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FAS INTRODUCTION TO CHILDCARE COURSE 

  

one 

-» This Introductory Course for Childcare is aimed at FAS Community Employment workers. It strives 
to introduce participants to the important elements of good childcare practice that help to ensure a 
safe and healthy service to pre-school children. The course aims to provide the opportunity for 
workers to link knowledge to good working practices which are underpinned by respect for children 
and their parents. 

-The trainer should become thoroughly familiar with all the elements of each module before 
_-..conducting the course. Each module contains the essential materials necessary to facilitate the 

session. However, it is recommended that the trainer supplement the materials with additional 
sources of information. A list of additional resources is included in the Background Notes of 
each module. 

a ag 
g gees HOW TO USE THE COURSE 

. There are eight modules in this manual. Each module consists of the following: 

  

. . BACKGROUND INFORMATION 
‘ . Each module is introduced to the trainer by the provision of contextual background to the training 

topic. The module aims and objectives are clearly stated and the trainer is directed to additional 
sources of information. A training plan is also provided which gives a step-by-step guide to 
conducting the training session. 

-- ~ OVERHEADS - 
+.Each module contains a number of overhead slides. These can be photocopied onto transparency 

film for presentation. If an overhead projector is unavailable they can be written up as flipchart 
notes. The overhead slides can also be photocopied as handouts for distribution to the trainees. 

. EXERCISES 
Each module contains a number of exercises relevant to the topic. Depending on the knowledge of 

“s “c'the trainee group and the time available the trainer may use all or some of the exercises available. 
pose 

  

HANDOUTS 
Each module contains handouts that can be photocopied and distributed to the trainee group. 

-720N-SITE TASKS 
Modules 2 - 7 contain a task that is given to the trainees to complete in their place of work. These 
tasks are to be completed with the support of their Supervisor. Guidelines for the Supervisor are 

"also available and should be provided to the Supervisor in advance of the training session. The 
task allocation is an important and essential part of the training programme as it serves to link 
learning with on-the-job practice. The trainee is required to sign off that he/she has completed the 

_ task. The Supervisor will also be required to confirm that the tasks were completed satisfactorily. 
-.. 1. “the appropriate form is provided on page 12 and should be sent to all Supervisors in advance 

Of training. - 

 



  

    

REVIEW OF TASKS AND WRAP-UP 

The trainer will review the completed tasks at the next training session and will summarise the 

module by presenting the trainees with a list of DOs and DON'Ts. These can be presented as an - 

overhead or can be distributed as a handout. 7 

EVALUATION 

Trainees should be asked to fill out an evaluation sheet at the end of each module so that the 

trainer can assess the effectiveness of each session. The trainer should remind the trainees of the 

learning objectives before they fill in the forms by displaying them again on the overhead projector: 

An evaluation sheet is provided on page 11. o 
4 

TRAINING METHODS 
This introductory course for CE workers uses a variety of materials and training methods. Using a 

variety of techniques ensures that boredom does not feature in any session and that repetition is 

avoided. People are stimulated and challenged by variety. The trainer should check the literacy .. 

level of the training group and be aware of language that may be unfamiliar to some trainees. Clear 

definitions should be provided. If there are trainees with a physical or learning disability their needs 

should be considered and the trainer should seek support and assistance to ensure that they can. . 

participate as fully as possible. Sot Be | 

The following is a list of the training methods used in this training programme. | 

Brainstorming is a quick listing of first thoughts and reactions to an idea or a question. The trainer 

should encourage spontaneity. This method is useful at the beginning of a training session to 

initiate thoughts to be worked out more fully by the group members. —: . te 

Small group discussion involves people discussing an issue within a specified time limit. The 

trainer should encourage people to respect one another and listen to all members of the group. _ . 

They should also be reminded to stay with the discussion topic. The trainer should-assign a 7 

reporter to each small group. This person will report their findings to the full training group. Small : 

groups give everyone a break from the large group and this method helps to generate discussion 

and participation. Working in pairs is useful for indepth work but the trainer should ask people not 

to work with the same person, or with someone they know. oo 

Assign people to small groups by calling them letters, numbers, fruits or animals. Ask the same 

letters, numbers, fruits or animals to work together. i 

Role Play is where people act out a situation. When the "drama" is over, the people acting hear 

how effective they were from other members of the group. 

Written Exercises in the form of quizzes and matching games are used to reinforce solid 

knowledge and as a tool for the trainer to evaluate the level of the group. The trainer should ensure . 

that there is a plentiful supply of pens, paper and places to write. Enough time should be, allowed to 

complete these exercises effectively. If literacy levels are low participants may need support to . 

complete the exercises.



Demonsiration is where participants are given an opportunity to practise a particular skill like . 
changing a nappy. The trainer should ensure that all the equipment and materials necessary for the od 
task are readily available. The training group provides feedback on the performance of the person 
undertaking the task. 

Team Games are used as a fun way to test knowledge and reinforce learning. It is also an 
excellent way to bond the group and encourage participation. The trainer should use the same 
method as used for small group work to choose teams. 

PRESENTING YOURSELF 

- BODY LANGUAGE 
There is a great deal of research evidence which suggests that at least 70% of communication 
takes place non-verbally. Non-verbal communication is critical to initial impressions, which usually 
occur within 4-8 minutes of meeting someone for the first time. 

‘VOICE 
POWER 

- You will need to be sure that you can be heard by everyone in the room and to vary the volume to 
provide emphasis and interest. 

  

  

* Check that everyone can hear you. 
* — Aim your voice at the people at the back of the room. 
* _ Avoid speaking loudly all the time — the occasional burst of full volume for emphasis is best. A 

few words in a quieter tone will invite concentration. 
* You can vary the power of your voice by moving your attention around the room, front to back 

and side to side. 

PACE 

An inexperienced trainer frequently starts off with a rush. Start much more slowly than you expect 
and you will probably be going quite fast enough. 

  

* The danger of going too quickly is that you stumble over your words and fail to convey your ideas. 
* The danger of going too slowly is that the audience loses the thread of your theme and again 

you fail to get your message across. 

PITCH 

Variations in pitch convey a range of moods and meanings and is the way we put emotion and 
feelings into our voice. You can sound angry, amused or aggrieved by varying the tone and power of 
your voice. Inevitably it is a combination of a number of things which really conveys the message but: 

  

  

* Adeep note sounds more confidential and personal. 
* High notes are more strident and aggressive. 
* Amonotone is boring and sends those listening to sleep. 
* Faster, louder, crisper speech shows anger. 
* An aggrieved person has a high pitched, slow and slurred manner of speaking. 

 



      

  

FACE 
A major part of your message is conveyed by what people see as they watch you speaking your 

facial expressions in particular help to tell the tale. 

FACIAL EXPRESSIONS 

If speakers concentrate on the words their faces may show an expression somewhere between 

slight discomfort and acute terror. This is why it is important to have practised the session 

beforehand. If you feel confident, you look confident and credible and you can persuade and win 

your group. You do not have to try to smile the entire time. If you think “smile” it will show and it 

helps a group to know you are happy talking to them. 

EYE CONTACT 

Look at the people in your audience 90% of the time you spend speaking. Glance at your notes 

only occasionally and try to relate to your trainees by making eye contact. lf people become aware 

of being looked at they will feel uncomfortable. You need to catch an eye for such a short space of 

time that other person is not conscious of it happening. o 

Inexperienced speakers sometimes fix their eyes on one thing or person and stare in that direction 

each time they look up. After a time the object of the speaker's gaze becomes more interesting to 

the rest of the group than the speaker’s subject. If the speaker is staring at a person he/she may 

wish the floor would open up and swallow him/her. 

People close to the front on either side are those most often ignored while those one third of the 

way back in the centre get most attention. Try to be impartial with your glances and look all around. 

POSTURE 

STANCE 
  

It is important to begin by standing straight and giving the group your full attention. If you have a lot 

fo say you will need to change your position to provide interest and variety and to make use of your 

body language, e.g. lean or perch against a table or chair back, use a visual aid, etc. 

DISTRACTING MOVEMENTS 

  

Some unconscious movements are a great distraction to an audience, for instance: 

« Personal mannerisms, ear scratching, throat clearing, etc. 

« — Jingling things in pockets. 

* — Shuffling note cards, papers, projector slides, etc. 

« Waving a pointer or board marker. 

UNHELPFUL MOVEMENTS 

* Sometimes trainers unconsciously employ movements which are unhelpful to the trainees, e.g. 

pointing accusing fingers. 
« Shaking their fists.



* — Banging their hands on the table or lectern. . 
* Putting their hands in their pockets and rocking. ( ; 2 
* Wandering about a lot for no real reason. 
* Turning away from the group. 

HELPFUL MOVEMENTS 

* Movements that serve to emphasise the point and engage attention are very important. 
* — Hand gestures — individually or both together. 
*  Co-ordinated hand and arm gestures that move in rhythm with the words being spoken. 
* Astep forward and a slight lean forward to emphasise a quieter, more confidential serious 

statement. 

You will find that if you are confident and relaxed, your hands and body will join in presentation 
naturally. 

 



  

  

USEFUL ADDRESSES 

CHILDCARE ORGANISATIONS 

Association of Montessori Teachers of Ireland 

St Vincent's Day Nursery 

Drumlin Avenue 

Ballyfermot 

Dublin 10 

Tel: 01 6264000 

Barnardos’ National Children's Resource Centre 

Christchurch Square 
Dublin 8 

Tel: 01 4549699 Fax: 01 4530300 

e-mail: ncrc@barnardos.ie 

18 St Patrick's Hill 

Cork 

Tel: 021 4552100 Fax: 021 4552120 

e-mail: ncrc@cork.barnardos.ie 

10 Sarstfield 

Limerick 

Tel: 061 208680 Fax: 061 440214 

e-mail: ncrc@midwest.barnardos.ie 

An Comhchoiste Réamhscolaiochta Teo 

7 Cearnég Mhuirfean 

Baile Atha Cliath 2 
Tel: 01 6763222 Fax: 01 6616564 

IPPA - The Early Childhood Organisation 

The Spade Centre 
St. Paul's Church 
North King St. 
Dublin 7 

Tel: 01 6174833 Fax: 01 6711356 

The National Children's Nurseries Association 

Carmichael House 

Nth Brunswick St. 

Dublin 7 
Tel: 01 8722053 Fax: 01 8735737



St Nicholas Montessori Teachers Association of Ireland 
16 Adelaide St. 

Dun Laoghaire 
Co Dublin 
Tel: 01 2806064 Fax: 01 2844764 

GOVERNMENT DEPARTMENTS 

Department of Health and Children 
Hawkins House 
Dublin 2 
Tel: 01 6714711 Fax: 01 67111947 
e-mail: queries@health irlgov.ie 

Health Promotion Unit 
Department of Health and Children 
Hawkins House 

Hawkins Street 

Dublin 2 

Tel: 01 6714711 Fax: 01 6711947 

Department of Justice, Equality and Law Reform 
Equal Opportunities Childcare Section 
Mespil Rd. 
Dublin 2 
Lo-call 1890 2090 30 Fax: 6670366 
e-mail: childcare-mail@justice.ie 

Department of Social, Community and Family Affairs 
Aras Mhic Dhiarmada 
Store St. 
Dublin 1 
Tel: 01 8748444 

HEALTH BOARDS 

East Coast Area Health Board 

Southern Cross Building 
Southern Cross Business Park 
Boghail Rd 
Bray 

Co Wicklow 

Tel: 01 2765682



    

  

South Western Area Health Board 

Leinster Mills 

Oberstown 

Naas 

Co Kildare 

Tel: 045 875772 

Northern Area Health Board 

Unit 2 
Swords Business Campus 
Balheary Road 
Swords 

Co Dublin 

Tel: 01 8407059 

Midland Health Board 

Arden Road 

Tullamore 

Co Offaly 
Tel: 0506 21868 

Mid Western Health Board 

31/33 Catherine St 

Limerick 

Tel: 061 316655 

North Eastern Health Board 

Kells 

Co Meath 

Tel: 046 40341 

North Western Health Board 

Manorhamilton 

Co Leitrim 

Tel: 072 20400 

South Eastern Health Board 

Lacken 

Dublin Road 

Kilkenny 
Tel: 056 20400 

Southern Health Board 

Wilton Road 

Cork 
Tel: 021 4545011
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UNITS 
AN OVERVIEW OF WORKING WITH CHILDREN 
WORKING WITH PARENTS 

COMMUNICATION SKILLS 

WORKING AS A TEAM 

PERSONAL REFLECTION o
O
F
O
N
 =
 

  
  

OBJECTIVES 

On completion of this training module, trainees will be able to: 

UNIT 1 
1. Identify why pre-school services are important to children 
2. Define the role of the childcare worker 
3. Identify what is expected of a childcare worker 

UNIT 2 
1. Understand the importance of working with parents 
2. Examine different types of families and child-rearing methods 
3. Understand how different types of child-rearing can affect a child's behaviour 

UNIT 3 
1. Understand what is good and bad communication 
2. Identify assertiveness techniques 

UNIT 4 
1. Explore the concept of teamwork 
2. Understand their role as part of a team 

UNIT 5 
1. Reflect on personal experiences and examine how a person's background and lifestyle can 

effect their work 
2. Understand the importance of stress management 

~14- 

 



  

  

BACKGROUND NOTES 

Module 1 aims to provide the trainee with an overview of "working with children". It highlights the 

many benefits of good quality pre-school services to children and it focuses on their role as CE 

childcare workers. It outlines the many skills required by the childcare worker and the importance of 

working closely with parents. This module should be used as a foundation for the training provided 

in the FAS Induction Programme and it sets the context for the other modules. The following 

background information will give the trainer a brief overview of the subject matter. The trainer 

should become thoroughly familiar with the full content of the module before facilitating the session. 

The trainer should be aware of language that may be unfamiliar to some participants and provide 

clear definitions if necessary. The trainer should supplement this information by consulting 

additional sources. A list of recommended resources is available on page 22 . Both the Overheads 

and Handouts can be photocopied and distributed to participants. 

UNIT 1 AN OVERVIEW OF WORKING WITH CHILDREN 

IDENTIFY WHY PRE-SCHOOL SERVICES ARE IMPORTANT TO CHILDREN 

OBJECTIVE 1 

international research over the last number of years has shown that access to high quality pre- 

school education has very positive effects on children, parents and the community: 

CHILDREN BENEFIT 
Children are given the opportunity to: 

* Think and learn through new opportunities and experiences 

Access a variety of play equipment and toys 

- Mix with other children and develop socially 

« Learn acceptable behaviour 
* Develop language skills 
« Foster self-esteem 
* Be ready for primary school 

PARENTS BENEFIT 
Parents’ benefits include: 
+ Abreak from the stresses of family life 

«An opportunity to take up education and training 

+ — An opportunity to go back to work 

« — Access to advice about parenting, nutrition, etc. 

* Learning about their child's development 

THE COMMUNITY BENEFITS 
* More parents can take up work and contribute back to the community 

* Allows disadvantaged families an opportunity to access affordable childcare 

* Better education leads to less drop-out from school, a more literate population and a more 

equal society 

—{5-



A range of factors contribute to the provision of a high quality service for children: 
* Adherence to the Childcare (Pre-school Services) Regulations, 1996 — health, safety, etc. 
* Agood relationship between the childcare worker and the children 
* Agood relationship among the children 
* Agood relationship between the childcare worker and parents 
* The training and experience of the childcare workers 
* Aknowledge about child development 
* Agood learning environment and a stimulating activity programme 
*  Arich variety of play equipment and materials 
* Involvement of children in choosing activities 
* Aknowledge by all staff of the policies and procedures of the service, e.g. the policy and 

procedure in relation to child protection 

DEFINE THE ROLE OF THE CHILDCARE WORKER/IDENTIFY WHAT IS EXPECTED OF A CHILDCARE WORKER 
OBJECTIVES 2 AND 3 

All adults who are professionally responsible for the care of children need to ensure that children's 
needs are being met while under their care. Before we look at the role of the childcare worker we 
should examine the needs of children. Every child needs the following: 
* Shelter — somewhere to live 
* Protection from physical danger 
* Adequate health care 
* Adequate nutrition 
* Stimulating surroundings 
* Security 
* Love and affection 
* Atleast one adult to become close to 
* Opportunities for play 
* Opportunities for learning 
* Plenty of stories, songs and conversation 
* Achance to practise new skills 
* Support to develop independence 
* To feel important and be listened to 
* To be encouraged to develop acceptable behaviour 
* To feel proud of their own achievements 
° Opportunities to be creative and express themselves 
* To develop independence 
* To have friends and share 

The primary role of the childcare worker is to meet the needs of the children under his/her care by: 
* Responding to the physical, intellectual, language, emotional and social needs of the children in 

their care 
* Observing all policies/procedures — health, safety, hygiene, child protection, etc. 
* Planning, implementing and reviewing a range of activities to develop children (play, arts and 

crafts, etc.) 
* Developing a positive relationship with parents 
* Working as part of a childcare team 

~16-



  

  

The childcare worker needs a range of personal qualities and skills to carry out her/his role 

effectively. A list of qualities and skills form part of Exercise 3. 

  

When delivering this unit the trainer should acknowledge that the areas mentioned in this 

section will be explored in more detail throughout the Induction Course. 
    
  

UNIT 2 WORKING WITH PARENTS 

UNDERSTAND THE IMPORTANCE OF WORKING WITH PARENTS 

OBJECTIVE 1 

Parents are the main carers and educators of their children. Developing a good partnership with 

parents will benefit the children, the parents and the centre. It builds trust and respect. High quality 

services will develop partnerships by: 

* An open door policy — parents are always welcome 

* Involving parents in events and activities 
* Involving parents in settling-in children 
+ Respecting the wishes of parents 
* — Sharing information 

+ Respecting confidentiality of information about children, parents and their families 

Good communication with parents is the key to a good partnership and helps children to sense the 

continuity between their home and the childcare centre. It should commence as soon as a child is 

enrolled in the centre. Good communication where parents are informed, at the outset, of what is 

expected of them and how the centre operates will contribute to positive relationships. Often 

childcare centres make the mistake of not informing parents about their policies (e.g. that a child 

should not attend the service if he/she has an infectious condition). When the information is 

communicated when there is a difficulty this can cause a lot of upset and can damage what was a 

good working relationship. The childcare worker should develop this communication by using the 

following methods: 

INFORMAL 
* Greeting parents by name 
* Sharing information about the child's day 

* Seeking advice from parents about the child 

FORMAL 
* Anotice-board giving details of events, menus, health information, etc. 

* Organised meetings 
* Newsletters 
* Aregular method of sending information home, e.g. notes, a diary of child's progress 

« A Parent's Handbook with details of policies/procedures, fees, etc. 

-~17-



EXAMINE DIFFERENT TYPES OF FAMILIES AND CHILD-REARING METHODS/UNDERSTAND HOW DIFFERENT TYPES 
OF CHILD-REARING CAN AFFECT A CHILD'S BEHAVIOUR 
OBJECTIVES 2 AND 3 

Family life, in some form, is basic to the experience of most children. The family has a strong 
influence on every aspect of a child's life and development. The CE childcare worker needs to 
understand the importance of the family to children's development, know the family background of 
the children in their care and understand the possible influences and effects different family 
circumstances have on children. 

Children are born into different families and they may have very different childhood experiences 
depending on their family background. Family units come in many shapes and sizes. The function 
of the family is to protect and care and to provide emotional, social and economic support. 

TYPES OF FAMILIES 

Nuclear Family 
The nuclear family is a family grouping where the parents live with their children and form a small 
group. They have no other relatives living with them or close by. Children who grow up in a nuclear 
family may experience close relationships within the family, individual attention and more space and 
privacy. However, they may feel a sense of isolation, experience unwanted attention from their 
parents, have fewer people to turn to in times of stress and have no support system to turn to in 
times of need. 

One Parent Family 
The term "one-parent family" is used to describe a nuclear family with one parent. Children who 
grow up in a one-parent family may establish a close relationship with the parent they live with, may 
maintain a close relationship with their other parent and his/her family. However, they may have 
experienced a period of loss if their parents separated, lost contact with the other parent, 
experience a lower standard of living because they rely on one income, and have less adult 
attention at times when their parent is coping with practical and emotional difficulties. 

Extended Family 
The extended family extends beyond parents and children to include other family members, for 
example grandparents, uncles and aunts. A family is usually referred to as extended when its 
members live together or very close or where they have frequent contact. Children who experience 
life within the extended family have the opportunity to develop and experience a wide variety of 
caring relationships and are surrounded by a network of practical support. However, they may have 
little space and privacy, feel they have to please a lot of people and have less opportunity to use 
individual initiative and action. 

The Reconstituted Family 
The reconstituted family, or reorganised family contains adults and children who have previously 
been part of a different family. The children of the original partnership usually live with one parent 
and become step-children of the new partner and Step brothers and sisters to the new partner's 
children. This can be a positive experience because their parent may be happier, more secure and 
have greater financial resources. The child gains a parent and possibly an extended family. 
However, the child may have difficulty relating to a siep-parent and step-brothers and sisters, have 

~18-



    

  

to compete for attention with children of their own age, feel a loss of attention because they have to 

share a parent and have to accept the birth of children from their parent's new relationship. 

The childcare worker needs to understand what life may be like for children living in different 

families so that their needs are met. Having knowledge of a family situation may explain certain 

behaviour in children and assist the worker to understand and the help the child. A child whose 

parents split up may be withdrawn and quiet or may react by displaying very challenging behaviour. 

How to deal with such behaviours is explained in more detail in Module 5 Children's Behaviour. 

UNIT 3 COMMUNICATION SKILLS 

UNDERSTAND WHAT IS GOOD AND BAD COMMUNICATION/IDENTIFY ASSERTIVENESS TECHNIQUES 

OBJECTIVES 1 AND 2 

Good communication skills are essential for the childcare worker. The childcare worker needs to be 

able to communicate with the children in their care, parents and other members of the staff team. 

Communication involves talking and listening. Communication can be hindered by a number of 

factors (see Exercise 4). 

The following includes some guidelines to improve communication skills: 

* Make eye contact with the person you are communicating with. 

+ Speak at the same level as the person you are talking or listening to. If you communicate with a 

child, kneel or sit so that you are on the same level. If you are talking to a parent do not sit if a 

person is standing and vice versa as this makes communication less equal. 

* Don't interrupt what is being said to you. Encourage the parent, child or staff member to talk 

more by using words like "| see" and "Tell me". 

+ Listen carefully. If there is a lot of noise around, try to go to a place where listening is made 

easier. Get away from any distractions and give the person your full attention. 

* Use language that the person can understand. Do not use jargon. 

- Ifa parent/child is upset and needs privacy, find somewhere suitable to talk. 

* Make the limits of confidentiality clear. Agree what will be kept confidential and what will be 

passed on. 

» Use appropriate body language — facial expression/openness, etc. 

°  {f there are children and parents who do not speak English, try to get someone to interpret. 

-19-



ASSERTIVENESS 

There are three basic kinds of interpersonal behaviour — assertive, aggressive and 
passive/submissive. 

Assertive behaviour 

Assertive behaviour involves standing up for your own rights in any situation in such a way that you 
respect the rights of other people. It involves expressing your needs, wants, views, and feelings in 
a direct, honest and appropriate way. Assertive behaviour is based on the belief that: 
* You have needs to be met and so do other people involved 
* — You have rights and so do other people 
* — You have something to contribute and so have other people 

Assertive behaviour does not necessarily mean getting what you want. The aim of assertive 
behaviour is to work towards satisfying the needs and wants of all parties involved in the situation. 

Aggressive behaviour 
. ) 

Aggressive behaviour is standing up for your own rights but doing so by not respecting the rights of 
others involved. It involves expressing your needs, wants, views and feelings in inappropriate ways, 
and ignoring or disregarding the needs, wants, feelings of other people. Aggressive behaviour is 
based on the belief that: 
* Your own needs, wants, views and feelings are more important than those of other people 
* You have rights but other people do not 
* You have something to contribute but other people have little or nothing to contribute 

The aim of aggressive behaviour is to win if necessary at the expense of others involved. 

Passive/submissive behaviour 

Passive behaviour involves failing to stand up for your own rights in any situation, or doing so in . 
such a way that other people will easily disregard you. It involves failing to express your needs, J 
wants, views and feelings or doing so apologetically or dishonestly. Passive behaviour is based on 
the belief that: 
* The other person's needs, wants, views and feelings are more important than your own 
* The other person has rights but you do not 
* The other person has a great deal to contribute but you have little or nothing to contribute 

The aim of passive behaviour is to avoid conflict and to please other people. 

