 

dependent on the nature and quality of 

her/his interactions with the environment 

into which s/he is born. For the newborn 

and very young child, that environment is 

mediated by her/his parents; ‘... infancy is a 

unique time of helplessness when nearly all of 

children’s experience is mediated by adults in 

one-to-one interaction permeated with affect’ 

(Hart and Risely, 1995, p. 193). To support children 

means to support their parents. ‘The family 

generally affords the best environment for 

raising children and external intervention 

should be to support and empower families 

within the community’ (National Children’s Strategy, 

2000, p.5)



  

  

Parents are 

the key people 

in a child's life, 

and it is entirely 

reasonable to 

recognise that 

a parent's life 

experience will 

have effects on 

her or his child's 

experience. 

Child“ n. 

  

Given the impossible-to-overstate importance 

of the family context, intergenerational 

transmission of disadvantage assumes 

significant importance. Our concern, 

understandably, is with the child of the 

moment, rather than with the child of 

twenty years ago who is now the parent. 

Evidence suggests though, that in order for 

intervention to be lasting and effective, it 

will have to be in place over two to three 

generations. 

‘...(I)t is clear that by the time of a woman's 

first pregnancy important risk factors have 

already been established, some of which may 

not be amenable to intervention in a single 

generation.’ (Chapman and Scott, 2001, p.318) 

Nor are intergenerational risk factors 

associated only with mothers’ histories; 

Corcoran (2000) has observed that ‘... 

fathers’ economic status accounts for about 

25 percent of the economic status of sons in 

their mid-20s, but about 50 percent of the 

status of sons in their late 30s. Fathers’ 

income appears to have an equally strong 

link to the economic status of their adult 

daughters’. [p. 18] 

Parents are the key people in a child's life, 

and it is entirely reasonable to recognise 

that a parent's life experience will have 

effects on her or his child's experience. 

Recognising this effect is not to apportion 

blame, is not to stigmatise nor to create 

inequality between children and their 

parents. Rather, it is to support the 

proposition that intervention must be 

family centred, and that interventions in 

educational disadvantage with young 

children must take place in that context. 

It is hardly necessary to reiterate the 

importance and efficacy of early childhood 

intervention, except to restate the 

position of the White Paper on Early 

Childhood Education; ‘...(T)he benefits of 

early childhood education are more significant 

for children who are disadvantaged’ (Department 

of Education & Science, 1999, p. 11) and to suggest 

that intervention in educational disadvantage 

needs to identify and engage with children 

and families in a continuous and holistic way. 

We need to identify each child's needs at 

birth through local and individual knowledge, 

provide services to families and children on 

the basis of the child’s right to support, and 

continue that support for as long as the 

child needs tt. 

QUALITY 

Perhaps the biggest issue for the 

development of early years education for 

children experiencing disadvantage is that 

of quality which the CECDE will consider at 

length and in depth in the course of its 

work. The Audit of Research on Early 

Childhood Care and Education in Ireland, 

1990-2003 recently published by the 

CECDE, has shown the dearth of research 

in the Irish context on this most 

fundamental of issues. 

It is now widely accepted that ‘... while 

disadvantaged may _ benefit 

disproportionately from high quality care, they 

also appear to suffer disproportionately from 

exposure to low quality care’. (Currie, 2000, p. 26) 

Provision is not enough. At the moment, 

though, much of the funding available in 

lreland relates primarily to the provision of 

places. However, if we refer back to the 

White Paper (Department of Education & Science, 

1999), it is quite unequivocal on this issue; 

children 

‘...the provision of places is not sufficient, in 

itself to achieve developmental/educational 

goals, which are basic to the alleviation of 

disadvantage: the State must be concerned with 

the developmental experiences of the children 

who fill these places and must ensure that the 

provision is actually helping in the achievement 

of the developmental/ educational goal’ 

(Department of Education & Science, 1999, p.65). 

Quality provision is the basic minimum 

requirement for intervention. The 

development of the Quality Standards 

Framework for the entire early years sector, 

and‘... support(ing) providers in relation to 

compliance with quality standards...’ (CECDE, 

2001, p. 1!) will be a core activity for the 

CECDE. The CECDE Programme of Work 

(2001, p.3) specified the first action in pursuit 

of the Quality Standards Framework to be 

the development of a ‘...conceptual 

framework describing how children (from O to 

6 years) develop and learn’. Work on the 

conceptual framework is ongoing, and will 

be completed by the end of this year ‘The 

(conceptual) framework will be used as the 

basis for developing guidelines and standards in 

  

 



the areas identified in the White Paper 

(curriculum and methodology, equipment and 

materials, staff and qualifications) and in relation 

to parental involvement’. (CECDE, 2001, p. 3). 

Consultation with stakeholders in early 

childhood care and education (ECCE) will 

be central to the development of the 

quality standards framework. Consultative 

seminars have already taken place in six 

locations nationwide. These provided an 

opportunity for all stakeholders in the early 

childhood care and education sector to 

contribute to the debate on quality. The 

seminars have provided the CECDE with 

invaluable information in our work devising 

quality standards, and the results of the 

consultation will be available in the near 

future on the CECDE website, www.cecde.ie. 

Quality can be used as something of a 

catchall concept. It can be reduced to check 

lists of cleaning activities which are easier to 

monitor than the ‘ more dynamic, 

intangible aspects of quality such as 

interaction between adults and children and 

the developmental appropriateness of 

activities and expectations’. 

(Hayes in Department of Education & Science, 1999, p. 53) 

While it is important to provide safe and 

clean environments for children, the point 

at which the child experiences the 

intervention being made is at the point of 

contact with the adult in whatever setting 

educational provision is made. ‘...(T)he most 

important aspect of childcare quality is the 

nature of the interaction between the teacher 

and the child. Small group sizes, better teacher 

training... make positive interactions more 

likely’, (Sawhill, in preface to Currie, 2000) While it is 

very important to invest in appropriate 

materials and equipment, the most 

important type of investment is in the 

training and development of the personnel 

delivering the intervention. In the Irish 

context, the issue which seems to incite the 

most interest in this regard is that of 

qualifications and training. 

Issues relating to qualifications and training 

are sometimes thought to be more relevant 

to personnel working in the community 

and voluntary sector, but these are live 

issues across the entire range of provision 

for young children. For example, while 

educational 

qualification standards for teachers in the 

primary sector are well established and 

standardised nationally, currently, due to a 

shortage of trained teachers, many persons 

working in the system are unqualified. 

The primary school system is where the 

State has so far concentrated its investment 

in interventions in educational disadvantage, 

(CECDE, forthcoming) and evaluations of these 

initiatives will provide evidence for 

developing interventions throughout the 

sector. Indeed, the Department of 

Education & Science commitment to the 

evaluation of programmes is of long 

standing, going back to the evaluation of the 

Rutland St. Pre-school Project. (Kellaghan, 1977) 

But we must not continue the pattern of 

interventions which do not address the 

need to support changes in methodologies 

and teacher behaviours. 

‘This neglect of concern for the role of teaching 

is evident in the ways in which we continue to 

provide intervention programmes which look 

to schools and teachers to address children’s 

problems of low achievement and early school 

leaving but do not acknowledge that changes 

of emphases in relation to curriculum content, 

and changes in teaching approaches and 

methodologies, may be necessary qualities of 

the intervention’. (McGough, 2002,’p.73) 

The CECDE is committed to the use of 

research evidence in its policy development 

work as well as its work in relation to 

provision and practice (CECDE, forthcoming). In 

the matter of training and qualification there 

is a growing body of research evidence 

which indicates that child outcomes are 

better when caregivers and staff are highly 

trained. (Lowe-Vandell & Wolfe, 2000) 

Issues of qualification and training are 

relevant to all sectors where early 

interventions happen. All personnel 

working with young children at risk of 

disadvantage should have 

access to ongoing training, to opportunities 

for acquiring appropriate qualifications and 

to recognition for expertise gained in the 

field through experience and specialisation. 

The general perception of where the early 

childhood sector ends and begins, which 

  

For the newborn and 

very young child, that 

environment is mediated 

by her/his parents; 

"... infancy is a 

unique time of 

helplessness when 

nearly all of children's 

experience Is 

mediated by adults 

in one-to-one 

interaction permeated 

with affect’ 

(Hart and Risely, 1995, p. 193), 

type of provision belongs where, and how 

different groups identify themselves is at an 

early stage of development. To date there 

has been no encouragement of a strong 

identity for those working with children in 

the 0-6 age range. For example, junior and 

senior infant classes belong, in the general 

perception, to the formal school sector. 

However, as infant teachers already know, 

and as the White Paper on Early Childhood 

Education, 1999 recognises, infant classes 

are different from older classes. Infant 

classes provide a transition into formal 

schooling, but while ‘...children come to 

school with a _ variety of educational 

experience, both from the home and from 

pre-school education... .(t)here is a need fora 

continuing process whereby the child's 

experience in the infant classes interacts with 

the developmental experience of home and 

family’ (National Council for Curriculum and Assessment, 

1999, p.10) and, by implication, with pre- 

school provision. 

