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Introduction 

This manual forms part of a Quality Assurance Programme commissioned by FAS to be 
delivered by Barnardos. 

Quality assurance systems are built on three basic elements: 
" standards 
= monitoring and 
= response mechanisms 

These elements are reflected in the three stages of the programme as follows: 

Stage 1. Quality Assurance - Standards; 
Participants will be assisted in the development of standards for their individual projects. 

Training will be delivered on each of the topics identified as key criteria for a quality service. 
These criteria are briefly outlined in Sections 2 to 14 of this manual (see contents page). Stage 
1 will be delivered in Barnardos in Christchurch Square, Dublin 8. This stage will involve 60 
hours training. 

Stage 2. Assessment - Monitoring; 
Stage 2 involves participants assessing their own projects in situ with the aid of the 
questionnaires in this manual and technical support from Barnardos, by telephone. Participants 
return to Christchurch Square to review their completed assessments and identify elements of 
their projects which are working well and elements which require alteration or enhancement. 
This involves a further 30 hours training. 

Stage 3. Implementation - Response; 

Having identified areas for change in Stage 2, this stage involves the generation of 
development plans, which will bring about that change. This involves a further 24 hours of 
training at Christchurch Square. 

The final stage of training is followed by a site visit by the trainer to consult with the project 
team. 

The philosophy guiding this training process is based on community development principles. 
The FAS childcare projects involved in this programme will differ from each other in many 

ways: premises; training/experience of team members; numbers of children, indoor and 
outdoor activities, systems for recording, cleaning etc. This programme was devised in order to 
respect that difference. It allows for the identification of project specific standards, assessment 
of each projects own strengths and areas for improvement (using this manual) and then 
returning for guidance on what is and how to make the next step. 

The Importance of Quality Services for Young Children 
The years from 0 - 5 see the greatest amount of development a human being will experience 
over their entire lifespan. A child is born completely helpless, yet that same child at 5 years with 
average development can run, climb obstacles, talk, remember what happened yesterday (and 
a year ago!), express their feelings, show empathy (sometimes!), make friends and play games 
with reasonably complicated rules. During these years the child is completely dependant on the



care of adults. Up to recently early years have been undervalued in terms of development. 

Thanks to the recognition of psychology as a science and the benefit of decades of research 

into human development we now have ample evidence of the importance of those early years 
and the positive effects of high quality in the services young children attend. 

A review of all the validated research about the impact of early learning on children’s later 
development undertaken by Kathy Sylva in 1993, concluded: 

=» That high quality pre-school education leads to immediate gains in children's intellectual 
and social development and also lasting benefits, which remain through adolescence and 

adulthood. 
= The impact of early education is found in all social groups but is strongest in children from 

disadvantaged backgrounds. 
= The most important learning in pre-school concerns the broadening of children's 

aspirations, the ability to apply themselves to tasks, social skills and feelings of being able 
to accomplish activities leading to feelings of high self-esteem. 

» Investment in high quality early education ‘pays off' in terms of later economic savings to 
society. 

The evidence for savings to society comes from an evaluation (Scwheinhart and Weikart, 1997) 
of an early years curriculum (programme of activities) called High/Scope which was developed 

by David Weikart and colleagues in Ypsilanti (Michigan, USA) for the Perry Pre-school Project. 
Children are seen as active learners who plan, carry out, and reflect on their activities. 
The conclusion drawn from the evaluation is that adults born in poverty who attended a high- 

quality, active learning pre-school programme at ages 3 and 4, have half as many criminal 
arrests, higher earnings and property wealth, and greater commitment to marriage. Over these 
peoples’ lifetimes, the government in the USA is saving an estimated $7. 16 for every dollar 

invested in early years services. 

Recent Developments in Childhood Care and Education in Ireland 

lreland as a developing nation has only begun to regulate itself in the area of child care and 

education in the last decade. The Irish government ratified the United Nations Convention on 

the Rights of the Child in September 1992. 

The Child Care Act (1991), the corresponding Child Care Regulations (Pre-School Services) 

1996, Child Care (Pre-School Services) (Amendment) Regulations, 1997 and the Explanatory 
Guide to Requirements and Procedures for Notification & Inspection are the first statutory 
attempts to regulate early childhood care and education in this country. The Act places a 
statutory duty on health boards to secure the health, safety and welfare and to promote the 
development of pre-school children attending pre-school services. The Regulations: 

= — oblige pre-school providers to notify health boards in writing of their service 
* place a duty on the person carrying on a pre-school service to take all reasonable 

measures to safeguard the health, safety and welfare of pre-school children attending the 

service 
= provide for the supervision and inspection by the health boards of pre-school services 
= — oblige health boards to provide information on pre-school services 
* provide for offences under Part VII and for appropriate sanctions 

In addition to the above, four critical documents will make a significant contribution to shaping 
the future of early childhood care and education services in Ireland namely



= Strengthening Families for Life - Report of the Commission on the Family, May 1998 
(Department of Socal, Community and Family Affairs). 

* Report of the National Forum for Early Childhood Education 1998 (Department of 
Education). 

* National Childcare Strategy —- Report of the Partnership 2000, Expert Working Group on 

Childcare, January 1999 (Department of Justice, Equality and Law Reform). 
= Ready to Learn - White Paper on Early Childhood Education, December 1999 (Department 

of Education & Science). 

These reports share the same key values relating to such areas as: 
= commitment to quality; 

= acknowledgement of special support needs of disadvantaged groups; 
« Child centredness; 

= parental involvement; and 

"recognition of the importance of increased state funding and co-ordination of services at 
national and local levels. 

The outcome of the National Children’s Strategy initiative will also significantly impact on the 
field of early childhood in Ireland. 

Training, Research and Information 
There is increased interest and activity in the study of early childhood care and education. 
Degree courses are currently being offered in University College Cork, Queens University and 
in the Dublin Institute of Technology. There are also a number of sub-degree training courses 
on option. Early childhood care and education qualifications include the following: 

= Bachelor of Arts degree in Childhood Studies, University College Cork (3 years full-time) 

(National Council for Educational Awards, National University of Ireland validation). 
= Bachelor of Arts degree in Early Childhood Care and Education Dublin Institute of 

Technology (3 years full-time) (DIT validation). 
* Diploma in Early Childhood Care and Education Dublin Institute of Technology (1 years 

fulltime, 2 years part-time) (DIT validation) (Certificate required first). 
= The Dublin Institute of Technology are delivering a conversion course for those who have a 

DIT certificate and a diploma in Early Childhood Care and Education and who want to 
upgrade to a degree. 

"Certificate in Caring for Children - City and Guilds Scheme 3240 (1-2 years) (National 
Council for Vocational Awards (NCVA) and City and Guilds validation). 

= Childcare with Montessori Education Module (1 year full-time (NCVA Award Level 2 
validation). 

* Diploma in Nursery Nursing (2 years full-time) (Nursery Nursing Education Board (NNEB) 
validation). 

The Care of The Special Child (1 year full-time) (NCVA validation). 
FAS Level 1 Childcare, Traineeship, (APL) 
FAS Level 2 Childcare Traineeship, (APL) 
lrish Pre-School and Playgroups Association (NCVA Level 2 course). 

Association Montessori Internationale (AMI), 3-6 Diploma Programme (2 year full time), 
One year, Graduate 3-6 Diploma Programme (full-time) One year, 6-12 Diploma 
Programme (AMI validation). 

= St. Nicholas Montessori College offers a BA in Humanistic Montessori Education 3 year 
degree course (NCEA validation).



Trinity College Dublin undertakes research at the National Children’s Centre as does the 
Centre for Social and Educational Research at the Dublin Institute of Technology. 

Barnardos has established the National Children’s Resource Centre offering information and 

training. Training and information is also provided by the Irish Pre-school Playgroup 
Association and the National Children’s Nurseries Association. 

High/Scope Ireland was established in 1999. The first Training of Trainers course was 
completed in June 2000. 

The Impact of these Developments 
All of these developments should have significant benefits to our society as a whole. It is worth 
noting however that the Child Care Regulations (1996) only obliges childcare providers to notify 
their local health board. It is not a registration system where services have to measure up to 
high standards. In fact the requirements are minimal and currently have more to do with the 

physical environment and safety than quality provision for children. Higher standards in 

childcare services benefit children, their parents and the community generally. 

For children benefits include: 
= Having safe childcare environments. 
= Having improved access to integrated early years services for children with special needs 

and those of ethnic minorities. 
# Enhancing children's social, emotional, intellectual and physical development. 

= Having improved children's capacity to remain in education longer by early identification of 

special needs. 
= Promotion of diversity, identity and choice. 

« —|mprovement in young people's mental health and self-esteem. 

For parents benefits include: 
« The ability to access childcare and training. 
= |mproved parenting skills. 
= Enhanced relationships with their children. 
« Greater involvement in the service and local community. 

= Reduction of structural inequality. 

For the community benefits include: 
= Greater access to childcare places. 
= Raised standards and quality in early years services. 
= Raised status of childcare. 
= The root of youth crime tackled. 
= Reduction in the occurrence of early teenage pregnancy. 

All of the above developments have led to an emphasis being placed on quality in early 
childhood services: what it means? And how can we assure it? 

What is Quality? 
Quality is a word used regularly. We all recognise it when we see it but because our view is 
subjective, based on the situation we are in and our own past experience, learning, feelings 

and even mood on the day, it is difficult to find an agreed definition. 
= quality is based on values and beliefs.



"defining quality is a process and should provide opportunities to share, discuss and 
understand values, ideas, knowledge and experience. 

= — everyone involved in the service should be involved in the process. 
# it should be democratic. 

= — defining quality should be seen as a dynamic and continuous process, involving regular 
review and never reaching a final, definitive statement. 

Quality Criteria 
Whereas defining quality is difficult, there is general agreement as to the hallmarks of a quality 
early childhood service. Gillian Pugh in her “Enhancing Quality in the Early Years” DIT 1999, 
Conference Address identified the criteria of a high quality service as follows: 
" Clearly defined aims and objectives 
= An effective management structure 
« An equal opportunities policy which promotes an understanding of cultural and physical 

diversity, and challenges stereotypes 

= Close relationship between staff and parents, and the involvement of parents in the running 
of the service 

= An atmosphere in which every child and adult feels secure, valued and confident 
= Abroad based, balanced and relevant curriculum (i.e. everything the children do in the 

service, including attitudes as well as activities), appropriate to the physical, emotional, 
spiritual and physical development of children, informed by observation and assessment 

= Evidence of children being actively involved in their learning, with a strong emphases on 
play and talk 

= Assystem of record keeping which monitors children’s learning and is shared with parents 
= Well trained staff who can respond to the needs of individual children and structure and 

support their learning 

= Continuity of care through a key worker system 
A staff development plan, which ensures access to regular support, supervision and 
training for all staff 

A good ratio of staff to children, and small groups 
A well organised physical environment, with access to appropriate resources inside and out 

Liaison with others involved in the child’s health, care and education in the local community 
A system for monitoring and review of provision 

The Northern Irish Pre-School Playgroup Association (NiPPA) concur in their document Valuing 
Play, Valuing Early Childhood (June 1996). They list the following criteria as indicators of high 
quality play/learning environments: 
= Shared aims and objectives 

Clear policies and practice guidelines 
Positive warm relationships and interactions 

Effective management structures and administration systems 
Planning and evaluation 
Child observation, record keeping and assessment 

A broad, relevant, play based curriculum 
A high ratio of trained staff 

Equality of opportunity 
Diversity valued 
Accessibility 
Links with parents and the community 
A safe well planned, comfortable, physical environment



The quality criteria adopted for this Quality Assurance Programme is a combination of both of 

the above (see Sections 2 to 14 of this manual). 

Quality Assurance 
Quality is conformity to agreed standards. The process of setting standards is a key element of 
any quality assurance initiative. 
= Standards underpin quality. 
» Standards are concerned with performance, achievement and measurement. 

= Standards should be measurable. 
» A standard is a criteria for judging quality, worth or value. 
= You can assess the quality of your service in terms of the achievement of those standards. 

Given their importance in underpinning quality, the next question is ‘how are standards set?’ 

The Process Of Setting Standards - Who Should Be Involved? 

Every member of the Community Employment project is involved in upholding the standards, 
therefore as many as possible should be involved in the setting of standards. This allows for a 

sense of ownership, which is essential if standards are to be more than words on paper. 
Ownership of the standards is the best guarantee of adherence to them. 

It is easy to get bogged down in looking at the physical environment and facilities where it is 
easy to measure the standards. Although adherence to excellent hygiene practices is essential, 
it is not in itself a guarantee of quality. Asking parents and children of their experiences of the 

service could result in a richer standard setting exercise. 

The relevance of standards can best be maintained by constant review. 

The setting of standards is a never-ending process 

Quality Assurance is identifying the key elements of your service that indicates a good quality 
service. Quality control is the means by which you monitor adherence to those standards. 

Examples 
1. In order to ensure that the required adult:child ratios are adhered to, it is reasonable to 
identify team member punctuality (i.e. all rostered members present prior to the opening of the 
service) as a standard in a high quality service. So, quality assurance has identified team 
member punctuality as a standard. Quality control would require that a record of late arrivals be 
maintained in order to measure the level of adherence to the standard. 

2. Quality assurance identified prompt emptying of bins as a standard that must be adhered to. 

Quality control would require that a regular, recorded inspection of the bins is carried out, say 
three times a week in order to measure whether the standard is being maintained. 

Each Community Employment project providing early childhood services will establish their 
own standards and their own mechanisms for maintaining quality.



About this Manual 

It is commendable that Community Employment projects providing early childhood services are 

addressing the issue of quality through this training process. This is an exiting opportunity to 
raise the standard of your service and make a real difference to the families and the community 
who use your service. 

The term parent is used throughout this manual to refer to the primary caregiver, in full 
acknowledgement that the primary caregiver could be grandparent, foster parent, stepparent or 
other relation. 

Before addressing how to use the manual you should understand the following points: 

= This manual, through the assessment sheets, identifies recognised elements of good 

practice for you to establish a baseline or status report of where your service is now. 

= Further information and discussion on what is realistic for you in your service is conducted 
in the Barnardos training in advance of completion of the assessment sheets. 