The childcare worker needs to be assertive to clearly communicate with other people without 
abusing their rights. 

~20-



    

  

UNIT 4 WORKING AS A TEAM 

EXPLORE THE CONCEPT OF TEAMWORK/UNDERSTAND THEIR ROLE AS PART OF A TEAM 

OBJECTIVE 1 AND 2 

The CE childcare worker works with colleagues as part of a team. The team is the group of people 

working together and sharing the same goal " to provide a quality service for the children in their 

care." The team that works well together and where each member takes their role seriously will 

contribute to a harmonious atmosphere in the childcare centre. There are many advantages in 

working as a team: 

* Mixture of skills - weaknesses are balanced by strengths 

* — Support from other members of the team 

« Asense of belonging 

* Aconsistent approach to caring for children 

« Learning from one another 
« Responsibility is shared 

* Children reap the benefits of the team co-operating and working together 

lf the CE worker is to be an effective member of the staff team and if he/she is to avoid conflict 

he/she should: 
* Be clear of what is expected of you — know your role. Be sure that your Supervisor has 

explained your duties. Other members of the team can get very upset if one team member is 

not carrying out certain duties. Sometimes this happens because the worker is unclear about 

the duties 
* Communicate clearly with other members of the team and Supervisor 

* Co-operate with the team — work together 

Think of other team members — for example, if you are always late for work or if you miss your 

turn on the cleaning rota how will this effect your relationship with others 

- Carry out team decisions, irrespective of your own personal feelings — for example, the team 

decides together to have a parents open day on a particular day and if you don't agree with the 

decision , you must respect the team decision 

* Participate in team meetings 

« — Listen to what other team members have to say 

* Communicate any problems to your Supervisor so they can be dealt with appropriately 

* Don't think that because you are in the scheme longer you have more say than someone else 

UNIT5 PERSONAL REFLECTION 

REFLECT ON PERSONAL EXPERIENCES AND EXAMINE HOW A PERSON'S BACKGROUND AND LIFESTYLE CAN 

EFFECT THEIR WORK 

OBJECTIVE 1 

CE workers often commence on a childcare CE project with great enthusiasm and expectation, but 

as they gain knowledge about childcare they reflect on how they reared their own families and what 

kind of parents they were, or indeed how they were parented themselves. They often compare their 

newfound knowledge on such topics as managing children's behaviour with their previous



experiences. This can cause great difficulty for some participants, as they feel guilty about "getting 
it wrong". Exercise 6 provides an opportunity for the participants to voice their concerns and to be 
reassured that parenting approaches have changed and they still have a valuable contribution to 
make in the lives of children. 

UNDERSTAND THE IMPORTANCE OF STRESS MANAGEMENT 
OBJECTIVE 2 

Stress is" an unpleasant state of mind brought on situations we find difficult to handle" Working with 
children is acknowledged as a stressful occupation. It is most important that childcare workers 
recognise that feeling under pressure is normal. It is not a sign of weakness. What is important is that 
childcare workers find ways of coping and dealing with stress. There are many methods of coping: 

* Diet: Ensure you have a balanced nutritional diet. 
* Sleep: Try to keep a regular sleeping pattern and ensure you get enough hours to enable you 

to wake refreshed in the morning. Most people need 7 - 8 hours a night — making this a priority 
will help give you the energy to cope with other aspects of life. 

* Organise your time: Think about all the things you have to do. Then prioritise ~ what has to 
be done now and what can hold until next week. Be realistic — only plan to do what is 
manageable in the time at your disposal. 

* Plan each day: Organise each day. Make sure you eat breakfast — this will help you cope 
physically and mentally with the day ahead. Ensure you have regular rest periods — however 
pressurised take ten minutes where you can cut off from your work. Go for a walk, sit 
somewhere on your own and relax. Eat regularly and wisely. 

* Examine your lifestyle: Do you do too much? 
* _ Learn how to switch off: If you are feeling too much pressure around you, learn to detach 

yourself — think of somewhere you would love to be — concentrate on yourself. 
* Improve your self image: You are a valuable human being with lots to offer — don't let others 

put you down. 
* Learn to be assertive: Say what you feel. 
* — Relax: Sports, hobbies, night classes may help. 

RECOMMEMENDED RESOURCES 

Bruce T and Meggitt C Hayes N 
Child Care and Education Early Childhood: An Introductory Text 
Hodder and Stoughton, 1996 Dublin 

Gill and Macmillan, 1995 

Donohue J and Gaynor F Whitbread D 
Education and Care in the Early Years: Teaching and Learning in the Early Years 
A Textbook for Irish Students Routledge, 1996 
Dublin 

Gill and Macmillan, 1999 
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OVERHEAD 1 

UNIT 1 

UNIT 2 

UNIT 3 

UNIT 4 

UNIT 5 

OBJECTIVES 

An Overview of Working with Children 
1. Identify why pre-school services are important to children 
2. Define the role of the childcare worker 

3. Identify what is expected of a childcare worker 

Working with Parents 
1. Understand the importance of working with parents 

2. Examine different types of families and child-rearing 

methods 
3. Understand how different types of child-rearing can affect a 

child's behaviour 

Communication Skills 
1. Understand what is good and bad communication 

2. Identify assertiveness techniques 

Working as a Team 

1. Explore the concept of teamwork 
2. Understand their role as part of a team 

Personal Reflection 
1. Reflect on personal experiences and examine how a 

person's background and lifestyle can effect their work 

2. Understand the importance of stress management 

—25-



OVERHEAD 2 

Unit 1, Objective 1 

WHY PRE-SCHOOL SERVICES ARE IMPORTANT 

CHILDREN BENEFIT 

| 
LEARN THROUGH PLAY 

MORE PLAY EQUIPMENT AND TOYS 

LEARN HOW TO MIX AND "GET ON" WITH OTHER CHILDREN 

DEVELOP LANGUAGE 

LEARN "GOOD" BEHAVIOUR 

GET READY FOR STARTING SCHOOL 

HAVE FUN! 

— 2%



    

  

OVERHEAD 3 

Unit 1, Objective 1 

WHY PRE-SCHOOL SERVICES ARE IMPORTANT 

PARENTS BENEFIT 

| 
A BREAK FROM STRESSES OF FAMILY LIFE 

CAN TAKE UP EDUCATION AND TRAINING 

CAN WORK 

CAN GET ADVICE ABOUT PARENTING 

CAN LEARN ABOUT CHILD DEVELOPMENT 
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OVERHEAD 4 

Unit 1, Objective 1 

WHY PRE-SCHOOL SERVICES ARE IMPORTANT 

THE COMMUNITY BENEFITS 

| 
HELPS FAMILIES UNDER STRESS TO COPE 

MORE PARENTS CAN TAKE UP TRAINING AND EDUCATION 

MORE PEOPLE CAN TAKE UP WORK AND PUT 
SOMETHING BACK INTO THE COMMUNITY 

DISADVANTAGED FAMILIES CAN AVAIL OF AFFORDABLE CHILDCARE 

BETTER EDUCATION OF CHILDREN LEADS TO: 

LESS DROP-OUT FROM SCHOOL 

MORE PEOPLE ABLE TO READ AND WRITE — 
A MORE "LITERATE" COMMUNITY 

MORE EQUAL SOCIETY 
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OVERHEAD 5 

Unit 1, Objective 1 

WHAT MAKES A GOOD QUALITY CHILDCARE SERVICE? 

VY AHEALTHY, SAFE AND HAPPY ENVIRONMENT 

Y GOOD RELATIONSHIP BETWEEN CHILDCARE 
WORKERS AND CHILDREN 

Y GOOD RELATIONSHIP AMONGST CHILDREN 

Y AGOOD RELATIONSHIP BETWEEN CHILDCARE 

WORKERS AND PARENTS 

VY AGOOD RELATIONSHIP AMONGST STAFF TEAM 

Y TRAINING/EXPERIENCE OF STAFF 

Y AKNOWLEDGE OF CHILD DEVELOPEMNT 

Y AVARIETY OF PLAY ACTIVITIES FOR CHILDREN 

Y LETTING CHILDREN CHOOSE ACTIVITIES 

VY ALLSTAFF KNOWING PROCEDURES 
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OVERHEAD 6 

Unit 1, Objective 2 and 3 

THE ROLE OF THE CHILDCARE WORKER 

TO MEET THE NEEDS OF THE CHILDREN BY: 

protecting 

keeping safe 
and healthy 

meeting 

physical needs 

meeting 

intellectual needs 

working with 

parents 

organising activities 

working with team 

meeting 

emotional needs 

meeting language needs 
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OVERHEAD 8 

Unit 2, Objective 4 

WORKING WITH PARENTS 

DEPENDS ON "GOOD COMMUNICATION" 

Greet parents by name 

Share information about the child's day 

Seek advice from parents about the child 

Use a noticeboard or newsletter to give information 

send regular notes home 

Does your centre have a parent's handbook? 
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OVERHEAD 9 

Objective 2 and 3 

TYPES OF FAMILIES 

NUCLEAR 

Parents live with their children in small group 
No other relatives close by 

_ 

Close relationships May be isolated 

Individual attention May have too much 

More space and privacy adult attention 

Fewer people in 

times of stress 

ONE PARENT 

A nuclear family with one parent 

_ 

Close relationship May have had loss/grief 

with parent they live with May rely on one income 

Maybe close relationship May have less adult 

with other parent attention 
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OVERHEAD 10 

Unit 1, Objectives 2 and 3 

TYPES OF FAMILIES 

EXTENDED FAMILY 

| 
Includes other family members 

~ grandparents, aunts, uncles live together or nearby 

OO, 

Wide variety of Little space caring 
relationships and privacy 
Practical support Have to please 
a lot of people 

RECONSTITUTED 

| 
A reorganised family containing adults and children who have been 

previously part of a different family (step-families) 

OOO. 

Parent may be happier Child may find it difficult 
May be more income to get on with new partner 
May feel more secure May not get on with step 
Child may gain extended family brothers and sisters 
Child may feel loss 
of attention 
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EXERCISE 1 KNOWLEDGE ASSESSMENT 

BRAINSTORM 

The purpose of this exercise is to set the learning objectives with the trainees and to briefly assess 
their level of the knowledge about the subject. It is an important exercise to complete, as it will form 
the basis for evaluating the module on completion. The trainer should be able to compare the 
group's knowledge before the course with their knowledge after they have completed the training 
module. The trainer displays Overhead 1 which outlines the module objectives. Under each 
heading the trainer asks the group what they know about the topics listed. The group should be 
reassured that they are not expected to know everything and that the purpose of the training is to 
provide them with the knowledge. They should be informed that this exercise is designed so that 
the training provided is relevant to them and that they learn as much as possible. With very little 
discussion the trainer records on a flipchart the response. The trainer should avoid the temptation 
to get into a discussion about the topics at this point. The trainer should document the recorded 
response, as this will form an important element of the evaluation process. 
  

  

  

EXERCISE 2 THE NEEDS OF CHILDREN 
UNIT 1, OBJECTIVES 2 AND 3 

PAIRS 

The purpose of this exercise is to encourage trainees to think about what children need. The trainer 
divides the group into pairs and asks them to list the needs of children. He/she facilitates a 
discussion and records feedback onto a flipchart. The trainer will fill in any gaps and will refer 
during the discussion to their role as childcare workers in fulfilling the needs outlined. 
  

POSSIBLE RESPONSES 

Shelter — somewhere to live. Protection from physical danger. 
Adequate health care. Adequate nutrition. Stimulating surroundings. Security. Love and 
affection. At least one adult to become close to. 
Opportunities for play. Opportunities for learning. Plenty of stories, songs and conversation. A 
chance to practise new skills. Support to develop independence. To feel important and be 
listened to. To be encouraged to develop acceptable behaviour. To fee! proud of their own 
achievements. 
Opportunities to be creative and express themselves. To develop independence. To have friends 
and share.       

-~40-



EXERCISE 3 CHILDCARE SKILLS AND QUALITIES 
Unit 1, OBJECTIVES 2 AND 3 

INDIVIDUAL WORKSHEETS 

The purpose of this worksheet is to encourage the trainees to think about the range of skills and 

qualities necessary to meet the needs of children. It will also stimulate them to consider the most 

important qualities. The trainer distributes the worksheet which follows. Each individual fills out the 

worksheet. The trainer asks the group to feedback their responses with reasons. This should open 

  

an interesting and enlightening discussion. 

  

    

    

  

  

    

EXERCISE 3 WORKSHEET 

UniT 1, OBJECTIVES 2 AND 3 

CHILDCARE SKILLS AND QUALITIES 

Read down the following list of personal qualities and skills, and choose the five you think are the 

most important for a childcare worker. There are no right or wrong answers here. 

+ Aperson with endless patience 
* Akind person 
* Aperson who knows about child development 
« Someone who enjoys the company of children 
* Aperson who is very responsible and aware when it comes to safety, hygiene, etc. 

A sensitive person 
A good communicator — someone who can talk to parents 

Even tempered 
Good humoured and cheerful 
Physically fit and strong 
Someone who is a good organiser 
Someone who is creative — good at arts, crafts, music, etc. 
Able to use own initiative — someone who doesn't need to be always told what to do 

* Someone who likes working with others 
* Aperson with training/qualification in childcare 
* Aperson who has their own children 

Write down any qualities and skills that you think are important that are not listed above. 

  

  

  

  

 



EXERCISE 4 BARRIERS TO COMMUNICATION 
UNIT 3, OBJECTIVE 1 

BRAINSTORM 

Communication involves the art of listening and talking. This exercise is designed to encourage 
trainees to think about the barriers to communication and have a better understanding of good 
communication in the childcare centre. The trainees are asked to list the barriers to communication. 

The trainer may need to prompt the trainees using some barriers listed below. The trainer will 
record the feedback onto a flipchart and facilitate a discussion. 

  

  

  

  

EXERCISE 5 WHAT IS ASSERTIVENESS? 
UNIT 3, OBJEcTive 2 

SMALL GROUPS 

The purpose of this exercise is to assist the participants to define assertiveness and to differentiate 
between assertiveness/aggression and passive behaviour. The trainer asks the group to brainstorm 
the words that come into mind when they think of the word assertiveness. Put all the suggestions 
onto a flipchart without comment. When all the suggestions are complete the trainer displays 
OVERHEAD 11 which provides a definition of assertiveness. He/she uses this definition along with 
the information regarding assertive/aggressive and passive behaviour in the Background Notes, 
page 19 to facilitate a discussion. 
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EXERCISE 6 
Unit 5, OBJECTIVE 1 

BRAINSTORM 

The purpose of this exercise is to give the trainees a forum to discuss how their own backgrounds 

might impact on their work. The trainer asks them to think about their own lives — their lives as 

parents or as children — and asks them what, from their previous experiences, might affect their 

work as CE childcare workers. The trainer may need to prompt the trainees. The responses are 

recorded on a flipchart and the trainer facilitates a supportive reassuring discussion with the group. 
  

  
  

  

EXERCISE 7 EXPERIENCE OF STRESS 

Unit 5, OBJECTIVE 2 

SMALL GROUPS 

The purpose of this exercise is to encourage participants to share their own experiences of stress. 

Ask the groups to " Recall a situation at work where you felt under stress’ and " to recall a situation 

where you were responsible for causing stress” .The trainer will ask the group to give their 

feedback. During the feedback he/she will ask what this exercise tells them about stress. Ensure 

the following points are brought out: 

* — Stress is not rare — it is experienced by everyone. 
* Weare responsible for causing stress for others as well as being at the receiving end. 

* Weare more likely to cause stress for others if we are stressed ourselves. 
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EXERCISE 8 RELAXATION EXERCISE 
Unit 5, OBJECTIVE 2 

The purpose of this concluding exercise is to give this simple relaxation technique to the 
participants and to encourage them to use it themselves when under stress. The trainee calls out 
the following instructions to the group. 

Loosening movements 
Sit on your chair, keep your back straight and start with your head well balanced. 

Hands 
Let your hands loosen between your knees or by your sides. 
Shake your hands as if shaking water. 

Shoulders 

Imagine someone is lifting you by the shoulders and that they suddenly let go. Let your shoulders 
drop quickly. 
Imagine you are carrying two heavy weights, and your shoulders are being pulled down. Drop the 
weights. 
Push your shoulders forward six times, then back six times. 
Roll your shoulders alternatively, first forward six times, then backwards six times. 

Neck 
Pretend your neck is broken, and allow your head to drop forward, imagine it getting heavier. 
Pretend someone puts a hand under your forehead, and raises it slowly back with no effort on your 
part. 
Lower your head gently to the right, allowing it to sink fully under its own weight. Imagine someone 
lifts your head gently up again for you. Repeat to the left. 
Gently turn your head from side to side, trying to look behind you, three or four times each way. 

Ankles 
Take off your shoes, cross your knees and slowly rotate each ankle in turn, six or seven times in 
each direction. 

Thighs 
Press your knees and thighs firmly together, then quickly release them, and allow your legs to flop 
apart. 
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HANDOUT 1 
Unit 3, Objectives 1 and 2 

GUIDELINES FOR GOOD COMMUNICATION 

Make eye contact with the person you are communicating with. 

Speak at the same level as the person you are talking or listening to. If you are communicating 

with a child kneel or sit so that you are on the same level. If you are talking to a parent do not 

sit if a person is standing and vice versa as this makes communication less equal. 

Don't interrupt what is being said to you. Encourage the parent, child or staff member to talk 

more by using words like "| see", "Tell me". 

Listen carefully. If there is a lot of noise around try to go to a place where listening is made 

easier. Get away from any distractions and give the person your full attention. 

Use language that the person can understand. Do not use jargon. 

if a parent/child is upset and needs privacy, find somewhere suitable to talk. 

Make the limits of confidentiality clear. Agree what will be kept confidential and what will be 

passed on. 

Use appropriate body language — facial expression/openness, etc. 

If there are children and parents who do not speak English, try to get someone to interpret. 
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WRAP-UP DO'S and DON'TS 

DO 

Meet NEEDS of children 
Know your role 
Provide a range of activities 
Observe policies 
Have a good relationship with parents 
Be a good team member 
Respect wishes of parents 
Share information with parent 
Be confidential 
Greet parents on arrival 

Know family background of child 
Be assertive 

Get involved in team meetings 
Carry out decisions of team 
Talk to Supervisor if you have any problems 
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DON'T 

Let the team down 
Be aggressive 

Be passive
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CHILD DEVELOPMENT 

OBJECTIVES 

On completion of this training module, participants will be able to: 

1. Describe how children develop 

2. Define physical, emotional, social, cognitive and language development 

3. Link the above development to the ages and stages of pre-school children 

4. Identify children's needs 
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BACKGROUND NOTES 

The aim of this module is to provide the CE worker with fundamental knowledge about child 
development and how this knowledge can be utilised in practice on a day-to-day basis. The trainer 

should, when delivering this module, refer to the PLAY and CHILDREN'S BEHAVIOUR modules 

where the importance of having a basic knowledge of child development is highlighted. The 
CHILDCARE PRACTICE module links child development with appropriate practice and should be 
referred to also. Because repetition aids learning, concepts are repeated and reinforced in different 
ways throughout the module. Additional sources should supplement the material contained in this 
module. A list of recommended resources is available on page 56. Both Overheads and Handouts 
can be photocopied and distributed to participants. In this module the trainees will require the 
Overheads relating to Objective 3 the "Ages and Stages" of development in order to complete the 

exercises and tasks. 

DESCRIBE HOW CHILDREN DEVELOP/DEFINE PHYSICAL, EMOTIONAL, SOCIAL, 
COGNITIVE AND LANGUAGE DEVELOPMENT 
Objectives 1 and 2 

It is very important that the CE childcare worker has a fundamental knowledge of how children 

develop. It helps develop an understanding of: 
* What to expect at the various stages of development 
* What play activities, materials and opportunities need to be given to children 
* Developmental delay and the need to provide appropriate and sensitive help 
« Children's behaviour and how to manage it 

Child development looks at how children change, as they grow older. Starting at birth, a baby is 
relatively helpless and dependent on adult care but as the child grows older he/she becomes less 
dependent and more capable. 

1. PHYSICAL DEVELOPMENT 
Physical development involves the development of the overall body — its weight, height and 
strength. It is about developing physical skills. Gross motor skills begins at the head and works 

down the body — sitting, crawling, pulling up, walking, running, jumping. Fine motor skills involves 
vision and hand and eye co-ordination — holding objects, playing with bricks, picking things up, 
feeding and dressing. 

2. EMOTIONAL DEVELOPMENT 
Emotional development is concerned with how children develop relationships, especially close 
attachments formed with the adults who care for them on a day-to-day basis. From the moment of 
birth, the baby begins the process of attachment and bonding with the mother the same way as the 

mother bonds with the child. The love and mutual trust is the basis of emotional development, 
allowing the child to continue to make loving and trusting relationships with other members of the 
family and later with the outside world. 

3. SOCIAL DEVELOPMENT 
Social development is concerned with how children learn to get on with others. It takes place 
alongside emotional development. They learn what is considered unacceptable behaviour. They 
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learn to be independent, make friends, play together, take turns and share. Social development and 
emotional development are interlinked. 

4. COGNITIVE/NTELLECTUAL DEVELOPMENT 
Cognitive or intellectual development is concerned with how children 
Think — understanding, memory, imagination and problem solving. Cognitive development happens 
in stages. 

5. LANGUAGE DEVELOPMENT 
Language development is concerned with the ability to communicate. The young baby will 
communicate by crying, cooing and babbling. This will progress to the use of words. The ability to 
communicate well is a key factor in happiness achievement and learning. 

LINK CHILD DEVELOPMENT TO THE AGES AND STAGES OF PRE-SCHOOL CHILDREN 
Objective 3 

in this section the trainer should read "she" as both sexes for gender equality. She is used for 
convenience purposes. 

There is considerable variation between individual children and the pace at which they develop and 
it is important that the childcare worker is aware of this and that they respond to the individual 
needs of children in their care. What follows is a description of how a child develops under the five 
categories of development. It also focuses on what children need to ensure a healthy development 
within each of the categories. The trainer will inform the trainees that all of these areas will be 
covered in the duration of the course. 

PHYSICAL DEVELOPMENT 

Physical development involves the development of movement, vision, hearing, manipulation and 
hand/eye co-ordination. Manipulation is where a child learns to use her hands. Hand/eye co- 
ordination is where the skills of sight and use of the hand come together. 

A newborn baby lies in the foetal position, curled up with arms and legs tucked in. Her head is 
flopping and needs to be supported. She can focus on objects from 20 cm but they have to be in 
her line of vision. She can not control her body movements. 

A one-month old, the if placed on her tummy, will attempt fo raise her head and look around. 

At two months the baby will be able to raise her head and hold it for a few minutes. 

At three months the baby's neck is stronger. She can prop herself up on her arms and when held 
will turn her head to look around. She can stare at familiar objects for several minutes and will 
watch her hands. 

At four months the baby can turn towards sound and recognise different sounds. 
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At six to eight months she will be able to sit unsupported. She can co-ordinate her eyes with 

movement. She can reach for a moving object. She has developed hand/eye co-ordination in order 

to pick things up. She can transfer things from one hand to another. 

By nine - ten months she may attempt to crawl. She will listen to quiet noises and will respond to 

simple commands and words. 

By one year the baby may walk holding onto furniture. She is still very unsteady. She can use her 

hands more precisely. She can squeeze, clap, grasp and pick up very tiny objects, slap and thump. 

By eighteen months most babies can walk quite well, bend down to pick things up and push and 

pull their toys along. She can, with a stubby crayon, mark paper. She can turn the pages in a book 

and enjoys fitting shapes into holes. 

At two she can run about without bumping into things. She can kick a ball but balance is still a bit 

unsteady. She can feed herself with a spoon, manage a cup and scribble. She will enjoy playing 

with blocks and jigsaws. 

At two and a half - three years the child can jump, stand on tiptoe, balance on one leg and ride a 

tricycle. Her increased hand/eye co-ordination means she can use a spoon and fork skilfully, and 

help with her own dressing. 

At four - five years the child has increased skill in ball games including skills of kicking, catching 

and bouncing. She can cut with a scissors and draw more recognisable pictures. Her manipulation 

skills are more sophisticated and she can undo buttons, thread beads, etc. 