 



  
  

The lack of communication between 

school-based providers and, in particular, 

community providers means that many 

children in disadvantaged areas or other 

situations of disadvantage are making the 

transition into school from community or 

other playgroups with no communication 

between the school and the provider. 

At the level of ECEC-systems design coherence 

and continuity between simultaneous and 

successive contexts of development should 

also be strengthened. This concerns in 

particular the transitions between home and 

ECEC-provisions, the transitions between 

different successive ECEC-provisions, and the 

transition of ECEC-provisions to primary 

school. Discrepancies between the most 

important contexts of development and 

learning, and early frequent interruptions may 

render the developmental and learning 

process less effective’. (Leseman, 2002, p. 40) 

Given the lessons outlined by Leseman 

(2002) Wwe can that these 

discontinuities are not conducive to 

effective interventions. Happily, there are 

indications that practitioners, schools and 

other stakeholders are already moving 

forward with very practical co-operative 

measures to improve the conditions of 

transition for children. (CECDE, forthcoming) 

assume 

Ifthe personnel working with the children in 

the delivery of educational interventions are 

the most crucial element of a quality service, 

then mutual respect among all groups, a 

recognition of commitment, interest and 

effort among practitioners in all sectors will 

be prerequisite in the development of 

flexible, cohesive and nurturing responses to 

our most vulnerable children. 

CONCLUSION 

To recap briefly then, children experience 

disadvantage in the context of the family. The 

greater the number of stress factors, the more 

acute the experience of disadvantage, which 

is further embedded by intergenerational 

transmission. Early intervention must take 

place in partnership with families, in their 

communities in a consistent, integrated and 

continuing way. It is the intention of the 

CECDE that developments will be evidence 

based and sustainable, and to that end we will 

be looking closely at what works in effective 

interventions. 

However, outside of the Department of 

Education and Science provision, we don't 

know with certainty how targeted provision 

is meeting the needs of children 

experiencing or at risk of educational 

disadvantage. The CECDE is currently 

completing an audit of provision of services 

targeting disadvantage and special needs, 

(CECDE, forthcoming) and this will go some way 

towards building a picture. Given the 

importance of research evidence in the 

development of best practice, the Audit of 

Research (2003b) has shown gaps in our 

knowledge of what is happening here in 

Ireland. Evaluations of targeted initiatives 

certainly comprise one of those gaps. 

‘The challenge for practitioners here is to 

document and evaluate this work, and to 

disseminate indigenous best practice within the 

professional community here. This is another 

aspect of co-ordination of services to which the 

Centre will be paying attention’. (Fallon, 2003) 

Education is a powerful mechanism for 

combating poverty and social exclusion. 

Education and intervention in the early 

years is particularly important and effective, 

especially for children who are marginalised 

and at risk of educational failure. Quality 

early education is a prerequisite for 

achieving equality of outcomes, and we 

must achieve it. Our children have only one 

childhood. 
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MOYROSS 
A Community Caring 

for its Children 
Interior of satellite créche, Sarsfield Gardens 

PN am NL 

Regional Childcare Development Worker, 

Barnardos 

  

Childcare Programme to deliver their Regional Childcare Development 

[: 2000 Barnardos received funding under the Equal Opportunities 

Programme. Five Regional Childcare Development Workers provide 

intensive professional support/advice/information to community, not for 

profit groups that provide or have an interest in providing and developing 

childcare services with a specific emphasis on children who experience 

disadvantage. 

Barnardos’ Regional Childcare Development 

Programme works in partnership with 

providers, relevant agencies and childcare 

committees to enhance quality childcare 

provision and practice. 

Moyross in Limerick is one of the 

community groups with whom | have 

engaged in my role as Regional Childcare 

Development Worker. They plan to expand 

their present service to cater for over 

one hundred children offering a full 

day integrated service for children 

aged three months to twelve years. 

Moyross Community Créche Management 

Committee have very kindly facilitated me 

to compile the following brief history of 

how their créche has developed to meet 

the emerging childcare needs of the 

community to date and into the future. 

This is the story of how one community 

worked. together overcoming many 

obstacles, gaining knowledge and skills-and 

achieving a long held dream of providing 

integrated community based day care for 

its children. 

 



  

This créche 

is a perfect 

example of what 

a community can 

achieve for itself 

by investing time 

and effort, by 

working together 

with a shared 

vision of what is 

needed for the 

wellbeing of the 

children and 

families of that 

community. 

  

  
Interior of first purpose built créche, CES 
Complex A 

    
BACKGROUND 

With a population of over 4,500 and some 

|,200 houses, Moyross on the northside of 

Limerick was built in 1973 and completed 

in 1987. It is the city's largest local authority 

housing estate. Approximately 95% of the 
estate's population is comprised of young 

families including a high percentage of lone 

parents aged from fifteen upwards. 

Although it has waited years for such 

essential amenities as a shopping centre, 

pharmacy, post office, library, etc (planning 

permission for such a development has just 

recently been passed by Limerick City 

Council and work is about to commence 

shortly), the housing estate does have the 

following amenities: primary school; Church; 

Moyross Community Enterprise Centre; 

a boys’ boxing club; probation network, jobs 

club etc; bungalow project (adult education); 

resource house (adult education); Barnardos 

— two family support projects: Limerick 

Social Services — four pre-school services. 

There is also Moyross Community Créche 

which is located at the Moyross 

Community Enterprise Centre. The créche 

is housed in a purpose-built childcare 

centre that offers sessional care to eighty 

children and includes fourteen full day care 

places. This créche is a perfect example of 

what a community can achieve for itself by 

investing time and effort, by working 

together with a shared vision of what is 

needed for the wellbeing of the children 

and families of that community. 

However, as with most success stories. 

Moyross Community Créche and the 

hugely effective community development it 

generated, evolved from small beginnings. 

Phase 1(1984) 

It all began in 1984 when the Little Sisters of 

the Assumption moved into |/2 Pineview 

Gardens which is one of the five parks on the 

housing estate. Over a series of coffee 

mornings the Sisters met with and got to know 

some but not all of the local community. Not 

daunted, the Sisters made discreet enquiries 

and discovered that the lack of someone to 

look after their children in their absence was 

preventing the parents, including many single 

parents, attending the coffee mornings. 

“To meet the parents' childcare needs the 

sisters decided to offer a childminding facility in 

their own front room to enable parents attend a 

variety of classes being held in their kitchen,” 

informs Gerry Nolan who was then herself a 

young mother living in the estate and who 

went on to become a very active future 

member of various committees including 

créche development committees. “Each 

parent took a turn on a voluntary rota basis 

every week to care for the children, which added 

to the efficiency and success of the project.” 

Phase 2 

As with any new and developing housing 

estate, the needs and requirements of the 

community had to be identified through a 

series of consultative meetings. These were 

organised by the Mid Western Health 

Board's Chris Sheridan and community 

sister, Sr Brid Counihan. It was realised that 

in an area without adequate amenities, a 

priority requirement for the community 

was a resource house. 

A group comprising representatives from 

residents/voluntary/statutory agencies was 

formed. Planning meetings were held and 

such was the dedication and commitment 

of the group that some meetings went on 

until the small hours of the morning. Much 

lobbying of Limerick Corporation (aé it was 

then) took place and a house was 

eventually allocated to the community in 

Glenagross Park. A grant secured from the 

Combat Poverty Agency facilitated the 

refurbishment of the house. 

into an adult education 

centre, the Resource House, managed by a 

local voluntary committee had two upstairs 

rooms allocated specially for a childcare 

service. This enabled parents of children 

under five years of age to attend classes. 

Transformed 

The success story was now well and truly 

underway. Limerick Social Services funded, 

staffed and managed the pre-school for the 

community. A babysitting service was also 

established in another room of the house. 

Success breeds success and in a very short 

time so popular were the morning classes 

and so great the demand for pre-school 

places from the community that a second 

pre-school service was provided in the
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afternoons, once again funded by Limerick 

Social Services. 

“It was so nice to see young parents arrive 

with one or two children, leave one child into 

the pre-school and another into the 

babysitting service then continue into the 

kitchen for their own classes. The cookery 

classes provided the added advantage of 

allowing mothers cook a nutritious hot dinner 

and cakes for the family's enjoyment later in 

the day,” reminisces another Moyross 

mother. One hiccup, however was that in 

order to comply with public liability 

insurance requirements, parents of children 

attending the babysitting services had to 

remain on the premises which prevented 

them attending appointments with doctors 

and hospitals. 

Phase 3 (1992) 

As the Moyross community grew so did the 

needs of the people, particularly and 

happily in the huge demand for accessible 

adult education, larger meeting rooms for 

emerging community groups and the 

provision of a more comprehensive and 

flexible childcare service. 

Again the motivation was there and the 

positive result was that in 1992 the Moyross 

Community Enterprise Centre was built to 

accommodate the growing range of 

services required. 

A community childcare service was 

established in one room, with adjacent 

changing facilities. The service offered four x 

two-hourly sessions daily from Monday to 

Friday for children aged between three 

months and three years. 