# You should not be concerned or discouraged if in your view you feel your service is not 
living up to the standard suggested in the assessment sheets. The purpose of this process 
is to identify what is good practice and to establish where to go from this point. 

= The completed sheets are explored with the Barnardos trainer who will then gear the 
training to the needs of your service and identify what steps could be taken next. The 
training will guide you in developing and implementing plans for change. 

« This manual provides you with the opportunity to make a baseline assessment of your 

service against what is considered good practice. This 'snapshot' of your service could be 
taken again after your service has developed and you can see how far you have come. 

How to use this Manual 

The manual is divided into 14 sections. Each section begins with a brief outline of the identified 
criteria for quality and ends with an assessment sheet to generate the information needed to 
establish where your service is now in relation to the established criteria. The exception is 
Section 1 Service Details, the purpose of which is to get a general description of your service 
and a feeling for what you think is working well and what needs improvement. The sections are 
entitled as follows: 

1 Service Details 
Aims and Objectives 
Policy and Procedures 
Management and Administration Systems 
Planning, Monitoring and Reviewing Systems 
Human Resources 
Relationships and Communications 
Child Centred Environment 
Curriculum to Include Child Development and Play 

10 Child Observation and Assessment Systems 
11 Equal Opportunities 
12 Accessibility 
13 Parental and Community and Statutory Involvement 
14 Health and Safety 
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About the Assessment Sheets 

You may find when you are completing the assessment sheets that your service may not have 
the facilities or expertise suggested such as a designated parents room or an outdoor 

playspace. The questions are asked because that is what good practice recommends. The 

process of completing the assessment sheets is to stimulate your thinking and to help you 
understand what good practice and providing quality services really means. 

Sources used for the assessment sheets include Day Nurseries at the Crossroads (Vernon and 

Smith, 1997), The High/Scope Program Quality Assessment Form (1998), Quality in Services 
for Young Children (Balageur et al 1992), Quality Education in the Early Years (Abbot and 
Rodgers, 1994) and the Pre-School Inspection Form of the Department of Health. 

You should receive this manual on completion of the training in Stage 1 of this process (see 
Introduction for explanation of stages). There will be time built into the training to explore what 

you are expected to do. Basically, having received the training on the criteria for quality, you 
complete the sheets in your project. This will take some time and you will need to make some 
observations as part of the process. This will allow you get a real feel for what needs to be 
done. As mentioned earlier support from Barnardos will be available by telephone if any 

difficulties arise. 

You can write on the assessment sheets. For easy access, the assessment sheets are those 

on the coloured paper of this manual. 

Good luck! 
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Assessment Sheet 1 

Service Details 

Name of Service   

Names of Sponsors 

Name of Supervisor   

What type of service is it? 

Drop-in 

Full Daycare 

Sessional 

After-school 

Combination of above (please explain) 

Yes L]| 

Yes L] 

Yes L| 

Yes L] 

No L_] 

No L_] 

No L] 

No L_] 

  

  

  

What is the total number of children cared for? 
  

How many children are aged 0-12 months   

How many children are aged 12 months-30 months 

How many children are aged 30 months-60 months 
  

How many children are aged over 60 months   

Have any of the children got any special needs (please outline) 

  

  

  

  

  

  

22s



What programme of activities is on offer to the children? (please outline) 

  

  

  

How many administrative staff are there? 
  

Full-time 
  

Part-time 
  

How many childcare staff are there? 
  

Full-time 
  

Part-time   

What are the opening hours? 
  

ls the local health board notified of your service? 

How many visits have been undertaken by the Pre-School Inspection team? 

What was the outcome of the visit? (please outline) 

Yes |] No L_] 

  

  

  

  

Have recommendations made been implemented? 

In what way? (please outline) 

Yes |_| No L_] 

  

  

  

What in general do you think works well in your service? 

  

  

  

  

  

  

  

  

SAD 2
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Section 2 Aims and Objectives 

The following is a brief outline of the topic Aims and Objectives ending with an assessment 

sheet to be completed in your service. What you need in order to establish aims and objectives 

and the steps required in your service will be provided in the Barnardos training. 

Clear aims and objectives need to be established ideally by the Community Employment team 

and be specific to your own service. Opportunities should be provided for everyone involved in 

your service (team members, children, parents, committee members and team members) to 

shape and modify them. Everyone needs to know what is the purpose and vision of your 

service. 

These aims and objectives will inform a mission statement. 

The Mission Statement is a succinct statement, which contains the broad aims of the service. 

Barnardos’ Mission Statement is as follows: 

‘Barnardos is committed to the best interests of children and young people in Ireland, 

promoting and respecting their rights in all of our work.’ 

Given that Irish society is becoming more multi-cultural, ideally the mission statement as with 

all information in your service should be translated into the first language of all service users. 

This creates a welcoming atmosphere and shows respect for the families, it also can help avoid 

misunderstandings. 

ETHOS 

The ethos encompasses the atmosphere or spirit of a service. It is the set of beliefs and 

principles that guide the work. The ethos in which your service is managed affects both the 

smoothness of operations and the interactions between children, parents and team members. 

Other terms for ethos is philosophy or values of a service. 

An example of a stated ethos is that of the Educate Together schools: ‘the school is to be child 

centred, democratic, co-educational and multi-denominational.' 

AIMS 

The aims are the broad, general statements of what the service hopes to achieve. The aims set 

the priorities for the organisation. The aims should: 

- stem from the Mission Statement 

- be limited in number 
- show a Clear direction 

- be focused on intended outcomes 

- be integrated 
- be realistic and achievable 

- be recorded 

Another term for aims is the goals of the organisation. 

-14-



As mentioned earlier aims and objectives must be developed by your team for your own 
particular service. There is often a temptation to adopt others, but that does not allow for the 
potential reward of teasing out what your service is really about and involving children, staff, 
and where possible parents. The following is an example of the aims of a Barnardos Atter- 
school Programme for children aged 4-8 years. 

The key aim is: 

= To encourage and support participation of the children in school. 

It will provide an opportunity to promote children's development in the following areas: 
= Enhancement of self confidence and self esteem 
= Development of personal and social skills 

= —|mprovement of language and communication skills 

OBJECTIVES 

Setting objectives means deciding on a structured approach to realising the aims of your 
service. It gives direction to everyone in your service and should also ensure that the available 
resources are used as effectively as possible. The objectives, when your service is being 
reviewed, can be used as a standard against which performance can be measured. 

Objectives are specific statements of the outcomes your service plans to achieve. There are 
usually a number of objectives related to each aim. The objective is a definite stage on the road 
to the achievement of the aim and it says: 
= what will change or be achieved 
= in what way/by how much 
= —when/by what date 
= when it will be reviewed 

The following is an example of the objectives of a Barnardos After-school Programme for 
children aged 4-8 years. 

= Enhancement of self confidence and self esteem will be achieved by focussing on the 
children themselves; helping them to identify their strengths and abilities; and creating 
situations for them to demonstrate their new found skills. 

= Development of personal and social skills will be achieved by focussed work on 
communication and opportunities to practice through play activities. 

=» Improvement of language and communication skills will occur through attention to the 
above and liaison with the local speech and language therapist and the home school 
liaison officer of the schools the children attend. 

= — Places will be offered to a maximum of 8 children in each group. 
« The programme will operate 4 afternoons a week during school term time and an out of 

school scheme will be offered in the summer holidays. 

= — Children will remain in the service for a minimum of one year. 
= Each term interim reviews of programme will be undertaken with a full review in June. 

Children who are remaining in the service will be identified at that stage. The remaining 
places will be offered to the schools in the beginning of September, with the new 
programme beginning in October. 

-15-



Objectives must be realistic, clear, specific, timed, as concrete as possible, measurable, and 
achievable. They must relate to the aims. 

The challenge here for your service is the lack of experience which some of the Community 

Employment participants or parents may have in being involved in the exercise and of course 
the time it takes to develop aims and objectives. Also the fact the some participants are only in 
the project for a short period of time. Nonetheless if it is apparent that your service is striving 

towards quality, participants can become enthused. June is usually a good time to review your 
service. One period of time annually could be set aside and people asked for any ideas or 
points they may have about the issues, it can be decided then whether they are practical or not 
and incorporated into the next years aims and objectives. When a new participant joins the 

team, the established aims can be given as part of their induction pack, and they can be invited 
to think about these for the next annual review. The idea of annual review is explored more fully 
in Section 5 Planning, Monitoring and Reviewing Systems, of this manual. 
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Assessment Sheet 2 

Aims and Objectives 

Please note that the purpose of this assessment is to establish a baseline of where your 

service is now. Barnardos training will assist your development plan. 

Please read all questions carefully before starting to fill in the following form. Please tick 

boxes as provided and give additional information where possible. 

Does your service have a mission statement? Yes L_] No L] 

Is the ethos defined? Yes L_] No L] 

Are aims and objectives established in your service? Yes L | No L] 

Is there a printed document for parents which outlines what the aims and objectives are? 

Yes L_] No L] 

or 

What are the main features of your information leaflet and how were they decided upon? (If an 

information leaflet has been written please include it) 

  

  

  

  

Do you have printed documents for staff and a system of discussing the aims and objectives? 

Yes L_] No L] 

What are those aims? 

  

  

  

  

  

ep



Are objectives (the means by which the aims will be achieved) established in your service? 

Yes | No L] 
(If aims and objectives have been written please include them) 

What are those objectives? 
  

  

  

  

  

  

How often are the aims and objectives monitored and reviewed? 

  

  

  

How are decisions about the weekly and daily activities provided? 

  

  

  

Do you feel it is useful to involve the team in drawing up aims and objectives? 

Yes L_] No L] 

Do you feel it is practical to involve the team in drawing up aims and objectives? 

Yes L_] No L] 

If yes how could you go about doing it? 

  

  

  

  

  

  

  

AES a



  

Section 3 Policy and Procedures 

The following is a brief outline of the topic Policy and Procedures ending with an assessment 
sheet to be completed in your service. Sample policies and procedures and what you need in 

order to establish policies and procedures and the steps required in your service will be 
provided in the Barnardos training. 

POLICY 

It is important that policies be established for your service. These should stem from your 

service aims and objectives and support them. The development of policies will in turn lead to 
the development of co-responding procedures. Written policies and procedures minimise 

misunderstanding, and allow for people to predict how situations will be viewed and dealt with. 

A policy is a collective agreed statement of beliefs. It exists to protect children, parents, and 

staff. Policies can be a useful aid to parents in helping them to choose an appropriate service 
for their child. General policy statements may be similar for many early years services. 
However it is important to take account of the differences in your individual Community 
Employment project and the needs of the children attending your service. Policies must be 
developed by the team of those involved in your service. Once formulated, these policies 

should be written down and put into practice, otherwise they remain ineffective. Good practice 
is based on agreed policies and procedures. Policies give rise to procedures, which is the 

written statement of how the policy will be carried out. 

The process of policy development involves: 

» access to information about the topic 

= — in-service training 
= creating time for discussion, consultation and debate 

= positive attitudes and 
= awhole-service approach 

The 1996 Child Care (Pre-School Services) Regulations, Pre-School Inspection Form requires 
evidence of a written policy on positive behaviour management and a Fire Procedure. A Safety 

Statement is required under the Safety, Health and Welfare at Work Act, 1989. In addition, best 
practice would recommend developing policies in the following broad areas: 

Health and Safety 
Partnership with Families and Liaison 
Human Resources 
Child Welfare 
Administration 

—~19-



The following is an example of a policy on food under Health and Safety: 

Food Policy 

This service aims to provide a well-balanced, nutritious diet. Any special dietary requirements 
or parents’ wishes will be respected. The weekly menus are on display on the family notice 
board. The menus will reflect the cultural and religious backgrounds of the children. A variety of 
multi-ethnic foods will be encouraged. Parents are welcome to make suggestions. Mealtimes 
are viewed as opportunities to encourage social interactions between children and the service 
team. 

PROCEDURES 

Procedures are the practices by which the policies are implemented in your service — the way 
of doing things. The procedure is underpinned by the policy. The procedures should be 

developed in consultation with team members, parents, children and others, written down, and 

kept in an easily accessible file. Each member of the team should read these on induction and 
they should also be communicated to parents and children. 

A system for the dissemination of policies and procedures and information should be 
developed. These should be reviewed annually. 

An example of a procedure on food is: 

Food Procedure 
In line with our healthy eating policy, sweets, crisps and sweet fizzy drinks are not to be 
brought in to the service. 

All birthdays are celebrated in the service. Food will be appropriate to the special likes of the 
‘birthday child’ and will be provided by the service. 
Any special dietary requirements will be respected. 
The menus will reflect the diversity of food available and cultural celebrations where possible. 
Mealtimes are used as occasions to develop social interactions among children. 
Children will be encouraged to eat a little bit of everything. 
A child who is slow at eating will be given time to finish. 

A child will not be forced to eat what is on his/her plate. 
Staff will set good examples of manners at the table and eat the same food. 
Cultural eating habits will be respected. 

The weekly menus are on display on the Family Notice Board. 
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Assessment Sheet 3 

Policy and Procedures 

Please note that the purpose of this assessment is to establish a baseline of where your 
service is now. Barnardos training will guide you in developing essential policies and 
procedures. Further sample policies and procedures will be provided in training. 

Please read all questions carefully before starting to fill in the following form. Please tick 
boxes as provided and give additional information where possible. 

Are policies established for your service? Yes L] 

Are procedures established for your service? Yes |_| 

Are these written down? Yes L_] 

In what format — hand written, loose typed sheets, booklet? 

No L] 

No L] 

No L] 

  

  

Who was involved in the development of these policies and procedures? 

  

  

To whom are the policies and procedures distributed? 

  

  

What policies and procedures have been developed? 