PHYSICAL DEVELOPMENT NEEDS 

A well balanced diet 
Exercise, fresh air, rest and sleep 
Suitable clothing 
Well chosen toys and activities 
The prevention and treatment of illness 

: Safety 

SOCIAL DEVELOPMENT 

From being totally self-centred during the first part of her life, the child learns how to accept and get 

on with other people, and how to fit into the pattern of the society into which she was born. 

In the first few weeks the baby gets to know the person who looks after her physical needs. 

This is usually the mother but could be the father or another caring adult. Eventually he/she 

will recognise the sight, sound, smell and touch of this person and will respond with a social 

smile or gurgle. 
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By 3 months the child will enjoy the company of others and show distress if left alone. She will 
recognise the person who looks after her most, and show pleasure by waving her arms and legs 
and cooing. She will turn her head to respond to her carer's voice 

By 6 months the child can recognise her parents and will gain security from their presence. She is 
beginning to know the difference between people familiar to her and people unfamiliar to her. She 
may be shy with strangers. She is beginning to lift up her arms to be picked up. 

By one year - eighteen months the child is developing her own personality and should be 
encouraged to do so. She is still shy with strangers and may cling to her mother or carer. She 
needs a lot of support and security and she may need a comfort object like a teddy. She has 
become mobile and begins to strike out her independence. She needs close contact with one 
person. She is happy to play alone and has little interest in playing with others. 

By two years the child can communicate well and becomes demanding. She can alternate 
between independence and clinging. And will show frustration by temper tantrums, which need 
patience and understanding. She will have little concept of sharing and taking turns. She will be 
ready to learn more social skills and will be better at feeding herself and toilet training. 

Between two and three the child is becoming self confident and less dependent on parents. She 
is More ready to accept strangers and is becoming more sociable with other children. She likes to 
play alongside children (parallel play). She will have developed a sense of security and will more 
easily stay for short periods with others. She will love her parents very much and will be sad if they 
are upset and will want them to share their happiness with them. She begins to understand the 
behaviour of others and is discovering the outside world. 

By three to five the child should have developed into a friendly, sociable person ready to socialise 
with groups of children. Children play together without requiring an adult. She will question and 
answer back. She should be ready to share her possessions and take turns for adult attention. She 
will be compassionate and will comfort her friends if they are upset. 

SOCIAL DEVELOPMENT NEEDS 

*  Achild's social training depends on: 
* Asecure and loving environment 
* — Encouraging independence when a child is ready for it 
* Good role models — children will copy an adult's behaviour 
* Opportunities to mix with other children 
* Making her aware of the needs and consideration for others — table manners, politeness and 

good personal habits 
* — Encouraging the child to share and take turns 
* Not forcing a child to socialise if she is not ready for it. Gentle encouragement is more effective 

than force or ridicule 
* Good Behaviour management 
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EMOTIONAL DEVELOPMENT 

Emotions are feelings we have within us. They may be pleasant or unpleasant, good or bad. It is 
quite easy to describe a physical condition but it is much more difficult to describe a feeling. 
Emotions may be shown in different ways — if we are happy we laugh out loud or if we are 
frightened we may scream. You would not be surprised to hear a child screaming because she 
could not have any sweets but you would be very surprised to hear an adult react in this way. 

Tradition and social attitudes teach us the degree to which our emotions may be shown and talked 
about. There are modes of behaviour accepted by society. Some communities and some families 
are less inhibited than others about showing their feelings more openly. Families that have very 
strict emotional control may find the pressures too great and develop emotional difficulties later in 
life. Without being too restrictive the carer's aim should be to produce an emotionally balanced 
child, able to solve her own problems and make decisions and to able to mix with and have 
consideration for other people. As with other areas of development, emotional development will 
depend a great deal on how people behave around her. 

EMOTIONAL DEVELOPMENT NEEDS: 
For proper emotional development children need: 
* Love and affection 
* A feeling of being wanted/a feeling of belonging 

* To feel a sense of achievement 

* To be praised 
* To be encouraged, not criticised 
* Opportunities to become independent and to make his/her own decisions 
* — To feel secure in his/her relationships with others 
* To be given confidence and to learn to value him/herself as an individual 

COGNITIVE DEVELOPMENT 

Two factors, nature and nurture, influence cognitive development. Nature means the characteristics 
she receives from her parents. Nurture means what she develops from her environment. Both these 
factors influence the rate at which a child develops. 

PATTERNS OF LEARNING 

During the first month the baby is conditioned by reflex actions with which she is born. She will 
gradually learn from her limited experiences. 

By three months the baby's activities go beyond basic reflexes. She can follow a moving object 
with her eyes and will stretch out and grasp. 

By four months her actions are more purposeful. She will reach for specific things, respond to a 
voice, show pleasure by smiling, and cry from anger and frustration as well as from fear and pain. 

By 6 - 7 months the baby builds upon the many learning patterns which she has formed in the first 
months. She can grasp objects, put them into the mouth. The baby learns through sucking, taste 
and smell. She learns to become mobile and will start to explore and investigate. 
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By the time the baby is one year old she: 
* Recognises her own name and responds to it 
* Understands many words and commands 
* — Starts to try out language with "mama'/"dada" 
+ Uses her hands more to examine things 
* Develops memory — can remember if she bangs the table it will make noise 
* — Enjoys simple games like peek-a-boo 

* — Enjoys stacking objects and putting them in containers 
* — Has great curiosity and is beginning to figure out how things work 
* Will listen to a simple story and enjoys board books 

By the time the child is two she: 
* — Is developing her own personality 
* Has learnt that objects exist even if she cannot see them 
* Can remember and recognise objects and people 

* Has developed her speech 
* — Strives towards independence 
* May have temper tantrums 
* May say "NO" constantly 
* — Will enjoy lots of physical activities 
* — Enjoys stories and understands them more 
* — Will think about a problem and may be able to foresee an answer 

By the time the child is three she: 
* — Is constantly seeking information and experimenting 
* — Is constantly asking "why?" 
* — Knows her own age and understands time — past, present and future 
* Has a good command of speech and can explain her wants and needs 
* — Is developing a good memory and may remember things several months back 
* — Enjoys pretend play and enjoys imitating 
* Can concentrate and listen for longer periods 
* — Enjoys helping with household jobs 
* — Enjoys constructional toys and creative activity 

* May know some colours and can count off by heart 
* — |s prepared to share her things 
* Knows the sex she is and understands that boys and girls are different 

By five years she: 

* Can usually count to 15 and understand the idea of numbers 
* Can write some letters and may commence reading 
* Can say rhymes and understand stories 

* Knows her name, address, birthday and telephone number 
* Has much improved concentration and memory 
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COGNITIVE DEVELOPMENT NEEDS 
Steady development depends upon: 
* Astimulating environment for the child 
* Opportunities for the child to listen to speech 
* Toys, games and activities to encourage learning 

SPEECH AND LANGUAGE DEVELOPMENT 

The acquisition of speech is one of the most important aspects of development. It is the key 
to learning. The rate at which a child develops language depends on her own ability, the 
encouragement given by carers, whether or not she has brothers and sisters and how much 

stimulation she receives. 

This is the average rate of progress: 

New-born Cries, coos 

2-4 months Vowel sounds " AAA", "OOO" 

By 6 months Two syllable words - mama and dada 

By 12 months Two or three words — cup, pussy 

By 18 months Child chatters a lot 
6 - 20 words 

By two years Two word phrases 

Short sentences " me want apple" 

By three years Constant chatter 
Can say at least 200 words 
Always asking questions 

By five years Has mastered the basics of language 
Can put thoughts and ideas into words 
Can understand at least 2,000 words 

As mentioned earlier, children develop at different stages. However, if the childcare worker is 
concerned about the development of a child in his/her care, he/she should seek advice from a 

professional such as the public health nurse. 

IDENTIFY CHILDREN'S NEEDS 

OBJECTIVE 4 

To conclude this module the trainer should revisit Module 1, Objective 2 and 3 and Exercise 2. The 
trainer emphasises that it is important to understand that there are a variety of needs that have to 
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be met before they can grow and develop satisfactorily and achieve full potential. Children belong 
to many diverse groups with different values and approaches to childrearing. However all children 
need love and security, stimulation and education, routine physical care and the right to protection. 

RECOMMENDED RESOURCES 

Beaver M, Brewster J, Jones P, Keene A, Neaum, S and Tallach J 

Early Years Development: Book 1, 
Cheltenham 

Stanley Thornes, 1999 

Minet, P 

Childcare and Development 
London 

Minnet, 1989 

Reynolds 
A Practical Guide to Child Development 
Volume 1, The Child 

Stanley Thornes 
Cheltenham, 1992 
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TRAINING PLAN 

KNOWLEDGE ASSESSMENT 
Use Overhead 1 and Exercise 1 to set the learning objectives and assess the level of participant 

knowledge 

DESCRIBE HOW CHILDREN DEVELOP 
OBJECTIVE 1 

Use Background Notes and Overhead 1 

DEFINE PHYSICAL, EMOTIONAL, SOCIAL, COGNITIVE AND LANGUAGE DEVELOPMENT 

OBJECTIVE 2 
Use Background Notes and Overheads 8 - 17 and Exercises 1 - 4 

IDENTIFY CHILDREN'S NEEDS 
Use Background Notes and revisit Module 1, Objectives 2 and 3 and Exercise 2 

CHILD DEVELOPMENT TASK 
Allocate task, page 80. Send Task Guidelines to Supervisor in advance. 

WRAP - UP 
The trainer reviews the tasks completed by trainees and uses the Do's and Don'ts sheet on page 
83. The sheet can be presented as an Overhead or distributed to participants. 
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OVERHEAD 1 

OBJECTIVES 

1. Describe how children develop 

2. Define physical, emotional, social, cognitive and language development 

3. Link the above development to the ages and stages of pre-school 
children 

4. Identify children's needs 
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OVERHEAD 3 

Objective 2 

PHYSICAL DEVELOPMENT 

| 
GROWTH OF BODY 

Size and weight 

Hearing and sight 

GROSS MOTOR SKILLS 

Moving the head 

Sitting, crawling 
Pulling up 
Walking 

Running 

FINE MOTOR/MANIPULATION 

Using hands 

Holding objects 

Playing with bricks 

Picking things up 

Feeding 

Dressing 

EYE/HAND CO-ORDINATION 
Bringing use of hands and sight together 

Grasping 

Scribbling/drawing 
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OVERHEAD 5 

Objective 2 

SOCIAL DEVELOPMENT 

| 
GETTING ON WITH OTHERS 

BECOMING INDEPENDENT 

MAKING FRIENDS 

TAKING TURNS 

SHARING 

LEARNING WHAT IS UNACCEPTABLE BEHAVIOUR 
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OVERHEAD 7 

Objective 2 

LANGUAGE DEVELOPMENT 

| 
COMMUNICATING 

CRYING 

COOING 

BABBLING 

TALKING 
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OVERHEAD 9 

Objective 3 

18 MONTHS 

2 YEARS 

242-3 YEARS 

4-5 YEARS 

PHYSICAL DEVELOPMENT 

Walking well 

Marking paper 

Turns pages in a book 
Fits shapes into holes 

Running 

Kicking a ball 

Balance still unsteady 

Feeding with spoon 

Building with blocks 

Jumping 
Balancing on one leg 

Riding a tricycle 

Helps with dressing 

Using a fork 

Ball games 

Kicking, catching 

Using scissors 

Recognising pictures 

Undoing buttons 
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OVERHEAD 10 

Objective 3 

PHYSICAL DEVELOPMENT - 
WHAT A CHILD NEEDS 

| 
A WELL BALANCED DIET 

EXERCISE, FRESH AIR, REST AND SLEEP 

SUITABLE CLOTHING 

WELL CHOSEN TOYS AND ACTIVITIES 

HEALTHCARE - ILLNESSES/DISEASES 

SAFETY 
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OVERHEAD 11 

Objective 3 

SOCIAL DEVELOPMENT 

FIRST FEW WEEKS Gets to know person who looks after her/him by touch, 
sound and smell 

BY 3 MONTHS Enjoys company 

May show distress if left alone 

Turns head to respond to carer's voice 

BY 6 MONTHS Recognises parents and others 
Shy with strangers 

Lifts arms to be picked up 

BY 12 - 18 MONTHS Developing personality 
Clings to carer 

Needs comforters — teddy, etc. 
Plays alone 

BY 2 YEARS Communicates well 

Strives to be independent 

Still clinging to carer 

Temper tantrums 

Little concept of sharing 
Feeding him/herself 
Toilet training 

BY 3 YEARS Self confident 

More ready to accept strangers 
More sociable 
Will react to others, upset 

Discovering outside world 

BY 3-5 YEARS Friendly 
Sociable 

Enjoys groups of people 

Plays with other children 
Shares 

Will comfort friends 

Takes turns 
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OVERHEAD 13 

Objective 3 

EMOTIONAL DEVELOPMENT 

LEARNING HOW TO DEAL WITH FEELINGS 

WHEN NOT ALLOWED TO SHOW EMOTIONS 

| 
CAN CAUSE EMOTIONAL DIFFICULTIES LATER ON 

NO CONTROL OF EMOTIONS 

| 
CAN CAUSE UNACCEPTABLE BEHAVIOUR 

(e.g. screaming when they don't get their own way) 

  

AIM TO PRODUCE EMOTIONALLY BALANCED CHILD 
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OVERHEAD 14 

Objective 3 

EMOTIONAL DEVELOPMENT — WHAT IS NEEDED 

LOVE AND AFFECTION 

FEELING OF BEING WANTED 

FEELING OF BELONGING 

PRAISE 

ENCOURAGEMENT 

NOT CRITICISM 

INDEPENDENCE 

SECURITY 

CONFIDENCE/HIGH ESTEEM



OVERHEAD 15 

Objective 3 

FIRST MONTH 

AT 3 MONTHS 

AT 4 MONTHS 

BY 7 MONTHS 

BY 1 YEAR 

COGNITIVE DEVELOPMENT 

| 
Reflex actions 

Follow a moving object with eyes 
Stretch out and grasp 

Reaches for specific things 
Responds to voice 
Shows pleasure by smiling ) 
Cries from anger and frustration : 

Grasps objects 
Puts them into her mouth 

Learns through sucking, taste and smell 

Responds to her own name 

Understands many words 

Says "mama'/"dada" 

Uses her hands more 
Remembers things 
Plays peek-a-boo 2) 
Stacks objects 

Puts objects in containers 
Has great curiosity 

Listens to a simple story 
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OVERHEAD 16 

) Objective 3 

BY 2 YEARS 

) BY 3 YEARS 

  

BY 5 YEARS 

Own personality developing 

Recognises objects and people 

Has developed her speech 

Strives towards independence 
May have temper tantrums 

May say "NO" constantly 

Enjoys lots of physical activities 

Enjoys stories 

Starts solving problems 

Always seeking information 

Always asking "why" 

Knows her own name 
Has a good command of speech 

Can explain her wants and needs 

May remember things months back 

Enjoys pretend play 
Can concentrate and listen better 

Enjoys helping with household jobs 
Enjoys constructional toys 

Enjoys creative activity 

May know some colours 

Can count "off by heart" 

shares 
Knows his/her sex 

Can count to 15 
Understands the idea of numbers 

Can write some letters 

May commence reading 
Can say rhymes and understand stories 

Knows her name, address, birthday 

Improved concentration and memory 
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OVERHEAD 17 

Objective 3 

COGNITIVE DEVELOPMENT — WHAT IS NEEDED? 

Y ASTIMULATING ENVIRONMENT 

¥ TOYS, GAMES AND ACTIVITIES TO ENCOURAGE LEARNING 
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OVERHEAD 18 
) Objective 3 

LANGUAGE DEVELOPMENT 

NEWBORN Cries, coos 

2-4 MONTHS Vowel sounds " AAA" "OOO" 

By 6 MONTHS Can say "mama" and "dada" 

  

By 12 MONTHS Two or three words — cup, pussy 

By 18 MONTHS Child chatters a lot 
6 - 20 words 

BY 2 YEARS Two word phrases 
Short sentences " me want apple" 

BY 3 YEARS Constant chatter 
Can say at least 200 words 

Always asking questions 

BY 5 YEARS Has mastered the basics of language 
Can put thoughts and ideas into words 
Can understand at least 2,000 words 
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EXERCISE 1 KNOWLEDGE ASSESSMENT 

BRAINSTORM 

The purpose of this exercise is to set the learning objectives with the trainees and to briefly assess 
their level of the knowledge about the subject. It is an important exercise to complete, as it will form 
the basis for evaluating the module on completion. The trainer should be able to compare the 
group's knowledge before the course with their knowledge after they have completed the training 
module. The trainer displays Overhead 1, which outlines the module objectives. Under each 
heading, the trainer asks the group what they know about the topics listed. The group should be 
reassured that they are not expected to know everything and that the purpose of the training is to 
provide them with the knowledge. They should be informed that this exercise is designed so that 
the training provided is relevant to them and that they learn as much as possible. With very little 
discussion the trainer records on a flipchart the response. The trainer should avoid the temptation 
to get into a discussion about the topics at this point. The trainer should document the recorded 
response, as this will form an important element of the evaluation process. 
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EXERCISE 2 PHYSICAL DEVELOPMENT 

OBJECTIVE 3 

MATCHING GAME 

The top section shows us some typical behaviour in children. The section below shows what the 
childcare worker can do to support this behaviour by encouraging their physical development. 

Match the behaviour with what a worker might do. 

WHAT CHILDREN LIKE TO DO 

They climb 7. They run, jump and hop 

They cut with scissors 8. They walk easily and can balance for 
They paint on an easel several seconds on one foot 
They dance to music 9. They play with things using their hands and 
They throw balls and catch a bounced ball fingers and find out how they work 
They string beads 10. They like to play with clay or playdough o

O
u
a
P
r
w
h
r
 
>
 

WHAT THE CHILDCARE WORKER CAN DO TO HELP THEIR PHYSICAL DEVELOPMENT 

(A) Make a walking course for the child to practise walking and to improve his/her balance. This 
can be done with taping masking tape to the floor or by using blocks to make a path. Add turns 

and curves to increase skills. 
(B) Play music and let children move freely to the music so they can develop their rhythm. 
(C) Provide different sized balls for children to throw and catch. Create a circle where children can 

throw the bail from one to another. This can be done to music. 
(D) Organise games — but not where there is a "winner" or "loser". Arrange indoor and outdoor 

furniture where children can jump, hop and skip. 
(E) Get paper/card of different colours. Provide children with pegs to hold paper together and right 

and left hand scissors for children to practise cutting. 
(F) Allow plenty of time for children to use climbing equipment. Gently encourage children who are 

fearful 
(G) Provide children with small objects — jigsaws, art materials, etc. and encourage them to pick 

them up. This will help eye-hand co-ordination. 
(H) Use playdough and clay. Encourage children to pinch, squeeze, roll and pull to strengthen their 

fingers. 
(I) Organise painting sessions often and make sure children have lots of thick paint, large brushes 

and plenty of large sheets of paper. 
(J) Get together wool, laces and things that children can thread like spools and beads. 

PUT YOUR ANSWERS HERE 
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EXERCISE 3 PHYSICAL DEVELOPMENT 
OBJECTIVE 3 

TEAM GAME 

The purpose of this exercise is to reinforce the knowledge imparted about the physical 
development of the child. It is also great fun and an excellent way to bond the training group. The 
trainer divides the group into two teams. One team is asked to act out a typical behaviour/action of 
a child and the second team is asked what area of physical development does the behaviour refer 
to (gross motor, manipulation hand/eye co-ordination, vision or hearing). The team is given a time 
limit of 30 seconds to respond and gains points for every right answer. After 10 “acts” the teams 
swaps around roles and continues the game. The trainer should allow about ten minutes for the 
teams to prepare their "acts". This session can be further enhanced by having a range of props 
available to the group — toys, spools for beading, paper, crayons, clothes, music, balls, etc 
  

  

  

EXERCISE 4 SOCIAL DEVELOPMENT 

BRAINSTORM 

The aim of this exercise is to encourage the trainees to think about the various activities that they 
could organise in the childcare centre to promote social development. The trainer records the 
responses onto a flipchart. The trainer may prompt the group from the list of triggers below. 
  

TRIGGERS 
Ball games 
Playhouse 
Take turns on slide, swing, etc. 

Role Play — Doctors/Nurses 
Co-operative Play — building a tower of bricks with other children   
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EXERCISE 5 LANGUAGE DEVELOPMENT 

BRAINSTORM 

The purpose of this exercise is to encourage the trainees to explore how the childcare worker can 
help to develop language in children. It also encourages them to identify why a child may be slow 
to develop speech. The trainer presents the following scenario: 

Mark is two and a half years old. He is a happy boy and enjoys coming to pre-school. However 
Mark only has a few words and often gets frustrated when he cannot express what he wants. What 
might be the cause of Mark's delay in speaking? What can you, as his childcare worker, do to help? 

The trainer records the responses onto a flipchart and facilitates a discussion. He/she may wish to 
prompt the group from the list of triggers listed below. The trainer will fill in any gaps in knowledge 

that might emerge. 
  

  

TRIGGERS - CAUSES OF LANGUAGE DELAY 
He is not spoken to often 
Comes from a quiet family 
Has hearing problems 
Is suffering from emotional experience — bereavement 
He has brothers and sisters to do it for him 
Not interested in speaking 
Has a disability 
  

  

TRIGGERS ~ WHAT THE CHILDCARE WORKER CAN DO TO HELP 
Give one-to-one attention 
Speak slowly and clearly 
Use storybooks 
Have simple, easy to understand conversations about topics that might interest the child 
Listen and try to understand his/her attempts at speech 
Praise the child's attempts at speech 

Comfort the child when he/she gets frustrated 
Seek help from the public health nurse or speech therapist 
Talk to the parent/s to share information 
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CHILD DEVELOPMENT TASK 

Trainee Name: 
  

Select a child you would like to know more about. Watch this child closely for 3 - 4 days. Describe 
the stage of development of the child under the headings provided and answer the questions. Look 
back on your notes to help you with this task. Your description can include what the child can do 
easily, what he/she has difficulty with and what he/she cannot yet do. 

PHYSICAL DEVELOPMENT 
CHILD PROFILE 

Age of child: 
  

Gross motor development (big body movements) 

  

  

  

  

  

Fine motor development (fine movements — using hands and fingers) 

  

  

  

  

  

What activities would you organise for the child to help him/her develop and why? 

  

  

  

  

  

  

  

  

—~80-



  

    

CHILD DEVELOPMENT TASK 
Guidelines for Supervisor 

Please find attached the task that has been allocated to (trainee name here) 

The purpose of the task is to put into practice what the trainee learned about a child's physical 

development. Some notes related to the topic follow to help you support the trainee with the task. 

In order to maximise learning, allow the trainee to complete the exercise with your support. He/she 

will need time to observe the child and write up his/her comments. 

PHYSICAL DEVELOPMENT 

Physical development involves the development of the overall body — its weight, height and 

strength. It is about developing physical skills. Gross motor skills begins at the head and works 

down the body — sitting, crawling, pulling up, walking, running, jumping. Fine motor skills involves 

vision and hand/eye co-ordination — holding objects, playing with bricks, picking things up, feeding 

and dressing. 

A newborn baby lies in the foetal position, curled up with arms and legs tucked in. His/her head 

is flopping and needs to be supported. She can focus on objects from 20 cm but they have to be 

in her line of vision. She cannot control her body movements. 

A one-month old, if placed on her tummy, will attempt to raise her head and look around. 

At two months the baby will be able to raise her head and hold it for a few minutes. 

At three months the baby's neck is stronger. She can prop herself up on her arms and when held 

will turn her head to look around. She can stare at familiar objects for several minutes and will 

watch her hands. 

At four months baby can turn towards sound and recognise different sounds. 

At six to eight months she will be able to sit unsupported. She can co-ordinate her eyes with 

movement. She can reach for a moving object. She has developed hand/eye co-ordination in order 

to pick things up. She can transfer things from one hand to another. 

By nine - ten months she may attempt to crawl. She will listen to quiet noises and will respond to 

simple commands and words. 

By one year may walk holding onto furniture. She is still very unsteady. She can use her hands 

more precisely. She can squeeze, clap, grasp and pick up very tiny objects, slap and thump. 

By eighteen months most babies can walk quite well, bend down to pick things up and push and 

pull their toys along. She can, with a stubby crayon, mark paper. She can turn the pages in a book 

and enjoys fitting shapes into holes 

At two she can run about without bumping into things. She can kick a ball but balance is still a bit 

unsteady. She can feed herself with a spoon, manage a cup and scribble. She will enjoy playing 

with blocks and jigsaws.