Children aged between three and five years 

of age attended the pre-school in an 

adjacent room. This pre-school was funded 

and supported by Limerick Social Services 

and funding for the créche came from the 

VEC, Mid Western Health Board and FAS. 

The créche was run by a créche 

management committee. Because of the 

huge demand childcare places were 

allocated as follows: Monday, Tuesday, 

Wednesday - Adult Education; Thursday - 

Single Parents; Friday - Community Respite. 

Two part-time workers supported by 

Community employment personnel 

provided the childcare service. Once again 

demand for the service grew, with parents 

requiring longer opening hours and full-day 

opening as they increasingly appreciated 

how beneficial attendance at the créche 

was for their children. 

“My child's speech has come on a long way 

since she started here” and “] know my child 

is safe and well looked after while | am at 

work”, are just two of the positive 

comments made by parents. It became 

clear very quickly that the service, based as 

it was in a single room, offering a limited 

service to a limited number of children 

could not cater for all the parents’ 

requirements and regrettably, due to the 

limitations of the room, special needs 

children could not be accommodated. 

Phase 4 (1997) 

The Créche Management Committee, 

comprised of representatives from the 

community/statutory/voluntary agencies, 

including two parent representatives, 

agreed that if the créche service were to: 

address the long waiting list for places; 

provide flexible high quality full day care 

including provision for special needs 

children and in addition meet the 

requirements of the Child Care Act 

regulations, it would be necessary to 

construct a stand alone, purpose-built 

créche building. To this end a building 

committee was set up, a site adjacent to the 

community centre was identified and 

donated by Limerick Corporation to the 

Moyross community and an architect was 

commissioned to design a childcare centre 

to cater for thirty six children aged from 

three months to three years including 

fourteen full-day places. 

In March 1996 the foundation stone for the 

new créche building was laid by Minister for 

Health, Michael Noonan, followed in 

October of 1997 by the official opening 

ceremony performed by Cllr Jack Bourke, 

Chairman of the Mid Western Health Board. 

Funding for the project was provided by the 

Department of Justice, Equality and Law 

Reform, Mid Western Health Board, FAS, 

  

  

and local community fundraising (the roof 

slates were sold at £1 each and raised 

£2,000). The créche offers a_ daily 

programme of activities that are 

appropriate to each child's individual 

developmental needs. These include: 

outdoor and indoor play; creative play; 

imaginative play; music and movement; floor 

play (train sets, cars, etc); energetic play 

(physical education); constructive play; sand 

and water play; storytelling. 

Challenging, busy but fruitful, the year 2000 

saw the créche management and staff 

complete: an independent evaluation of the 

service; a five-year business plan; a 

community analysis of Moyross - reviewed 

and updated; policy and procedures 

document; health and safety document; staff 

handbook; and parents’ handbook. 

As one of the twenty five original projects 

funded under the Equal Opportunities 

Childcare Programme Community Support 

Childcare Initiative, the Moyross Community 

Créche was selected to participate in the 

national evaluation of the projects. 

Phase 5 (2001) 

Just three years after it opened, it was 

apparent that the service would have to be 

expanded to cater for increasing numbers of 

children. Already operating at maximum 

capacity the practical solution was to identify 

another premises. With the refurbishment by 

Limerick City Council of a business centre at 

Sarsfield Gardens, a second childcare service 

was opened in May 2001. 

This facility accommodates fourteen 

additional childcare places including some 

full-day places. Both créches are managed 

by the Moyross Créche Management 

Committee which is a sub-committee of 

Moyross Community Enterprise Centre 

Ltd.To effectively operate the service the 

créche employs: a development manager; 

assistant manager; two team leaders; two 

full-time childcare workers; six part-time 

childcare workers: three full-time job 

initiative workers; and nine part-time 

community employment participants. 

Moyross Community Créche is dedicated 

to employing fully qualified staff. This year 

seven childcare staff completed FETAC 

 



  

‘...the progressive 

development 

of the Moyross 

childcare service 

iS a positive 

realisation that 

investment in 

early childhood 

education yields 

multi-faceted 

benefits and 

positively impacts 

on many elements 

of society.” 

Level 2 Childcare Training with three staff 

members receiving distinctions in all eight 

modules. Other training undertaken by staff 

this year included: first aid; manual handling; 

fire drill and evacuation; hygiene; health and 

safety; Children First training. The créche has 

also provided work experience placement 

for childcare students and facilitated visiting 

groups from Wexford, Waterford, Ennis, 

Kilkenny, Roscommon, Shanagolden, Thurles 

and Galway. The créche is a member of the 

recently formed Limerick Community 

Créches Network and is represented on 

the Limerick City Childcare Committee. 

“This year the créche received a visit from Mr 

Brian Geoghegan, Chairman of FAS who 

expressed his delight in having the opportunity 

to see at first hand all that the créche has to 

offer. He also emphasised the need for 

continuous support and funding for the project 

to ensure it continues to provide a quality 

childcare service,” said créche manager Alice 

McElligott who also revealed that the 

créche was honoured to receive a visit from 

Her Excellency, Mary McAleese, President 

of Ireland. 

Phase 6 Forward Planning 

At present the Créche Management 

Committee is planning the provision of a 

fully integrated childcare service including a 

créche for children aged between three 

months and three years that offers sessional 

and full day care as well as two pre-schools 

for children aged between three and five 

years that offer sessional and full day care 

and an after school service that includes 

collection from local primary school, and 

improved places for children with special 

requirements or of ethnic diversity. 

A two-story expansion is planned which 

will further facilitate the provision of top 

quality childcare to one hundred children. 

Application for both capital and staffing 

grants has been submitted to the 

Department of Justice, Equality and Law 

Reform for funding under the Equal 

Opportunities Childcare Programme. 

Paying tribute to the positive participation 

of parents in Moyross, Paddy Flannery, 

General Manager of the Community 

Enterprise Centre and present chairperson 

of the Créche Management Committee 

referred to “a great turnout of parents, many 

of whom were under the age of twenty at a 

recent meeting, which is a clear indication of how 

much they appreciate the service we provide.” 

“We are also very pleased that many of 

our Community Enterprise Project staff have 

undertaken full training that enabled them to 

progress to management and one staff 

member is now managing another childcare 

service.” 

Pointing out that the service is highly 

dependent on the Department of Justice, 

Equality and Law Reform for funding, Mr 

Flannery said that its cap on the grant for 

staffing is hindering plans for future 

development and sustainability as the 

present level of staffing is inadequate to 

allow for much needed expansion. 

However, the progressive development of 

the Moyross childcare service is a positive 

realisation that investment in early 

childhood education yields multi-faceted 

benefits and positively impacts on many 

elements of society. 

“The recent (1992) National Children's 

Bureau study costing early childhood care and 

education services identifies benefits to 

children, parents, workers in services, 

employers, the national economy and the 

government. In short, everyone gains and no 

one loses.” (Sylva and Moss, 1992) 

In my role as Barnardos Regional Childcare 

Development Worker | have engaged with 

Moyross créche to deliver Barnardos 

Regional Childcare Development Programme. 

This has given me the opportunity to work 

with the architect team on the design of the 

new créche building and to work with the 

créche manager developing the staffing 

structures required for the planned new 

integrated service for over one hundred 

children from three months and including 

after school in Moyross. 

| would like to thank the following for 

their assistance to me in compiling this 

brief history of Moyross Community 

Créche: Paddy Flannery, General Manager, 

Moyross Community Enterprise Ltd; Alice 

McEligott, Créche Manager, Moyross 

Community Créche; Sean Flanagan, 

Moyross Board of Management; Gerry 

Nolan, Moyross community. 
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DISADVANTAGE 
BARBARA RYAN 

  

Lead Pre-school Worker, Barnardos. 

CASE STUDY | 

When Declan started in pre-school he had just turned three. 

He appeared stunned and used only sounds and gestures to communicate. 

When Declan was sad he did not turn to an adult for comfort. When Declan 

needed help climbing he did not reach out his hand to the nearby adult. 

Declan moved aimlessly around the pre-school neither following an adult 

nor a child. Declan was referred to the pre-school service as a result of his 

mother’s tragic and sudden death when he was two years old. He had 

reached only some of the expected childhood milestones. Declan 

participated in the pre-school service for two years. He recently started 

school and has reached all milestones appropriate to his age. 

He laughs, hugs, teases, plays, and chats with all the spirit of a healthy five- 

year-old. Declan is well cared for by his extended family. He has all that he 

needs to:'move forward in school, family and his community. The pre-school 

service gave the additional support that was required to assist Declan and 

his family on his early journey. 

 



  

  

It is tempting 

to use the term 

“disadvantage” 

with such 

regularity that 

it loses both its 

meaning and 

its value 

Barnardos works with families and 

members of families who are considered at 

a disadvantage for any number of reasons. 

It is tempting to use the term, 

“disadvantage”, with such regularity that it 

loses both its meaning and its value. Hence, 

in our Early Years Service in Tallaght, we are 

attempting to unpick the stitches of this 

term in order to better understand the 

effects of disadvantage on children. 

Ultimately, it is hoped that by doing so, we 

can more effectively match our services to 

the needs of each child and parent. 