Please list 
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Are policies and procedures established in the following areas: 

Compliance with Part VII (pertaining to the supervision of pre-school services) of the Child Care 

Act 1991. Yes L] No L] 

Is there a written policy or procedure on Discipline? Yes L] No L_] 

Is there a written policy or procedure on Fire? Yes L] No L] 

Is there a cleaning schedule Yes L] No L] 

Is there a Safety Statement Yes |] No L] 

= Health and Safety 

Child Protection Yes L_] No L_] 

llIness and Medicines Yes L] No L] 

Food Yes L_] No L] 

Outings Yes L] No L_] 

Exclusions Yes L] No L_] 

Fire Drill Procedure Yes L] No L_] 

Equipment Procedure Yes L] No L] 

= Human Resources 

Recruitment Yes L] No L] 

Qualifications Yes L] No L_] 

Equal Opportunities Yes L] No L] 

Training Yes L] No L_] 

Volunteers/Students Yes L_] No L_] 
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= Child Welfare 

Equal Opportunities 

Children with Special Needs 

Language 

Positive Behaviour Management 

= Administration 

Admissions 

Fees 

Complaints/Compliments 

Record Keeping 

= Key Worker 

= Equal Opportunities 

Religion 

Gender 

When a language is not shared 

Prejudice and discriminatory behaviour 

= Complaints/Compliments 

= Use of Child Observation and Assessment 

» Attendance 

" Accessibility for those with Disabilities 
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Yes L] 

Yes L_] 

Yes L] 

Yes L] 

Yes L] 

Yes L] 

Yes L_] 

Yes L] 

Yes L] 

Yes L_] 

Yes L_] 

Yes L_] 

Yes |_| 

Yes L] 

Yes L] 

Yes L] 

Yes L] 

Yes L] 

No L] 

No L] 

No L] 

No L_] 

No L] 

No LJ 

No L] 

No L_] 

No L] 

No L] 

No L] 

No L_] 

No L_] 

No L_] 

No L] 

No L] 

No L] 

No L]



# Integration of Children with Special Needs Yes |] No L] 

= Settling in of Children Yes |_| No L] 

= Partnership with Families and Liaison Yes L] No L] 

Parental Involvement Yes |] No L_] 

Confidentiality Yes |] No L] 

Community Yes |_| No L] 

Statutory Yes L] No L] 

Voluntary Yes L] No L] 

= A policy or procedure not mentioned above which has been developed in your 

service Yes L_] No L] 

(Please outline) 
  

  

  

  

  

  

Do you feel it is useful to involve the team in drawing up policies and procedures? 

Yes [_] No L] 

Do you feel it is practical to involve the team in drawing up policies and procedures? 

Yes L_] No L] 

If yes, how could you go about doing it? 
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Section 4 Management and Administration Systems 

The following is a brief outline of the topic Management and Administration Systems ending 

with an assessment sheet to be completed in your service. Further information and support will 

be provided in the Barnardos training. 

The day to day demands of operating a service is complex and demanding and should not be 

underestimated. Vernon and Smith, in Day Nurseries at the Crossroads (1994) pointed out that 

inadequate finance for early childhood services has resulted in insufficient attention being paid 

to the management needs of running a service. 

MANAGEMENT RESPONSIBILITIES 

In any early years service management responsibilities involve: 
= Ensuring that your service complies with the statutory and legal requirements. 

= Maintaining a service of the highest quality which upholds the basic principles of good 

practice for parents, children and team members. 

» Establishing (in consultation), distributing and reviewing policies and procedures. 
Selecting, recruiting, motivating, supporting, empowering, supervising, and arranging for 
the ongoing training of team members. 
Delineating each team member's role and responsibilities. 

Maintaining a safe and healthy environment. 
Supervising and reviewing programme activities. 
Establishing and maintaining systems of administration, monitoring and review. 

Respecting the wishes of parents and consulting with them regularly. 
Providing adequate resources for your service to function; funding is necessary for 
insurance, equipment, parental involvement, training and development; and to payment of 

wages. 
= Undertaking external liaison. 

KEY ELEMENTS OF GOOD MANAGEMENT 

Key elements of good management include: 

= Fostering clear communications between all people involved in your service. 
Creating positive relations with the wider community. 
Maintaining financial stability. 
Being sensitive and responsive to the needs of the team members, and to the working 
conditions within your service. 

MANAGEMENT SYSTEMS 

A system which embraces the main aim of good practice, is Total Quality Management. This is 
a system of management first adopted by large corporations such as Rank Xerox and British 
Airways and which is now filtering into early childhood provision in the United Kingdom. The 
characteristics of total quality management, which can be applied to early childhood services, 

are: 
= the need for everyone to be involved; 

= assessing all activities; and 
= examining all relationships both externally and internally. 
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Team members are essential in producing the final goods or services. Total Quality 
Management implies that a "quality culture" develops in the organisation. Quality and the 
organisation become one. 

A total quality approach involves: 
= — Identification of customer needs and requirements, in this case families. 
= Management commitment to quality. 
= Involvement of all team members. 
= Establishing, maintaining and reviewing standards of all services, involving all users of your 

service. 
= Assessment of systems and processes in terms of quality. This involves looking at the care 

provided by the team, the referral systems (if any), administration systems, recording 
systems and follow up services. 

= Recognition of all customers both internally and externally. 
= Allocation of time and resources to training team members on total quality management. 
= Careful support and management of the human resources. Team member participation is 

the key to achieving quality - they need to be motivated, encouraged, their potential 
developed, innovation supported and primarily be valued. With the right encouragement, 
support and training, team members will see quality as being an issue for them to be 
concerned with and will associate themselves with the vision of striving to be the best. 
Ultimately the culture of your service will become quality orientated. 

The challenge here for your service is motivating team members who may only be there for one 
year. Nonetheless with good induction procedures and a commitment to quality from the 
majority of the team with good team relationships, it is possible to create enthusiasm for the 
process. 

ADMINISTRATION SYSTEMS 

Principles of Record Keeping 

Records are kept to help do the following: 
= Comply with regulations 

Deal more effectively with illness and emergencies 
Maintain an overview of your service 

Write reports and funding proposals within the bounds of confidentiality 
Review children’s progress, identify patterns, progress or developmental delay 
Identify what has been offered, what is being offered, and what will be offered to the child 
next 

= Ensure finances are adequate- know whether you are charging enough and to aid payment 
of tax/wages/bills 

= Remember who did what, what were the team members rosters 

Financial Record Systems 
It is essential that sound financial systems are established from the beginning of the operation 
of any service. Monthly records of income and expenditure, which include service fees received 
(and due), wages and benefits paid (and due), and every item purchased for your service, must 
be maintained. 
The following are essential: 
= Receipt Book 

= Wage Records 
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» Payments Records 

THE CHILD CARE (PRE-SCHOOL SERVICES) REGULATIONS, 1996 

Part IV of the Pre-School Regulations pertaining to record keeping, require that a person 
carrying on a pre-school service keeps records in the following areas: 

Child/Family Records 
« A register of all the children attending your service 

= Details in relation to parents/guardians 
= Health details (Article 13) 

Personnel and Operational Details 

= Personnel details of all staff members 
Operational details 
Medicines and accidents (Article 14). 
Fire procedures (Article 16) 

Good practice recommends meeting with the parents to fill in the forms before the child starts in 
your service. If it is not possible to meet parents in advance make sure an information sheet 
accompanies the form. 

In addition to the records required by the Child Care (Pre-school Services) Regulations, 1996 

outlined above, good practice recommends the following records: 

Contract with parents 
All policies and procedures 

A visitors book 
Complaints/compliments forms 
Initial interview form with child and family 
Suggestion box 
Records of children's progress 
Waiting lists 

Log book/diary 
Outing consent forms 
Team member and volunteer records 

Regular checks/Safety Audit 
Inventory of equipment and materials 
Administration: enrolment forms, attendance register, menus, minutes of meetings, annual 
review, financial audits 

Safe storage of any records is essential. 
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Assessment Sheet 4 

Management and Administration Systems 

Please note that the purpose of this assessment is to establish a baseline of where your 

service is now. Barnardos training will assist your development plan. 

Please read all questions carefully before starting to fill in the following form. Please tick 

boxes as provided and give additional information where possible. 

What is the management structure in your service? 

  

  

  

  

Is there a manager responsible? Yes |_| No L] 

  

  

  

Is it clear who has ultimate responsibility? Yes L] No L] 

Who is that person/people? 

  

  

ls the Sponsoring Committee established as required by FAS? Yes L] No L] 

Is the Project Management Committee established as required by FAS? 

Yes L_] No L] 

Have a Chairperson, Secretary, and Treasurer and at least two ordinary members, one of 

whom is appointed Participant Development Officer, been appointed? 

Yes L] No L] 

Are meetings held monthly? Yes L] No L] 

Are minutes taken and on file? Yes L_] No L] 
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Are the minutes made available to FAS personnel, if requested? Yes L_] 

Has each member of the team a clearly identified role? Yes |_| 

Are parents and children aware of the management structure? Yes L_] 

Are parents involved in the management structure? Yes L_] 

How? 

No L] 

No LJ 

No L] 

No L] 

  

  

  

  

What are the management aims? 

  

  

  

  

How are decisions made concerning your service? 

  

  

  

  

Is there consultation with team members? Yes L] 

Is there consultation with parents? Yes L] 

What form does this consultation take? (please elaborate) 

No L] 

No L] 
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Is management responsive to parents and children's needs? Yes L] No L] 

How? 
  

  

  

  

  

  

ls management responsive to the conditions of work of team members? 

Yes L] No L] 

How? 
  

  

  

  

Is your service compliant with all legislation? 

Notification to Health Board Yes L] No L] 

Required record keeping Yes L_] No L] 

Written information for parents Yes L] No L] 

Planning Permission Yes L] No L] 

Fire Safety Yes L] No L] 

Safety Statement Yes L] No L] 

Insurance Yes L] No L] 

Employers Responsibilities: 

Tax/PRS| Yes L] No L] 

Parental Leave Yes L] No L] 

Contracts of work Yes L] No L] 

Training plan Yes |_| No L] 

Regular meetings with staff Yes L_] No L] 
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Are administration systems in place? Yes L] No L_] 

What are those systems? 
  

  

  

  

  

  

  

  

Are records maintained in relation to the following: 

Person in charge: Name/Position/Qualifications/Experience? Yes L] No L_] 

All other staff: Name/ Position/Qualifications/Experience? Yes L_] No L_] 

Details of attendances by a pre-school child on a daily basis? Yes L_] No L_] 

Details of team member rosters on a daily basis? Yes L_] No L] 

Details of maximum number of pre-school children catered for? Yes L_] No L_] 

Details of the adult/child ratios in your service? Yes L] No L] 

Details of all medicines administered to a pre-school child attending your service? 

Yes |_| No L_] 

Is written consent sought from parents for medicines administered? 

Yes |_| No L_] 

The type of care or programme provided? Yes |_| No L] 

Details of any accident/injury involving a pre-school child attending your service? 

Yes |_| No L] 

The facilities available? Yes L] No L] 

The opening hours and fees? Yes |] No L_] 

Receipt book Yes |] No L] 
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Wage records 

Payments records 

Contract with Parents 

All policies and procedures 

Yes L] 

Yes L] 

Yes L] 

Yes L] 

Observation and assessments of children’s development and learning 

A visitors book 

Complaints/compliments forms 

Initial interview form with child and family 

Waiting lists 

Log book/diary 

Outing consent form 

Team member and volunteer records 

Regular checks/Safety Audit 

Inventory of equipment and materials 

Menus 

Minutes of team meetings 

Annual review, financial audits 

Are records stored securely? 

In what way? 

Yes L] 

Yes L] 

Yes L] 

Yes L] 

Yes L] 

Yes L] 

Yes L] 

Yes L] 

Yes L] 

Yes L] 

Yes L] 

Yes L] 

Yes L] 

Yes L_] 

No L] 

No L] 

No L] 

No L] 

No L] 

No L] 

No L] 

No L] 

No L] 

No |] 

No L] 

No L] 

No L] 

No L] 

No L_] 

No L] 

No L] 

No L] 
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Section 5 Planning, Monitoring and Reviewing 
Systems 

The following is a brief outline of the topic Planning, Monitoring and Reviewing Systems ending 
with an assessment sheet to be completed in your service. Further information and support will 

be provided in the Barnardos training. 

The purpose of review is to make informed judgements about the quality and effectiveness of 

your service. A system of review will ask in what ways do 

= the human relationships, 

= the programme, and 
= the learning environment provide the best quality care and education for the children. 

Review procedures emphasise the quality of provision and make use of all the forms of 

assessment that can be carried out by both adults and children. The review processes will 
identify whether the environment and programme are providing for the needs of all the children 
in your early childhood service. 

Annual open review of your service by the total group-management, team members and ideally 

parents, where objectives for the forthcoming year are set is good practice. Broad aims and the 
specifics of how they are to be achieved are set. Every aspect of your service should be 
reviewed (see list below). The relevance of the aims, objectives, policies and procedures 
should be discussed and updated as necessary. The strengths and weaknesses of your 
service in general should be identified and plans for improvement over the following year 

should be developed and written. This annual review should be written and made available to 
all concerned with your service. Sometimes review is known as evaluation. 

PLANNING 

Planning is the single most important tool of effective management. Your service objectives are 
the starting point for your service planning, as they provide the lead for subsequent policy 
decisions such as who the potential users of your service will be, the ages of the children, the 
criteria for admission, and so on. It is vital that the objectives are clear, unambiguous 

statements and are fully agreed by the management team. 

Achievement of those objectives requires a working plan. Planning for the systematic operation 
of your service should include: 
« Allocation of responsibilities such as opening and closing your service, key holding for 

alarm activation, menus drafting and grocery shopping, etc. 

= Team member rotas, which must be planned with an awareness of annual events such as 
religious festivals, children's vacations, team member vacations, seasonal outings and 
curriculum planning. 

= Financial planning, which must address cash flow difficulties such as holiday pay, and 
temporary replacement staff. 

= The programme of activities for the children. 
= Safety checks. 

It is advisable to devise work plans and display these in your service to facilitate routine tasks. 
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Time should be allocated to plan; regular planning meetings should be held. Planning should 

be as inclusive a process as possible, ideally involving all members of the team. Finally, having 
devised a plan, it is essential that the plan be adhered to. 

MONITORING 

Monitoring should occur continually in order to ensure that the policies, procedures and service 
plans are being carried out. It is also one of the key elements of ensuring quality. The 
programme should be continually or regularly modified in the light of evaluation to ensure that it 
meets the needs of the children within your service. It is important that any activity in the 
programme is modified to meet the needs of the children if it is not working well. Although the 
responsibility for monitoring rests with the management, it is up to all adults to ensure that your 

service continues to meet the needs of the children. 