At two and a half to three years the child can jump, stand on tiptoe, balance on one leg and ride a 
tricycle. Her increased hand/eye co-ordination means she can use a spoon and fork skilfully and 
help with her own dressing. 

At four - five years the child has increased skill in ball games including skills of kicking, catching 
and bouncing. She can cut with a scissors and draw more recognisable pictures Her manipulation 
skills are more sophisticated and she can undo buttons, thread beads, etc. 

PHYSICAL DEVELOPMENT NEEDS: 

* Avwell balanced diet 
* Exercise, fresh air, rest and sleep 

* — Suitable clothing 
* Well chosen toys and activities 
* The prevention and treatment of illness 
* Safety 
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CHILD DEVELOPMENT WRAP-UP 

DO 

Know the stages of child development 

Ensure child has toys and activities 

to help development 

Get help from the public health nurse 
or speech therapist 

Be a good role model ~ 
children will imitate you 

Praise 

Encourage 

Get help if you have a concern 
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DON'T 

Criticise a child if they cannot do a task 

Jump to conclusions about 
a child's development 

Force a child to take part in 
an activity
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UNITS 
1. Sarety 

2. NUTRITION 

3. HEALTH 

4. HYGIENE       

OBJECTIVES 

On completion of this training module trainees will be able to: 

UNIT 1 
1. Identity the policies and procedures in place in the childcare setting where they work 
2. List general safety measures 
3. Identify common hazards 
4, Plana fire drill 

UNIT 2 
1. Identify essential dietary requirements for healthy growth and development 
2. Prepare a bottle feed for a baby 
3. Describe how a child is weaned 
4. Identify a range of suitable solid foods for infants 
9. Identify a selection of healthy food and snacks that recognise cultural and religious diversity 

3. Change a nappy 
4. Understand the different methods of toilet training 
5. List the contents of a first aid box 

UNIT 4 
1. Understand the importance of hygiene 
2. Identify good hygiene practice in a childcare setting 
3. Describe a hygiene routine for children 

BACKGROUND NOTES 

The aim of this module is to provide the CE worker with the practical knowledge to ensure that 
children in his/her care are kept safe and healthy and that proper procedures are followed in the 
workplace. During this session the trainees are encourage to engage in "hands -on" practical 
exercises in order to highlight good and poor practice. Because repetition aids learning, concepts 
are repeated and reinforced in different ways throughout the module. Additional sources should 
supplement the material contained in this module. A list of recommended resources is available on 
page 101. The trainer is also required to supply a number of other resources (listed on page 101). 
Both overheads and handouts can be photocopied and distributed to participants. The handouts in 
this module are very important as they outline correct procedures and can be referred to in the future. 
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UNIT 1 SAFETY 

IDENTIFY THE POLICIES AND PROCEDURES IN PLACE IN THE CHILDCARE SETTING 

OBJECTIVE 1 

Within a childcare service all staff have the shared responsibility to ensure that children are kept 

safe within the service. It is a key responsibility of the Community Employment Sponsor to ensure 

that safety policies and procedures are in place. This is a statutory duty enshrined in the Safety, 

Health and Welfare at Work Act, 1989. This Act imposes on the employer a responsibility to 

develop a safety statement. Every CE childcare worker should be fully knowledgeable about the 

procedures and should to be able to respond effectively where there is a concern about the welfare 

of the child. 

A Safety Statement must: 
* — {Identify workplace hazards 
« Indicate what measures have been taken to reduce risks and hazards 

* Provide the name of a Safety Officer 
* — {ndicate what is expected from employees 

«Detail health and safety information and make it available to employees 

The CE Childcare worker must: 

* Take reasonable care for his/her own safety and that of the children in her/his care 

* Co-operate with the employer 
Use protective clothing/equipment as provided (for example, disposable gloves) 

+ Report anything at work that might endanger safety 

* Not interfere with any system for securing safety 

LIST GENERAL SAFETY MEASURES 

OBJECTIVE 2 

INDOORS 
* Child proof locks on doors, windows, drawers and cupboards 

Doors and windows secured 
Safe glass in accessible windows 
Handrails on stairs and steps 

Stairgates at top and bottom of stairs 
Thermostatically controlled water 

* All electric sockets covered 

* Safe storage of medicines and toxic substances 

* No smoking 
All furniture free of sharp edges or finger traps 
Chairs and tables should be child-size 
Cupboards and doors should be fitted with locks 

Floor covering must be close fitting, flat and non-slip 

There must be no trailing flexes 
Equipment must be maintained in good order 
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OUTDOORS 
*  Qutdoor space should be secure 
* — Sand pits should be covered. Washed sand only should be used 
* Sheds and stores should be locked 
* — Ponds should be fenced and inaccessible 
* — Swings, slides, etc, should be securely fixed on soft surfaces 
* Pets must be under control 
* — Achild must not be left unsupervised 

IDENTIFY COMMON HAZARDS 

OBJECTIVE 3 

Childcare workers have a fundamental responsibility to protect children from hazardous and 
dangerous experiences. They need to watchful and vigilant at all times and accidents should be 
anticipated in advance. Unintentional injury is the greatest cause of death of children. In lreland, on 
average, a child is killed by accident every two days. 

Some of the common hazards are as follows: 

CHOKING 
At six months babies can grasp objects and put them in their mouths to explore them. Small objects 
such as dices, lego, buttons, sweets, bottle and pen tops must be kept out of reach of children. It is 
the responsibility of the childcare worker to ensure that these potentially dangerous items are not 
available to children in the childcare setting. 

SUFFOCATION 
Suffocation happens when the airways are covered and the passage of air to the lungs is 
obstructed. Hanging and strangulation will also cut off the airways. Plastic bags, cords around the 
neck of clothing and pillows can cause suffocation. The childcare worker should never prop a bottle 
so that the baby sucks without being held as this can cause choking. Quilts should be avoided for 
babies under one year and the childcare worker should ensure that there are no jagged edges on 
the cot or pram which could trap the clothing and strangle the baby. 

BURNS AND SCALDS 
Small children do not understand that hot drinks and hot water can be dangerous. The common 
causes of burns and scalds include: 

* — Bathwater too hot 
* — Hot drink spilling onto child 
* Pulling the kettle flex 
* — Hot fat from the cooking or chip pan 
* Burns from fires, radiators and irons 
* — Playing with matches 
* Childcare workers should ensure that children are not exposed to the dangers outlined above. 

Kettles and teapots should be out of reach of children. Childcare workers should not drink hot 
tea in the presence of young children. Radiators and fires should be protected with a guard. 
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FALLS 
Children of all ages fall and this is part of growing up. However, falls can cause severe injuries such 

as head injuries, and it is these potentially dangerous falls that childcare workers should aim to 

prevent. Some dangerous situations are: 

* Ababy in a baby bouncer or carrycot placed on a table or chair 

* The baby placed on a high surface 
*  Achildcare centre with unprotected stairs and open unprotected windows and balconies 

The childcare worker should never leave babies or toddlers unattended on a high surface. 

Stairgates should be used and windows should be locked. Furniture should be moved away from 

windows so that children are not tempted to climb. Use safety straps in the pram and high chair. 

Garden climbing equipment should be placed on safe surfaces such as grass or wood chippings. 

ELECTROCUTION 
The most likely cause of electrocution is toddlers sticking objects into electrical sockets. Safety 

sockets should be used at all times and they should be turned off when not in use. All electrical 

equipment should be checked for safety regularly. 

POISONING 
Children love exploring and they cannot distinguish between safe and unsafe items. Every year 

thousands of children swallow pills, medicines, cleaning fluids and garden products. Childcare 

workers should ensure that all such items are stored in a high, locked cupboard. 

CUTS 
Cuts are usually caused by ordinary items such as glass, sharp knives or tin cans. The childcare 

worker should ensure knives are out of reach of children. Glass cups should not be given to 

children for drinking. Glass in windows should be made safe. 

OUTDOOR PLAY 
Children should be supervised closely when playing outdoors. All gates should be locked to ensure 

children cannot leave supervised area. Climbing equipment should be appropriate for the age- 

group and should be placed on a soft surface. 

OUTINGS 
Childcare workers must be able to plan appropriate outings for children to ensure their safety at all 

times. Childcare workers need to consider the child/staff ratio, ages of children, equipment needed 

(e.g. reins for toddlers), the safety of the destination and the method of transport. Written 

permission from parents should be obtained. 

PLAN A FIRE DRILL 

OBJECTIVE 4 

A fire drill should cover the following: 

place in the building. It should include the following: . 
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How do you get out - exit routes 

Which exit doors to use - at least two exit doors should be available. Special fire exits should be 
clearly marked. 

How to get children out 
The childcare worker should escort children quietly to assembly area. Consider the needs of 
children with disabilities and plan for carrying babies/toddlers. Workers should know who is 
responsible for evacuating which children. Identify someone to be responsible for taking the register 
out. Ensure toilets and such areas are checked. 

Where to assemble 
Assemble at a known place to count numbers of children. This assembly should be a place of 
safety and should avoid going onto roads, past high risk areas where the fire may have started and 
avoid being in an enclosed area like an enclosed garden. 

Check numbers 
Check that all children/ workers are present. 

What happens then? 
Emergency procedure is only over when children have been returned safely to families or, if a 
practise drill, the building. 

Phoning fire brigade - the most senior member of staff should take responsibility for phoning the fire 
brigade. 

NOTE: 
The only way evacuation works well is by practise. Fire drill procedures should be discussed with 
workers every term and drill done once every three months. All new workers and parents should be 
aware of fire drill procedures. 

UNIT 2 NUTRITION 

IDENTIFY ESSENTIAL DIETARY REQUIREMENTS FOR HEALTHY GROWTH AND 
DEVELOPMENT 
OBJECTIVE 1 

Children need a high quality diet to grow and stay healthy. They form their eating habits for life at 
an early age. Parents and those caring for children have a lasting influence on their future diet. To 
be healthy the body needs a combination of different nutrients. These are protein, fat, carbohydrate, 
vitamins, minerals, water and fibre. A diet which includes a selection of foods is likely to be 
nutritious. Offering children a variety of food gives children an opportunity to choose foods they like. 
It also encourages them to explore other tastes and try out new foods and recipes. Childcare statf 
should ensure that the children in their care receive a healthy nutritious diet. The food pyramid on 
OVERHEAD 7 is a guide for selecting foods for children from two years onwards. The pyramid is 
divided into five shelves, each representing a different food group. Most of the children's food 
should be selected from the first two shelves, while foods at the top of the pyramid should be taken 
sparingly. What follows is a list of foods from each shelf: 
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BREAD, CEREALS, AND POTATOES SHELF 

Breakfast cereals, bread (all types) and wholemeal regularly, rice and pasta, potatoes, (baked, 

boiled, baked chips, potato waffles). 

Children need 4 - 6 small servings from this shelf every day 

FRUIT AND VEGETABLES SHELF 

Vegetables (all kinds), fruit (all kinds) and fruit juice 

Children need at least 3 - 4 servings from this shelf every day 

MILK, CHEESE AND YOGURT SHELF 

Milk, cheese of all varieties grilled cheese on toast, yoghurts and fromage frais 

Children need 3 servings from this shelf every day 

MEAT, FISH AND ALTERNATIVES 

Lean mince meat, beef stews, pork chops, fish fingers, crumbed fish, tinned fish, chicken nuggets, 

chicken breast, chicken casseroles and curries, cold meats (ham, corned beef, chicken and turkey) 

Beans, peas, eggs and cheese are good alternatives to meat and fish 

Children need 1 - 2 servings from this shelf every day 

Sweets, cakes, fizzy drinks and biscuits should not be part of a daily diet. They should be 

occasional treats. 

PREPARE A BOTTLE FEED FOR A BABY 

OBJECTIVE 2 

tis most important that childcare staff allow adequate time to clean, sterilise and prepare bottle 

feeds properly. Bottle feeds that are not properly sterilised or prepared can cause infection and 

harm a young baby. 

CLEANING AND STERILISATION 

The childcare worker will need bottles with covers, caps, discs, teats and a plastic levelling knife. 

Abottle cleaning brush is also required. Before sterilisation all the feeding equipment should be 

thoroughly washed using the cleaning brush. Everything should be washed in cold water first (it is 

better for removing milk, and then washed in hot soapy water. Scrub the inside of the bottle 

thoroughly with the brush. Clean the inside of the teat to remove clogged milk. Salt can help to 

clean but make sure it is washed off thoroughly as salt can be harmful to babies. Rinse well in 

clean running water. A dishwasher can also be used. There are a number of ways to sterilise 

feeding equipment: 

BOILING 
To sterilise by boiling you need a large saucepan. The feeding equipment is totally covered by 

water and boiled for at least ten minutes.



CHEMICAL STERILISATION 
To sterilise using this method you will need a Sterilising tank and sterilising solution or tablet. ) Following the instructions on the packet you add the solution/tablet to the water, place the feeding 
equipment in the tank and leave to sterilise. 

STEAM STERILISATION 
For steam sterilisation you follow the manufacturers instructions. Put washed feeding equipment 
and water into the container. Once the water is boiled, sterilisation will take about 6 minutes. 

PREPARING THE FEED 

Boil water and let to cool 

Wash hands thoroughly 
Take bottle out of steriliser. Rinse in pre-boiled water if instructed by manufacturer 
Add correct amount of boiled coo! water to the bottles 
Measure the powder using the special scoop and level with a knife 
Add the exact amount of powder to the water in the bottle ~ one level scoop per 1 fl. oz of / water 

2? 
7. Puton teat, discs, caps and store in fridge 
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POINTS TO REMEMBER 

* Do not keep feeds for more than 24 hours 
* — Follow the instructions on the packet 
* Never add extra powder to thicken the feed - this can harm babies 
* Never add cereal to the bottle - e.g. rusks 
* — Throw out unfinished bottle feeds 

The trainer should emphasise the importance of following the above steps to ensure no harm is 
brought to a young baby in their care. 

DESCRIBE HOW A CHILD IS WEANED/IDENTIFY A RANGE OF SUITABLE FOODS FOR J 
INFANTS 

OBJECTIVE 3 AND 4 

Solid food should be introduced to a baby's diet at 4 - 6 months. A baby grows and develops very 
rapidly in the first year of life. The choice of food at this Stage is important to supply the essential 
nutrients needed for growth and health. Babies will differ greatly in their readiness to advance from 
one stage of feeding to the next. However, it is important to introduce a variety of tastes and 
textures. 
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GETTING STARTED - 3 - 4 months 
    

    

First food for a young baby should be puréed and be soft and runny without any lumps. 

Introduce one new food at a time 
Baby rice and puréed fruit and vegetables are suitable first foods 
Allow baby to get used to one food before starting another 

Start with one teaspoon per day and gradually increase to 2 - 3 teaspoons a day 

It is very important for the childcare worker to discuss weaning with the baby's parent so that they 

both adopt the same approach. The childcare worker needs to know how much solid food the child 

is having at home and what it consists of. Also, the parent needs to know what the baby has eaten 

at the childcare centre. 

The childcare worker should follow the following guidelines when feeding a young baby solid food. 

* Make sure you have plenty of time - feeding can take a lot of time 

* Choose a time when the baby is not too hungry - otherwise he/she will want the bottle 

* — Introduce the spoon to the baby's mouth gradually so that they can suck the food from the 

spoon 
* — Give the food and then follow with formula milk 
* Use foods with no added sugar 
* — Sieve or liquidise food 

SUITABLE FOODS 
* Stewed eating apples 
* — Soft ripe fresh fruit - pears and bananas mashed 
« Puréed fresh vegetables 

« Cereals - baby rice and other infant cereals 
+ Puréed meat 
* — Jars/packets of baby food 

All food at this stage should be soft. Breast/formula milk, vegetable water and cooled boiled water 

can be used to soften food. Stock cubes and sauces should be avoided as they contain a lot of 

salt. 

  

NEXT STAGE - 5 - 6 months 
    

This stage of weaning comes one to two months later. The baby moves on from liquidised food to 

mashed food. This coincides with bite development. It is important that childcare workers remember 

that food should be gluten free until he/she is 6 months old. At this stage the baby will be getting 

4-5 milk feeds per day. 

SUITABLE FOODS 

« Rice based cereals 

* Gluten free rusk 

* Mashed potato and vegetable with liquidised milk, chopped chicken or fish. 

* — Soft fruit mixed with rice made from water or infant formula. 
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The following foods should be avoided until six months . 
- Foods that contain gluten d 
- Eggs 
- Salt and sugar - do not add salt or sugar 
- Nuts - there is a danger of choking and allergy is quite common 
  

LUMPIER TEXTURES - 6 - 8 months 
      

From about 6 - 8 months baby's teeth will begin to show, the childcare worker can feed baby with 
food that is less finely mashed. Children should be offered food that will encourage the baby to 
chew lumps. 

SUITABLE FOODS 
* Porridge or breakfast cereal which mixes to smooth consistency 
* — Finely chopped soft meat which is easy to chew - mined beef 
* Meat mixed with cooked vegetables - use milk for mixing 
* — Finely chopped chicken and fish - check for bones ; 
* — Chopped pasta or spaghetti can be offered instead of potatoes ) 
¢ Ahome made cheese sauce will add flavour 
* — Eggs - scrambled egg 
° Yogurt with soft fruit 

  

  FINGER FOODS - 8 - 10 MONTHS 
    

Introducing finger food will help a baby with co-ordination and chewing. 

SUITABLE FOODS 
* Raw apple, carrot and banana 
* Toast 

Rusks 
Soda bread fingers 
Fish fingers 
Slices of cheese 

By one year the baby should be able to eat most food eaten by the rest of the family. Regular small 
meals are advised. 

DRINKS 

As the baby takes more solids he/she will need less milk. If the baby is full on milk he/she may reject 
solid food. From four months fruit drinks may be given to the baby. From about 6 months the baby 
should be given a beaker rather than drinking from the bottle. Cows milk should not be introduced 
until baby reaches one year old. Tea, fizzy drinks and squashes are not suitable for babies. 
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IDENTIFY A SELECTION OF HEALTHY FOODS AND SNACKS THAT RECOGNISE CULTURAL 

AND RELIGIOUS DIVERSITY 

OBJECTIVE 5 

Every country has its own local diet. When people migrate they take their diet with them and 
generally wish to recreate it as a familiar feature of their way of life. Over the last number of years 
lreland has become multi-cultural with large numbers of people from other countries living here. For 
some people food has a spiritual significance and certain foods are prohibited. Childcare staff 
should respect an individual's culture and religious choice as this is part of respecting that individual 
as a whole. Religious restrictions may affect the diets of Hindus, Muslims, Jews, Rastafarians and 
Seventh Day Adventists. Members of other groups may have dietary restrictions. 

* Many devout Hindus are vegetarian. The cow is sacred to Hindus 
« — Sikhism is an offshoot of Hinduism - similar restrictions to Hindus 

« Muslims do not eat pork or pork products 

« Jews may not eat pork or pork products, shellfish and any fish without fins and scales. All meat 
must be killed in a special way so as to be kosher (fit) 

* Most Rastafarians are vegetarian, but some may eat meat except pork. No products of the 
vine, such as wine, grapes, currants or raisons are eaten. Some Rastafarians will only eat food 
cooked in vegetable oil. 

* Seventh Day Adventists do not eat pork and pork products. 

OTHER DIETARY RESTRICTIONS 

Vegetarians do not eat meat and restrict the intake of other animal products in different ways. 

Vegans do not eat any animal products at all. A vegan diet needs careful balancing to ensure 
children get the right nutrients. 

Talking to parents and carers about food requirements is important to childcare workers. Parents 
will be able to advise on what foods to provide for their children and where it can be found. 

UNIT 3 HEALTH 

DESCRIBE THE CHARACTERISTICS OF A HEALTHY AND AN UNHEALTHY CHILD 

OBJECTIVE 1 

It can be difficult to tell if a child is ill or not. The most important thing for childcare workers to 
remember is if they have any concern to get in touch with the doctor or public health nurse. The 

signs of an ill child should never be ignored 
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THE WELL CHILD THE ILL CHILD 

Active and usually happy Listless and miserable 
Eager to join in play Uninterested in play 
Curious and eager to explore Doesn't want to explore 

Wants food Loses interest in food 
Lively Cries fretfully 
Normal temperature Sleepy 

High temperature 

LIST COMMON CHILDHOOD AILMENTS AND SYMPTOMS 
OBJECTIVE 2 

See HANDOUT 

CHANGE A NAPPY 

OBJECTIVE 3 

Using a proper procedure for changing a nappy can ensure a baby is comfortable and will prevent 
nappy rash. 

What you will need to change a nappy 

* Disposable gloves 
* — Disposable nappies 
¢ Tepid warm water in bow! 
* Cotton wool 
* Cream for protection 
* Adisinfected changing mat 
* Plastic bags for disposal 

STEP-BY-STEP 
* Put on disposable gloves 
* Remove soiled/wet nappy 
* Cleanse baby using cotton wool and tepid water 
* Gently rub protective cream onto child's bottom 
* Put on nappy ensuring it is not too loose (leakage) or not too tight (discomfort to baby) 

Put nappy into sealed plastic bag for disposal 
* — Disinfect changing mat cover 
* Wash hands, even if you are wearing disposable gloves 
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Nappy rash is caused by a number of factors 

Children left too long in a soiled or wet nappy 
Cleansing wipes and creams may cause nappy rash 
Thrush (white spots) is a fungus infection, which passes through the baby with its food - needs 

medical advice 

UNDERSTAND HOW TO TOILET TRAIN 

OBJECTIVE 4 

It is generally accepted that the key to successful toilet training is 

1. Start late 
2. Stay relaxed 
3. Accept mistakes 

A baby cannot be trained until he/she has developed to a certain stage. His nerves and muscles 

have to grow so that he has control over his bladder and bowel. Usually this does not happen until 
the child in nearly two. Sometimes a parent claims that she has trained a very young baby because 

he/she can sit him on the potty and he performs. But the baby hasn't developed control. The parent 
has just learnt when the child is likely to go to the toilet and puts a potty under him/her to catch it. It 
is important that childcare workers discuss toilet training with parents so that they can use the same 
approach. Ask the parent to bring in lots of spare pants. 

TOILET TRAINING TIPS 

* Stay calm. 

* Praise the child when s/he does something right. 
* Try to accept mistakes or accidents and clean him/her without saying anything. 
* When a child has wet or soiled a nappy say something like " Good girl/boy to do a" wee wee" 

or "poo". Use the words that his/her parents use and always use the same words. From this 
s/he will learn the words for going to the toilet. He/she will also associate praise and nice words 
with going to the toilet. 

* At certain times help the child onto the potty and let him/her sit for a short time. Don't worry if 
nothing happens. Show him/her that you are pleased that he/she has agreed to sit on it. 
Sooner or later he will reward you and perform. 

* When he does perform praise him/her. Once the child knows when he/she needs to go 
encourage him/her to get the potty themselves. Also encourage them to pull down their own 

pants even if they cannot master it fully. 
* Finally, when the time is right, progress to the toilet seat. The child may need a box to use as a 

step and a small trainer seat to fit onto it. 
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LIST THE CONTENTS OF A FIRST AID BOX 

OBJECTIVE 5 

An important component of infection control policy is the provision of a readily accessible First-aid 
Kit. A good First-aid Kit should include the following: 

* Antiseptic for cleansing (e.g. savion) 

* Antiseptic cream, ointment or wipes (e.g. savion) 
* Dressings, sterile gauze pads and eye pads 
* Disposable gloves 
* Cotton balls 
* Sticky tape 
* — Plasters (including hypallergenic) 
* Bandages 

* Small bowl 
* — |ce-packs 
* Scissors and tweezers 
* Flashlight 

* Eye-wash bottle 
* Paper cups 

* Thermometor 

UNIT 4 HYGIENE 

UNDERSTAND THE IMPORTANCE OF HYGIENE 

OBJECTIVE 1 

Good hygiene is the key to controlling the spread of infection. The risk for spread of infection is 
higher in places where people congregate. In the childcare centre, spread of infection is facilitated 
by large groups of children of different age groups being together over long periods of the day. It is 

of utmost importance that every individual childcare worker takes responsibility for hygiene and the 
prevention of infection. Infections in young children are common. Some are acute (just last a short 
time). Others are chronic (there for a long time). An infectious disease is an illness in which the 
symptoms and signs of illness are caused by germs. These germs can be different types - bacteria, 
viruses, fungi, parasites etc. Not all infectious diseases are contagious where it can pass from one 

person to another. An ear infection is an infectious disease but it cannot be passed from child to 
child but Infectious Diarrhoea is contagious. Infection is passed from one person to another in a 
number of ways: 

Through intestines and stools - infectious diarrhoea and hepatitis A 
Through the eyes, nose, mouth and lung- cold and flu 
Through direct contact (skin, saliva, body fluids, sexual contact) -ringworm, headlice 
Through blood contact - hepatitis B, hepatitis C and HIV/AIDS 

Through food - food poisoning 
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IDENTIFY GOOD PRACTICE IN A CHILDCARE SETTING 

OBJECTIVE 2 

The following is a list of guidelines that should be followed by childcare workers to prevent the 
spread of infections in the childcare centre: 

The service should be cleaned daily including disinfecting toilets, handbasins, walls surrounding 

theses areas, the kitchen, children's dining areas the table, door handles and counter surfaces that 

children touch. 