Our collective professional experience 

shows us with a glaring clarity that where 

certain factors are present in a child's home 

such as drug or alcohol abuse, poverty, 

mental illness or parental learning delay, the 

needs of the child are often addressed 

inconsistently or entirely unmet. Whilst we 

acknowledge that there is universality to 

the needs of all children: food, clothing, 

shelter, warmth and love, the meeting of 

these needs in a consistent predictable 

manner is critical to the optimum 

development of the child. 

Over time, it has become apparent to 

Barnardos workers involved in the Early 

Years Services in Tallaght, that while the pre- 

school service offered to our referred 

families was very well suited to many 

children and families such as Declan whose 

needs were being partially met, it was ill- 

suited to children whose needs were 

largely unmet. Our experience, one that 

was shared with other Barnardos 

colleagues around the country, has been 

that the gap between the needs of children 

and the meeting of those needs has 

widened considerably in recent years. 

Whilst it would be speculative to formulate 

our list of reasons for this widening gap we 

can say with conviction that we are 

receiving more referrals than ever that 

name parental depression, drug and alcohol 

abuse, tragic bereavement and child neglect 

as the reasons for referral. Heretofore, our 

Early Years Service has provided a relevant 

and effective response to families in need of 

additional support. The children referred 

needed stimulation, peer interaction, often 

speech and language therapy, and so 

benefited greatly from a regular pre-school 

routine. However, when working with 

  

  

children and families where the needs of 

children were met inconsistently, we 

needed to provide an additional service 

that would be directly aimed at these 

specific gaps. 

  

CASE STUDY 2 

Anne's referral stated that her 

mum needed a break from her 

child as the child climbed the walls 

and mum could not let her alone 

for as much as a second. Anne, 

aged three years, has not reached 

of the 

milestones, especially in the areas 

some developmental 

of speech and play. Anne's mum 

was frustrated, stressed and tired 

from caring for her four other 

children. Anne had attended a local 

pre-school but was asked to leave 

as she was disruptive and 

considered hard to manage. Anne 

now attends one-to-one sessions 

at Barnardos and has settled in 

well. She is a charming, affectionate 

child, full of spirit. It is expected that 

she will be part of the pre-school 

next year Her mum is delighted 

with the short break and can get 

household work done during this 

break and is more available to 

Anne in the later afternoon. 
  

The children whom we identified as being 

unsuited to the pre-school programme 

themselves expressed this ill-fit in their 

behaviour: their intolerance of the sounds 

of other children, their inability to co- 

operate within a group setting, their 

aggressive and sometimes violent 

behaviour. Simply put, some children who 

came to the service with speech and 

language, emotional, social, physical and
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intellectual delays, could not manage the 

pre-school day. Whilst the reasons for 

this are cumulative and related to an 

unchanging home environment, we had to 

acknowledge that they needed an Early 

Years Service that was suited to them. To 

this end, we decided to add a session to the 

day specifically for children like Anne, who 

needed one-to-one attention with a pre- 

school worker. The three children, now 

attending the one-to-one sessions, have 

been identified by Barnardos staff and the 

children's families as needing a quieter play 

session with specific support from a 

pre-school worker around their speech, 

following instruction, co-operating and 

completing tasks. It is planned that the three 

children engaging in this service will shortly 

come together as a group and be ready for 

the pre-school or mainstream school 

setting next year The children appear to 

love coming to their session and have 

responded quickly to the quieter space. The 

parents of the children express their relief 

at having a short break during the week as 

the children present difficulties at home. 

Our second recognition was the importance 

of earliest possible intervention in a child's 

life. To this end, our pre-school now accepts 

referrals for children as young as two and a 

half years. This may at first seem like a minor 

adjustment from our previous cut off point 

of three years. In effect however, the 

difference is proving significant. Whilst many 

of the children in pre-school are not yet 

toilet trained they are settling quickly into 

the routine of the day and the pre-school 

rooms are humming with the noise and 

sounds of children playing, mixing, singing 

and chatting and learning. 

Our third acknowledgement was to the 

parents of the pre-school children who 

frequently requested support around 

parenting issues as well as a place to take a 

breather. In response we have established a 

parent support group made up of four 

parents and meeting once a week for a 

two-hour session. The parent group starts 

with a hot breakfast and is followed by an 

activity such as baking, hair and make-up 

advice. Whilst the group eats and bakes, 

discussions take place about toilet training, 

head lice or budgeting. Parents are 

encouraged to discuss issues with their 

children and families and to support one 

another in building solutions. A créche is 

offered for the children of the parents 

involved, giving the children an additional 

day in the pre-school setting. 

Whilst tt had been important to admit and 

address gaps in our Early Years Service it is 

equally important to closely guard the 

stitches of the cloth that are holding fast. 

The pre-school service continues to offer 

the children and families a routine to their 

day, support to the families and a safe, 

stimulating place for the children to play. The 

children are collected by bus each morning 

and are greeted with a healthy breakfast. As 

the pre-school day is guided by a 

curriculum called High/Scope, the children 

plan their morning at breakfast time, stating 

their intended activities before engaging in 

their chosen activity. They then choose their 

area and play. They play with sand, paint, 

dress-up, build with blocks, draw, play with 

water or play dough. The children come 

together for a small group activity before 

singing songs and going outside to ride 

bikes, climb, slide, run and jump. The children 

discuss their day at dinnertime before 

boarding the bus for home. All through the 

morning the children choose books, cuddle 

on the couch and sing rhymes. A critical 

component to the morning is our one-to- 

one session carried out by a childcare 

worker and identified children in the pre- 

school. These children have the opportunity 

to play quietly with one adult and often one 

other child in a separate room.The time is 

scheduled and affords certain children 

some extra time and quiet to concentrate 

on particular identified tasks such as 

completing an activity, practising sounds in 

speech, following instruction and 

developing fine motor skills. The childcare 

role also lends additional support to the 

pre-school team. 

In addition to the pre-school morning we 

continue to hast a transitional group one 

afternoon per week. This group is made up 

of the children who attended pre-school 

the previous year and are now beginning 

mainstream education. The children come 

together to play, see old friends, eat a warm 

meal together, easing their transition into 

  

“big school” and supporting them in the 

new challenges that they face. The children 

are collected by bus and dropped home 

after their two-hour session. 

A critical part of our Early Years Service in the 

past, present and future, is our link to parents 

and carers of the children within the service. 

The links are maintained both formally, 

through a regular and scheduled home 

visiting programme and informally through 

phone calls, unscheduled home visits, visits 

by parents and carers to the pre-school. 

Our service depends on our relationships 

with our parents and carers in order to be 

effective and to make sense. It is only within 

this context of a trusting relationship that 

our work with children can thrive. 

The afternoon one-to-one sessions, the 

early intervention morning, parents’ group 

and créche are new aspects to our Early 

Years Service yet they are clearly working 

well for all involved. The children’s days are 

active and fun, the staff find the mornings 

effective and the parents feel supported. 

In the midst of our consideration of terms 

such as disadvantage, need, service and 

programme it is easy to lose our common 

sense and sense of humanity. Our children 

share basic needs for warmth, food and 

shelter and some children need additional 

help to be protected from the harsher 

elements of life. They need to be sheltered 

from words that are hard and expressions 

that are unkind. Our children need to be 

protected from poverty that leaves them 

short of food, spirit and joy. Our children 

need to be held closely and to know 

compassion and forgiveness so that they can 

in turn forgive and be kind. Our children 

need to be fed nourishing food as well as 

nurturing thoughts so that they are free to 

imagine and free to dream. Our children 

need to be spoken to and listened to with 

all the respect that we demand of each 

other. Our children need to be loved and 

liked so that they can live out their fullest 

potential with every possible advantage. 

(Please note that names and identities of 

children used have been disguised for reasons 

of confidentiality.) 

 



  
  

  

CHILDCARE 
In disadvantaged areas 

Early childhood care and education services have the potential to be 

enriching learning environments for our children. Quality services are 

involved in working with families and communities to develop 

positive lifelong learning dispositions in children. Poor quality services 

may produce the opposite. Children from high risk backgrounds are 

most likely to benefit from high quality services and most likely to be 

CARMEL BRENNAN 
Assistant Director, 

IPPA Quality Improvement Programme 

  

damaged by poor quality services. 

All the research both here in Ireland 

and internationally has clearly established 

the importance of childcare services in 

supporting the child rearing role of 

families, whatever their labour market 

status. Ireland has a long history of 

community playgroups in particular, as 

a support for families and in the care 

and education of children in early 

childhood. In more recent times, we 

have seen the growth of community 

day care services. IPPA, the Early 

Childhood Organisation has a long 

history of involvement with all these 

groups, both community and privately 

managed, and in our experience 

services based in the community 

facilitate children from a cross-section 

of families in an inclusive way. Many of 

the privately managed playgroups 

throughout the country offer a very 

real and effective community service. 