REVIEW OF SERVICE 

At least once a year the management, staff, parents and, ideally if resources allow, an external 
evaluator should meet specifically to review your service. The review should include 
examination of the following: 

aims and objectives of service 

policies and procedures 
management systems 
team meetings, team member supervision and appraisal 
record keeping 

liaison with parents; community; statutory and voluntary agencies 
physical environment 
curriculum 

observation and assessment systems 
health and safety 
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Assessment Sheet 5 

Planning, Monitoring and Reviewing Systems 

Please note that the purpose of this assessment is to establish a baseline of where your 

service is now. Barnardos training will assist your development plan. 

Please read all questions carefully before starting to fill in the following form. Please tick 

boxes as provided and give additional information where possible. 

What planning systems are in place in your service? 

  

  

  

  

Who is involved in the planning? 

  

  

  

  

What activities are planned? 

  

  

  

  

  

  

How often does planning take place? 

  

  

  

  

Are the plans written down? Yes L] No L] 
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Are the plans communicated to staff? Yes L_] 

How and when? 
No L_] 

  

  

Are the plans communicated to parents? Yes L_] 

How and when? 
No L_] 

  

  

  

  

Are the plans communicated to the children? Yes |_| 

How and when? 

No L_] 

  

  

  

  

What monitoring systems are in place? 

  

  

  

  

Who is involved in the monitoring? 

  

  

  

  

What is monitored? 

  

  

  

  

  

  

BB



  

How often does monitoring take place? 

  

  

  

  

Are the results of the monitoring communicated to team members, parents and children? 

Yes L] No L] 

How? 

  

  

  

What evaluation/review systems are in place in your service? 

  

  

  

  

  

  

  

Are daily evaluations/reviews linked to forward planning? Yes L] No L] 

How? 
  

  

  

  

Who is involved in the evaluation/review? 

  

  

  

  

What activities are evaluated/reviewed? 
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Section 6 Human Resources 

The following is a brief outline of the topic Human Resources ending with an assessment sheet 

to be completed in your service. What you need in terms of further information on this topic 
(and the steps required in your service) will be provided in the Barnardos training. 

A high ratio of trained staff is identified as a criteria of quality. In discussing human resources 

attention should be paid to the following: 
= Recruitment to include 

Job Description 
Equal Opportunities 
Interviewing 

Personnel Files 
References 

Contracts 
Induction 

= Volunteers and Students 

= Role of Team Members 

= Qualifications 
= Key Worker Systems 

In a report to the Registration, Training and Qualifications Sub-group of the Expert Working 
Group on Childcare, on the minimum standards for registration of childcare facilities, 

Barnardos noted that the calibre and skills of those providing early childhood services are the 
key elements in ensuring quality. Team members must have a liking and respect for children, 
knowledge about child development and early childhood education and be motivated to 
develop their skills and knowledge. 

The concept of a "fit" person to care for children is one which has been established in childcare 
practice and one that should be applied to all forms of provision. Persons working in your 
service should have nothing in their background that could adversely affect their suitability to 
hold a position of trust in relation to children. All those working with children should be required 
to give permission for a police check to be carried out. 

The following criteria should be applied in defining who is "fit": 
Previous experience in caring for or working with children 

Ability to provide warm, empathetic, consistent care 
Recognition of and respect for children's rights and individuality 
Flexibility, adaptability and responsiveness 
Communication skills with both children and adults 
Planning and organisational skills 

It is possible in the Community Employment projects to find participants with the above criteria. 

However, the list continues as follows: 
= Knowledge of and commitment to multi-cultural and equal opportunities practice 
= Knowledge and practical understanding of children's developmental needs 
« Appropriate qualifications and/or training relevant to the age-group catered for 
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Each of your team members must provide character references from appropriate referees (not 
relatives) and each provider of services should hold two written references for each team 
member. At least one written reference should be followed up by a telephone call. 

TRAINING AND/OR QUALIFICATIONS 

All those working with children, should, as a minimum, undertake a period of induction training 

before commencing to care for children. This includes volunteers and students. For those 
already caring for children, a specified period should be set during which time training will be 
undertaken. This should include inputs on child development, play, health and safety, 
managing children's behaviour, communication, child protection procedures and what 
constitutes good childcare practice. 

Children thrive on consistency of care. If there is to be a high turnover of team members, as 
there is in Community Employment projects it is recommended that at least 50% of the team 

working in your early childhood service should be appropriately qualified and long term. An 
appropriate qualification is the successful completion of a two year full-time course which 

includes supervised work placements and is validated by an appropriate external body (see list 
in the Introduction of this manual). Others must have training in basic child care and 
experience. At least one team member trained in first-aid must be on the premises at any time. 
This will usually require that a number of team members have first-aid training. It is 

recommended that all those working with children should undertake first-aid training. 
The training sessions should involve active participation by the staff combined with reflection 

and sharing. Each team member should have access to a number of training events annually. 
These can be internal or external and can be of different duration. It is recommended that one 
course of should be attended per year, to ensure continuing professional development. 

Training gives your team members the opportunity to: 
1. Gain a deeper understanding of their work 
2. Develop initiative and creativity 
3. Reflect on individual roles and work, and how they need to develop 
4. Focus on self-care and stress management 

5. Contribute to development of structures, procedures and policies as necessary 

Attendance at training courses is one aspect of promoting staff development; other forms 
include reading, membership of professional associations such as Barnardos’ National 
Children's Resource Centre (NCRC) or Children's Rights Alliance and journal clubs to do with 
early childhood care and education. There are many excellent journals on early childhood care 
and education available from the NCRC. 

The amount of training staff receive should be documented and added to each member's file. 
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The adult:child ratios are a crucial element of quality. Your service must comply with the 
following minimum adult:child ratios, according to the Child Care Regulations 1996. This is 
based on adults being there continuously without a break. This must be considered when 
setting the rotas. These ratios may need to be reviewed if there are children with special needs 

attending your service. 

  

Service Age Adult/Child Ratio 
  

Full Day Care 0-1 years 1:3 
1-3 years 1:6 

  

3-6 years 1:8 

Sessional 0-6 years 0 
  

  Drop-in Centre 1-6 years 
under 12 months     —

 
a
 

©
 

o
|
/
—
 

  

  -A41-—- 

 





Assessment Sheet 6 

Human Resources 

Please note that the purpose of this assessment is to establish a baseline of where your 

service is now. Barnardos training will assist your development plan. 

Please read all questions carefully before starting to fill in the following form. Please tick 

boxes as provided and give additional information where possible. 

Team member early childhood qualifications 

What are they? 
  

  

  

  

  

  

Do all of the team members have relevant training? Yes L | No L] 

What is the training? 

  

  

  

Do all team members have Garda clearance (including cleaners)? 

Yes |_| No L_] 

Are references sought on recruitment? Yes L_] No L_] 

Staff training/professional development 

ls your service a member of a specialist library or subscribe to magazines on early childhood 

care and education? Yes L_] No L] 

If yes which one (s)? 
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Are any adults in your service members of professional organisations, like the National 

Children's Nurseries Association (NCNA) or the Irish Pre-school Playgroups Association 

(IPPA)? Yes L] No L] 

If yes which one(s)? 
  

  

  

Is there a training budget? Yes L] No L] 

How often does in-service training happen? 

  

  

  

  

  

Is it pertinent to child development? Yes |_| No L] 

What curriculum model that combines theory and practice is your service based on? 

Montessori Yes L_] No L] 

High/Scope Yes L_] No L_] 

Froeble Yes |_| No L] 

Steiner Yes L_] No L] 
The IPPA Yes [| No L] 
No particular model Yes L_] No L] 

(please elaborate) 

  

  

  

  

  

Does it explore the role of the worker? Yes [_| No L] 

ABS



  

Is the training provided by trainers who provide continuity and consistency in an ongoing 

training process, for example is the one organisation used to provide training - ensuring a 

similar philosophical background? 

(please elaborate) 
  

  

  

  

  

  

Can staff regularly attend training sessions? Yes L] No L] 

Is the training interactive, participatory, providing learning for adults? 

Yes L] No L] 

Are opportunities provided for reflection and sharing among team members? 

Yes L_] No L] 
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Section 7 Relationships and Communications 

The following is a brief outline of the topic Relationships and Communications ending with an 

assessment sheet to be completed in your service. Further information and support will be 

provided in the Barnardos training. 

We look at relationships and communication between team members, parents and children. 

TEAM MEMBERS 

Good practice recommends that opportunities should be made regularly available for team 

members to reflect together on the day to day running of your service, the progress of activities, 
on the management of the curriculum and as a basis of record keeping. It is recommended that 
such opportunities should be available at least every two weeks. The reality of time constraints 

must be acknowledged. This may seem unrealistic in your service given that the number of 
working hours of the Community Employment participants is limited and your service must 
continue. 

Team Meetings 
= Team meetings should have an appointed chairperson, timekeeper and note taker. These 

roles can be rotated, allowing sharing of experiences. 
= The notes of the meeting should be written into a Meeting Book. These notes, sometimes 

called the minutes, are a written record made during the meeting of: 
Decisions made about who will buy paints, for example or the ingredients for a cooking 
activity or the cleaning rota. 
Ideas that were gathered in the event of no final decision. 
Work to be undertaken - what, by whom, where and by when. 
Concerns or problems that were not resolved and must not be forgotten. 
The agenda for the forthcoming meeting can be pinned on the notice board and team 
members can add to it over time. 
It is good practice to always include health and safety on the agenda. 
These meetings can be extended and used as opportunities for training and sharing 

feedback from training courses. 
You will have to decide what is practical in your service and when it is possible to hold the 
meetings. A meeting once a month for a minimum of one and a half hours would aid 
information exchange, planning, monitoring and review of service. Some services close early 

one afternoon a month, or open later and team members come in earlier. Some services 

include a social element to the meetings, which can be enjoyable. 

Supervision Meetings 
Supervision meetings already occur as part of the Community Employment projects and are 
individual meetings between the supervisor and team members to discuss generally how the 
work is going and to make participants feel valued in their work. Good practice in early 
childhood services recommends a time allocation of one and a half hours per month for 

supervision. Again you will have to decide in your service what is practical and possible. At 
least one individual meeting per month per supervision is recommended for a minimum of thirty 
minutes. This is in addition to the appraisal meetings and team meetings. 

—~45-



Appraisal 
A commitment to quality and development of human resources and good practice necessitates 
the development of appraisal systems. The appraisal can be part of the participant 
development plan. A more senior member of the team, a colleague or a member of another 
team can conduct appraisal. This is a process where team members are provided with a non- 
threatening routine occasion to: 
- look at their performance at work; 

- exchange information, ideas; 
- set new targets and check achievement of old targets; 
- identify areas for training and development. 
This should be based on a desire to celebrate achievements and work on improvements. 

The process should begin with the team member reflecting on their work prior to the appraisal 
meeting. A standard system of appraisal needs to be developed for your service. Samples of 
appraisal systems will be provided in Barnardos training. For those on long term contracts (1 
year plus) good practice recommends frequent appraisal in the beginning of a contract and 
then annually. Since many participants are on one year contracts the first appraisal meeting 
would occur three months after the participant started and just before the contract ended. 

COMMUNICATION WITH PARENTS 

= — Itis important that all parents feel welcomed in your service. Attention should be paid to 
greeting parents warmly and to remembering parents' names. 

= — If frequent changes of the team members occur, it might be useful to have photos of staff 
with their names in an accessible place. 

= — Informal and formal communication between parents and team members should take place 
on a regular basis. You will have to decide how often that can take place, but parents 
should be reassured that they talk to team members should concerns arise. The purpose of 
these formal meetings is to discuss the progress of the child, any concerns or worries and 
to ensure satisfaction with your service. 

= Communication can be helped by home/service notebooks, which may contain details of 

child's activities, diet, sleeping patterns or anything significant for the child/parent. 
= Good communication should be ensured at all times between your service and parents 

regarding individual and group meetings, forthcoming service events, proposals or changes 
in policy and general service meetings. A Family Notice Board could provide information. 
This information could be translated into the appropriate languages of the families 
attending your service. 

= Where it is proposed to make any changes in your service, e.g. opening times, outings, or 
introduce controversial activities, feelings of parents should always be checked out well in 
advance to give opportunities for discussion of any fears or concerns. Parents’ written 
consent should be obtained before any such change or activity. 

= Team members should at all times treat parents with respect, taking account of their racial 
group/ethnic origin, religion, disability, sex, sexual preference or cultural background. 
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COMMUNICATION WITH CHILDREN 

When communicating with children team members should: 
physically be at the same level as the child 

respond warmly to the babbling of young infants 
share control of conversations with children 
provide a good language role model through the day 
observe and listen to children before and during conversations with children 
offer a balance of comments, observations, and acknowledgements and seek children's 

ideas 
encourage expressive language by providing opportunities for children to develop and 
verbally express their thoughts 
ask children questions sparingly, avoiding questions that call for "yes" or "no" or that 
redirect or cut off the conversation 
ensure that additional activities are planned for children with special needs 
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Assessment Sheet 7 

Relationships and Communications 

Please note that the purpose of this assessment is to establish a baseline of where your 

service is now. Barnardos training will assist your development plan. 

Please read all questions carefully before starting to fill in the following form. Please tick 

boxes as provided and give additional information where possible. 

Relationships with other team members 

(a) General 

How are the team members inducted? 

  

  

  

Do individuals find it difficult working with adults compared to working with children? 

Yes L] No L] 

If there are difficulties, how can these be lessened or overcome? 

  

  

Do all team members have opportunities to share suggestions and ideas? 

Yes L_] No L] 

Are decisions joint and democratic? Yes L] No L] 

ls time made for whole-team training and meetings to share ideas and information? 

Yes L_] No L] 

How often?   

Are all team members supervised? Yes L] No L] 

How often do meetings occur?   

Has an appraisal system already been employed? Yes L] No L] 
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For how long? 
  

Is the appraisal about childcare practice? Yes L] No L] 
What is it about? 