The cover on the nappy changing table should be disinfected or disposed of after each soiled 
nappy is removed. 

Potties should be washed and disinfected after every use. 
Nappies should be held or disposed in a closed chemical disposal container, to which children have 
no access. 

A supply of disposable gloves should be available to childcare workers whenever they are dealing 
with body fluids, e.g. changing nappies. 

Liquid soap dispensers, disposable towels and nail brushes should be available at every handbasin 
area. 

Carpets should be vacuumed daily and cleaned regularly. 

Toys and equipment should be washed and disinfected on a regular basis. They should be 
disinfected immediately after contact with an infectious child. 

Facilities for the hygienic disposal of tissues after nose wiping should be available in every room. . 

Children's bedding should be washed once a week, or whenever soiled and used by one child only 

between washings. 

Children should be dressed appropriately for cold and rainy weather with coats and jackets 

buttoned up, scarves, mittens, boots and hats should be used as necessary. 

Spare clothes should be available in case of accidents but should not be worn by more than one 
child between washings. 

All cooking utensils should be kept perfectly clean. 

Uncooked meat and poultry should not be in contact with other food. 

Staff should be careful not to sneeze or cough near food. 

All cuts and sores should be covered. 

All food should be hygienically stored and refrigerated. 
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HANDWASHING 

Handwashing is the most important defence against the spread of infectious diseases. Childcare 
workers should wash hands: 

Before beginning work each day 
Before preparing food, eating or helping children to eat 

After toileting or helping a child at the toilet 
After using a tissue or helping a child to do so 

After contact with any body secretions 

HOW TO WASH HANDS 

Wash hands under running water in an unstoppered sink 
Soap is essential - liquid soap is best 
Rub hands together for about 15 seconds and rinse well 
Dry well after washing. Where cloth towels are used they should be changed regularly. Cloth . 
towels that are constantly wet can facilitate the spread of infection ) 
Use a paper towel to turn off taps -taps are turned on by dirty hands and so should be 
considered dirty at all times 

DESCRIBE A HYGIENE ROUTINE FOR CHILDREN 

OBJECTIVE 3 

Developing a hygiene routine for children will also prevent the spread of infection. 

Again regular handwashing is the key to good hygiene. Children should wash their hands 

before eating, after toileting and after handling body secretions or using hankies or tissues. This 
routine should be built in to the daily routine. Children should be taught how to wash their 
hands properly. 

A routine of dental hygiene should be established with each child encouraged to brush his/her 
teeth after eating. Each child should have an individual toothbrush separately marked. J 

The childcare worker should teach the child the basics of good hygiene 

- Use a clean hankie 
- Don't pick your nose 
- Don't cough or sneeze on food 

- Don't bite your fingernails or put fingers in mouth 
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LIST GENERAL SAFETY MEASURES 
OBJECTIVE 2 
Use Background Notes and Exercise 2 

IDENTIFY COMMON HAZARDS 
OBJECTIVE 3 
Use Background Notes, Overhead 4 and Exercise 3 

PLAN A FIRE DRILL 
OBJECTIVE 4 

Use Background Notes and Overhead 5 

UNIT 2 NUTRITION 

IDENTIFY ESSENTIAL DIETARY REQUIREMENTS FOR HEALTHY GROWTH AND 
DEVELOPMENT 
OBJECTIVE 1 
Use Background Notes, and Overheads 6 - 7 

PREPARE A BOTTLE FEED FOR A BABY 
OBJECTIVE 2 
Use Background Notes, Overheads 9 - 12, and Exercise 4 

DESCRIBE HOW A CHILD IS WEANED 
OBJECTIVE 3 

Use Background Notes, Overhead 13 and Handout 4 

IDENTIFY A RANGE OF SUITABLE SOLID FOODS FOR INFANTS 
OBJECTIVE 4 
Use Background Notes and Handout 2 

IDENTIFY A SELECTION OF HEALTHY FOOD AND SNACKS THAT RECOGNISE CULTURAL 
AND RELIGIOUS DIVERSITY 
OBJECTIVE 5 
Use Background Notes and Overheads 14 - 15 

UNIT 3 HEALTH 

DESCRIBE THE CHARACTERISTICS OF A HEALTHY CHILD AND AN UNHEALTHY CHILD 
OBJECTIVE 1 
Use Background Notes and Exercise 5 

LIST COMMON CHILDHOOD AILMENTS WITH SYMPTOMS 
OBJECTIVE 2 
Use Background Notes and Handout 3 
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CHANGE A NAPPY 

OBJECTIVE 3 

Use Background Notes, Exercise 6 and Handout 4 

UNDERSTAND THE DIFFERENT METHODS OF TOILET TRAINING 
OBJECTIVE 4 
Use Background Notes, Overhead 16 and Handout 5 

LIST THE CONTENTS OF A FIRST AID BOX 
OBJECTIVE 5 

Use Background Notes and Handout 6 

UNIT 4 HYGIENE 

UNDERSTAND THE IMPORTANCE OF HYGIENE 
OBJECTIVE 1 
Use Background Notes and Overheads 17 - 18 

IDENTIFY GOOD HYGIENE PRACTICE IN A CHILDCARE SETTING 
OBJECTIVE 2 
Use Background Notes and Handouts 7 - 8 

DESCRIBE A HYGIENE ROUTINE FOR CHILDREN 
OBJECTIVE 3 
Use Background Notes and Exercise 7 

HEALTH AND SAFETY QUIZ 
Use Exercise 8 to complete the module 

TASKS 
Allocate CARING FOR CHILDREN TASK page 135 to participants. Send the task in advance to 
Supervisors 

WRAP-UP 
The trainer reviews the tasks completed by the trainees and uses the Do's and Don'ts sheet on 
page 137 to summarise the CARING FOR CHILDREN MODULE. The sheet can be presented as 
an Overhead or distributed to participants as a Handout. 
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OVERHEAD 1 

  

  

UNITS 
1. SAFETY 

2. NUTRITION 

3. HEALTH 

4, HYGIENE 

OBJECTIVES 

On completion of this training module trainees will be able to: 

UNIT 1 
1. 

2. 
3. 
4. 

Identify the policies and procedures in place in the childcare setting where they 
work 

List general safety measures 

Identify common hazards 
Plan a fire drill 

UNIT 2 

a
P
o
n
w
 >
 Identify essential dietary requirements for healthy growth and development 

Prepare a bottle feed for a baby 

Describe how a child is weaned 

Identify a range of suitable solid foods for infants 
Identify a selection of healthy food and snacks that recognise cultural and 
religious diversity 

UNIT 3 

a
a
r
o
n
 Describe the characteristics of a healthy child and an unhealthy child 

List common childhood ailments with symptoms 
Change a nappy 
Understand the different methods of toilet training 

List the contents of a first aid box 

UNIT 4 
1. 
2. 
3. 

Understand the importance of hygiene 

Identify good hygiene practice in a childcare setting 

Describe a hygiene routine for children 
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OVERHEAD 2 

) Unit 1, Objective 1 

SAFETY 

| 
EVERY CHILDCARE SERVICE MUST HAVE A SAFETY STATEMENT 

IT TELLS ABOUT HAZARDS/DANGERS 

  

SHOWS HOW RISKS CAN BE CUT 

NAMES THE SAFETY OFFICER 
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OVERHEAD 6 

Unit 2, Objective 1 

DIET 

CHILDREN NEED A GOOD DIET TO GROW AND STAY HEALTHY 

LIFE- LONG EATING HABITS ARE FORMED EARLY IN LIFE 

CHILDREN NEED PROTEIN, FAT, VITAMINS, MINERALS, WATER AND 
FIBRE 

OFFER A SELECTION OF DIFFERENT FOODS 
FOR A BALANCED DIET 
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OVERHEAD 10 

Unit 2, Objective 2 

STERILISING BOTTLES 

THREE WAYS 

1. BOILING 
Use large saucepan 

Cover all feeding equipment 

Boil for over 10 minutes 

2. CHEMICAL 
Use sterilising tank and solution or tablet 

Follow instructions on packet 
Add solution/tablet to water 

Place feeding equipment fully covered in tank 

3. STEAM 

Follow manufacturer's instructions 

Put feeding equipment and water into container 

Once water is boiled it takes about 6 minutes to sterilise 
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OVERHEAD 15 

Unit 2, Objective 5 

VEGETARIANS 

DO NOT EAT MEAT 

MAY NOT EAT OTHER ANIMAL PRODUCTS 

VEGANS 

DO NOT EAT ANY ANIMAL PRODUCTS 
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EXERCISE 1 KNOWLEDGE ASSESSMENT 

BRAINSTORM 

The purpose of this exercise is to set the learning objectives with the trainees and to briefly assess 
their level of the knowledge about the subject. It is an important exercise to complete, as it will form 
the basis for evaluating the module on completion. The trainer should be able to compare the 

group’s knowledge before the course with their knowledge after they have completed the training 
module. The trainer displays Overhead 1, which outlines the module objectives. Under each 
heading the trainer asks the group what they know about the topics listed. The group should be 
reassured that they are not expected to know everything and that the purpose of the training is to 
provide them with the knowledge. They should be informed that this exercise is designed so that 

the training provided is relevant to them and that they learn as much as possible. With very little 
discussion the trainer records on a flipchart the response. The trainer should avoid the temptation 
to get into a discussion about the topics at this point. The trainer should document the recorded 
response, as this will form an important element of the evaluation process. 
  

  

  

EXERCISE 2 SAFETY MEASURES 

UNiT 1, OBJECTIVE 2 

BRAINSTORM 

The purpose of this exercise is to highlight the various safety measures that should be in place in 
the childcare setting to ensure the welfare and protection of every child. The trainer asks the group 
to list the measures that should be in place under two headings 

INDOOR 
OUTDOOR 

The feedback is recorded on a flipchart. The trainer will use the measures listed in the Background 
Notes, page 87 to prompt the group and to fill in any gaps in their response. 
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EXERCISE 3 COMMON ACCIDENTS 
UNIT 1, OBJECTIVE 3 

BRAINSTORM 

The purpose of this exercise is to encourage the trainees to think about how accidents might 
happen in the childcare setting. The trainer displays OVERHEAD 4 which outlines the common 
accidents and asks the group to consider how these accidents might happen in a childcare centre. 
The trainer uses the Background Notes on page 88 to prompt and to facilitate a discussion. 

  ———— 

    

  

EXERCISE 4 BOTTLE FEEDING 
UNIT 2, OBJECTIVE 2 

VOLUNTEER DEMONSTRATION 

The purpose of this exercise is to ensure that the trainees have the knowledge to prepare a bottle 
feed. The trainer displays OVERHEAD 8 which outlines the four steps required to prepare a bottle 
feed. The trainer asks for a volunteer to prepare a bottle feed using the first three steps. The trainer 
supplies all the equipment and ensures access to water. When finished the rest of the group is 
asked to comment on the procedure used. The trainer will use the procedure outlined in the 
Background Notes on page 91 to fill in any gaps or to make suggestions. To reduce time the 
volunteer should go through the process of sterilising but need not wait until the bottle is sterilised. 
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EXERCISE 5 HEALTH 
UNIT 3, OBJECTIVE 1 

BRAINSTORM 

The purpose of this exercise is to give trainees the opportunity to identify the characteristics of a 
well child and a healthy child. The trainer asks the group to list the characteristics. The trainer will 
use the Background Notes on page 95 to prompt and to fill in any gaps. The feedback is written up 
on a flipchart. 
  

  

  

EXERCISE 6 

Unit 3, OBJECTIVE 3 

VOLUNTEER DEMONSTRATION 

The purpose of this exercise is to ensure that the trainees know how to change a nappy having 
regard for proper hygiene procedures. The trainer asks for a volunteer to change a nappy on a 
baby doll provided by the trainer. The rest of the group is asked to comment/make suggestions 
about the procedure. 
  

  

    

EXERCISE 7 
Unit 4, OBJECTIVE 3 

BRAINSTORM 

The purpose of this exercise is to encourage the trainees to identify a hygiene routine for children in 
their care. The trainer records the responses on a flip chart and fills in any gaps from the routine 
outlined in the Background Notes, page 100. 
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EXERCISE 8 HEALTH AND SAFETY QUIZ 

TEAM GAME 

The purpose of this exercise is to reinforce learning. The trainer divides the group into two groups 
and conducts the quiz below (10 questions per team). The team is allowed 30 seconds to answer 
each question and they are allowed to collaborate. Each team gets a point for the correct answer 
and scores are totalled to elect a winner. The teams may like to give themselves a "name" to add 
to the fun! 
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How long can you keep a bottle feed in the fridge? 
Name two things that should be in a Safety Statement. 
What age should babies be introduced to solid food? 
Name the 5 shelves of the food pyramid. 
At what age can children progress to cows milk? 
Name four common childhood accidents. 

Name 3 types of solid food suitable for a 6 month-old baby 

Name six items that you would expect to have in a first-aid kit. 
Name three ways that infection can be passed from person - to - person. 

. How often should toilets and sinks be disinfected? 

. How often should bedding be washed? 
. Name three occasions when childcare workers should wash their hands. 

. Name three ways a child might fall in a childcare service. 

. Name three ways of sterilising bottles. 

. Give three characteristics of an ill child. 

. Give two causes of nappy rash. 

When should potties be disinfected? 

. Name three indoor safety measures for a childcare service. 

. Name three ways a child could scald/burn him/herself in a childcare setting. 

. When weaning, when would you give a spoon feed, when the child is hungry or when the child 
is not hungry? 
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| HANDOUT 
) Unit 2, Objectives 3 and 4 

WEANING 

GETTING STARTED - 3 - 4 months 

First food for a young baby should be puréed and be soft and runny without any jumps. 

* — Introduce one new food at a time 
* Baby rice and pureed fruit and vegetables are suitable first foods 
+ — Allow baby to get used to one food before starting another 
* Start with 1 teaspoon per day and gradually increase to 2 - 3 teaspoons a day 

The childcare worker should follow the following guidelines when feeding a young baby solid food: 

* Make sure you have plenty of time - feeding can take a lot of time 

* Choose a time when the baby is not too hungry - otherwise he/she will want the bottle 
* Introduce the spoon to your baby's mouth gradually so that they can suck the food from the 

spoon 
* Give the food and then follow with formula milk 
+ Use foods with no added sugar 

Sieve or liquidise food 

  

SUITABLE FOODS 
* Stewed eating apples 
* — Soft ripe fresh fruit - pears and bananas mashed 
* Puréed fresh vegetables 
* Cereals - baby rice and other infant cereals 
* Puréed meat 
* — Jars/packets of baby food 

All food at this stage should be soft. Breast/formula milk, vegetable water and cooled boiled water 
can be used to soften food. Stock cubes and sauces should be avoided as they contain a lot of salt. 

  

NEXT STAGE - 5 - 6 months 

This stage of weaning comes one to two months later. The baby moves on from liquidised food to 
mashed food. It is important that childcare workers remember that food should be gluten free until 
he/she is 6 months old. At this stage the baby will be getting 4 - 5 milk feeds per day. 

SUITABLE FOODS 

* Rice based cereals 

* Gluten free rusk 

+ Mashed potato and vegetable with liquidised milk, chopped chicken or fish 

* — Soft fruit mixed with rice made from water or infant formula 
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The following foods should be avoided until six months 
Foods that contain gluten 
Eggs 

Salt and sugar - do not add salt or sugar 
Nuts - there is a danger of choking and allergy is quite common 

LUMPIER TEXTURES - 6 - 8 months 

From about 6 - 8 months baby's teeth will begin to show and the childcare worker can feed baby 
with food that is less finely mashed. Children should be offered food that will encourage the baby to 
chew lumps. 

SUITABLE FOODS 
Porridge or breakfast cereal which mixes to smooth consistency 

Finely chopped soft meat which is easy to chew - minced beef 
Meat mixed with cooked vegetables - use milk for mixing 
Finely chopped chicken and fish - check for bones 
Chopped pasta or spaghetti can be offered instead of potatoes 
A home made cheese sauce will add flavour 

Eggs - scrambled egg 
Yoghurt with soft fruit 

FINGER FOODS - 8 - 10 months 

Introducing finger food will help a baby with co-ordination and chewing. 

SUITABLE FOODS 

By one year the baby should be able to eat most food eaten by the rest of the family. Regular small 

Raw apple, carrot and banana 
Toast 

Rusks 
Soda bread fingers 
Fish fingers 

Slices of cheese 

meals are advised. 

Drinks 

As the baby takes more solids he/she will need less milk. If the baby is full on milk he/she may 
reject solid food. From four months a baby can drink fruit drinks. 
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HANDOUT 3 

Unit 3, Objective 2 

COMMON CHILDHOOD ILLNESSES 

Colds 

Viruses cause colds and children get many colds. Because the cold is caused by a virus rather 
than bacteria, antibiotics do not help. Symptoms include coughing and runny noses. A menthol rub 
or decongestant capsule can help. Also the child should drink plenty. 

Coughs 
A virus causes most coughs, like colds. If the cough continues and if the chest sounds congested 
the child should see a doctor. Most coughs are the body's way of clearing mucous from the back of 
the throat. Honey and orange or lemon in warm water or a cough mixture will help. 

Diarrhoea 

Young babies stools are normally soft and yellow and some babies will soil every nappy. If the 
stools become very watery and frequent, with other signs of illness a doctor should be consulted. 
Young babies with diarrhoea can lose a lot of fluid very quickly, especially if they are vomiting as 

well. This can be very serious. Give the child cooled boiled water. Diarrhoea in older children is not 
sO worrying, but it is very important to maintain the fluid intake by ensuring the child drinks plenty. 
lf diarrhoea persists for two to three days in a child a doctor should be consulted. 

Ear infections 

Ear infections often follow a cold. The child may be generally unwell, pull or rub the ears and there 
may be discharge from the ear. There may be a raised temperature. The child may complain of 

pain, but small babies will just cry and seem unwell and uncomfortable. An ear infection should be 
treated promptly by a doctor to prevent any permanent damage to hearing. 

Sore Throat 

Like colds, sore throats are caused by viruses. The throat may be dry and sore a day or so before 
a cold starts. Sometimes a sore throat is caused by tonsillitis, and the throat is large and sore with 
white patches on the tonsils which are enlarged. The child may find it hard to swallow and have a 
raised temperature with swollen glands under the jaw. A doctor should be consulted if these 
symptoms are present. Paracetamol will be given to reduce the temperature. The child should be 
given plenty of drinks and soft food. 

Bronchitis 

Infection and inflammation of the main airways cause bronchitis. The child will have a persistent 
chesty cough and may cough up green and yellow mucous. There may be noisy breathing, a raised 
temperature and the child feels unwell. The doctor may be consulted and antibiotics given. 
Paracetamol will be given to reduce temperature. The child should be given plenty of drinks. 
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TEMPERATURES 
Araised temperature of 38 degrees or above is a sign of illness. If a child has a temperature a 
doctor should be consulted immediately. If a child in the childcare centre has a high temperature 
the childcare worker should try to bring the temperature down by taking off some clothing, keeping 

the room cool and gently rubbing the child with a cool cloth. Paracetamol will help reduce 
temperature. Febrile convulsions can result from a high temperature and are very dangerous to the 
child. Signs of a convulsion are: 

« Loss of consciousness 
* — Stiffness of the neck 
*  Twitching movements in the body 
+ Eyes roll back 

* May wet or soil 

The childcare worker should: 

* Stay with the child and protect him/her from falling 
* Get medical help 
* Put the child in recovery position 
« When the child gains consciousness, continue to try to bring temperature down 
  

THE CHILDCARE WORKER - WHAT TO DO IF ACHILD IS ILL 

Contact the parents 
Contact the doctor if necessary 
Do not give medicine without written permission from parents 
Bring temperatures down     
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HANDOUT 4 
Unit 3, Objective 3 

CHANGING A NAPPY 

STEP-BY-STEP 
* Put on disposable gloves 
* Remove soiled/wet nappy 
¢ Cleanse baby using cotton wool and tepid water 
* Gently rub protective cream onto child's bottom 

Put on nappy ensuring it is not too loose (leakage) or not too tight (discomfort to baby) 
Put nappy into sealed plastic bag for disposal 
Disinfect changing mat cover 
Wash hands, even if you were wearing disposable gloves 

Nappy rash is caused by a number of factors 

* — Children left too long in a soiled or wet nappy 
* Cleansing wipes and creams may cause nappy rash 
* Thrush - white spots is a fungus infection, which passes through the baby with its food - needs 

medical advice 
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HANDOUT 5 

) Unit 3, Objective 4 

TOILET TRAINING TIPS 

* Stay calm. 

* Praise the child when he does something right. 
+ Try to accept mistakes or accidents and clean him/her without saying anything. 
* When a child has wet or dirtied a nappy say something like " Good girl/boy to do a "wee wee" 

or "poo". Use the words that his/her parents use and always use the same words. From this he 
will learn the words for going to the toilet. He/she will also associate praise and nice words with 

going to the toilet. 
* At certain times help the child onto the potty and let him/her sit for a short time. Don't worry if 

nothing happens. Show him/her that you are pleased that he/she has agreed to sit on it. 

Sooner or later he will reward you and perform. 
* When he does perform praise him. Once the child knows when he/she needs to go encourage 

) him/her to get the potty themselves. Also encourage them to pull down their own pants even if 
they cannot master it fully. 

+ Finally, when the time is right, progress to the toilet seat. The child may need a box to use as a 

step and a small trainer seat to fit onto it. 
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HANDOUT 6 
Unit 3, Objective 3 

CONTENTS OF A FIRST AID BOX 

* Antiseptic for cleansing (e.g. Savion) 

* Antiseptic cream, ointment or wipes (e.g. Savion) 
* — Dressings, sterile gauze pads and eye pads 
* Disposable gloves 
* Cotton bails 
* Sticky tape 
* — Plasters (including hypallergenic) 
¢ Bandages 
¢ Small bow! 
¢ — Ice-packs 
* Scissors and tweezers 
* Torch 

*  Eye-wash bottle 
* Paper cups 

¢ Thermometor 
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HANDOUT 7 
) Unit 4, Objective 2 

HOW TO STOP SPREAD OF INFECTION 

* Disinfect toilets, handbasins, walls surrounding these areas, the kitchen, children's dining 

areas, the table and counter surfaces that children touch and door handles. 

* The cover on the nappy changing table should be disinfected or thrown out after each soiled 
nappy is removed. 

* Potties should be washed and disinfected after every use. 

« Nappies should be held or disposed in a closed chemical disposal container, to which children 
have no access 

* A supply of disposable gloves should be available to childcare workers whenever they are 
dealing with body fluids, e.g. changing nappies. 

  

+ — Liquid soap dispensers, disposable towels and nail brushes should be available at every 
handbasin area. 

* Carpets should be vacuumed daily and cleaned regularly. 

* Toys and equipment should be washed and disinfected on a regular basis. They should be 
disinfected immediately after contact with an infectious child. 

* Facilities for the hygienic disposal of tissues after nose wiping should be available in every 
room. 

* Children's bedding should be washed once a week, or whenever soiled, and used by one child 
only between washings. 

  

* Children should be dressed appropriately for cold and rainy weather with coats and jackets 
buttoned up and scarves, mittens, boots and hats should be used as necessary. 

¢ Spare clothes should be available in case of accidents but should not be worn by more than 
one child between washings. 

* All cooking utensils should be kept perfectly clean. 

« Uncooked meat and poultry should not be in contact with other food. 

+ — Staff should be careful not to sneeze or cough near food. 

* All cuts and sores should be covered. 