Like community playgroups, they keep 

their fees low so that services are 

accessible to all families in the 

community. They involve parents in 

both the organisation of the service 

and in the planning of the curriculum so 

that families in the community have a 

shared sense of involvement and 

ownership in the service. They try to 

find ways, either by waivering fees or 

accessing funding, to keep children who 

can't afford to pay in their services. 

  

 



  

  

Policies and Infrastructure 

Traditionally community services in Ireland 

have been supported by funding from nine 

different statutory departments but in 

particular by the Departments of Health, 

Social Welfare and the Area based 

Partnerships. In recent years, community 

services have been very pro-active in 

accessing funding, both capital and staffing, 

from the Equal Opportunities Childcare 

Fund of the Department of Justice Equality 

and Law Reform. As this funding comes to 

an end, we need to see the plan to replace 

it with a government funding system for 

childcare services. Quality services need a 

quality policy framework and a quality 

funding and support infrastructure to 

provide quality services. They need to plan 

into the future to meet the changing needs 

of the community and they need the 

security of knowing that they have the funding 

and support to do it.We are relying on an 

interdepartmental strategy and the County 

Childcare Committees to provide this. 

Community playgroups and day care 

services, in the main, are members of 

IPPA. The organisation, in turn, has 

supported the services through their 

Advisors,through training programmes, 

through its involvement with Community 

Playgroups Together and through its Quality 

Improvement Programme. From this wealth 

of experience, IPPA has identified a number 

of issues that effect the provision of services 

in disadvantaged areas, including funding, 

training, supports and staffing issues. 

Services in disadvantaged communities 

are at the coalface of all the challenges that 

confront disadvantaged communities, 

including supporting the growing number 

of lone-parent families, supporting the 

inclusion of families from many different 

countries and supporting families in crisis 

because of family breakdown, drug abuse 

and poverty. It is important that we 

see community childcare services as 

having a family support role, a community 

development role as well as a role in 

supporting parents in returning to work, 

education and training. Of course, the main 

role of the service is to support the care 

and education of children. 

Investing in Quality Childcare 

Services 

Childcare is generally regarded as an 

intervention intended to compensate for 

disadvantage in the home. The problem 

with this is that it is a deficit way of thinking. 

It is based on the understanding that 

children from disadvantaged communities 

are deprived and consequently are in need 

of intervention and compensation. It fails to 

recognise that these families are showing 

remarkable abilities and commitment to 

doing the best for their children and like all 

parents, are rearing their children in a way 

that helps them to fit in and cope with life 

in their own communities. Treating childcare 

services as an intervention means there is a 

system for the poor, dependent on funding 

and another system for the better off. It 

means that services for the poor and 

services for the better off are always 

segregated. This is the model of service 

provision prevalent in the United States 

where market forces prevail. However, we 

know that the USA ranks highest in the 

western world for its deplorable standards 

in services to the poor and particularly in 

childcare. Alternatively, the Scandinavian 

model is about the rights of all children to 

decent, high quality childcare, paid for 

largely through the taxation system. We, 

who work with children, know we must 

invest in childcare because it enhances the 

quality of children’s childhood experience. 

These are the formative years, for all 

children. These are the years when the child 

develops a sense of identity and belonging 

and connectedness to a community. We can 

now confidently say that it is our healthy 

experiences during early childhood that 

build our capacity to be healthy, balanced, 

competent adults. As the Barnardos slogan 

says ‘every childhood lasts a lifetime’. These 

are the years that largely determine our 

human potential. We invest because we 

know it's fair and just and it pays, because 

we grow people who are healthy, balanced 

and competent. 

Why Quality Childcare? 

We have more reason than ever now to 

believe in the vital importance of early care 

and education because of new 

understanding allowed us through brain 

research. We now know that in the first 

thousand days of life, the brain is at its most 

flexible and malleable. In this short time the 

brain makes a whole network of 

connections that largely determine our 

sense of identity and our lifelong learning 

capacity. And stress is the factor that is most 

  

  

In our everyday 

practice in childcare 

services we need to 

be watching out for 

children’s strengths. 

VVhen we see them, 

we need to be taking 

note of them, taking 

photographs, writing 

comments and stories 

about them, letting 

children know that we 

see their efforts and 

achievements. 

 



  

  
& The boys are learning about tea making 

w and at the same time learning about 

friendship. 

  

  

© These children are demonstrating their 

iC creativity and problem solving skills. 

  

  

A Cathy is reading a story with the children. 

o They are building a pool of memories about 

it reading that will encourage them to love 

books and stories and to read for pleasure. 

  

& Lynette is supporting Ryan as he tries to 

~ mount the rocking horse. She allows him 

D to master the skill himself and just gives 
wk 

him the support he needs to be successful. 

detrimental to a child’s ability to achieve a 

good life. Children suffer from stress 

overload when they suffer from poverty, 

from neglect, from the insecurity induced by 

living with drug addiction, dysfunctional 

families and social rejection. Childcare 

services have the potential to offer support 

to families struggling with these life crises. 

Only high quality services can do this. Poor 

quality services can contribute to the stress 

in a child's life and so be damaging rather 

than helpful. We must ensure that the child 

experiences love and security, support and 

stimulation in their everyday life in our 

services. 

The IPPA Quality Improvement 

Programme 

Within the IPPA Quality Improvement 

Programme, the curriculum focuses on 

a view of the child as competent. 

We recognise that the all important role of 

the childcare service is to identify children’s 

strengths and interests and to involve 

families and communities in building on 

these strengths. All children are naturally 

driven to learn, we don't have to force 

them.We have to find ways to tap into this 

greatest of human attributes. Children are 

intrigued by the world around them. They 

want to form relationships. They want to 

participate and be involved. They build on 

what they know. They are keen observers 

and meaning makers. They learn what is in 

the environment to be learned. And they 

do this best through play. Play allows the 

child to learn in the most creative way 

andto practise competencies far beyond 

his/her level of development. (see jig 

Vygotsky (1978) tells us that they internalise 

the norms and values of the community and 

these become part of the person Bruner 

(1996) tells us that it is the process of 

learning, rather than the knowledge 

outcomes that is important. Carr (2001) tells 

us that the learning outcomes that emerge 

when we value the process are self identity 

concepts such as: 1 am loved and | can love; | 

can relate to other people; | am capable and 

competent; | belong and | am valued; | am 

respected and | can show respect; | can take 

risks and solve problems; | can contribute and 

| am responsible. When these strong learning 

dispositions are in place, then learning to 

count and read and write come easy. The 

challenge for the early childhood worker is to 

be able to identify these learning processes 

and outcomes, to support them and to share 

them with the important people in the 

child’s life. As Whalley (1999) says - “when 

children learn to be strong, they are resilient 

and they learn to deal with life's challenges”. 

In our everyday practice in childcare 

services we need to be watching out for 

children’s strengths. When we see them, we 

need to be taking note of them, taking 

photographs, writing comments and stories 

about them, letting children know that we 

see their efforts and achievements. 

And these achievements include their 

relationships with other children, the 

interest they show in whatever they are 

exploring, their ability to stay with the task, 

to take responsibility as well as their skills 

and knowledge. In order to do this, we must 

know what we value and want to promote, 

we must have the skills to be able to 

support it and we must involve the people 

in the child’s life. These are the things we 

learn about on the IPPA Quality 

Improvement Programme. (see jig 4 

The programme has two phases. Firstly, 

we work towards establishing a basic 

framework for good practice within each 

service so that the service has a workable 

structure. To do this we evaluate how the 

service is doing with each of the following 

dimensions: 

e Values, aims and objectives. 

e Physical environment. 

e Learning opportunities and facilities. 

e Interactions. 

e Observation, assessment and planning. 

e Partnership with families and communities. 

e Staff and Management. 

We then develop and implement action 

plans to improve each dimension and give 

each service a good working format. 

The second phase is about enriching our 

understanding of children’s learning and 

improving our learning support strategies. 

This is about the knowledge and skills 

involved in observing and consulting with 

children, about the ability to analyse what 

we observe, to plan for extending children’s 

learning on the basis of that observation 

and the sharing of observations and 

planning with all those involved in the child's 
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care and learning. The programme is 

informed by international research, 

including: 

e Research on play and children’s learning 

e The Leuven Involvement and Engagement 

Scale - Professor Ferre Laevers (1994) 

° The Effective Early Learning Project - Profs. 

Chris Pascal and Tony Bertram (1997) 

e¢ Children’s Schemas - Chris Athey (1990) 

and Bruce and Meggitt (1999) 

e Involving Parents in their Children’s 

Learning - Pen Green Family Centre (1990) 

e Learning Stories - Margaret Carr (2002) 

e High/Scope: Schweinhart and Weikart (1991) 

¢ Quality Childcare - Dahlberg, Moss (1999) 

e Action Research in Childcare, Principles 

into Practice - Research Project, University 

of London. Blenkin and Kelly (1999) 

e The Reggio Approach - Reggio Children, 

Italy - Edwards et al (1993) 

e Dana Alliance, Research on 

Development (1996) 

Brain 
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The IPPA Quality Improvement Programme 

does this over a two year programme of 

monthly workshops and on-site support 

visits. We then set up and support a 

network of the participating services to 

keep this commitment to learning going. 