  

  

ls a whole-service approach seen as important and as an aim to strive for? (please elaborate) 

  

  

  

  

Do team members have clearly defined areas of responsibility so that new members and 

parent helpers know whom to approach for help? 

  

  

  

Is each member of the team valued? How is this shown? 

  

  

  

Are there opportunities for team members to attend childcare courses? 

Yes L_] No L_] 

Are there opportunities for team members to visit other childcare services? 

Yes L_] No L] 

Are individuals asked to share information after attending courses and visiting other services? 

Yes L_] No L] 
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How are team members kept informed about daily events, meetings, child health problems, and 

so on? (please elaborate) 

  

  

  

(b) Interactions 

In the relationships with other team members, is there evidence that, in general individuals: 

Treat each other with respect? (please elaborate) 

  

  

: Value each others contributions and comments and either acts upon them or explains 

why it is not feasible to do so? (please elaborate) 

  

  

  

- Give praise where appropriate? (please elaborate) 

  

  

  

Make critical comments privately, explaining the reasons for the inappropriateness of 

actions? (please elaborate) 

  

  

Operate a collaborative approach, supporting each other in carrying out their 

respective roles? (please elaborate) 
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Relationships with parents 

(a) General 

How are children and parents settled in to your service? (please elaborate) 

  

  

  

How are parents informed about the events and activities you plan? (please elaborate) 

  

  

  

Are parental feedback and views on the work done by their children encouraged? 

Yes L] No L_] 

If so, how? 

  

  

  

How is the atmosphere and environment in your service made welcoming? (please elaborate) 

  

  

  

How easy is it for parents to find their way about your service and to know whom to contact, 

e.g. are there directions signs? (please elaborate) 

  

  

  

What has been done to facilitate this? (please elaborate) 
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Is written information available in the home languages of all the families? 

Yes L_] No L_] 

ls there a consistent approach to discipline and the development of effective relationships? 

(please elaborate) 
  

  

  

Is this written down as a policy document or in a booklet about your service? 

Yes L_] No L] 

If so, who has been involved in deciding upon this policy? Are parents informed about it, and 

how? (please elaborate) 

  

  

  

Where can parents discuss concerns with team members? Is privacy ensured? 

(please elaborate) 
  

  

  

ls there a parents' room or an area where parents can meet for a chat? 

Yes |_| No L] 

If your service has a designated parents room please continue to answer 

If so, is it well used? Yes L] No L_] 

By whom and for what purposes? (please elaborate) 

  

  

  

Could its use be developed further? If so, how? 
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If you do not have a parents’ room, is there any possibility you could organise one? If not why 

not? 

  

  

Do you hold parents’ evenings Yes L] No L] 

If yes, how often are parents’ evenings? 

  

  

Are these timed to fit in with parents' needs? 

  

  

  

Are opportunities available between parents' evenings to discuss a child's progress? 

Have you canvassed parents’ opinions on any or all of these issues within the last two 

years? Yes L_] No L_] 

(b) Interactions 

In the team members’ relationships with parents is there evidence that they: 

- Treat them with respect? (please elaborate) 

  

  

  

- Give time to parents’ concerns and treats them confidentially? (please elaborate) 
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Act sensitively towards their needs (for example, tries to provide information or contact 

numbers, takes the parent somewhere private to talk when appropriate) and value their 

comments and contributions? (please elaborate) 

  

  

  

- Act upon parents’ suggestions/comments if these are appropriate, and, where they are 

not, explain why? (please elaborate) 

  

  

  

- Are non-judgemental as far as this is professionally possible? (please elaborate) 

  

  

  

- Appreciate parents’ concerns while regarding the child as the first priority 

professionally? (please elaborate) 
  

  

  

(c) Parental involvement 

Is parental support encouraged? Yes L] No L_] 

If itis, how? (please elaborate) 

  

  

  

Do parents take prime responsibility in organising any activities? Yes im No L_] 

What is the role of team members in these activities? (please elaborate) 
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Do parents help in organising any activities? Yes L | No L] 

Do parents help with children in the group rooms or in your service generally? 

Yes [_] No L] 

Is guidance given prior to working with children? Yes L] No L_] 

Is feedback sought afterwards? What form does this take? (please elaborate) 

  

  

  

Is parental involvement in your service monitored and evaluated? If so, how, by whom, and for 

what purposes? (please elaborate) 

  

  

  

Are there opportunities for parents to suggest ways of increasing their involvement in your 

service? (please elaborate) 

  

  

  

Have you any future aims or plans regarding parental involvement in your service? (please 

elaborate) 
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Relationships with children 

(a) General 

How is acceptable behaviour reinforced and rewarded? 

  

  

  

  

  

How is inappropriate behaviour dealt with? 

  

  

  

  

  

Is this consistent between team members? Yes L] No L_] 

How are children encouraged to develop a positive self-image? (please elaborate) 

  

  

  

Do children have opportunities to work: 

- alone? Yes L] No L] 

- in pairs? Yes L] No L_] 

- in groups? Yes L_] No L] 

Are co-operative activities encouraged and planned for? Yes L] No L] 

What activities? (please elaborate 
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What measures are taken to make meal-time an enjoyable social occasion? (please elaborate) 

  

  

  

  

How are children's individual needs and abilities catered for? (please elaborate) 

  

  

  

Do all the team members participate effectively in the children's activities? (please elaborate) 

  

  

  

(b) Interactions (please elaborate) 

Choose one member of the team to observe his/her practice? Is there evidence that the adult, 

when interacting with a child: 

Gives the child time to listen and respond? 

  

  

  

Values children's contributions and provides positive comments and praise? 

  

  

Does not attempt to force a response if the child is not yet secure enough (for example, 

is new to your service, or has English as a second language)? Provides a friendly 

commentary on the activity? Asks open-ended questions? 
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Listens responsively and attentively? Provides supportive body language and 

gestures? 

  

  

  

Possesses a high degree of awareness of what is going on and regularly reviews the 

extent to which children are involved in their tasks? 

  

  

Keeps children informed of events and changes which are going to take place? 

  

  

  

(c) Children's relationships with team members in general 

Do children approach adults confidently? Yes L] 

Do children seek adult participation? Yes L] 

Do children perceive adults as partners in play? Yes L] 

Do children demonstrate a degree of independence? Yes L] 

(please elaborate) 

No L] 

No L] 

No L1] 

No L1 

  

  

  

  

(d) Children's relationships with their peers 

They share and take turns reasonably often, allowing for their emotional and 

developmental levels? Yes L] No L] 

They respond positively to most other children and adults most of the time? 
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They exhibit enthusiasm and positive attitudes most of the time? 

  

  

  

They have some degree of choice over their playmates and the activities which they 

undertake? 

  

  

  

They enjoy coming to the centre and being there? Yes L] No L] 
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Section 8 Child Centred Environment 

The following is a brief outline of the topic Child Centred Environment ending with an 
assessment sheet to be completed in your service. Further information and support will be 
provided in the Barnardos training. 

According to Supporting Quality: Guidelines for Best Practice in Early Childhood Services 
(Barnardos, 2000) the physical environment of your service, both indoors and outdoors, should 
encourage positive growth and development for children through opportunities to explore and 
learn. 

Suitable premises are safe, clean, spacious, bright, welcoming, warm, convenient for parents, 
preferably on the ground floor, and accessible to children and adults with disabilities. The 
environment should: 

" afford opportunities to rest and play 

= be well-ventilated with plenty of natural light 
= have adequate toilet and drainage facilities 
= conform to all statutory guidelines, including those relating to fire safety, environmental 

health and planning. 

If children are to have a balanced, healthy day, they need access to the outdoors. Particularly 
for children in full day-care. If this is not possible in your service a romp room or some large 
indoor playspace where children can run around freely and use loud voices is essential. 

In order for an environment to be child centred, it should: 

= have accessible shelving for toys and equipment; 

= have the furniture, arranged in order to meet children's needs with regard to their age, size 
and stage of development: 

= feel home-like; 

= — reflect the lives and activities of the children and their families: 

= be ‘owned! by the children, i.e. have photos of their families and pets, their arts and crafts, 
etc; 

offer resources which should counteract stereotypical and discriminatory attitudes; 
offer opportunities for symbolic, dramatic or pretend play; 

offer materials and ideas which have no objective in mind; 
opportunities to move, dance, increase control over their bodies; 
be maintained; 

be regularly evaluated. 
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Number of Places 

The number of children catered for in your service is determined by the size of the premises, 
the type of service and the adult:child ratio. The Explanatory Guide to the Child Care (Pre- 
School) Regulations, 1996 requires that adequate space per child be provided in the premises. 

The minimum requirements are as follows: 

  

AGE OF CHILD FLOOR AREA PER CHILD 
  

SESSIONAL SERVICE 0-6 2.00 Square metres 
  

FULL DAY-CARE 0-1 

1-2 

2-6 

3.70 Square metres 
2.80 Square metres 
2.32 Square metres 

      DROP-IN CENTRE 0-6   2.00 Square metres 
  

The space requirements set out above relate to clear floor space per child. Clear floor space 
means that area available for children's play and movement, and should not include furniture or 
permanent fixtures. Extraneous areas such as kitchens, toilets, sleeping and other ancillary 

areas are deemed to be separate. The play spaces could be organised into art area, 
construction area, lets pretend area and quiet area. Safety is also an issue, which is covered in 
Section 14 Health and Safety. 

In addition, attention will be paid to the following in the Barnardos training: 
# Sanitary Accommodation 

Entrance and Storage Hall 
Kitchen 
Administration Area 

Staff Room 
Parents Room 
Facilities for Rest 
Facilities for Play 

Fittings Furniture and Equipment 
Use of Internal Space 

Creating a Welcome Environment 
- Organising the Group Room 
- Establishing a Learning Environment 

Steps in Arranging and Equipping the Group Room 

= Use of External Space 
- Provision 

Organisation of Outdoor Space 
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Assessment Sheet 8 

Child Centred Environment 

Please note that the purpose of this assessment is to establish a baseline of where your 

service is now. Barnardos training will assist your development plan. 

Please read all questions carefully before starting to fill in the following form. Please tick 

boxes as provided and give additional information where possible. 

Do children have hooks for their own coats with their names or identifying symbol on each 

hook? Yes |] No L] 

Are the hooks at the children's eye level? Yes L] No L] 

Have the children got an individual cubby holes or allocated space for precious belongings and 

or artwork? Yes |_| No L] 

Is there a children's notice/display board (at there level)? Yes L] No L] 

Are displayed items reflecting children's interests, families and activities? 
Yes |_| No L_] 

Are displayed items reflecting different cultures, customs religions? 

(please elaborate) 

  

  

Is the room divided into logical well-defined play areas? 

  

  

  

Can the children clearly understand what each area is for? Yes L] No L] 

Are there child-sized couches, tables, chairs and other furniture? Yes LJ No L_] 

Are there child-sized toilets and wash hand-basins? Yes L] No L] 
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Is liquid soap available in child-friendly soap dispensers? Yes L] No L_] 

Can children maintain independence during toileting, for example, can they access the 

changing unit by themselves? Yes |] No L_] 

Do children have easily accessible paper towels to dry their own hands? 

Yes [_] No L] 

Are there windows at children's eye level? Yes |_| No L_] 

Are there handrails at children's level? Yes L_] No L] 

Are there clearly identified areas for children's play? Yes L] No L] 

Is there sufficient space in each area for children and adults to interact? 

Yes L_] No [_] 

Is the floor covering a combination of hard and soft areas? Yes |_| No L] 

Are all equipment containers clearly labelled? Yes |] No L] 

Are children involved in the cleaning schedule? Yes L_] No L] 

Are the children involved in washing their own paintbrushes after painting, or setting up 

activities for themselves? Yes L_] No L] 

(please elaborate) 

  

  

Do children have obvious choices in the activities available to them? 

Yes L_] No L] 

(please elaborate) 
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Does the environment offer opportunities to children for creative play, with materials that have 

no objective in mind, opportunities to move, dance, and increase control over their bodies? 

(please elaborate) 

  

  

  

Are all areas wheelchair accessible? Yes L_] No L_] 

Are all areas accessible to children with special needs generally? 

Yes L_] No L] 
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Section 9 Curriculum to Include Child Development 
and Play 

The following is a brief outline of the topic Curriculum to Include Child Development and Play 
ending with an assessment sheet to be completed in your service. Further information and 

support will be provided in the Barnardos training. 

The curriculum in early childhood services is the complete programme of activities offered to 

the children. It includes the following: 
« The activities and general experiences offered to the children 
= The policies and practices established 
= The attitudes and values of the team members 
= The toys, equipment, food 

= The physical environment 
= The method of teaching used 
= The systems of monitoring and review 

The activities offered to children in your service should encourage their active participation in 
whatever you are providing. The activities should be age appropriate and should provide young 
children with a variety of activities and materials to experience. The activities should be 
sufficiently structured to allow for different levels of development and for children to pursue their 

own interests. Where children have known developmental delay, appropriate activities should 

be planned, with regular support from people with particular knowledge and expertise. 

PRINCIPLES OF EARLY CHILDHOOD CARE AND EDUCATION 

The ten core principles of early childhood care and education, originally worded in 1987, 
revisited (1996) by Bruce & Meggitt and re-framed are as follows: 

1. The best way to prepare children for their adult life is to give them what they need as 

children. 
2. Children are whole people who have feelings, ideas and relationships with others, and who 

need to be physically, mentally, morally and spiritually healthy. 
3. Subjects such as mathematics and art cannot be separated; young children learn in an 

integrated way and not in neat, tidy compartments. 
4. Children learn best when they are given appropriate responsibility, allowed to make errors, 

decisions and choices, and respected as autonomous learners. 

5. Self-discipline is emphasised. Indeed, this is the only kind of discipline worth having. 
Reward systems are very short-term and do not work in the long-term. Children need their 
efforts to be valued. 

6. There are times when children are especially able to learn particular things. 

7. What children can do (rather than what they cannot do) is the starting point of a child's 
education. 

8. Imagination, creativity and all kinds of symbolic behaviour (reading, writing, drawing, 
dancing, music, mathematical numbers, algebra, role-play and talking) develop and 
emerge when conditions are favourable. 