* All food should be hygienically stored and refrigerated. 
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HANDOUT 8 
Unit 4, Objective 2 J) 

HANDWASHING 

Handwashing is the most important way to stop spread of infections. Childcare workers should 
wash hands: 

« Before beginning work each day 
* Before preparing food, eating or helping children to eat 
* After toileting or helping a child at the toilet 

* — After using a tissue or helping a child to do so 
* After contact with any body secretions 

HOW TO WASH HANDS 

* Wash hands under running water in an unstoppered sink J 

* Soap is essential - liquid soap is best 
* Rub hands together for about 15 seconds and rinse well 

* — Dry well after washing. Where cloth towels are used they should be changed regularly. Cloth 
towels that are constantly wet can facilitate the spread of infection 

* Use a paper towel to turn off taps. Taps are turned on by dirty hands and so should be 
considered dirty at all times 

— 134 -



  

  

HEALTH AND SAFETY TASK 

PLAN AND CARRY OUT A FIRE DRILL 

Trainee Name:   

Name of Service:   

Number of children:   

  Breakdown of ages: 

Number of staff:   

What exit door/s did you use for fire drill?   

How did you get children out?   

Who took which children?   

Who checked toilets?   

  Who brought register? 

Where did you assemble and why?   

Who checked numbers?   

What happened next?   
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HEALTH AND SAFETY TASK 

Guidelines for Supervisors 

PLAN A FIRE DRILL 
The trainees have been given the task to plan and carry out a fire drill. They are required to fill out 
the attached form describing what they did. The trainee will need to be facilitated to complete this 
task. Please give support and direction but allow the trainee to carry out the task him/herself. 

A notice of the procedures to be followed in the event of fire should be displayed in a prominent 
place in the building. It should include the following: 

How do you get out - exit routes? 

Which exit doors to use - at least two exit doors should be available. Special fire exits should be 
clearly marked. 

How to get children out 

The childcare worker should escort children quietly to assembly area. Consider the needs of 
children with disabilities and plan for carrying babies/toddlers. Workers should know who is 
responsible for evacuating which children. identify someone to be responsible for taking the register 
out. Ensure toilets and such areas are checked. 

Where to Assemble 

Assemble at a known place to count numbers of children. This assembly should be a place of 

safety and should avoid going onto roads, past high risk areas where the fire may have started or 
avoid being in an enclosed area like an enclosed garden. 

Check numbers 
Check that all children/workers are present. 

What happens then? 

Emergency procedure is only over when children have been returned safely to families or, if a 
practise drill, the building. 
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WRAP-UP 

DO 

Know the content of the Safety Statement for your service 

Use disposable gloves 

Report anything dangerous to the Supervisor 

Carry out regular fire drills 

Follow the instructions on the container of formula milk 

Respect the food requirements of other cultures 

Call the doctor if you are concerned about a child 

Disinfect the service daily 

Vacuum carpets every day 

Wash toys and disinfect them regularly 

Wash bedding once a week 

Develop a hygiene routine for children 

Wash hands regularly 

DON'T 

Prop baby up with a bottle 

Keep bottle feeds for more than 24 hours 

Add cereal to a bottle feed 

Keep unfinished boitles to use again 

Add extra powder to bottle feeds 

Leave baby with a soiled or wet nappy 

Start toilet training too early 

Share bedding amongst children 
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OBJECTIVES 

On completion of this training module the participants will be able to 

1. Reflect on their own play experiences 

Identify how children play 

Identify the benefits of playing 

Identify how children develop through play 

Identify different types of play 

Describe the qualities of suitable and unsuitable toys 

ldentify age-appropriate play activities/games 

Identify age appropriate toys and play equipment 

Plan and implement a play session 

10. Identify the role of the childcare worker in the play environment 
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BACKGROUND NOTES 

The aim of this module is to highlight that play is essential to the overall development of children. It 
will provide participants with the confidence and knowledge to provide a variety of appropriate play 
experiences for children in their care. The following information will give the trainer a brief overview 
of play. The trainer should become thoroughly familiar with the full content of this module before 
facilitating the session. Because repetition aids learning, concepts are repeated and reinforced in 

different ways throughout the session. The trainer should be aware of language that may be 
unfamiliar to some participants and provide clear definitions if necessary. The trainer should 
supplement this information by consulting additional resources. A list of recommended resources is 
available on page 146. Both the Overheads and Handouts can be photocopied and distributed to 
participants. The trainer should use a range of toys and equipment to illustrate the concepts 
discussed throughout the module. 

HOW CHILDREN PLAY AND THE BENEFITS OF PLAY 

OBJECTIVES 2 AND 3 

It is widely accepted that children learn best from their own "hands-on" experience. This is known 
as "Active Learning" and play is fundamental to this process. Play is a natural way for children to 
develop their skills and abilities. Children learn to control their body movements, manipulate 
objects, make choices, solve problems and explore concepts through play. For this type of learning, 
children need to be given time, space and appropriate materials. 

Benefits of Play 

* — Aids physical, intellectual, language, social and emotional development (see below) 
* Stimulates imagination and creativity 
« Reduces stress and allows the release of pent-up energies 
* — Provides opportunities to interact with others and share possessions 
* Aids communication and expression of feeling 
* Burns off energy 
* Teaches how others behave 

* Allows a child to learn about him/herself and the world in which he/she lives 
* Develops a sense of identity 

PLAY AND CHILD DEVELOPMENT 

OBJECTIVE 4 

The above outlines some of the many benefits of play. The skills that a child develops through play 
can be categorised into the following areas of development. It is important that children are given 
the opportunity, through appropriate play experiences, to develop within each of these areas. 

Physical Development 

This is the development of bodily movement and control. It can be divided into two main areas: 
gross motor (large whole body or limb movement) and fine motor (small finger movement and 
manipulative skills). Physical development includes the development of co-ordination and balance. 
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Intellectual Development 

This is the development of thinking and learning. It includes the development of concentration, ) 
problem solving, creativity, imagination and concepts. 

Language Development 
This is the development of communication through speaking. It is the development of early reading 
and writing skills. 

Emotional Development 
This is the development of a healthy expression and control of feelings and emotions 

Social Development 
This is the development of skills needed to interact with other people in an individual and group 
setiing. 

TYPES OF PLAY 

OBJECTIVE 5 

The following lists the various types of play. These are intrinsically linked to the overall development 
of the child. 

Physical Play 
This is when a child is actively moving around - jumping, running, climbing, crawling, balancing, 
swinging, throwing a ball. 

Creative Play 
This is when a child expresses him/herself by creating something original - a piece of art work, a 
lego model, a playdough model, a story, a poem. 

Discovery Play 
This is when the child learns about things - their shape, colour, texture, how they are made. A child 
will discover how things get broken and will learn to take care of their possessions. 

Imaginative Play 

This is "pretend play" or "fantasy play". The child imagines that he/she is someone else or an 
animal. They play "mothers or fathers" or " shop". 

Manipulative Play 
This involves the skilful use of hands. During manipulative play the hands, eyes and brains are 
being trained to work smoothly together. 

Social Play 
This takes place when children play together. It teaches them to co-operate and to share. It teaches 
them unacceptable behaviour such as cheating. 
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QUALITIES OF SUITABLE AND UNSUITABLE TOYS 
OBJECTIVE 6 

Childcare workers need to choose toys carefully to ensure they are safe and meet the overall 

developmental needs of the children in their care. The following should be considered when 
choosing toys. 

Safety 

The CE symbol! means that toys comply with EU safety standards. 
Observe all safety warnings. These might include such messages as “not suitable for children 
under age three". 
Beware of choking hazards. Consider the size of small toys and the developmental stage of the 
child. 

Check for accident possibilities - hinges, sharp edges, possible splinters. 
Throw out broken toys and toys with pieces missing. 

Play Value 
Toys should be fun and give lasting pleasure to the child. 

Durability/Versatility 
Choose toys that are sturdy, will last and, if possible, can be used in more than one way. Is the toy 
value for money? 

Learning potential 
Choose toys which extend a child's repertoire of experience and knowledge. 

Stereotyping 
Children pick up messages at an early age from everything around them, including toys. Suitable 

toys can help promote racial and sexual equality. 

Ages and stages 

Ensure that the child has the necessary skills to enjoy the toy, regardless of age. If a toy is too 
difficult to use it can cause frustration and can negatively impact on self-esteem. Choose a variety 
of toys to support the different types of child development so that the whole child is developed. 

Clarity and presentation of instructions 

Where instructions are a feature of a toy ensure that they are easy to follow and clear. 

AGE-APPROPRIATE TOYS, PLAY EQUIPMENT AND ACTIVITIES 

OBJECTIVES 7 AND 8 

Under 1 year 
Babies begin to play at 3 months or younger. They love brightly coloured objects to look at and 
handle. Toys that make noise grasp their interest. Toys for young babies should be attractive, non- 
breakable, safe and fun. Childcare workers need to provide a variety for this age-group as babies will 
get bored. Objects should be hung above where a child is lying to provide visual stimulation. Babies 
need to explore a variety of items. It is important to introduce a wide range of different textures for 
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babies to hold and feel. Once a child can sit-up, household objects can be collected into a big box 
and presented to the child. The baby can play on their own selecting and discarding the various 
items on offer. This offers choice and variety and encourages exploration and independent activity. It 
provides for a rich sensory experience. As a child approaches 1 year their play involves dropping 
objects, emptying and filling and discovering that their action has caused something to happen. The 
childcare worker should provide the play environment to support this type of play. Babies play on 
their own (solitary play) but they show awareness of other children present. They enjoy looking at 

their own facial expressions. The use of mirrors will support this activity. 

1-2 years 

1-2 year old children will continue to enjoy the toys and activities enjoyed by the younger age 
group. In addition, children can now stack blocks, and play with toys requiring co-ordination skills. 
They will enjoy simple stories and nursery rhymes. As they become more mobile children will be 

experimenting with their bodies by rolling and bouncing. Push and pull toys are popular with this 
age group. As the child approaches 2 years he/she can thread large beads and will enjoy playing 
with a ball. He/she will enjoy using finger paints, large crayons and paper. Sand and water can be 
introduced. The child will begin to enjoy role-play and will want to help with household jobs like 
cleaning, cooking and gardening. The childcare worker should provide a range of everyday objects 
to enable children to fill and empty containers, select and discard items and practise building and 
balancing. These might include such items as large containers that roll, jar lids, plastic yoghurt 

containers, pine cones, keys, and curtain rings. A child in this age group will play beside another 
child but will not engage with them (parallel play).’ 

2-3 years 

Children between 2-3 years will have enough dexterity to use some basic construction toys like 

interlocking bricks, toys that unscrew, shape organisers and peg boards. He/she will also enjoy 
simple jigsaws. Toys and play equipment to enhance creative skills will be used at this stage: 
blackboards with chalk, paints, playdough or plasticine. Children at this stage also like books with 
pictures familiar to them. Similar to the age group above, the childcare worker should provide a 
variety of household objects to explore. At this stage children play alongside their peers with some 

interaction (associative play). 

3-5 years 

Children between 3 - 5 years enjoy toys for imaginative play - models, dolls and dressing-up 
clothes. Arts and crafts are also very important for children in this age group. Children enjoy 
physical outdoor play with toys such as climbing frames, balls and bicycles. Also, at this stage the 
child is becoming increasingly interested in books. They begin to develop pre-reading and writing 
skills. Simple short picture storybooks form an essential part of the child's play experience. The 
childcare worker should ensure that play materials are clearly defined into interest areas. : 

¢ Pretend 

¢ Sand/water 

* Book corner 

* Table toys 

* Artarea 

The childcare worker should remember to keep sand and water separate and to keep books away 
from the water tray. 
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Using different coloured shelves, tables and flooring should easily identify each area. Noisy and 
) quiet areas should be kept separate. At this stage children interact and play with their peers 

(shared/co-operative play). 

PLANNING AND IMPLEMENTING A PLAY SESSION: THE ROLE OF THE CHILDCARE 

WORKER 

OBJECTIVES 9 AND 10 

Good quality, enjoyable, safe play will require careful planning. Setting up and maintaining a rich 
and varied play environment for children is the first and most important step to facilitating early 
learning. Children show most interest in activities that they initiate themselves. However, there is 

still a place for activities designed by adults where specific skills will be enhanced. The childcare 
worker should follow the following criteria when planning and implementing a play session. 

Use knowledge of child development to plan activities suited to the age and stage of the child and 
to support the different categories of child development — physical, intellectual, language, emotional 
and social. 

  

Let the children complete arts and crafts themselves. It is the process of doing rather than the 

completed item that is important. 

* Be aware of a child's existing skills so that they can be extended and enhanced 

* Consider whether the activities will lay the foundations for future learning, for example, playing 
with sand and containers is not just used for relaxation and co-ordination but it will teach a child 
about volume and capacity. 

+ — Allow enough time to complete the activity from beginning to end. This includes preparation and 
tidy-up. It can be frustrating for the child if an activity is rushed or is incornplete. 

* Make sure there are enough staff to implement the session. The childcare worker needs to give 
full attention to the activity. 

  

« — Ensure all the materials, toys and equipment necessary for the session are available. Check 
this in advance. 

* — Check that all materials are in good condition. 

* — Consider the needs of children with disabilities. Sometimes the childcare worker can meet the 
needs of a child with disabilities within an integrated setting. However some will need a 
specifically designed setting. 

Playroom Layout 
A well-designed playroom will result in a more successful play programme for children. Space will 
be needed for active play and construction play. A quiet area will be used for rest and reading. 

Consideration should be given to where children will engage in painting and arts and crafts anda 
sink will be required for these activities. A home corner will promote imaginative play anda 
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dressing-up box of clothes and hats can greatly enhance this area. Consideration should be given 
to incorporating a water play area. A good play area will have plenty of shelves and cupboards for 
storage. Labelling items in the playroom can facilitate the development of vocabulary and reading 
skills. Toys should be stored at a child's height to encourage independence and free play. 

Outdoor Play Area 
An outdoor play area is crucial to the physical development of children. If designed carefully it can 

also be a place for discovery, adventure and imaginative play experiences. A good play area will 

include climbing structures, swings, slides and sandpit with buckets and spades. A small gardening 
area with a birdhouse will provide hours of fun and discovery for children. 

RECOMMENDED RESOURCES 

Asher, J and Einon 
Time to Play: Games and Activities for 

Development and Fun for Babies and Young 
Children 

London 
Michael Joseph 1995 

Beaver M, Brewster J, Jones P, Keene A, 

Neaum §, Tallach, J 

Babies and Young Children: Early Years Care 
and Education 

Cheltenham 

Stanley Thornes 1999 

Bonel P and Lindon J 
Good Practice in Playwork 
Cheltenham 
Stanley Thornes 1996 

Donohue J and Gaynor F 
Education and Care in the Early Years: A 
Textbook for Irish Students 
Dublin 
Gill and Macmillan 1999 

Goldschmeid, E and Jackman S 

People Under Three, Young Children in Day 
Care 

London 

Routledge 1994 

Hayes, N 

Early Childhood, An Introductory Text 
Dublin 
Gill and Macmillan 1993 

Matterson, EM 
Play with a Purpose for Under Sevens 
England 

Penguin (3 edition) 1989 
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PLAY TASK 
Allocate Task, page 169 Send Task Guidelines to Supervisor by post in advance. 

WRAP-UP 
The trainer reviews the tasks completed by trainees and uses the Do's and Don'ts sheet on page 
171 to summarise the Play module. The sheet can be presented as an Overhead or distributed to 
participants. 
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OVERHEAD 1 

OBJECTIVES 

1. Reflect on their own play experiences 

2. Identify how children play 

3. Identify the benefits of playing 

4. Identify how children develop through play 

5. Identify different types of play 

6. Describe the qualities of suitable and unsuitable toys 

7. Identify age-appropriate play activities/games 

8. Identify age-appropriate toys and play equipment 

9. Plan and implement a play session 

10. Identify the role of the childcare worker in the play environment 
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OVERHEAD 4 

Objective 4 

HOW CHILDREN DEVELOP THROUGH PLAY 

PHYSICAL DEVELOPMENT 

Movement 

Balance 

Hand-eye co-ordination 

INTELLECTUAL DEVELOPMENT 

Thinking 

Learning 

Concentration 

LANGUAGE DEVELOPMENT 

Talking 

Early reading 

Early writing 

Rhymes 

EMOTIONAL DEVELOPMENT 
Feelings 

Emotions 

Self image 

SOCIAL DEVELOPMENT 
Getting on with other people 
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OVERHEAD 5 
Objective 5 

TYPES OF PLAY 

PHYSICAL 

jumping, running, swinging, 

CREATIVE 

painting, playdough, lego, stories, poems 

DISCOVERY 

shapes, colour, how things work 

IMAGINATIVE 
pretend, fantasy, "playing shop" 

MANIPULATIVE 
use of hands, building. making, modelling 

SOCIAL 

group games, taking turns 
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OVERHEAD 6 

Objective 6 

CHOOSING TOYS 

SUITABLE AND UNSUITABLE TOYS 

SAFETY - CE mark 

PLAY VALUE 

DURABILITY 

LEARNING POTENTIAL 

STEREOTYPING 

AGES AND STAGES 

ARE INSTRUCTIONS CLEAR? 
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OVERHEAD 9 

Objectives 9 and 10 

SPACE FOR PLAY 

PLAYROOM 

SPACE FOR ACTIVE PLAY 
QUIET AREA 

PAINTING AREA 
SHELVES FOR JIGSAWS BOOKS 

AND GAMES 
HOME CORNER WITH DRESSING-UP BOX 

MUSIC CORNER 
WATER PLAY AREA 

SINK 
STORAGE SPACE 
LABEL ALL ITEMS 

OUTDOOR PLAY AREA 

CLIMBING STRUCTURES 
PLAYHOUSE 
TREE HOUSE 
GARDEN AREA 
BIRD HOUSE 
PICNIC AREA 
SWINGS 
SLIDES 

SAND PIT 
BICYCLES 

— 157 -



EXERCISE 1 KNOWLEDGE ASSESSMENT 

BRAINSTORM 

The purpose of this exercise is to set the learning objectives with the trainees and to briefly assess 
their level of the knowledge about the subject. It is an important exercise to complete, as it will form 
the basis for evaluating the module on completion. The trainer should be able to compare the 
group’s knowledge before the course with their knowledge after they have completed the training 
module. The trainer displays Overhead 1 which outlines the module objectives. Under each 

heading the trainer asks the group what they know about the topics listed. The group should be 
reassured that they are not expected to know everything and that the purpose of the training is to 
provide them with the knowledge. They should be informed that this exercise is designed so that 
the training provided is relevant to them and that they learn as much as possible. With very little 
discussion the trainer records on a flipchart the response. The trainer should avoid the temptation 
to get into a discussion about the topics at this point. The trainer should document the recorded 
response as this will form an important element of the evaluation process. 
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EXERCISE 2 RELECTION ON PLAY EXPERIENCES 
OBJECTIVE 1 

BRAINSTORM 

This first exercise is aimed to warm-up the group and commence the discussion on play. It aims to 
encourage participants to reflect on their own experiences of play and how this has impacted on 
the way they facilitate play activities with children in their care. The trainer should be aware that for 
some participants their experience of play could be painful and he/she will need to facilitate a 
discussion in a sensitive manner. 

Participants are asked to privately reflect on their own experiences. The trainer may use the 

following prompts: 

What were your favourite toys? 

What games did you play? 

What did you like about playing? 

What did you not like about playing? 

How do you play with children in your care? 

What is your favourite type of play? 

After five minutes of reflection the trainer facilitates feedback . 
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EXERCISE 3 PLAY AND CHILD DEVELOPMENT 
OBJECTIVE 4 

QUIZ 

Circle the right answer 

What toy/play activity is best for developing the child physically? 

A. Bicycle B. Painting C. Storybooks 

What toy/play activity is best for developing language skills? 

A. Slide B. Storybooks C. Lego 

What toy/play activity is best for developing a child intellectually? 

A. Jigsaws B. Dolls C. Football 

What toy/ play activity will best help a child develop emotionally? 

A. Dressing-up games _B. Blocks C. Lego 

What toy/play activity will best help a child develop social skills? 

A. Board Game B. Computer Game C. Playdough 
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EXERCISE 4 
OBJECTIVE 5 

TYPES OF PLAY 

MATCHING GAME 

Match the play activity with the type of play 

PLAY ACTIVITY 

Swinging 

Sorting shapes and colour 

Playing "nurse" 

Painting 

Using lego 

Doing jigsaws 

Making up stories 

Growing a sunflower 

Taking turns using any toy 

Running and jumping outdoors 

TYPE OF PLAY 

Social 

Creative 

Physical 

Discovery 

Manipulative 

Imaginative 

Discovery 

Creative 

Physical 

Discovery 
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EXERCISE 5 QUALITIES OF SUITABLE AND UNSUITABLE TOYS AND 

PLAY EQUIPMENT 

OBJECTIVE 6 

TRAINER BRAINSTORMS WITH GROUP 

The trainer shows the group a range of toys. The group are asked to comment on them in relation to: 

* Safety 

* Play value 

¢ Durability 

¢ Learning potential 

*  Stereotyping 

* Ages and stages 

* Clarity 

The trainer facilitates a discussion and writes feedback onto a flipchart 
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EXERCISE 6 CHOOSING SUITABLE TOYS AND PLAY EQUIPMENT 

. d OBJECTIVES 7 AND 8 

Look through the toy catalogues and answer the following questions: 

1. Give one example of a toy or piece of equipment to help physical development 

Name of catalogue 

Page number 
Description of toy 

Reasons for choosing 

2. Give one example of a toy to help intellectual development 

Name of catalogue 
Page number 
Description of toy 

  

Reasons for choosing 

3. Give one example of a toy to help emotional development 

Name of catalogue 
Page number 

Description of toy 

Reasons for choosing 

4. Pick out two toys for each of the following age groups 

Six months 
Two years 

Four years 

  

Six Months 
Name of catalogue 
Page Numbers 

Choice of toys 

Why? 

Two years 

Name of catalogue 
Page Numbers 
Choice of toys 

Why? 
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Four years 

Name of catalogue 

Page Numbers 
Choice of toys 

Why? 

5. Pick out pictures that give positive (good) messages to children and pictures that give 
negative (bad) messages to children (stereotyping) 

GOOD BAD 
1. Catalogue Catalogue 

Page number Page number 
Choice Choice 
Why? Why? 

2. Catalogue Catalogue 
Page number Page number 

Choice Choice 

Why? Why? 
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EXERCISE 7 RUNNING A PLAY SESSION 
OBJECTIVES 9 AND 10 

Draw a circle around TRUE or FALSE 

1. The childcare worker should control the play session 

TRUE FALSE 

Boys should be given different toys and equipment to girls 

TRUE FALSE 

There should be separate space in the playroom for quiet and noisy activities 

TRUE FALSE 

The childcare worker should leave the room while children explore on their own 

TRUE FALSE 

Children with disabilities should always play in a separate play setting 

TRUE FALSE 

Children begin to enjoy play at 3 months or younger 

TRUE FALSE 

Children should be encouraged to make choices when playing 

TRUE FALSE 
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HANDOUT 1 
Objective 7 

TOYS FOR DIFFERENT STAGES 

THE BABY 0-6 MONTHS 

Toys for this stage should be chosen with a view to baby seeing, hearing, touching, babbling, mouthing. 

Suitable toys include: 
* Mobiles, bought or homemade 
* Musical toys and rattles 
* — Smail holdable toys in different colours, shapes and textures 
* Toys that make noise 
* Activity centres 

« Bath toys 
* Books - cloth, board or bath books 

THE CRAWLER/CREEPER 7-15 MONTHS 

Toys for this stage should be bought with a view to children seeing, hearing, talking, crawling, 
stretching, reaching, grasping and manipulating. 

Suitable toys include: 
* — Brightly coloured objects 
¢ — Toys that reward a child when touched - pop-up toys, sound toys and toys that have buttons to 

press to get various responses 
¢ Board or bath books with one real object per page 
* — Sing-along action tapes 
¢ — Blow up toys that can be pushed and pulled 
* Stacking and nesting toys 
« Activity centres 
* Pots, pans and cups which are safe and unbreakable 
¢ Animal and other sound toys 
¢ Amixture of household objects in different textures, colours and shapes 

THE TODDLER 10 MONTHS - 2 Years 

Toys for this age group should be chosen to develop the skills outlined for the crawler above. The 
following toys can be introduced as the child becomes more mobile: 

* — Ride on toys that are safe and steady 
* — Toys to climb on, bounce on and slide down. Choose small sizes suitable for this age group 
* — Twisty toys with screw on/off features 
* Shape sorters 
* Wooden inset jigsaws with large pieces and large knobs 
* — Large chunky crayons with lots of large sheets of paper 
* Construction toys such as "Duplo" and "Stickle Brick" 
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* Hammer toys 
d * Trains, cars, people and animals 

| * Abox of assorted safe household objects 

THE CONFIDENT WALKER 2-3 YEARS 

Toys should be chosen with a view to developing movement ability and providing varied 
opportunities for the child to explore. 