We also offer services consultancy visits to 

help them with any area of their service 

that needs attention. At present we are 

working in Kerry and Cork, Tipperary, Laois, 

Offaly and North and South Dublin. 

We work with a cross-section of services, 

including sessional and full day care services, 

private and community. In our experience, 

childcare staff need on-going support to 

generate the motivation and commitment 

that is necessary for dynamic quality. 

The managers of services need professional 
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support to deal with the finance, staffing 

and client issues that consume so much of 

their time and energy and services need 

support to continuously develop and 

respond to the diverse needs of families 

that they work with. Services in general do 

not have the capacity to implement quality 

practice on their own. They may meet 

regulation standards but they will rarely go 

beyond them. We believe that community 

childcare services have the capacity to play 

a central and vital role in supporting families 

and communities in providing rich and 

happy childhoods for their children but they 

need support. The quality of our early 

childhood care and education services 

reflects the value we place on children and 

our commitment to creating a fair and just 

society. If we do not aspire to the best, we 

settle for the mediocre and we know that 

we can't afford to do that. Quality childcare 

pays. The future depends on it. 

° Gussin Paley,V (1990) The Boy who would be a 

Helicopter. Cambridge M.A. London: Harvard 
University Press 

° Gussin Paley,V (1997) Story and Play:The Original 

Learning Tools Conference, Walferdange, 

Luxembourg, |Oth March 1997 

Laevers, F (ed) (1994) 
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in Early Childhood Services 
GERALDINE FRENCH Independent Early Years Consultant, Researcher and endorsed High/Scope Trainer 

The following article draws on Supporting Quality: Guidelines for Best Practice in Early Childhood 

Services (second edition) published by Barnardos’ NCRC in 2003 and the experience of the author regarding 

quality enhancement initiatives. There are now many models of practice in Ireland whose primary aim is to enhance 

the quality of service provision to young children. The following four are mentioned specifically as all of these models 

are delivered in urban and rural areas of disadvantage and are particularly familiar to the author, who delivered the 

first two and is currently evaluating the remaining two. 

Quality Enhancement Initiatives 

The FAS/Barnardos Assuring Quality 

Programme: 

This is a model of training and self assessment 

commissioned by FAS and delivered by Barnardos 

with a view to identifying services’ own strengths 

and modifiables and consequently developing action 

plans. This programme was for community 

employment projects providing early childhood 

services. It was delivered over three stages: 

Stage |. Quality Assurance — Standards 

Training was delivered on each of the topics 

identified as key criteria for a quality service. 

Stage 2. Assessment — Monitoring 

Involved participants assessing their own projects 

in situ with the aid of questionnaires provided in a 

manual. From this, elements of their projects 

which were working well and elements which 

required alteration or enhancement were 

identified. 

Stage 3. Implementation — Response 

This stage involved the generation of 

development plans, which aimed to bring about 

change. The final stage of training was followed by 

a site visit by the trainer to consult with the 

project team. 

The High/Scope Curriculum 

Implementation Course: 

High/Scope is an approach to early childhood 

education which is underpinned by developmental 

and learning theory, practice and long term 

research. The research shows how the approach can 

challenge disadvantage and social exclusion. Central 

to the approach is respect and support for 

children's and families’ unique strengths and 

differences. Positive attitudes to learning and to 

society are developed by building on what children 

can do. At the core of the curriculum are active 

learning, initiative and key experiences. Importance 

is placed on the learning environment, the daily 

routine, assessment and adult-child interaction. This 

course is delivered over ten days’ training, 

assignments are completed by participants and a 

site implementation visit is conducted. 

The Community Playgroup Initiative (CP!) 

was developed by the Katherine Howard 

Foundation and financially supported by the South 

Eastern Health Board, among others. This is a three- 

year initiative to provide extra funding and support 

to community playgroups. Each of five playgroups 

can avail of funding of up to €45,000 over the 

three-year period. A co-ordinator is appointed 

whose role is to assist the groups in planning and _ 

prioritising improvements in the services. The CPI 

highlights both the value of community playgroups 

and the difference support and funding can make to 

the service provided particularly at this time of 

developments in community childcare. A formative 

evaluation is in place which informs the practice 

through 
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observation and feedback. The learning from 

this will be widely circulated and shared and 

every effort will be made to influence future 

policy development and implementation. 

The Barnardos Childcare 

Development and Support Initiative, 

funded by the Equal Opportunities 

Childcare Programme 2000-2006, is a 

model incorporating three strands: 

|. The National Children’s Resource Centre 

which provides information, advice, 

training and publications. 

2. Regional Childcare Development Work 

which aims to provide professional 

support to childcare providers, enhance 

the quality of childcare provision and 

practice, support the establishment of new 

quality services, develop models of best 

practice with target groups and provide 

relevant information on childcare issues. 

3. Early Years Support Work which is an 

ongoing action working towards the 

implementation of best practice in four 

pre-school services in Barnardos in Dublin. 

Four Early Years Support Workers were 

employed to enhance practice. 

In addition staff in these centres have 

completed the High/Scope Curriculum 

Implementation Course. A summative 

evaluation is in place to determine 

the overall impact or effectiveness of 

the Initiative. 

Why is Early Childhood Care and 

Education Important? 

The benefits of good quality early 

childhood care and education services for 

children have been widely documented. 

Kathy Sylva, (1993) having reviewed the 

evidence about the impact of early learning 

on children’s later development, concluded: 

* The vast majority of research has shown 

that pre-school education leads to 

immediate, measurable gains in 

educational and social development. 

¢ The most rigorous studies show that high 

quality early education leads to lasting 

cognitive and social benefits in children, 

which persist through adolescence and 

adulthood. 

The impact of early education is found in 

all social groups but is strongest in children 

from disadvantaged backgrounds. 

° Investment in high quality early education 

pays off in terms of later economic 

savings to society. 

° The most important learning in pre-school 

concerns aspiration, task commitment, 

social skills and feelings of efficacy. 

Good interventions encourage the 

development of a sense of ‘mastery’ 

without which successful schooling and 

adult learning is unlikely. Research also tells 

us that investment in high quality and 

effective early childhood services provides 

a worthwhile social and economic return to 

society, because they act to prevent school 

  
failure and build on the strengths of the family 
and community, as well as the child. There is a 
great deal of evidence which confirms the 
value of prevention, early intervention and a 

co-ordinated approach to responding to the 
needs of vulnerable families living in socially 
and economically disadvantaged communities. 
Children living in such areas are at increased 
risk of educational disadvantage, which in turn 
can have a significant negative impact on their 
later life chances. 

Indicators of Quality in Early 

Childhood Services 

It is recognised that quality is no longer 

viewed as one standard of excellence 

identified for all children in all services, but 

rather a set of core criteria towards which 

services may progress and against which 

their progress can be measured. All relevant 

stakeholders should be involved in agreeing 

quality specifications, which are relevant to 

their service. These criteria should be 

dynamic, subject to ongoing review and 

evaluation. The following — indicators/ 

hallmarks of quality in early childhood 

services were identified by Gillian Pugh 

(1999).The statements in brackets provide 

emphasis in the Irish context: 

«Clearly defined—aims—and objectives 

(and serious consideration of what values 

and attributes we want for our children as 

the starting point, and how to achieve that). 

° An effective management — structure 

(with particular supports required for capacity 

  

 



  

It Is recognised that 

quality is no longer 

viewed as one 

standard of excellence 

identified for all 

children in all services, 

but rather a set of 

core criteria towards 

which services may 

progress and against 

which their progress 

can be measured. 

building of committees who manage services). 

e An equal opportunities policy (among 

others) which promotes an understanding 

of cultural and physical diversity, and 

challenges stereotypes. 

Close relationship between staff and 

parents, and the participation of parents 

(as partners) in the running of the service. 

An atmosphere in which every child and 

adult feels secure, valued and confident 

(with sensitivity to the non-educational 

needs of children). 

A broad based, balanced and relevant 

curriculum, appropriate to the physical, 

emotional, and spiritual development of 

children, informed by observation and 

assessment (with an established flexible 

routine, containing child-initiated activities and 

adult-initiated activities and an emphasis on 

problem-solving and independence). 

Evidence of children being actively 

involved in their learning, with a strong 

emphasis on play and talk. 

A system of record keeping which monitors 

children’s learning and is shared with parents. 

Well trained staff (in early childhood care 

and education) who can understand and 
respond to the needs of individual children 

and structure and support their learning. 

* Continuity of care through a key worker 

system. 

° A staff development plan, which ensures 

access to regular support, supervision 
and (ongoing) training for all staff. 

* A good ratio of staff to children, and 

small groups. 

° A well organised physical environment, 

with access to appropriate resources 

inside and (with equal importance) out. 

° Liaison with others involved in the child’s 

health, care and education in the local 

community. 

* A system for monitoring and review of 

provision (based on clearly structured 

action plans). 

It is acknowledged that best practice should 

be supported in all early childhood services 

regardless of their advantage. The following 

guidelines for best practice place emphasis 

on those aspects which are particularly 

relevant to services in disadvantaged areas. 