9. Relationships with other people (both adults and children) are of central importance in a 
child's life. 

—65-—



10. Quality education is about three things: the child, the context in which learning takes place, 
and the knowledge and understanding which the child develops and learns. 

CHILD DEVELOPMENT 

Children from birth through to eight years of age have developmental needs and capacities that 
differ from those in any subsequent time of their lives. In general the age categories used are: 
= infant birth to eighteen months 

= toddler one year to three years 

= young child two and a half years to school entry age. 

This overlap occurs because whereas children follow broad developmental patterns, individual 
children differ from each considerably. Infants, toddlers, and young children have distinctive 
and different needs and characteristics. These will determine what experiences you will provide 
for the children. The programme must be flexible enough to take into account the varying 

needs and characteristics of individual children. More detail on child development will be 
provided in the Barnardos training. 

WHAT CHILDREN NEED 

We have talked a lot about the importance of meeting children's needs so far in this manual. 
We should clarify that everything contained in this manual is about meeting children's needs, 
the policies and procedures, the physical environment and so on. We should identify what we 

mean by "needs". Apart from the basic needs of food, warmth, shelter, clothes and protection 
from harm children have four established psychological needs: 

1. Love and security 

This need is addressed by the child experiencing from birth onwards a continuous, reliable, 
loving relationship. First, with its primary care givers and then an ever-widening circle of adults 
and contemporaries. 

2. Responsibility 
The need for responsibility is met by allowing the child to gain personal independence in; 

everyday care, feeding, dressing; later on having his/her own possessions to own and take 
care of; having increasing freedom through choice of food/clothes/friends/interests. 

3. Praise and recognition 

Acknowledgement for genuine effort meets the need for praise and recognition. All children 
need to be noticed and given positive attention. Encouragement and realistic expectations in 
line with the child stages of development help the child to enjoy the challenge of learning 

something new. 

4. New experiences 
The need for new experiences is met through the provision of play and language. 

New experiences enable the child to learn one of the most important basic lessons of early life 
“learning how to learn". This brings joy and a sense of achievement. 
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PROVIDING FOR PLAY 

The medium through which children’s learning is consolidated is play. The play materials 

provided in your service should allow for the following growth in every developmental area: 

Physically play encourages movement and control in the whole body and fingers. 
Intellectually play leads to the development of thinking and learning, including, thinking 
about ideas, problem solving, creativity, imagination, memory and concentration. 

Linguistically play stimulates the development of verbal and non-verbal communication 
skills. 

Emotionally play provides the opportunity to experience and express a range of emotions, 
and to learn how to control them. 

Socially play enables children to develop the skills they need for interaction with others. 

This includes learning to share, co-operate, take turns and make friends. 

Morally play helps children to learn the existence of rules, and how to conform to them. 
Through play they can gain a sense of what is right or wrong and develop a conscience. 

Comprehensive lists of toys and equipment appropriate to the stages of development will be 
provided in the Barnardos training. 
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Assessment Sheet 9 

Curriculum to Include Child Development and Play 

Please note that the purpose of this assessment is to establish a baseline of where your 

service is now. Barnardos training will assist your development plan. 

Please read all questions carefully before starting to fill in the following form. Please tick 

boxes as provided and give additional information where possible. 

Please draw a rough plan of your service, noting in particular the play areas. 
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List the equipment in each area, culminating in a list of all playthings in your service. 

Infant Area 
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Toddler Area 

Art Materials 

  

  

  

Construction Materials 

  

  

  

  

  

  

Quiet area (books, jigsaws) 

  

  

  

  

  

  

  

Outdoor/Physical Area 

  

  

  

Lets Pretend Area 

  

  

  

  

  

  

  

  

~70-



Young Child Area 

Art Materials 

  

  

  

  

  

Construction Materials 

  

  

  

Quiet Area (books, jigsaws) 

  

  

  

  

  

  

  

Outdoor/Physical Area 

  

  

  

  

  

  

Lets Pretend Area 

  

  

  

  

  

2 Fee
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Is there a comprehensive range of activities for the children? Yes L] No L] 

Are there opportunities to develop speaking and language skills? 

Yes |_| No L] 

Are there opportunities to develop bilingual skills? Yes L_] No L] 

Are there opportunities to develop basic mathematical concepts? 

Yes L_] No L] 

Are musical expression and musical skills encouraged? Yes L_] No L_] 

Are creative skills encouraged? Yes L_] No L] 

Is appreciation of beauty encouraged? Yes |_] No L] 

Do children have the opportunity to express themselves through play and drama, puppetry and 

mime? Yes |_| No L] 

Is interest in biological and scientific concepts encouraged? Yes L] No L] 

Are there opportunities to develop muscular co-ordination and bodily control? 

Yes L_] No L_] 

Do children understand basic concepts of health and hygiene? Yes L_] No L_] 

Do children understand about food purchase and food preparation? 

Yes L_] No L_] 

Do children have an understanding about the local community and the activities which go on in 

it? Yes L_] No L] 

Is your service equipped with a range of furnishings and activities which promote learning? 

Yes |_] No L_] 
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Is the equipment: 

= Clean, safe complete? Yes L_] No L] 

« Arranged, ordered and accessible to children? Yes L] No L] 

Does it reflect diversity? Yes L] No L] 

(please elaborate) 

  

  

  

  

Does it reflect the positive aspects of children’s homes and community cultures? 

(please elaborate) 

  

  

  

  

Does it support language, initiative, social interaction, music & movement? 

(please elaborate) 

  

  

  

Are materials varied, manipulative, inviting to all senses? 

(please elaborate) 

  

  

  

  

Are classroom materials systematically labelled, (tracings, photographs, actual objects) 

arranged and accessible to children? Yes |_| No L] 

Are materials plentiful? Yes L | No L] 
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Individually, or as a team, try to answer the following questions: 

What opportunities do you provide within your service for children to engage in the following 

processes? 

Working together on a project 
  

  

  

  

= Making choices 
  

  

  

  

= Organising 
  

  

= Explaining 
  

  

  

  

= Talking and communicating 
  

  

  

  

« Sharing 
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Bunoeyoy 
  

  

  

Buyjeoey 

  

  

  

  

Buyoipeld 

  

  

  

  

Hunjasciayuy 

  

  

  

  

Hulpooey 

  

  

  

Buuemsue pue Hulysy 
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In what ways do you consider that the play activities within your service provide for equality of 

opportunity for children and adults? 

  

  

  

  

Consider the following and relate it to the play provision made in your service: 

What is the role of the adult? 

  

  

  

  

What are the needs in terms of space, time and materials? 

  

  

  

  

  

  

What are the skills required by the adult? 
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What are the skills required by the child? 

  

  

  

  

  

  

Small Group Time 

Is there time for children to engage in small group time that extends and develops children’s 

interests? Yes L] No L_] 

What are those activities? 

  

  

  

  

  

  

Large Group Time 

Are large-group times and small group times planned around children’s interests and geared to 

their developmental level? Yes L] No L] 

Outline how this occurs. 
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Do adults introduce the activity; children then contribute ideas and participate at their own 

levels (e.g. individual children move in their own ways, try out one another's ideas for singing 

and moving, and take turns leading others)? Yes |_| No L] 

Provide an example 

  

  

  

  

  

Do adults use many strategies to support and extend children’s activities (e.g. adults watch and 

listen to children. imitate and add to children's ideas for words and actions, assume children's 

physical level)? Yes |] No L_] 

What strategies? 
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Section 10 Child Observation and Assessment 

Systems 

The following is a brief overview of the topic Child Observation and Assessment Systems 
ending with an assessment sheet to be completed in your service. Further information and 

support will be provided in the Barnardos training. 

Common to all indicators of quality in early childhood services is the notion of making 
observations and assessments of children. This requires training but can appear to be more 
complex than it is. Even without training (but from our experience of other children), we are 

often aware, for example, that a young child's speech may be very unclear. This would cause 
us to question if this is appropriate or does the child need help? Early identification of a 
problem such as this can result in treatment from a speech and language therapist and 

improved communication for the child. 

It is important for adults working with young children to know how children's development is 
progressing through, appropriate observation, assessment and record keeping mainly for the 

purpose of improving the programme. This involves watching children at play or chatting in a 
systematic way. This involves making time to check on each child, to see if he/she is mixing 
well with other children, for example, or whether the child is having good play experiences. 
Training is essential in order to make useful observations and assessments. The aim of this 

training should be to support a process of posing questions and reflection. 

Making observations and assessments takes time. Time needs to be planned and set aside so 
that assessment can be supported by both observation and conversation with the children. 

Time is created by: 
= Acknowledging for managers as well as team members that time devoted to observation 

and conversation is time well- spent 
= Making time for observation and conversation as an integral part of short-term planning. 
« Establishing a system for recording significant observation and conversation. Sometimes 

that involves just carrying a small note pad and jotting down what you see and hear. 
« Ensuring that notes/records are used to inform and influence future planning. 

WHY OBSERVE? 

To see children’s individual progress, strengths and weaknesses 
To make reports/feedback to others - supervisors, parents 
To see if our programme of activities (curriculum) is working for the children, it also helps 

review provision 
= To plan for the future, to decide on what; activities are needed to promote a child’s speech 

or; furniture to rearrange to allow easier access to shelves. 

—80-



OBSERVATION TECHNIQUES 

There are a number of ways to observe children — the following represent a sample. The 
technique chosen dictates the recording method. These will be dealt with more fully in the 
Barnardos training. 

Time Sampling 

Frequency Sampling 
Duration Observation 
Focused Observation 
Target Child Observation 
Audio Tapes of Children’s Language 

Anecdotal Records 

WHAT ASSESSMENT MEANS 

= |n early years services assessment means the process of evaluating or making sense of 
the observations gathered in order to assess the abilities and developmental progress of 
the child. 

= The observations (details of what the child is doing) can be checked against a 

developmental guide, to ascertain how the child’s physical, intellectual, emotional and 
social development is progressing. 

= There can be an automatic assumption that assessment pinpoints deficits. The focus of the 
assessment should be what the child can do to develop a better understanding of child and 
test the stages of development and progress. 

= Children and parents can contribute to the assessment process. Children indulge in 
reflection and self-assessment when they talk about what they did that morning. 

Assessment techniques will be covered in the Barnardos training. The following are some 
examples: 
Play Ladders All About Me 
High/Scope Developmental guides 
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Assessment Sheet 10 

Child Observation and Assessment Systems 

Please note that the purpose of this assessment is to establish a baseline of where your 

service is now. Barnardos training will assist your development plan. 

Please read all questions carefully before starting to fill in the following form. Please tick 

boxes as provided and give additional information where possible. 

Are observations of children in action undertaken in your service? 
Yes L] No |] 

If yes please answer the following questions 

How much time is allocated to making observations and assessments? 

  

Who carries out the observation? 

  

  

Where are the observations carried out? 

  

  

  

What observation techniques are used? 

  

  

  

  

  

ls there a system for recording significant on the spot conversation or activities of children? 

Yes L_] No L] 

What is the system? 

  

Does the observer have a toolkit, formatted paper? Yes L] No L] 
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What does it contain? 

  

  

  

  

  

Are assessments of children's learning undertaken in your service? 

Yes |_| No LJ 

Who carries out the assessments? 

  

  

Where are the assessments undertaken? 

  

  

What assessment techniques are used? 

  

  

  

  

What happens the information compiled, how is it communicated to others? 

  

  

To whom is it communicated? 

  

Your service 

What opportunities are available for the team to discuss their philosophies and beliefs? 
  

  

Does your service have a shared philosophy with regard to assessment? 

Yes L_] No L] 
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In what ways can this philosophy be developed? 

  

  

  

To what extent do the assessment procedures used in your service provide continuity in 

approach? 
  

  

  

How can this be developed? 

  

  

  

The parent 

What strategies are used to involve the parent in the assessment process? 

  

  

  

Are there any ways in which this practice can be build upon? 
  

  

  

To what extent does it allow the parent to make a valid contribution? 

  

  

  

In what ways are parents consulted when changing or refining the assessment process? 

  

  

  

What rights should parents have in the assessment process? 
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The child 

What rights should a child have with regard to assessment? 

  

  

In what way does the assessment records provide a picture of the 'whole child’ rather than just 

his/her academic attainment? 

  

  

  

Are children consulted about what is to be included in the record? 

Yes L_] No L] 

To what extent is the child involved in contributing to the record? 

  

  

  

Who do you feel should own the record? 

  

  

Why is it important to help the child develop skills of evaluation and reflection? 
  

  

  

In what ways can you do this? 
  

  

If you do not carry out observations and assessments in your services: 

How do you know whether you are providing good quality play? 

  

  

Do you see the benefit of making observations and assessments? 
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section 11 Equal Opportunities 

The following is a brief overview of the topic Equal Opportunities ending with an assessment 

sheet to be completed in your service. Further information and support will be provided in the 
Barnardos training. 

Every child is a unique individual and has the right to be respected as such. Children, like 
adults, come from differing socio-economic, cultural and religious backgrounds and are 
characterised by differences in gender, sexuality and physical and learning ability. Children 
have different tastes in clothes, different ideas about how to do things, different interests and 
different ways of expressing themselves. Around the world, children and adults experience 

discrimination because of prejudice. Children under six learn attitudes in much the same way 

that they learn how to count or to tie shoelaces. They listen, watch and copy. All of us working 
with children have a responsibility to show clearly, through our work, that we value equally all 
cultures and racial backgrounds. This responsibility exists whether we are working in a racially 

mixed or an all-white service. It is essential that children feel welcomed and valued and 
accepted for who they are in any service, without fear of being ridiculed or condemned. 

Attention must be paid to the development of equal opportunities in terms of employment and 
policies and procedures for all adults working in your service. Policies and procedures can be 

developed on the integration of children with special needs, on language, religion, gender, 
prejudice and discriminatory behaviour 

ANTI-DISCRIMINATION 

Pavee Point, a representative organisation for Travellers promotes an anti-bias/discrimination 
approach for the early years and elementary sector. Although Pavee Point works mainly from a 
Traveller perspective, it is also a human rights organisation, and the anti-bias/discrimination 

approach they advocate is relevant to all children in Irish society as it addresses not only 
cultural diversity, but also language, class, religion, gender, disability. An anti-bias approach, 
unlike a multicultural or intercultural approach, incorporates cultural issues but broadens to the 

areas of class, language, religion, gender, disability, etc. where all areas of diversity are 
recognised and respected, and skills are offered to help children deal with negativity. 