Suitable toys for this age group include: 
* More difficult screw-on/off toys 

* Wooden jigsaws with smaller knobs and more pieces 

* More chubby crayons and large sheets of paper 
+ Paints - one colour and a chunky brush 
* Water play toys - plastic jugs, beakers, water wheel, boats. Include objects that float and 

objects that sink 
* Simple dressing-up clothes - hats and simple outfits with velcro fastenings 
*  Playdough 
*  Teasets, pots and pans, model cars, trains, animals, people and houses 
* Sand and containers 

* Playhouse 
* Telephones 
* Puppets 
* Books - simple story books relating to real everyday situations 
* Dolls, prams, cars and bicycles 
* Musical instruments 
* Simple matching games 
* Mechanical set 
* Music player and tapes (music, stories and nursery rhymes) 

  

THE PRE-SCHOOLER 3-5 YEARS 

Toys should be chosen that give opportunities to explore new ideas. Play, at this stage, will lay the 
foundations for reading, writing and maths. 

  

* Art Activities - chalk/blackboard, crayons, pencils, pencil sharpener, glue, stencils ,a safe 
scissors, lots of paper, cereal packets, yoghurt cartons, etc. 

* Modelling - playdough, plasticine, a rolling pin and shape cutters 
* Woodwork - blocks, safe offcuts from a joiner, a toy workshop 
¢ Books 
* Games with simple rules 
* Musical instruments 
* Bicycles, swings, slides 
* Gardening toys 
* Football 
* — Toys from the previous section 

  

~ 167 -



HANDOUT 2 THE PLAY ENVIRONMENT 
Objective 10 

CHECKLIST 

How safe are your surroundings, inside and outside? 

Does the layout of materials promote independence? 

How do the toys and equipment promote equality? 

Is the play equipment clean and hygienic? 

Is the playroom organised into different play areas? 

Do the toys and equipment help develop the total child - all areas of development? 

How do the toys and equipment give good non-stereotypical messages to children? 

How is children's work valued and displayed? 

Are the surroundings airy, comfortable and attractive? 

Are items labelled? 

Are different cultures recognised? 

— 168 -



PLAY TASKS 

Trainee Name: 
  

YOUR TASK 

Pick a toy or piece of play equipment in the Childcare Centre where you work and comment about 

it under the following headings. Remember how your trainer did this in class. Bring your chosen toy 
back to the next training session on (date) to discuss. If not bring a description with you.   

Fill in your comments 

Safety 

  

  

  

  

Play Value 

  

  

  

  

Durability/versatility 

  

  

  

  

Learning Potential 

  

  

  

  

  

Stereotyping 

  

  

  

Ages and Stages 
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PLAY TASK 

Guidelines for the supervisor 

The trainee (name here) has been asked to pick a toy or piece of play equipment in 
the Childcare Centre and comment under a number of headings. The headings are listed below 
with prompts to help you support the trainee with the task. The trainee has not been given the 
prompts. He/she has been asked to bring the item to the next training session on . In order to 
maximise learning, allow the trainee to complete the exercise with your support. Do not supply the 
answers but facilitate the trainee to complete the exercise. 

  

Safety 
The CE symbol means that toys comply with EU safety standards. 
Observe all safety warnings. These might include such messages as "not suitable for children 
under age three”. 
Beware of choking hazards. Consider the size of small toys and the developmental stage of the 

child. ? 
Check for accident possibilities - hinges, sharp edges, possible splinters 

Play Value 
Toys should be fun and give lasting pleasure to the child. 

Durability/versatility 
Choose toys that are sturdy, will last and, if possible, can be used in more than one way. Is the toy 
value for money? 

Learning Potential 
Choose toys that extend a child's repertoire of experience and knowledge 

Stereotyping 
Children pick up messages at an early age from everything around them including toys. Suitable 
toys can help promote racial and sexual equality. 

Ages and Stages 
Ensure that the child has the necessary skills to enjoy the toy, regardless of age. It a toy is too 
difficult to use it can cause frustration and can negatively impact on self-esteem. Choose a variety 
of toys to support the different types of child development so that the whole child is developed. 
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PLAY WRAP-UP 

DO DON'T 

Check that all toys have Choose toys that give stereotyped messages to 
the CE safety mark children 

Take note of safety warnings, Tell children what to do 
e.g." Over 36 months" 

Let children make their own decisions Force everyone fo join in group activities 

Choose toys for different age groups Leave children on their own when playing 

  

Choose activities to develop the whole child Treat boys and girls differently 

Allow mistakes to be made Be critical of the child who is enjoying toys for 

younger children 

Respect different cultures 

Include indoor and outdoor play activities 

Store equipment at the child's height to 
encourage independence 

  

Change toys around for variety 

Make sure toys are cleaned on a regular basis 
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ANSWERS TO EXERCISES 

EXERCISE 3 PLAY AND CHILD DEVELOPMENT 

1.(A) Bicycle 2.(B) Storybooks 3.(A) Jigsaws 4.(A) Dressing- up games 5 (A) Board Game 

EXERCISE 4 TYPES OF PLAY 

Swinging/Physical 
Sorting shapes and colour/Discovery 
Playing "nurse"/Imaginative 
Painting/Creative 

Using lego/Manipulative 
Doing jigsaws/Discovery 
Making up stories/Creative 
Growing a sunflower/ Discovery 
Taking turns using any toy/Social 

Running and jumping outdoors/Physical 

EXERCISE 5 SUITABLE TOYS AND PLAY EQUIPMENT 

Refer to page 143 in Background Notes and Handout to assist in conducting this exercise 

EXERCISE 6 CHOOSING TOYS AND PLAY EQUIPMENT 

Refer to page 143 in the Background Notes for information to assist in facilitating a discussion 

EXERCISE 7 RUNNING A PLAY SESSION 

1.FALSE 2.FALSE 3.TRUE 4FALSE 5.FALSE 6.TRUE 7.TRUE 
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OBJECTIVES 

On completion of this module the trainee will be able to: 

1. Define and identity abuse (sexual, emotional, physical and neglect) 

2. Respond appropriately if a child discloses 

3. Report the concerns in accordance with the national guidelines for child protection (Children 
First, 1999) (i.e. Who to report to and how to report) 

4. Understand the roles and responsibilities of the various agencies working with children 

5. Identify other forms of abuse 
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BACKGROUND NOTES 

The aim of this module is to equip the CE childcare workers with the necessary knowledge and skill 
to protect the welfare of children attending their services. The following information will give the 
trainer a brief overview of Child Protection. The new National Guidelines for child protection which 
were published by the Department of Health and Children in 1999 inform the content of this module 
and the trainer should become thoroughly familiar with this document. Entitled, Children First: 

National Guidelines for the Protection and Welfare of Children’ these guidelines are intended to 
assist people in identifying and reporting child abuse and to improve professional practice in 
agencies that provide services to children. The trainer should use this document to compliment the 
content of this module. The summary of the guidelines should be made available to each trainee as 
a handout. In preparation for this module, the trainer should also find out if any of the participating 
centres have produced their own local guidelines and he/she should refer to these during the 
session. Because repetition aids learning, concepts are repeated and reinforced in different ways 
throughout the session. The trainer should be aware of language that may be unfamiliar to some 

participants and provide clear definitions if necessary. Additional resources should supplement the 
material contained in this module. A list of recommended resources is available on page 182. Both 
the Overheads and Handouts can be photocopied and distributed to participants. The trainer should 
be aware that child protection is a very sensitive topic involving exploration of emotional issues and 
values. The content may be painful and difficult for some participants. The trainer should also be 
aware that a participant might himself or herself have been a victim of abuse and may disclose this 
during the course. A warm up exercise (page 194) is provided to assist participants to discuss their 
fears and concerns. The trainer should also have details of local support/counselling resources for 
adult survivors of abuse. 

DEFINE AND IDENTIFY ABUSE 

OBJECTIVE 1 

DEFINITIONS 

Child abuse is complex and can take many different forms, but usually it can be categorised into 
the four main types listed below. It is important to remember that a child may be suffering from 
more than one form of abuse. The definitions provided below are those that have been adopted by 
the National Guidelines. 

NEGLECT 

Neglect is normally defined in terms of an omission, where a child suffers significant harm or 
impairment of development by being deprived of food, clothing, warmth, hygiene, intellectual 
stimulation, supervision and safety, attachment to and affection from adults, or medical care. 

Harm can be defined as the ill treatment or the impairment of the health or development of a child. 
Whether it is significant is determined by his/her health and development as compared to that 
which could reasonably be expected of a similar child. 

Neglect generally becomes apparent in different ways over a period of time rather than at one 
specific point. For instance, a child who suffers from a series of minor injuries is not having his or 
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her needs met for supervision and safety. A child whose ongoing failure to gain weight or whose 
height is significantly below average may be deprived of adequate nutrition. A child who 
consistently misses schoo! may be deprived of intellectual stimulation. The threshold of significant 
harm is reached when the child’s needs are neglected to the extent that his/her well being and/or 

development are severely affected. 

EMOTIONAL ABUSE 

Emotional abuse is normally to be found in the relationship between the caregiver and the child 
rather than a specific event or pattern of events. It occurs when a child’s needs for affection, 
approval, consistency and security are not met. It is rarely manifested in terms of physical 
symptoms. Examples of emotional abuse include: 

i persistent criticism, sarcasm, hostility or blaming; 
ii conditional parenting, in which the level of care shown to a child is made contingent on his or 

her behaviours or actions; 
iii emotional unavailability by a child's parent/carer; 

iv unresponsiveness, inconsistent or inappropriate expectations; 
V premature imposition of responsibility; 
vi unrealistic or inappropriate expectations of a child’s capacity to understand something or to 

behave and control himself in a certain way; 
vii under or over protection of a child; 
viii failure to show interest in, or provide age appropriate opportunities for, a child’s cognitive and 

emotional development; 
ix use of unreasonable or over harsh disciplinary measures; 

X exposure to domestic violence. 

Children show signs of emotional abuse by their behaviour (for example, excessive clinginess, or 

avoidance of a parent), their emotional state (low self-esteem, unhappiness), or their development 
(NON-ORGANIC FAILURE TO THRIVE). The threshold of significant harm is reached when 
abusive interactions become typical of the relationship between the child and the parent. 

PHYSICAL ABUSE 

Physical abuse is any form of non-accidental injury that causes significant harm to a child, 
including: , 

i shaking; 
ii use of excessive force in handling; 
iii deliberate poisoning; 
iv suffocation; 

v_Munchausen’s Syndrome by Proxy (where parents fabricate stories of illness about their child 
or cause physical signs of illness); 

vi allowing or creating a substantial risk of significant harm to a child. 
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SEXUAL ABUSE 

Sexual abuse occurs when another person uses a child for his or her gratification or sexual arousal, 
or for that of others. For example: 

i exposure of the sexual organs or any sexual act intentionally performed in the presence of a 
child; 

ii intentional touching or molesting of the body of a child whether by a person or object for the 
purpose of sexual arousal or gratification 

iii sexual intercourse with a child, whether oral, vaginal or anal; 

iv sexual exploitation of a child; 
v consensual sexual activity between an adult and a child under 17 years. In relation to child 

sexual abuse, it should be noted, for the purposes of criminal law, the age of consent for sexual 
intercourse is 17 years. This means, for example, that sexual intercourse between a 16-year- 
old girl and her 17-year-old boyfriend is illegal, although it may not be regarded as constituting 

child sexual abuse; 

vi showing pornography; 

IDENTIFYING CHILD ABUSE 

Children First advises that the ability to identify child abuse depends as much on a person’s 
willingness to accept the possibility of its existence as it does on knowledge and information. It is 
important to note that child abuse is not always readily visible and may not be clearly observable. 
The recognition of abuse normally runs along three stages: 

i considering the possibility — if a child appears to have suffered an inexplicable and 
suspicious injury, seems distressed without obvious reason, displays unusual behaviour 

problems or appears fearful in the company of parenis/carers. 
ii observing signs of abuse — a cluster or pattern of signs is the most reliable indicator of 

abuse. Children may make direct or indirect disclosures, which must always be taken seriously. 
Less obvious disclosures may be gently explored with a child, without direct questioning (which 
may be more usefully carried out by the health board or the Gardai). Play situations such as 
drawing or storytelling may reveal significant information. Indications of harm must always be 
considered in relation to the child’s social and family context, and it is important to be open to 
alternative explanations. 

iii recording the information — it is important to establish the grounds for concern by obtaining 
as much detailed information as possible. Observations should be recorded and should include 
dates, times, names, locations and any other information considered relevant. 

A checklist of signs and symptoms of abuse are available as a Handout (page 197) 
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RESPOND APPROPRIATELY IF A CHILD DISCLOSES . 
OBJECTIVE 2 ; ) 

The importance of conveying belief to a child or young person who tells of his/her experience of 

child abuse cannot be underestimated. The following is a list of guidelines on how a childcare 
worker should respond if a child discloses child abuse. 

1. Beas calm and natural as possible. Remember that you have been approached because you 
are trusted and possibly liked. Do not panic. 

2. Be aware that disclosure can be very difficult and painful for a child. 
3. Remember the child may be initially testing your reactions and may only fully open up over a 

period of time. 

4. Listen to what the child has to say. Give them the time and opportunity to tell as much as they 
are able and wish to. Do not pressurise the child. Allow him/her to disclose at their own pace 
and in their own language. 

5. Be careful when asking questions. Questions should be supportive and for the purpose of 
clarification. Avoid leading questions such as asking whether a specific person carried out the 

abuse. Also, avoid asking about intimate details or suggesting that something else may have ) 
happened other than what you have been told. Such questions and suggestions could 
complicate an official investigation. 

6. Assure the child that you believe them. False disclosures are very rare. 
7. tis important that the worker differentiate in their own mind between the person who carried 

out the abuse and the act of abuse itself. The child, quite possibly, may love or strongly like the 
alleged abuser while also disliking what was done to him/her. 

8. Itmay be necessary to reassure the child that your feelings towards him/her have not been 

affected in a negative way as a result of what he/she has disclosed. 
9. Do not promise to keep secrets. Tell the child that there are secrets which are not helpful and 

should not be kept because they make matters worse. Such secrets hide things that need to be 
known if people are to be helped and protected from on going hurt. By refusing to make a 
commitment to secrecy to the child you do run the risk that they may not tell you everything or 
indeed anything, there and then. However, it is better to do this than to tell a lie and ruin the 

child's confidence in yet another adult. By being honest, it is more likely that the child will return 
to you at another time. 

10. At the earliest possible opportunity record in writing what you have been told and inform your d 
Supervisor/Manager. Agree measures to protect the child, i.e. report the matter to the health 
board. 

11. Maintain appropriate confidentiality. 
12. Ongoing support - following a disclosure it is important that the staff member continues in a 

supportive relationship with the child. Disclosure is a very big step for many children. Childcare 
workers should maintain a positive relationship, keep the lines of communication open and 
continue to include the child in the usual activities. 
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REPORT THE CONCERNS IN ACCORDANCE WITH THE NATIONAL GUIDELINES FOR CHILD 
PROTECTION 

OBJECTIVE 3 

Child abuse is a very sensitive and difficult subject. People are often afraid of reporting abuse to 
the authorities. However, early reporting can prevent further harm to a child and any person who 
suspects that a child is being abused has a responsibility to report their concerns to the health 
board. This responsibility is particularly relevant to those working with children including childcare 
workers. If a CE childcare worker is concerned about the validity of his/her concerns they can seek 
the advice of the health board social worker. There are many barriers to reporting abuse including 
fear, lack of understanding, sympathy with family circumstances, etc. 

The Protections for Persons Reporting Child Abuse Act, 1998 provides immunity from civil 
liability to persons who report child abuse "reasonably and in good faith" to designated officers of 
health boards or Garda Siochana. This means that, even if a reported suspicion of child abuse 
proves unfounded, a plaintiff who took the action against the person making the report would have 
to prove that the reporter had not acted reasonably and in good faith in making the report. 
Providing information in order to protect children does not breach confidentiality. According to 
Children First the following examples would constitute reasonable grounds for concern: 

*  Aspecific indication from a child that she/he was abused 
* Astatement from a person who witnessed abuse 
*  Anillness, injury or behaviour consistent with abuse 
* Asymptom which may not in itself be totally consistent with abuse, but which is supported by 

collaborative evidence of deliberate harm or negligence 
* Consistent signs of neglect over a period of time 

CE childcare workers should know who they should report suspected abuse to — their Community 
Employment Supervisor or a designated person. The CE Supervisor/designated person will, in turn, 
inform the project Sponsor. The Sponsor should ensure a written report is given to the health board. 
If the allegation is against a CE worker the same procedure should also be followed. The alleged 
offender will be informed about the allegation by the Sponsor and will be removed from contact with 
children until the matter is investigated. See Community Employment Manual for the FAS 
procedures regarding the reporting of suspicions of child abuse. 

Children First provides a standard reporting procedure: 

1. Make a report to the duty social worker in the local health board. Each health board has a duty 
social worker who is available each day to meet or talk on the telephone to persons wishing to 
report child abuse concerns. It is generally most helpful if the person who first witnessed or 
suspected the alleged abuse makes the report. In cases of emergency or the non-availability of 

health board staff, a report may be made to An Garda Siochana at any Garda Station. 
2. The health board will need as much information as possible. Children First suggests providing 

information under the following headings, if possible. 

* Names and addresses of the child, parents/carers and any other children in the family; 

* Name and address of the person alleged to be causing harm to the child; 
* A full account of the current concern about the child's safety; 

~179-



* The source of any information which is being discussed with the health board; 
* Dates of any incidents being reported; . ) 
* Circumstances in which the incident or concern arose; 
* Any explanation offered to account for the risk, injury or concern; 
* The child's own statement if relevant; 
« Any other information about the family, particularly any difficulties which they may be 

experiencing; 

* Any factors relating to the family which could be considered supportive or protective, e.g. 
helpful family members, neighbours or services; 

* Name of child's general practitioner; 
* Reporter's own involvement with child and parents/carers; 
* Details of any action already taken in relation to the child's safety and welfare; 

+ Names and addresses of any agency or key person involved with the family; 
* Identity of person reporting, including name, address, telephone number, occupation and 

relationship with the family. 

See Appendix for the template of a standard reporting form template provided by Children First. 

Co-operation with Parents 

Children First recommends that anyone who suspects abuse should inform the family if a report is 
likely to be given to the health board unless this will endanger the child. Co-operation with the family 
is essential in order to ensure the safety of the child; it is more likely to be achieved if professionals 
can develop an open and honest relationship with parents. Involvement in the child protection 
assessment can be difficult for parents. Families may have rights to know what is said about them 

and to contribute to important decisions about their lives and those of their children. Sensitivity must 
be used, and parents should be made fully aware of what is expected of them. Professional staff must 
strike a balance between showing respect for families and using authority appropriately. 

UNDERSTAND THE ROLES AND RESPONSIBILITIES OF THE VARIOUS AGENCIES 

WORKING WITH CHILDREN 

OBJECTIVE 4 

It is most important the FAS childcare worker has a clear understanding of the roles and 
responsibilities of themselves, their Supervisors, their Sponsors and the other agencies in the 
community. Legal responsibility for the investigation of child abuse lies with the health boards. It is 
not the role of the childcare managers or workers to investigate abuse but to report any concerns 

about suspected child abuse to the health board. The following sets out the duties of individuals 
and agencies in relation to child protection: 

THE CE CHILDCARE WORKER 
* To observe overall progress of each child 
* To keep accurate records of progress 

¢ To maintain a professional relationship with parents 
* To be aware of the signs of abuse 

* To report suspicions of abuse to Supervisor/designated person 
* To attend a case conference (see note below) if necessary 
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THE CE SUPERVISOR 
To provide support and training to CE childcare workers in relation to child protection 

* — To facilitate a supportive environment for staff 
To ensure procedures/policies in relation to child protection are followed 

To ensure CE childcare workers know the procedures in relation to child protection 
To report any concerns in relation to child abuse to Sponsor 
To provide direct support and counselling to any staff member involved in a case 

THE CE SPONSOR 
* To ensure professional childcare standards are maintained 
* To ensure clear policies and effective procedures in relation to child protection are in place 
* To develop a working relationship the health board staff and any other relevant personnel 

* To provide support to CE Supervisor and workers in relation to child protection 
* To report any suspected cases of abuse to the health board 
* To appoint a child protection officer 

DESIGNATED OFFICER 
According to Children First the Chief Executive Officer of each health board should appoint as 

designated officers to receive reports of suspected abuse, each person falling within the following 
categories of officer of the health board: Social Workers, Child Care Workers, Public Health Nurses, 

Hospital Consultants, Psychiatrists, Non-Consultant Hospital Doctors, all other health board and 
medical personnel, Community Welfare Officers, Speech and Language Therapists and all health 
board nursing personnel. 

HEALTH BOARD SOCIAL WORKER 
* To investigate reports of child abuse 

To assess the risk involved and what action if any requires to be taken 
To keep the relevant authorities informed 

To liaise with relevant personnel (GARDAI, DOCTORS, CHILDCARE WORKERS) 

To form a relationship and maintain contact with parents 
To produce reports for court hearings or case conferences 

THE GARDAI 
* To investigate if a crime has been committed 
* To institute criminal proceedings against alleged abusers 
* To provide support to social workers, doctors, etc if their investigations are being hampered 

* To remove a child from immediate danger (Section 12, Child Care Act, 1991) 

THE DIRECTOR OF COMMUNITY CARE 
* To take ultimate responsibility for the care and protection of all children in her/his Community 

Care area 

¢ To chair the case conference (see note below) at which decisions about particular children are 
made 

* To ensure these decisions are followed through 

NOTE: The "case conference" brings together those who have been involved in a child protection 
case io share information. It can include child protection specialist, social workers, the legal 
profession, childcare workers and family members. The aim of the "case conference" is to decide 
what action should be taken for the protection and safety of the child concerned. 
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IDENTIFY OTHER FORMS OF ABUSE 

OBJECTIVE 5 

Children can suffer from many different types of abuse and the main four categories have been 
outlined above. Other harmful types of abuse include bullying, sarcasm, favouritism, name calling, 

abusive language and gestures, hurtful comments and constant criticism. Childcare workers should 
be aware of these other forms of abuse and aim to promote an environment that is free from such 
behaviours. 

RECOMMENDED RESOURCES 

Department of Health and Children Guidelines for the Protection of Children in Early 
Children First: National Guidelines for the Childhood Services 

Protection and Welfare of Children An Comhchoiste Réamhscolaiocta Teo, 

Dublin Barnardos, Childminding Ireland, NCNA and 

Stationery Office 1999 IPPA. 
Can be obtained free from Barnardos’ National 

Elliot, M Children's Resource Centre 

Keeping Safe: A Practical Guide to Talking to Tel: 4549699 

Children 

Coronet Books, 1994 Pugh, G and Hallaves, A 

Child Protection in Early Childhood Services 
London 

National Children's Bureau, 1994 
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TRAINING PLAN 

KNOWLEDGE ASSESSMENT 
Use Overhead 1 and Exercise 1 to set the learning objectives and assess the level of participant 
knowledge. 

WARM UP 
Use Exercise 2 to warm up the training session and to provide a forum to discuss fears, feelings 
and concerns. 

DEFINE AND IDENTIFY ABUSE 

OBJECTIVE 1 

Use Background Notes, Overheads 2-4, Exercise 3 and Handout 1. 

RESPOND APPROPRIATELY IF A CHILD DISCLOSES 

OBJECTIVE 2 

Use Overhead 5. 

REPORT THE CONCERNS IN ACCORDANCE WITH THE NATIONAL GUIDELINES FOR CHILD 

PROTECTION 

OBJECTIVE 3 

Use Overheads 6 - 8, Exercise 4. 

UNDERSTAND THE ROLES AND RESPONSIBILITIES OF THE VARIOUS AGENCIES 

WORKING WITH CHILDREN 

OBJECTIVE 4 

Use Overhead 9, Exercise 5. 

IDENTIFY OTHER FORMS OF ABUSE 

OBJECTIVE 5 

Use Overhead 10, Exercise 6. 