Best Practice - Management 

In addition to maintaining a service of the 

highest quality, which upholds the basic 

  

  

principles of good practice for families and 

staff, management must ensure: 

* Compliance with all relevant legislation 

and regulations: Child Care Act, 1991; 

Child Care (Pre-School Services) 

Regulations, 1996 (under review); 

Children First: National Guidelines for the 

Protection and Welfare of Children (1999); 

Our Duty to Care: The Principles of Good 

Practice for the Protection of Children and 

Young People (2002); health and safety 

and employment legislation. 

* Appropriate pay and conditions. 

° Staff retention. 

* Adherence to the legislation regarding 

staff ratios to children under 6 and a 

recommended ratio of | adult to 8 after 

school children. In Barnardos’ pre-school 

services the adult-child ratio is reduced 

from 8:1 (8 children to | adult) to 5:1 (5 

children to | adult). This ensures that a 

quality service is provided which 

acknowledges the level and complexity 

of the needs of the children and parents 

attending the services. 

* Appropriate record keeping and storage. 

* The establishment of a mission statement, 

aims and corresponding objectives and 

policies with corresponding procedures. 

Aims, Objectives, Policies and 

Procedures 

The development of these should involve 

all stakeholders; be clearly articulated and 

recorded; not copied from others but be 

unique and relevant to the services themselves 

with a system for their dissemination in place; 

be annually reviewed and therefore evolve. 

Finally, they should be translated into the first 

language of all users of the service. 

Planning, Monitoring and Review 

of Service 

Achievement of aims and 

objectives requires a working plan. Planning 

for the systematic operation of the service 

should include: 

° Allocation of responsibilities such as 

opening and closing the service, key 

holding for alarm activation, menu 

drafting and grocery shopping, cleaning 
and other essential duties. 

Planning: 

° Staff rotas, which must be planned with 

an awareness of annual events such as 

religious festivals, children's vacations, staff 

vacations, seasonal outings and 
curriculum planning.
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° Financial planning, which must address 

cash flow difficulties such as holiday pay 

and temporary replacement staff. 

¢ The programme of activities/curriculum 

for children. 

¢ Health and safety checks. 

Monitoring: should occur continually in 

order to ensure that the policies, 

procedures and service plans are being 

carried out. Knowledge of the operation of 

the service, vigilance by staff members and 

regular staff meetings provide opportunities 

to monitor the service. 

Review: At least once a year the management, 

staff and parents should meet specifically to 

review the service. The review should include 

examination of the following: 

Mission statement, aims and objectives of 
the service. 

All policies and corresponding procedures. 

Management systems, including _ staff 
induction, meetings, supervision and appraisal. 

Record keeping, to include all records 
mentioned above. 

Liaison with parents and community, 

statutory and voluntary agencies. 

Child-centred environment, ensuring 

establishment of interest areas, labelling 

and accessibility of materials to facilitate 

the find-use-return cycle. 

Curriculum, focusing on the developmental 

needs of children, an anti-bias approach, 

supportive adult-child interactions and a 

programme of activities based on the 

principles of active learning. 

Observation and assessment systems of 
children and positive behaviour management. 

Health and safety generally conducted 

through regular safety audits. 

Best Practice - Partnership with 

Families and Community 

What parents need from the service 

should be fully explored, as well as how the 

service may or may not be able to meet 

these expectations. 

* Comprehensive, accurate, clear information 

leaflets welcoming families and detailing 

opening hours, facilities, policies and 

procedures, and other service details 

should be made available in addition to 

information detailing the rights of 

children and families, health promotion 

material, supports in the community, 

helpline telephone numbers and other 

pertinent information. 

Attention should be paid to 

communication; the visual environment; 

attitudes and values; and facilities for 

parents. Arrangements should be made 

for feedback about children’s progress. 

Ideally, a parent's room or allocated area 

where parents can meet should be provided. 

At all times it is important to be aware of 

the language used when talking to parents. 

Services should provide opportunities for 

interaction with voluntary and statutory 

groups where appropriate. Services 

therefore, should actively find out what 

resources are available in the area; establish 

regular liaison with key personnel such as 

Public Health Nurses, local health board 

Social Workers, Community Welfare 

Officers, among others. 

Children should be supported to avail of 

any of the opportunities their local 

community has to offer such as markets, 

parks, swimming pools, interpretative 

centres, and libraries. 

* Membership of childcare organisations 

should be considered. 

Best Practice - Child-centred 

Environment 

Suitable premises should be safe, clean, airy, 

spacious, bright, welcoming, warm, 

convenient for families, preferably on the 

ground floor, and accessible to children and 

adults with disabilities. 

° All premises must conform to all 

statutory guidelines. 

* Adjacent outdoor play space is essential if 

children are to have a balanced, healthy day. 

Arranging the play space: The 

environment should be carefully planned and 

divided into distinctive work areas including 

a book area, a home area, a construction 

area, and an art area; other interest areas can 

be added as appropriate. Children should 

clearly understand what each area is for; this 

allows for purposeful play supporting 

children’s play intentions. Low furniture and 

shelves should be available and each area 

should have enough space fora numberof 

children to explore materials. Compatible 

areas should be adjacent. 

Storage of materials: A large range 

of open ended materials real, natural and 

found such as paints, play dough, sand, 

  

  

Positive attitudes 

to learning and to 

society are developed 

by building on what 

children can do. 

At the core of the 

curriculum are active 

learning, initiative and 

key experiences. 

 



    

water, books, let’s pretend and construction 

equipment, in addition to puzzles should be 

continually available to children and these 

materials stored where children can reach 

them and replace them independently. 

Materials should be systematically labelled, 

(tracings, photographs, actual objects) 

arranged and accessible to children. 

Outdoor provision: The same principles 

apply to outdoor space as to indoor space. 

In addition, special safety precautions must 

be observed. There are few activities that are 

or should be limited to indoors. Children 

should be able to (adapted from NCNA, 

2002): run, jump, climb and ride; excavate, 

play with water and mud or sand; collect 

objects such as pebbles and shells or pine 

cones; hide and make camps in secret places; 

roll down slopes and step on stones or lines; 

push and pull vehicles; grow and harvest 

plants; look at flora and fauna; pretend and 

dress up; paint, construct and make music; 

picnic with real food. 

Best Practice - Curriculum 

The curriculum in early childhood services is in 

effect, the totality of the policies and practices 

that are established, the relationships between 

all using the service, the experiences provided, 

the resources, the physical environment, the 

teaching and learning styles employed, the 

systems of assessment and evaluation, what 

happens the child from the moment s/he 

crosses the threshold of the service. All 

practitioners working with the children should 

be trained in child development. 

* Children should be accepted for their 

uniqueness. 

e The individual needs of each child should 

be considered, in addition to: 

* Activities and materials which enable all 

aspects of development and respond to 

different ages and stages. 
* Activities which enable integration, 

e.g. cultural awareness, languages 

(awareness of), social play (children 

worldwide enjoy similar experiences). 

* Opportunities for social interaction 

with peers, parents and other adults. 

* Opportunities for learning, which a rich 
play focused environment will provide. 

* Plans to support the development of 

each child should be made. 
* Each child's developmental stage should 

be known. 

° Through the provision of materials, 

freedom, and adult support, overall 

provision should encourage: 

* Exploration and problem solving. 

* Independence/confidence. 

* Creativity and imagination. 

¢ All children should be able to choose 

what play materials they want to work 

with and follow through on their plans. 

Where age appropriate, children should 

have opportunities to plan for which 

materials/activities are available for them 

in the service. 

An anti-bias discrimination approach should 

inform the philosophy of the service. 

Individual services will decide their own 

routine based on their opening hours, 

length of session and mealtimes. In 

High/Scope (1998), consideration is given 

to: how children are greeted and depart 

the service daily; the planning of sensitive 

transitions from one activity to the next; 

providing opportunities for children to 

plan their play/work, have choice/play/ 

work time, where they carry out their 

plans and recall their activities with 

peers. The social aspect and learning 

opportunities of eating and the need 

to balance activity and rest for young 

children; how to create positive toilet/ 

nappy changing time; involving both adults 

and children in tidy up time; providing 

opportunities for children to engage in 

small and large group times; the provision 

of outside time are essential for a healthy 

day. Routines are flexible and based on 

the children’s needs not those of the 

adults in the service. 

Best Practice - Observations 

and Assessment and Behaviour 

Management 

Assessment of children’s learning and 

development involves intelligent observation 

of the children by experienced and 

knowledgeable adults for the purpose of 

improving the programme. The needs of the 

children, not assessment procedures, should 

determine the curriculum. Training is essential 

in order to make useful observations and 

assessments. [he aim of this training should 

be to support a process of critical enquiry 

and reflection. If this is not happening as part 

of practice, training should be sought before 

any system is introduced. Anecdotal 

observations, focusing on children’s strengths, 

fitting into an educational philosophy and 

used as a tool to improve practice (ie. 

examining materials provided, assessment of 

daily routine) are to be recommended. 

Checklists are to be avoided. 