The underlying intent of an anti-bias approach is to foster the critical thinking of children and 

adults and be active in building a more caring, just and diverse community and society for all. 

The four goals of an anti-bias approach are to: 

1. Nurture each child's construction of a knowledgeable, confident self-concept and group 
identity. 

2. Promote each child's comfortable, empathic interaction with people from diverse 
backgrounds. 

Foster each child's critical thinking about bias. 
4. Cultivate each child's ability to stand up for her/himself and for others in the face of 

bias/discrimination. 

~& 

To develop this approach requires a willingness and commitment on the part of Sponsor, 
Supervisors and all the early years team to adapt their approach and incorporate diversity into 
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every aspect of your service and by doing so provide a truly inclusive education. Equal 

opportunities has come to mean three linked aspects of good practice and continued review of 
practice: 

= To remove any procedures and to change patterns of action that have a consequence of 

discrimination against any group, whether this is intentional or not. 
# To promote equal opportunities actively within your service and through ease of access for 

individuals from all groups. 
= To counter the development of prejudiced attitudes and discriminatory behaviour as 

children learn their outlook on life and how to behave. 

These three aspects of good practice are applied in equal opportunities on racial and cultural 

origins, on gender and on disabilities. 

We must acknowledge that depending on where we live or our previous experience, we may 

not be used to people of different nationalities and cultures. However it must also be 

acknowledged that our society is becoming more multi-cultural and diverse. The challenge for 
your service is how to deal with issues regarding difference and special needs. 

—87-—-



Assessment Sheet 11 

Equal Opportunities 

Please note that the purpose of this assessment is to establish a baseline of where your 

service is now. Barnardos training will assist your development plan. 

Please read all questions carefully before starting to fill in the following form. Please tick 

boxes as provided and give additional information where possible. 

ls your service an equal opportunities employer? 

E.g. Your service ensures that no job applicant or employee or participants on CE will receive 

less favourable treatment on the grounds of religious persuasion, age, marital status, race, 

cultural or national origin, or gender which cannot be justified as being necessary for the safe 

and effective performance of the work. Yes L] No L] 

Are policies and procedures established in consideration of equal opportunities? 

Yes L_] No L] 

Are there children in your service from a different culture, e.g. Travelling children, child from 

Romania, children from France? Yes L] No L] 

Are there children with special needs? Yes L] No L] 

Have the team had opportunities to discuss or train on anti-discriminatory practice? 

Yes L] No L_] 

  

  

In the Visual Environment 

Are positive images displayed in your service such as a black barrister, a disabled doctor, or a 

female Garda? Yes L] No L] 

(Please give examples) 
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Are children given the opportunity to represent themselves accurately? Are mirrors and paints 

and crayons that enable children to match their own skin tones provided? 

Yes |_| No L] 

(Please give examples) 

  

  

Look at the illustrations in books and posters that are provided. Do they convey a positive 
image or are there line drawings of white children shaded to represent black, girls always in the 
background taking a supporting role, disabled people as helpless and reliant on others? 

Yes |_| No L] 

Visitors in the setting can challenge stereotypes, perhaps a father with his new baby, a black 

dentist or a female electrician. Does this ever happen in your service? 

Yes |_| No [_] 

Give an example 

  

  

  

Choosing Toys and Planning Activities 

Look at jigsaws, games, play figures, musical instruments and their packaging too. Do they 

reflect cultural diversity? Yes |_| No L] 

How? 

  

  

  

Do they encourage both boys and girls to play? Yes L_| No L] 

How? 

  

  

Are children with disabilities represented? Yes L] No L] 
How? 
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Are dolls provided that represent different racial groups with appropriate clothes? Not black 

dolls that have white facial features or hair. Yes L] No L] 

ls the way that the dolls are played with monitored? Yes L_] No L_] 

Are boys encouraged to show that they can cuddle and care for infants? 

Yes L_| No L] 

ls racism challenged in your service? Yes L_| No L] 

Home corner play can be a secure and comforting play space. Does the provision of cooking 

equipment and play food reflect a variety of cultural preferences? 

Yes L] No L] 

How? 

  

  

  

If some new or unfamiliar equipment such as chopsticks is introduced is it ensured that the 

children know how to use them properly? Yes L] No L] 

Dressing-up clothes give children an opportunity to elaborate their role-play. Is identifying items 

as ‘for boys' or ‘for girls' avoided? Yes |_| No L] 

Are all children encouraged to try out everything? Are everyday clothes from a range of 

cultures provided? Yes L] No L] 

(Please elaborateO 

  

  

  

Are a range of festivals celebrated? Yes L] No L] 

(Please elaborate) 
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Are cooking sessions planned to provide a range of tastes and food? 

Yes L_] 

(Please elaborate) 

No L_] 

  

  

  

Are all groups getting a chance to demonstrate their culture? Yes L] 

(Please give examples) 

No L_] 

  

  

  

Are children introduced to a range of artistic traditions and styles? 

Yes L_] 

(Please give examples) 

No L_] 

  

  

  

Can all children participate? Yes L_] 

(Please give examples) 

No L_] 

  

  

  

Is any written material for parents translated into their language? Yes L] 

Zig avet 

No L_]



Section 12 Accessibility 

The following is a brief overview of the topic Accessibility ending with an assessment sheet to 

be completed in your service. Further information and support will be provided in the Barnardos 
training. 

Accessibility in the context of the provision of early childhood services is about being 
accessible to families, in terms of: 
= the premises, 

= the admissions policy, 
= the fees, 

= the opening hours, 
= transparency, 

= proximity to home, work or training and 

= availability to those with special needs 

In practice this means ensuring the premises is secure, having a clearly thought out admissions 

policy that is consistent with your services equal opportunities policy. The fees should be 
affordable. The opening hours should be compatible with the parents’ work or training hours in 
the Community Employment Scheme. All aspects of your service should be transparent, 
allowing parents to access the rooms (or to be able to see in) where children are so they can 
see what is happening at any given time. Transparency is also demonstrated in a service 

culture of openness and honesty, which is characterised by policies, procedures and practices 

which are shared with all concerned in the service. Ideally the services should be close to 
home, work or training in the Community Employment projects. Services should also be 
available to children with special needs as part of their fundamental right to education, transport 
and leisure activities. 

Premises 

= The service should ideally be situated on the ground floor. If more than one floor is in use, 
younger children should be on the ground floor. This facilitates easy evacuation in the 
event of an emergency. 

= If the service is not on the ground floor extra precaution must be taken to ensure that the 
premises can be evacuated easily with regard to the numbers of children and staff. 

= Procedures must be ace to ensure the safe entrance and exit by children to the facility. 
The building must noi ve accessible to children and other outside persons without the 
supervision or detection of team members. 

= Special attention must be given to the safety of the child when arriving or being collected. 

= Wheelchair and buggy ramps and wide double doors should be provided in services. 

The term ‘special needs' is used to describe children who may have a physical, intellectual 
social or emotional condition, which requires extra support and assistance from the adults 
around them. For example: a child may need to use a wheelchair because his/her legs are not 
functioning. A child may have Down's Syndrome, a genetic disorder which results in learning 
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difficulty. A child may have been abused and whose behaviour is unruly and aggressive or 
indeed s/he may be withdrawn and unnaturally meek and compliant. All of these conditions 

require different responses, careful consideration of how best to support the children should be 
given. 

Three barriers to participation in mainstream activities for people with physical disabilities have 

been identified as 
1. Transport, the person needs to be able to get to the service 
2. Physical, the person needs to be able to get into the building and manoeuvre around it 
3. Personal, the person may need personal assistance in toileting, dressing and feeding. In 
addition there are also attitudinal barriers. 

All children with disabilities and other special needs should have right of access to the same 

services as other children, with appropriate staffing assistance and specialist help. The service 
should be based on a holistic approach to young children and their families, offering a range of 

affordable and accessible community based services. This means that individual services must 
be multi-functional and flexible, adapting themselves to the needs of families, rather than 
expecting families to fit themselves to what services chooses to offer. 
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Assessment Sheet 12 

Accessibility 

Please note that the purpose of this assessment is to establish a baseline of where your 

service is now. Barnardos training will assist your development plan. 

Please read all questions carefully before starting to fill in the following form. Please tick 

boxes as provided and give additional information where possible. 

What is the admissions policy of your service? 

  

  

  

  

  

  

  

Do you consider that it is fair? Yes L_] 

Has your policy ever been reviewed? Yes L] 

Who was involved in that process? 

No L] 

No L_] 

  

  

  

  

In general are policies in place to ensure easy access to your service? 

Yes L] 

(Please give examples) 

No L_] 

  

  

What are the opening hours of your service? 

  

  

Do those hours suit parents? Yes L] 
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How is that known? 

  

  

  

Where is your service located? 

  

  

  

Is it close to home, work or training for parents? Yes L] 

(Please elaborate) 

No L] 

  

  

  

  

  

Is your service affordable for parents? Yes L] 

How is that known? 

No L] 

  

  

  

  

Have the fees ever been reviewed in your service? Yes L_] 

Who was involved in that process? 

No L] 

  

  

  

  

Is your service accessible to those with special needs? Yes L_] 

Are wheelchair and buggy ramps doors provided in your service? Yes [_] 

Are and wide double doors provided in your service? Yes |_| 

Are the toilets accessible to people with physical disabilities? Yes |_| 
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No L] 

No L] 

No L] 

No L]



Are materials and equipment accessible to children with physical disabilities? 

Yes L| No L] 

ls your service free of hazards and suitable for a child with special needs? 

(Please elaborate) Yes L_] No L_] 

  

  

  

ls your service situated on the ground floor? Yes L] No L] 

if more than one floor is in use, are younger children the ground floor to facilitate easy 

evacuation in the event of an emergency? Yes |_| No L] 

If your service is not on the ground floor is extra precaution taken to ensure that the premises 

can be evacuated easily with regard to the numbers of children and staff? 

Yes L_] No L] 

Are procedures in place to ensure the safe entrance and exit by children to your service? 

Yes L_] No LJ 
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section 13 Parental and Community and Statutory 
Involvement 

The following is a brief overview of the topic Parental Community and Statutory Involvement 
ending with an assessment sheet to be completed in your service. Further information and 

support will be provided in the Barnardos training. 

The term parent is used throughout this document to refer to the primary caregiver, in full 
acknowledgement that the primary caregiver could be grandparent, foster parent, stepparent or 

other relation. 

Research tells us that a close relationship between team members and parents, and the 
involvement of parents in the running of the service plus liaison with others involved in the 
child’s health, care and education in the local community are indicators of quality services. 

Liaison refers to the communication and contact between the service and parents; the local 
community, statutory and voluntary organisations. 

BENEFITS OF PARENTAL INVOLVEMENT 

According to the National Early Years Network (1997), research in the US reveals that if 
parents are more involved in their children's care and education this leads to: 

= more sharing of information between parents and your service; 

" parents spending more time in your service; 
= family values and beliefs being understood and taken account of by your service; 

= parents improving their knowledge of parenting and child development generally; 
« the values of the group being more in tune with the home setting, creating a more 

emotionally secure environment for the child; 

" parents being seen as valuable resources bringing added value to your service; 
= parents feeling more confident about negotiating their children's later education. 

All the adults involved in your service need to respect and value each other, listen, learn and be 
open to new ways of co-operating. 

BARRIERS TO INVOLVEMENT 

It is important to acknow!e* 22 the challenges that parental involvement and community liaison 
in services face: 
= Concerns about who has the professional expertise 
= Concerns about having your service open to scrutiny 
= The lack of resources, space and time to think about and implement constructive liaison 

strategies 

= The lack of training for communicating with parents and external agencies 
= The system operating in your service does not allow for liaison 
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WHY LIAISE WITH THE COMMUNITY AND STATE BODIES? 

Children should be encouraged and facilitated to be active participants in their communities. 
Services should provide for opportunities for interaction with community groups and 

organisations, both by visiting the world outside your service and by welcoming visitors in. This 
will allow children to feel part of their community and ultimately have some responsibility 
towards it. Adults working with children should actively find out what resources are available in 

the area and refer parents on as necessary. 

WHAT DOES LIAISON INVOLVE? 

« As part of the every day activities children should be able to avail of the opportunities their 
local community has to offer, shops, businesses, markets, parks, swimming pools, 

theatres, interpretative centres, recycling banks and libraries. 
* Children should be provided with knowledge about local areas of physical or spiritual 

significance, such as a river or heritage site. 

« Schools sometimes have displays or fairs, which are open to the public and can be a very 
positive introduction to school, for children attending early years services. 

= —|t is useful to have contacts with other childcare services in the area. 

= — |t is important to have a network of local contacts to consult regularly, the local GP is an 
example. 

# Venturing out into the community adds to the richness of children’s lives, helps broaden 
their perspective, encourages positive exploration, allows them to make connections 
between your service and the outside world. 

It is essential that adequate adult/child ratios be adhered to on outings. Motor vehicles should 
have sufficient safety restraints for all children. Children also need time to observe their 
surroundings and comment on them in order to expand the child’s interest and understanding 
of the world around them. 

STATUTORY INVOLVEMENT 

Compliance with the Child Care Act, 1991 will establish contact with the pre-school service 
inspection team of the local health board. Liaison with other local statutory services and 
organisations is recommended. 

= Social workers, speech therapists, psychologists, community welfare officers, community 
workers and others can be accessed at health centres nation wide 

# Public health nurses could, in consultation with parents, visit your service to carry out the 
statutory developmental tests and may be a great resource to services. 

# Links established with the local health centre can be critical to overcome speech, 

language, physical, audiological, and social developmental delay experienced by children. 
Early intervention is essential for these children. Services should positively seek to engage 
with diagnostic or special education services in partnership with parents. 

«= When achild has a special need, other specialists are often involved. It is essential that 

parents and team members are aware of what has been agreed and monitor the 
implementation of special learning programmes or treatment. 
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It is essential that close liaison and a good working relationship exists between any 
specialist staff and the child's key worker. A key worker is person appointed in the team 
who would have special responsibility for a number of individual children in your service 
(this will be explained in the Barnardos training). This is particularly important in the need to 

set up a joint process for monitoring the child. 

In addition, these specialists could have meetings with parents in your service (if space 
allows) for case conferences, to observe in your service and pass on to staff and parents 

therapeutic exercises or plans to be carried out with particular children. 
The local health centre is also a useful resource for leaflets pertaining to children’s health, 
which may be of interest to parents. 
The Garda Siochana and local fire brigade officers may come and visit your service and tell 
the children about their work. 
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Assessment Sheet 13 

Parental and Community and Statutory Involvement 

Please note that the purpose of this assessment is to establish a baseline of where your 

service is now. Barnardos training will assist your development plan 

Please read all questions carefully before starting to fill in the following form. Please tick 

boxes as provided and give additional information where possible. 

Are there opportunities for parental involvement such as: 

= Parents on policy-making committees? Yes L] No L] 

(Please elaborate) 
  

  

  

  

= Sharing of curriculum information? Yes L] No L] 

(Please elaborate) 
  

  

  

  

= Team member-parent informal interactions? Yes L] No L] 

(Please elaborate) 

  

  

  

  

= Formal meetings with parents? Yes L] No L] 

(Please elaborate) 
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= Service referrals as needed? Yes |_| No LJ 

(Please elaborate) 
  

  

  

  

= Guidance in the transition to school? Yes L_] No L] 

(Please elaborate) 

  

  

  

  

What other ways of involving parents are used by your service? (Please elaborate) 

  

  

  

  

Can children avail of the opportunities your local community has to offer, shops, businesses, 

toy libraries, parks, swimming pools, theatres, interpretative centres, recycling banks and 

libraries? Yes L_] No L] 

(Please elaborate) 
  

  

  

  

Are the children provided with knowledge about local areas of physical or spiritual significance, 

such as a river or place of heritage sites? Yes L_] No L] 

(Please elaborate) 
  

  

  

Are children encouraged to attend local school displays or fairs? Yes L_] No L] 
(Please elaborate) 
  

  

  

  

ON



Are contacts with other childcare services in the area established? (Please elaborate) 

Yes L_] No L] 
  

  

  

Are local people invited to your service? Yes L_] No L_] 

(Please elaborate) 

  

  

  

  

ls there a network of local contacts established to consult regularly, for example the local GP? 

Yes |_| No L] 

(Please elaborate) 
  

  

  

  

  

Are links established between your service and statutory representatives for example social 

workers, speech therapists, psychologists, community welfare officers, community workers and 

others who can be accessed at health centres nation wide? Yes L] No L] 

(Please elaborate) 
  

  

  

  

  

Are any children with a special need involved with other specialists? 

(Please elaborate) Yes L] No L] 
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Are parents and team members aware of what has been agreed and able to monitor the 

implementation of special learning programmes or treatment? Yes L_] No L] 

(Please elaborate) 
  

  

  

  

Is the local health centre used as a resource for leaflets pertaining to children’s health, which 

may be of interest to parents? Yes |] No L] 

(Please elaborate) 

  

  

  

  

Do the Garda Siochana and local fire brigade officers come and visit your service and tell the 

children about their work? Yes L_] No LJ 
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section 14 Health and Safety 

The following is a brief overview of the topic Health and Safety ending with an assessment 
sheet to be completed in your service. Further information and support will be provided in the 

Barnardos training. 

Within an early childhood service it is the shared responsibility of all adults to ensure that 

children are kept safe within the service. For the sponsor/supervisor, this involves ensuring that 
sensible measures to protect children and those caring for them are put in place and 

recognised by everyone. This responsibility should be paramount. Attention should be paid to: 
« the recruitment of team members 
« — fire drill, supervision ratios, collection and delivery of children, register, application forms, 

first aid box and training 
« — the promotion of an open work environment which is supportive of children and team 

members 

general good hygiene practices 
nutrition 

the prevention of illness 
the development of policies that have health, safety and security as core components 
concerns about the welfare of a child 

safety audits required by the Safety, Health and Welfare at Work Act, 1989 
outdoor space including vehicles 

Team members must supervise children at all times in the day. All premises, equipment, 
fixtures and fittings must comply with the most recent European safety standard. 

CHILD PROTECTION 

Child Protection is about promoting the welfare of children who attend a service. It should be 
seen in the context of the general health and safety of children in your service. It is about 
contributing to the growth of self-esteem and personal autonomy of each child and also, 
creating an environment where trust and willingness on behalf of your team members to listen 
to children is pervasive. New guidelines entitled Children First: National Guidelines for the 
Protection and Welfare of Children, were published by the Department of Health and Children 

in 1999. These guidelines are intended to assist people in identifying and reporting child abuse 
and to improve professional practice in both statutory and voluntary agencies and organisations 

that provide services for children and families. These guidelines will be provided in the 
Barnardos training, the training will also assist in drawing up a policy and procedures on what 

to do in the event of suspicion of child abuse. The following are very general guidelines on what 
to do and not to do when a child discloses abuse. 
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Guidelines on handling a disclosure of abuse 

DO'S 
Stay calm 
Put aside your emotions or disbelief 
Listen and hear 
Give time to the person to say what they want 

Reassure that they have done the right thing in telling 

Be honest about what will happen next 

At the earliest possible opportunity: 
« The policy and procedures must be implemented 

= What the child has said, including, as far as possible, the exact words utilised by the child 

or what was witnessed must be recorded 
= The supervisor must be informed immediately and measures agreed to protect the child i.e. 

report the matter directly to the Health Board 
# Appropriate confidentiality must be maintained 

DON’TS 
= Do not panic 
= Do not promise to keep secrets 

= Do not inquire into details of abuse 
= Do not make a child repeat the story unnecessarily 

Other issues regarding child protection to be considered in the Barnardos training are: 
The legal context 
Co-operation with parents 

Confidentiality 
Follow up by health board 
Duty to care 
Definitions of child abuse 

Recognising child abuse 
Response to a child disclosing child abuse 
Response to suspicion of child abuse 
Response to allegations of child abuse 
Standard reporting procedures 
Working with families 
Developing a Child Protection Policy and Procedure 
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Assessment Sheet 14 

Health and Safety 

Please note that the purpose of this assessment is to establish a baseline of where your 

service is now. Barnardos training will assist your development plan. 

Please read all questions carefully before starting to fill in the following form. Please tick 

boxes as provided and give additional information where possible. 

PREMISES IN GENERAL 

Is your premises basically sound and suitable for use as a pre-school service? 

Yes |_| No L] 

If not, why not? 

  

  

  

  

Can you do anything about it? 

  

  

  

  

  

Are the fixtures and fittings like sinks and shelves in good repair? Yes Ci No L] 

Are the fixtures and fittings clean? Yes L | No L] 

Are furniture and work or play surfaces in good repair? Yes L_] No L] 

ls there a cleaning schedule to ensure that all reasonable precautions are taken to prevent 

infection? Yes L] No L] 

Is the premises warm? Yes L] No L] 

Is the premises airy? Yes L] No L] 

Is the premises well lit? Yes L] No L] 
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Are all hallways, staircases, and passageways free of all obstacles and effectively lit? 

Are all drinking water supply points connected directly to a public or private water supply via a 
rising main? 

Is smoking allowed on the premises? 

Is the minimum height of the rooms 2.4 metres? 

ls there storage space for equipment and buggies? 

Yes L_] 

Yes L_] 

Yes L_] 

Yes L_] 

Yes |_| 

No L_] 

No L] 

No L] 

No LJ 

No LJ 

Is there enough space for the children? Yes L] No L] 

The minimum requirements are as follows: 

  

AGE OF CHILD FLOOR AREA PER CHILD 
  

SESSIONAL SERVICE 0-6 2.00 Square metres 

FULL DAY-CARE 0-1 3.70 Square metres 

1-2 2.80 Square metres 

2-6 2.32 Square metres 
        DROP-IN CENTRE 0-6 2.00 Square metres 
  

Is the sanitary accommodation adequate? Yes [| No L] 

The following must be available: 

  

NUMBER OF PERSONS WATER CLOSETS WASH-HAND BASINS 
  

FOR EVERY 10 CHILDREN 1 1 
  

  FOR EVERY 8 ADULTS 1 1     
ls the drainage and sewage adequate Yes |_| No L] 

Is there an adequate system for the disposal of waste? Yes |_| No L] 

Are individual hand towels or paper towels provided for the children? 

Yes L_] No L] 

Are all equipment and materials safe, clean, free from the potential to infect a child and in good 

repair? Yes L_] No L] 

Is the food nutritious? Yes L_] No LJ 
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Do children get to eat fresh vegetables and fruit every day? 

Are vulnerable foods, milk, yoghurts etc stored in refrigerators? 

FIRE SAFETY 

Is the following equipment present: 

» Fire extinguishers 

« Fire blanket 

= Smoke detectors present in each room 

Is the equipment regularly serviced and in working order? 

Fire Evacuation Procedures: 

« Are there fire procedures in place? 

« — |s it displayed on premises? 

= Are regular fire drills held and documented? 

=» Are the children familiar with the fire drill? 

Do all team members know how to operate the equipment? 

Fire Escape Route: 

« Are fire escape routes and exits provided? 

Are fire exits clearly visible? 

= Are fire exits unobstructed and key readily available? 

« Isasafe fire assembly point provided? 

« Are fire doors provided? 
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Yes L] 

Yes L] 

Yes L] 

Yes L] 

Yes L] 

Yes | 

Yes L] 

Yes L] 

Yes L] 

Yes L] 

Yes L] 

Yes L] 

Yes L] 

Yes L] 

Yes || 

Yes L] 

No L] 

No L] 

No L_] 

No L] 

No L] 

No L] 

No L] 

No L] 

No L] 

No L] 

No L] 

No L] 

No L] 

No L] 

No L] 

No L]



OUTDOOR SAFETY (for services with outdoor playspace) 

= Are ponds, pits (if any) and other hazards in your garden or external area fenced off? 

Yes L_] No L_] 

= Are doors and gates secured to prevent any unauthorised access? 

Yes L_] No L_] 

= |s safe equipment provided in the outdoor play area? Yes L] No L] 

= ls the surface safe? Yes L] No L] 

= ls washed sand provided? Yes L] No L_] 

# Is the sand pit covered when not in use? Yes |_| No L] 

« Are you aware of the precautions to be taken in the protection of the children if there are 

pets on the premises? Yes L| No L] 

INDOOR SAFETY 

Stairs: 

= Are stairs in use? Yes L_] No L] 

If yes: 

= Are children supervised when using the stairs? Yes L] No L] 

« Are safety gates present? Yes L_] No L] 

=» — Is the stair covering safe? Yes L] No L] 

= Are there handrails on stairs and steps? Yes L | No L] 

Are childproof locks on: 

= Doors? Yes L] No L] 

« Windows? Yes L_] No L] 

=» Drawers? Yes L_] No L] 
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= Cupboards? Yes L] No L] 

Are appropriate safety precautions (i.e. safety glass or see through contact) on all low-level 

windows, glass panels and patio doors? Yes |_| No L] 

Are windows at a first floor level (if any) fitted with restricted opening safety devices? 

Yes L_] No L] 

Are safety covers on electrical sockets? Yes L_] No L_] 

Are all heaters thermostatically controlled? Yes |_| No L] 

Is there safe storage for medicines and all toxic substances? Yes L_] No L_] 

Are floor surfaces non-slip and hazard free? Yes L] No L] 

Are all handles to exits above children's height Yes |_| No L] 

Are baby walkers used? Yes L_] No L_] 

REST FACILITIES 

Are adequate and suitable sleeping facilities away from the general play area provided for 

children under 2 years of age? Yes L_] No L] 

Are infants/children monitored when sleeping? Yes L] No L_] 

Are cots placed in a suitable and safe position? Yes |_| No L] 

ls there easy access between cots? Yes L] No L_] 

Is bed linen suitable and is separate bed linen used per child? Yes LJ No L] 

Are individual cots provided for children while sleeping? Yes L] No L] 

Are baby dribblers/bibs, if used, removed prior to sleeping? Yes L] No L_] 

What type of rest facilities are provided for children older than 2 years? 
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Are staff aware of current precautions in relation to reducing the risk of Sudden Infant Death, as 

per ISIDA? Yes |_| No L_] 

FIRST AID 

Is there a suitably equipped first aid box on the premises? Yes L] No L_] 

Is the first aid box regularly checked and altered if necessary? Yes L_] No L] 

Is there a team member qualified to deal with first aid and emergencies on the premises at all 

times? Yes L] No L] 

i. | Number of adults with first aid training 

  

ii. | Date of completion of course: 

  

iii. | Refresher First Aid Course and Date 

  

  

Are adequate facilities provided for the safe storage of medicines/First Aid Box? 

Yes [_] No L] 

Where are they stored? 

  

  

  

Medical Assistance 

Are adequate arrangements in place to summon medical assistance promptly in an 

emergency? Yes L_] No L] 

What arrangements? 

  

  

  

Has a safety officer been appointed? Yes L] No L_] 

How often is the safety audit carried out? 
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CHILD PROTECTION 

Are all the team informed about Children First: National Guidelines for the Protection and 

Welfare of Children (1999) produced by the Department of Health and Children 

Yes L] No L] 

ls a child protection policy drawn up by your service? Yes L] No L] 

What is the policy? (please include a copy if you have one) 

  

  

  

If a policy is drawn up, do parents know? Yes L_] No L] 

Are the team trained to identify child abuse? Yes L] No L] 

Are the team clear about dealing with a child who discloses abuse to them? 

Yes L] No L] 

Are the team clear about what to do in the event of witnessing abuse or learning of abuse of a 

child in their care? Yes L_] No L] 

Are the team clear about any of the following issues? 

= The Legal Context Yes L] No L_] 

= Co-operation with parents Yes L] No L] 

= Confidentiality Yes L] No L] 

= Follow up by health board Yes L_] No L] 

= Duty to Care Yes |] No L_] 

« Definitions of Child Abuse Yes L] No L_] 

=» Response to Suspicion of Child abuse Yes L_] No L] 

= Response to Allegations Yes L] No L] 

= Standard Reporting Procedures Yes L] No L] 
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