Behaviour management is not just about one 

child manifesting difficulties for adults, tt occurs 

in the context of the whole service. Children 

are easier to manage when all of the 

ingredients of a quality service are in place. 

Attention and understanding should be paid 

to what influences there are on children's 

behaviour There may be _ physical, 

developmental, social, emotional, intellectual, 

environmental causes for difficult behaviour or 

the adult may have unreasonable expectations 

for children at their stage of development. 

Positive strategies should be employed. 

Conclusion 

It is easy to list guidelines for best practice 

as above, however it is not so easy to 

implement them. The tremendous progress 

that has been made over the last decade, 

particularly since the delivery of the Equal 

Opportunities Childcare Programme 2000- 

2006, should be acknowledged. Training is 

probably the most significant contributor 

towards achieving quality in early childhood 

services. However, realising the benefits of 

that training further requires the 

professional support of a dedicated worker 

and commitment of all staff in any given 

service to an agreed model of practice. 
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Child Link< 

Barnardos’ Children Living Without Campaign 
Aimed at highlighting the realities of children living in poverty in today's Ireland, the Children Living Without Campaign is the third and 
final strand of Barnardos’ Every Child Matters Campaign. 

Children Living Without? 

* Children going to school hungry, 

° Children going to school with no socks or underwear, 

° Children dropping out of school at 6th class but no one notices, 

* Children are bullied because of a lisp - but the waiting list for speech therapy is two years. 

Is this a picture of Ireland in the 1940s, maybe 1950s? Even the 1980s. No - this is picture of Ireland in 2003. Every day Barnardos meets 
children and families who face poverty. We know all too well what the human face of poverty looks like. 

Did you know? 

* 90,000 children in Ireland live in consistent poverty. 

* 40% of children who leave school with no qualifications were unemployed, compared to only 3% of those with Leaving Certificates, 
* Roughly 1,500 children in 2002 were part of families experiencing homelessness. 

° 25% of all Travellers live in very poor conditions. 

* More than 2/3 of young people leaving health board care had experienced homelessness two years after leaving care. 
* Children who experience poverty may have high mortality rates, develop literacy problems, leave school early, become involved in 

drugs misuse, experience unemployment and ultimately die young. 

Children in today’s Ireland experience homelessness, drop out of school after primary school and many face long 
waiting lists for health care. Children of lone parents, asylum seekers/refugees, Travellers, children with disabilities 
and children leaving the care system are particularly vulnerable. Is this the kind of country we want? 

Children who grow up in poverty are more likely to have literacy problems, leave school early, get involved in drugs, 
be unemployed as adults, and ultimately die young. 

Why is child poverty so important? 

Child poverty is important because not only does it impact on a childhood, it can also shape a person's future. Child poverty is a denial 
of the basic right of every child to an adequate standard of living, which is guaranteed in the UN Convention on the Rights of a Child, 
which Ireland has signed. 

Barnardos never writes off a child or family or considers the situation hopeless. Together we must strive to do so much better for all 
children in Ireland, especially those forgotten by the boom years.Their gloom years must not continue. 

We must move away from ideas like “the poor will always be with us’ - like there is nothing we can do about it. We need angry, 
passionate and determined action to stop children continuing living without. 

It is outrageous and simply not acceptable that children’s lives in the Ireland of today should be blighted by poverty, and all its devastating 
effects.As one of the world’s wealthiest societies Ireland can tackle child poverty to reduce it, and finally eliminate it. 

What Barnardos wants: 

* Eliminate consistent child poverty by 2010 
* Increase child income support to reflect the real cost of bringing up children for all families on low income 
* Support effective programmes to tackle early school leaving, such as investing in intensive programmes for children under 6 
* Fund a range of accommodation based within local communities for homeless families with children, and for homeless young people 
* Offer daytime facilities to homeless families to help with homework, laundry, and cooking meals 
* Urgently address the housing and support needs of young people leaving the care system and the juvenile justice system. 

You can support the Children Living Without Campaign by: 

° Raising these issues with your elected representative. 

*Make a donation to Barnardos or volunteer your time to support Barnardos work. 
* Keep checking the Barnardos website for updates on the campaign and ways for you to get involved. 
www.barnardos.ie 

For more information on the Children Living Without Campaign please contact: 

Barnardos, Christchurch Square, Dublin 8. 

Lo-Call: 1850 222 300 ° Phone: 0! 453 03 55 * Fax: 0! 453 03 00 © everychildmatters@barnardos.ie * www.barnardos.ie 
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NEW TITLES 

December 2003 

ADDICTION 

Think Before You Drink. 

Less is More: Proceedings 

of International Conference 

—Alcohol Policy a Public 

Perspective 

Health Promotion Unit, 

2003 

BEREAVEMENT 

Rachel's Story: One Family's 

Story of the Death of their 

Child 

Veritas, 2OO2 

CHILD PROTECTION 

Learning to Protect: A Child 

Protection Resource Pack for 

Teacher Training 

National Society for the 

Prevention of Cruelty to 

Children (NSPCC), 2003 

A Practitioner's Tool for Child 

Protection and the Assessment 

of Parents 

Jessica Kingsley 

Publishers, 2003 

CHILD PSYCHOLOGY 

Adolescence: Assessing 

and Promoting Resilience 

in Vulnerable Children 

Jessica Kingsley 

Publishers, 2002 

CHILDCARE 

A Guide to Developing Policies 

and Procedures in a Childcare 

Setting 

ADM, 2003 

  
This list refers to resources added to NCRC library stock. For a fuller 

list of resources on a specific topic, please contact your local centre. 

(Please note that these titles are not sold by the NCRC) 

DAY CARE 

Valuing Play, Valuing Early 

Childhood: Policy and Practice 

Guidelines for Early Years 

Practitioners 

Northern Ireland Pre-school 

Playgroups Association 

(NIPPA), 2003. 

People Under Three: Young 

Children in Day Care 

Routledge, 2003 

DIVERSITY 

Developing Anti-discriminatory 

Practice in Early Childhood: 

How to Guide/Cork City 

Childcare Company 

Cork City Childcare 

Committee; Barnardos, 

2003 

EDUCATION 

An Audit of Research on Early 

Childhood Care and Education 

in Ireland 1990-2003 

Centre for Early Childhood 

Development & Education, 

2003 

Book Choice for Post-primary 

Schools 

Department of Education 

and Science, 2003 

ETHNIC GROUPS 

Intercultural Resource File 

Access Ireland Refugee 

Integration Project, 2002 

FAMILIES 

Family Well-being: What Makes 

a Difference? 

Ceifin, 2003 

HEALTH 

The Good Sleep Guide for You 

and Your Baby 

Hawthorn Press, 2002 

HOMELESSNESS 

Crime and Homelessness 

Focus Ireland, 2002 

PARENTING 

How to Understand the Secret 

Language of Children 

Simon & Schuster UK Ltd., 

2003 

RACISM 

Diverse Voices: A Summary 

of the Outcomes of the 

Consultative Process and a 

Proposed Framework for the 

National Action Plan Against 

Racism National Conference 

Stationery Office, 2003 

REFUGEES 

Separated Children Seeking 

Asylum in Ireland 

Irish Refugee Council, 2003 

SPECIAL NEEDS 

Autism: An Introduction 

Department of Education 

and Science, 2003 

SUICIDE 

Challenging Times: Psychiatric 

Disorders and Suicidal 

Behaviours in Irish Adolescents 

Department of Child 

and Family Psychiatry, 

Mater Misericordiae 

Hospital, 2003 

 



Barnardos’ National Children’s Resource Centre 

Training Events 2004 

MnO] aUr- tas 

Ce Vegan 

23 April 

30 April 

7 May 

14 May 

14 June 

17 September 

PRS nls 

SO leico) eX 

22 October 

12 November 

13 November 

3 December 

Wicklow 

Delia 

Dublin 
Drogheda 

Cork 

Portlaoise 

Tullamore 

Cork 

Delo) iia) 

Dublin 

Athlone 

Drogheda 
Cola 

Sligo 

Cost of each event €100 

Separation and Loss in the Context 

ele teu 

Building Children’s Confidence 

Specific Special Needs 

Staff Supervision and Support 

Children Telling Stories 

Ae eC Clg 

Understanding the World 

of the Adolescent 

Separation @ Loss in the Context 

elm Up mies hUaL 

eget he eM Mae) (o23 

Developing Policies @ Procedures 

Time eC LeeLee 

aaa them Celica 4 

Play in a Multicultural Environment 

Building Confidence 

in Adolescents @ Teenagers 

Managing and Working 

Ti Wavertree mati 

BOOKING FORM AND FURTHER DETAILS AVAILABLE FROM 

Martina Dumpleton, 
Barnardos’ NCRC, 

Christchurch Square, 
Dublin 8 

Email: martina.dumpleton@barnardos.ie 

Details of external Irish and overseas events are available on our website at www.barnardos.ie/ncrc/training  



“?’m not hungry to succeed, 

Mai email 48 ae 
Jack age 12 

CHILDREN LIVING WITHOUT 

MIT TeM Te mest) ey at Al) 

1850 222 300 ee 
www.barnardos.ie  