FINAL EXERCISE 
Use Exercise 7 SUNSHINE ON A CLOUDY DAY to complete the session 

TASKS 
Allocate CHILD PROTECTION TASK page 199 to participants. Send the task in advance to the CE 
Supervisors. 

WRAP-UP 
The trainer reviews the tasks completed by trainees and uses the Do's and Don’ts sheet on page 

203 to summarise the CHILD PROTECTION Module. The sheet can be presented on an Overhead 
or distributed to the participants as a Handout. 
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OVERHEAD 1 

4. 

OBJECTIVES 

. Define and identify abuse (sexual, emotional, physical and neglect) 

. Respond appropriately if a child discloses 

. Report the concerns in accordance with the national guidelines for child 

protection Children First, 1999 (i.e. who to report to and how to report) 

Understand the roles and responsibilities the various agencies 
working with children 

Identify other forms of abuse 
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OVERHEAD 2 
Objective 1 

FOUR MAIN TYPES OF ABUSE 

NEGLECT 

A child’s need for: 

FOOD 
WARMTH 
SHELTER 
SAFETY 

is not met and child comes to major harm 

EMOTIONAL ABUSE 

A child’s need for: 
AFFECTION 
APPROVAL 
SECURITY 

is not met by the caregiver or parent for some time 

PHYSICAL ABUSE 

A child is 
ASSAULTED 
INJURED 
HURT 

by a caregiver or parent in a way that is deliberate 

SEXUAL ABUSE 

A cchild is used for 

SEXUAL PLEASURE 
By an adult 
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OVERHEAD 3 

Objective 1 

INDENTIFYING ABUSE 

STAGE 1 CAN IT BE HAPPENING? 

¢ Has the child been injured with no explanation? 
¢ |s the child distressed for no obvious reason? 

¢ Has the child’s behaviour changed? 

«Is the child very fearful of adults? 

STAGE 2 WHAT ARE THE SIGNS? 

Some signs 

¢ Achild might tell that he/she has been abused (disclosure) 

¢ Injuries or patterns of injuries 

¢ Abnormal sexual play or sexual talk 
¢ Running away from home 

¢ Unusual behaviour 

¢ Physical appearance 

¢ Delay in development 

STAGE 3 RECORDING INFORMATION 

Childcare worker should 
¢ Write down what you see (observe) 

¢ Dates, times, places, information about the family 
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OVERHEAD 4 

Objective 4 

ASK YOURSELF 

Is the child behaving normally for his/her age/stage of development? 

How long has it been going on? 

Has something happened that might explain the child’s behaviour? 

How many signs of distress is the child showing? 

What type of sign is it? 
(behaviour, mood, physical mark on his/her body?) 

How severe is it and how often does it occur? 

Is there another explanation for the signs of abuse? 

Could the injuries be caused in another way? 

Is there a pattern to what is happening? 

(Is it happening all the time or at certain times) 

Has the child said anything about been harmed? 

Did you or anyone else see what was happening? 
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OVERHEAD 10 

Objective 5 

OTHER ABUSIVE BEHAVIOUR 

BULLYING 

SARCASM 

FAVOURING SOME AND LEAVING OTHER OUT 

NAME CALLING 

BAD LANGUAGE 

HURTFUL COMMENTS 

CONSTANT CRITICISM 
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EXERCISE 1 KNOWLEDGE ASSESSMENT 

BRAINSTORM 

The purpose of this exercise is to set the learning objectives with the trainees and to briefly assess 
their level of the knowledge about the subject. It is an important exercise to complete, as it will form 
the basis for evaluating the module on completion. The trainer should be able to compare the 
group’s knowledge before the course with their knowledge after they have completed the training 
module. The trainer displays Overhead 1, which outlines the module objectives. Under each 

heading the trainer asks the group what they know about the topics listed. The group should be 
reassured that they are not expected to know everything and that the purpose of the training is to 
provide them with the knowledge. They should be informed that this exercise is designed so that 
the training provided is relevant to them and that they learn as much as possible. With very little 
discussion the trainer records on a flipchart the response. The trainer should avoid the temptation 
to get into a discussion about the topics at this point. The trainer should document the recorded 
response, as this will form an important element of the evaluation process. 

  

  

  

EXERCISE 2 WARM-UP SETTING THE SCENE 

BRAINSTORM 

This warm-up exercise is aimed to warm up the group and to introduce the very sensitive topic of 
child protection. It gives the participants a forum to express their fears and worries in relation to 
child protection and how it impacts on their role as childcare worker. 

The trainer asks the participants to name the feelings/ concerns/worries that child abuse evokes in 
them. Mention that it is a difficult subject, which generally evokes a range of strong emotions. The 
trainer facilitates a discussion and records the feedback onto a flipchart. 
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EXERCISE 3 DEFINE AND IDENTIFY ABUSE 
OBJECTIVE 1 

SMALL GROUPS 

The purpose of this exercise is to help the childcare workers become familiar with talking about the 
subject of child abuse and to demonstrate to them that they know a lot already. It also aims to 
discuss definitions and signs/symptoms of abuse. The trainer divides the participants into four 
groups and gives each group a category "Sexual Abuse", “Physical Abuse”, "Emotional Abuse” and 
"Neglect". The trainer asks them to come up with a definition and signs and symptoms of that 
abuse. The trainer records the feedback onto a flipchart and facilitates a discussion. The trainer 
then uses OVERHEAD 2 and HANDOUT 1 to provide definitions and signs and symptoms. 

    

  

  

      

  

EXERCISE 4 REPORTING 
OBJECTIVE 3 

BRAINSTORM 

The purpose of this exercise is to reassure participants’ fears about reporting child abuse. The 
trainer asks the group what may stop them from reporting and records the responses on a flipchart. 

The trainer uses the information outlined in Background Notes, page 179 to facilitate discussion 
and reassure participants about reporting child abuse. The trainer should refer specifically to the 
Protections for Persons Reporting Child Abuse Act, 1998. 
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EXERCISE 5 ROLES and RESPONSIBILTIES 
OBJECTIVE 4 

BRAINSTORM 

The purpose of this exercise is to facilitate the participants to think about the roles and 
responsibilities of themselves and others in relation to child protection. The trainer displays 
OVERHEAD 9 and under the various headings asks the group what they think the roles and 
responsibilities of the various people are. The trainer uses the Background Notes (Objective 4) on 
page 180 to facilitate the discussion. The trainer, using a flipchart, records the correct responses 
and asks the participants to record this information in writing. 
  

  

  

  

EXERCISE 6 OTHER ABUSES 
OBJECTIVE 5 

SMALL GROUPS 

The purpose of this exercise is to highlight the range of abuses that children can suffer from. The 
trainer divides the group into small groups of 2 - 3 people and asks them to identify other forms of 
child abuse (see OVERHEAD 10). The trainer records the feedback onto a flipchart and uses 

  

OVERHEAD 10 to complete the exercise. 

    

  

  

  

EXERCISE 7 SUNSHINE ON A CLOUDY DAY 

This final exercise is an opportunity to finish this module on a positive note. The content of this 
module can be difficult and unpleasant. This exercise will help to release some tension and it is 
good fun too. 

On a flipchart the trainer draws a picture of a child with sunshine and trees etc. The participants are 
asked to brainstorm the positive, fun aspects of childhood. Their responses are written up over the 
picture in different colours. Once the page is full up the trainer points out to the group that despite 
the difficult nature of the material they've been working with, the reason for protecting children is to 
ensure they can have experiences mirrored by what they brainstormed. 
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HANDOUT 1 SIGNS AND SYMPTOMS OF ABUSE 

OBJECTIVE 1 

NEGLECT 

When a child: 

* is deserted 
¢ — is left alone without their carers 
+ — is left without food 
* is not kept warm 

does not have proper clothes to wear 

* — is allowed to be involved in unsuitable activities (e.g. watching videos for an older age group 
* does not attend school regularly 
* — is overworked by his/her carers . 

* — is not cared for when he/she is sick (not taken to the doctor) 

EMOTIONAL ABUSE 

When a child: 

* is rejected 

* — is not praised or encouraged by his/her carers 
* — is not loved 
* is not close (attached) to his/her carers 
* — is not given opportunities to play and have fun 
* — is punished using emotional ways (locking children in bedrooms 
* witnesses ongoing family fights and violence 
* — expecting too much for his/her age 

PHYSICAL 

Bruises 

Bones broken 

Swollen joints 
Burns/scalds 

Cuts 

* Poisoning 
* Bites 
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SEXUAL ABUSE 

* Bleeding from the vagina/anus 
Difficulty in going to the toilet 

Vaginal discharge 
Warts, rashes an the genital area 
Serious change in behaviour or moods 

Hints about sexual activity 
* Sexual talk 
* Sexual play with friends 
* Not wanting to join in everyday activities (e.g. undressing at swimming) 

GENERAL 

* Mood changes 

* Bedwetting/soiling 
« Nightmares 
* Refusal to go to school 
¢ Loss of appetite 
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What follows is some background information in relation to roles and responsibilities to assist you. 

THE ROLES AND RESPONSIBILITIES OF THE VARIOUS INDIVIDUALS AND AGENCIES 

WORKING WITH CHILDREN IN RELATION TO CHILD PROTECTION 

THE CE CHILDCARE WORKER 

* To observe overall progress of each child 

* To keep accurate records of progress 

* To maintain a professional relationship with parents 

* To be aware of the signs of abuse 

* To report suspicions of abuse to Supervisor/designated person 

* To attend a case conference (see note below) if necessary 

THE CE SUPERVISOR 
* To provide support and training to CE childcare workers in relation to child protection 

* To facilitate a supportive environment for staff 

* To ensure procedures/policies in relation to child protection are followed 

© Toensure CE childcare workers know the procedures in relation to child protection 

* To report any concerns in relation to child abuse to Sponsor 

* To provide direct support and counselling to any staff member involved in a case 

THE CE SPONSOR 
* To ensure professional childcare standards are maintained 

* Toensure clear policies and effective procedures in relation to child protection are in place 

* To develop a working relationship the health board staff and any other relevant personnel 

- To provide support to CE Supervisor and workers in relation to child protection 

- To report any suspected cases of abuse to the health board 

* To appoint a child protection officer 

DESIGNATED OFFICER 
According to Children First the Chief Executive Officer of each health board should appoint as 

designated officers to receive reports of suspected abuse, each person falling within the following 

categories of officer of the health board: Social Workers, Child Care Workers, Public Health Nurses, 

Hospital Consultants, Psychiatrists, Non-Consultant Hospital Doctors, all other health board and 

medical personnel, Community Welfare Officers, Speech and Language Therapists and all health 

board nursing personnel. 
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HEALTH BOARD SOCIAL WORKER 
* — To investigate reports of child abuse 
* To assess the risk involved and what action, if any, requires to be taken 
* To keep the relevant authorities informed 
* To liaise with relevant personnel (GARDAI, DOCTORS, CHILDCARE WORKERS) 
* To form a relationship and maintain contact with parents 
* To produce reports for court hearings or case conferences 

THE GARDAI 
* To investigate if a crime has been committed 
* To institute criminal proceedings against alleged abusers 
* — To provide support to social workers, doctors etc if their investigations are being hampered 
* To remove a child from immediate danger (Section 12, Child Care Act, 1991) 

THE DIRECTOR OF COMMUNITY CARE 
* To take ultimate responsibility for the care and protection of all children in her/his Community 

Care area 
* To chair the case conference (see note below) at which decisions about particular children are 

made 
* To ensure these decisions are followed through 
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CHILD PROTECTION WRAP-UP 

DO 

Be aware of the signs of abuse 

Know the procedures in your centre 

Listen carefully if a child tells 

Take child protection seriously 

Keep records 

Contact your Supervisor immediately 

Respect confidentiality (child and family) 

Continue to include child in all events 

~— 203 - 

DON'T 

Jump to conclusions 

Try to get a child to "tell" 

Accuse anyone 

Make promises you cannot keep 

Leave it someone else to report 

Investigate 

Treat the child any differently 

Panic



APPENDIX 

STANDARD REPORTING FORM FOR REPORTING CHILD PROTECTION AND WELFARE 
CONCERNS 

1. Date of report: 
  

2. Name of person reporting: 
  

3. Address of person reporting: 
  

4. Relationship of reporting person with the child concerned 
  

5. Method of report (telephone call, personal call to office): 
  

6. Family Details: 

Details of child concerned 

Surname: 

Forename: 

Date of Birth: 

Male/female: 

Alias (known as): 

Address: 

  

  

  

  

  

  

  

  

Correspondence address (if different): 
  

  

Telephone number: 
  

7. — State whether you consider -your report to indicate (a) suspected or actual -child abuse or (b) 
need for-family support. 

PhysicalAbuse  SexualAbuse = Emotional Abuse Neglect 
(a) Suspected 
(b) Actual 

Give reasons 
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8. 

10. 

11. 

12. 

13. 

Details of other family members/household members 
  

NAME AGE RELATIONSHIP EMPLOYMENT LOCATION 

TO CHILD /SCHOOL 
  

  

  

          
  

In cases of emergency, or outside health board hours, reports should be made to An Garda 

Sfochana. 

Name of other professionals involved with child/ren and/or parents/caters. 

Public health nurse: 

School: 

General practitioner: 

Any other agency or professional involved -(please describe the nature of any involvement): 

  

  

  

  

Report Details: 
Describe, as fully as possible the nature of the problem or incident being reported, giving details 

of times and dates of individual incidents, the circumstances in which they occurred, any other 

persons who were present at the time, and their involvement: 

  

  

  

Has any explanation been offered by the child, and/or parents/carers, which would account for 

the current problem or incident? (Details) 

  

  

  

As far as possible, describe the state of the child/ren's physical, mental and emotional well-being 

  

  

if child abuse is being alleged, who is believed to be responsible for causing it? 

Include (if known) 

Name: 

Address: 

  

  

  

Degree of contact with child:   
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14. 

15. 

16. 

17. 

18. 

19. 

20. 

21. 

22. 

23. 

Degree of contact with other children: 
  

Describe (in detail) any risks to which the child(ren) in this situation are believed to be exposed 

  

  

  

How did this information come to your attention? 

  

  

What has prompted you to report your concern at-this-time? 

  

  

What evidence of harm exists at present? 

  

  

  

Are there any factors in the child and/or parents/carers' present situation, which may have 
relevance to the current concern (for example, recent illness, bereavement, separation, 
addiction, mental health problem or other difficulty)? 

  

Are there any factors in the child and/or parents/carers' situation, which could be considered 
protective or helpful (for example, extended family or community support)? 

  

Has any action been taken in response to the current concern or incident? (Details) 

  

  

Are the child's parents/carers aware that this concern is being reported to the health board? 

  

Is there a need for urgent protective action at this point? 

  

Any other comments 

  

  

  

SIGNED DATE 
  

  

From Children First: National Guidelines for the Protection and Welfare of Children, Dept. of 
Health and Children (1999) 
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OBJECTIVES 

On completion of this training module trainees will be able to: 

1. Monitor and describe behaviour 

2. Identify influences on behaviour 

3. Involve parents in assisting with a child's behaviour 

4, Respond to a child in a positive way 

9. Use a range of methods for managing behaviour 

6. Listen and talk to children effectively 
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BACKGROUND NOTES 

The aim of this module is to give the CE childcare worker a better understanding of children's 

behaviour. It will help him/her improve professional practice in dealing with challenging behaviours 

in the childcare centre. In preparation for this module the trainer should determine if any of the 

participating centres have produced written policies and procedures in relation to children's 

behaviour and, if so, he/she should refer to these during the session. Because repetition aids 

learning, concepts are repeated and reinforced in different ways throughout the module. Additional 

sources should supplement the material contained in this module. A list of recommended resources 

is available on page 214. Both Overheads and Handouts can be photocopied and distributed o 

participants. 

MONITOR AND DESCRIBE BEHAVIOUR 

OBJECTIVE 1 

Behaviour is acting and reacting in a specific way. It is how we present ourselves to other people. It 

includes everything we do and say. Patterns of behaviour are learned from others - directly from our 

friends, family and people around us and indirectly from newspapers, books, magazines and 

television. Behaviour patterns are influenced by a person's social and cultural background. For a 

young child his/her parents and carers are, no doubt, the most powerful influences on behaviour. As 

a child gets older he/she learns from the wider community. A type of behaviour may seem unusual 

to us but is common practice within a different culture. Behaviour is learned by imitating what other 

people do and expectations expressed verbally and non-verbally. 

The patterns of behaviour that a young child learns earlier in life will continue with him/her 

throughout their lifetime. Therefore it is important that children are given the opportunity to develop 

acceptable patterns of behaviour. Childcare workers, with parents and carers, have an important 

role to play in this process. To enable children to develop such behaviour they need: 

Loving adults who understand children's behaviour 
Positive role models 
Clear and consistent expectations expressed verbally and non-verbally 

* Consistent boundaries of acceptable behaviour, rewarded when appropriate 

Most children want to be approved by adults and therefore wish to behave in an appropriate way. It 

is important that adults have realistic expectations of behaviour. A child is not naughty just because 

he/she does not meet the standards laid down by an adult. Most children will have acceptable 

behaviour as they grow and learn. However when they are in the process of learning it is important 

that adults know and understand the common behaviours of young children. This will reduce the 

possibility of labelling and will reduce conflict. Some common behaviour includes: 

Physical aggression - fighting, hitting, biting, kicking 
Verbal aggression - swearing, shouting 

Temper tantrums - kicking, shouting, and crying 
Withdrawing - too quiet, not joining in -sulking 

Jealousy - spoiling other children's play, work, not sharing 
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Some behaviours may be an indication of problems for the child and may require close and serious 
attention. If a child's behaviour gives constant cause for concern a system of "observation" needs to 
be put in place to gather as much information about the child as possible. Many pre-school services 
utilise very detailed observation systems. However, the easiest way to commence this process is to 
record each time a piece of behaviour occurs together with what was happening before and after 
the incident. If this information is gathered over a period of time it can throw up the reasons for the 
behaviour. If it happens that the child needs professional help the observation records, built-up over 
a period of time, can be of enormous help to outside professionals. 

There are several kinds of behaviour that might give childcare workers cause for concern. 

Disruption 

Disruption to activities that is repeated and deliberate - knocking down and damaging equipment. 

Age-inappropriate behaviour 
Behaviour that may be appropriate at some stage in a child's life but is inappropriate at other times 
- tantrums, biting, etc. If children continue with this type of behaviour when other children of their 
age group have stopped, it may be a cause of concern. 

Damage to property 
Deliberate and considered damage to property may be an indication of a deeper unhappiness and 
will require closer observation. 

Physical and verbal abuse 
Regular hitting and verbal abuse is a cause of concern and will need to be monitored closely. 

Quietness 
If a child is unusually quiet he/she may be frightened or distressed. 

Dangerous behaviour 
A child who is totally unaware of his/her own safety or who damages his/her own work may indicate 
low self esteem. 

Altention seeking 
All children look for attention but some may look for constant attention. 

Aggressive play 
Acting out very violent scenes and using weapons — being violent towards others in a group. 

It is important to note that many children will look for attention, play aggressively, accidentally 
damage property, swear, be quiet and disrupt the group. However, it is when these behaviours go 
beyond the normal pattern of behaviour that the childcare worker will be concerned and further 
monitoring will be required. 
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IDENTIFY INFLUENCES ON BEHAVIOUR 

OBJECTIVE 2 

There are many reasons for a behaviour occurring. However, causes are not always easy to find 

and are not always obvious. However, through careful observation it can be possible for the 

childcare worker to determine causes and develop a plan for dealing with the situation. 

There are a number of influences on children's behaviour: 

PHYSICAL 

Tiredness, illness or medication will impact on a child's behaviour 

DEVELOPMENTAL 
Different stages of development will bring different behaviours. The classic temper tantrum in a two 

year old is his/her way of establishing himself. Egocentricism is a characteristic of many young 

children where they can see things only from their own point of view and this can result in on-going 

battles between the child and the adult. As children develop and grow they develop a natural 

curiosity about the world and strive towards greater independence but this can result in the child 

pushing out the boundaries and engaging in unsafe or inappropriate activity. On the other hand a 

child may be experiencing developmental delay and will be operating at a lower level than his age 

suggests and this may be the cause of behaviour patterns. Also language delay can be a cause of 

great frustration in children and this can influence behaviour. 

EMOTIONAL 
if a child is emotionally upset this will influence behaviour. Bereavement, an ill parent, a new baby, 

a house move, etc. can have implications for a child's behaviour. Some children are more sensitive 

than others. 

INTELLECTUAL 
Achild may display challenging behaviour if he/she is bored because the pre-school programme or 

materials are not stimulating enough. On the other hand a child may be frustrated if he/she is not 

ready for the equipment or tasks presented to him in the childcare centre. 

ENVIRONMENTAL 
Children may display challenging behaviour if the play space is not big enough or if it lacks 

appropriate equipment. The layout of a room may also impact on the behaviour of a child 

SOCIAL 
Achild's behaviour is influenced by his/her social experiences. A child who has very little contact with 

children may find the pre-school setting difficult. A child who is more accustomed to playing with 

older children may find it more difficult to communicate and socialise with children of the same age. 

THE CHILDCARE WORKER 
The attitude and demeanour of the adult can play a significant role in managing behaviour. Adults’ 

tolerance levels vary greatly. Some adults may have unrealistic expectations about children's 

behaviour. Adults are affected by the way they were parented themselves and may need to think 

about whether it is appropriate now. It is most important that adults understand behaviour and are 
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clear about the boundaries and limits. If the childcare worker does not set limits and does not 
communicate these appropriately to the children in his/her care children will find it more difficult to 
develop acceptable behaviour. 

INVOLVE PARENTS IN ASSISTING WITH A CHILD'S BEHAVIOUR 
OBJECTIVE 3 

In behaviour, as in all other matters, children's parents are a key source of information and insight 
into a child. Working closely with parents in relation to managing behaviour can be very beneficial 
to the childcare staff and to the parents. The first important step towards a positive relationship is to 
inform parents of the policies and procedures in relation to behaviour when the child first attends 
the centre. The childcare Supervisor/manager should explain how behaviour is dealt with in the 
centre so that parents and staff can adopt a consistent approach. Parents should be encouraged to 
tell the staff of any difficulties that they are experiencing at home and to inform them of any 
situation that might impact on a child's behaviour such as a bereavement, marital difficulties, a new 
baby, etc. If some aspect of a child's behaviour is a concern to the childcare worker the parents 
should be informed in a consultative rather than a complaining manner. The parent may be able to 
add information to the knowledge built up in the centre and this can also be used to develop a 
strategy to deal with the behaviour. Often parents as well as staff record their observations and 
these are pooled with the staff records and both parties can agree what needs to be done to help 
the child. Working closely with parents has advantages also when rewarding and reinforcing 
desirable behaviour on the part of a child. Passing on the good news to a parent about a child's 
behaviour at the end of the day opens up the possibility that the good behaviour will be expected 
and rewarded at home. 

Respond to a child in a positive way/methods for managing behaviour 
OBJECTIVES 4 AND 5 

Encouraging good behaviour requires effort and planning. The childcare worker should try to create 
an atmosphere and routine that is child-centred, stimulating and secure. If a room is cluttered or if 
there are items that are easily broken this can cause tension and conflict. The childcare worker can 
Create a positive environment by developing positive rather than negative techniques. Language 
can have a large bearing on how children react. Controlling negative language like "don't do" is less 
effective than a positive approach and using expressions like "try to do this" The childcare worker 
should try to balance feedback on inappropriate behaviour with praise for positive behaviour. The 
following is a list of positive behaviour strategies for dealing with children. 

AVOID CONFLICT 

Conflict can be avoided by anticipating it in advance. 

* — Reduce boredom by providing variety 
* — Design the day so that appropriate activities are planned during times when children get easily 

frustrated and tired, for example, commencing a painting session for 3-year-olds in the late 
afternoon is likely to result in difficulties for all concerned 

* Tell children in advance what will be happening next 
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«Explain what the child will be expected/permitted to do 
* — Explain why something cannot happen 
+ Offer choice 
* Explain what he/she may feel like when engaging in a particular activity 

* Give clear instructions and help a child to carry out instructions if necessary 

* Clarify expectations "when you put the books away we will go out to the garden" 

* Speak at the child's level 

INCREASE ACCEPTABLE BEHAVIOUR 

The childcare worker can have a significant effect on the behaviour patterns in the childcare setting 

by working to increase "good" or acceptable behaviour. This can be achieved by using a number of 

methods: 

Praise — children react very positively to genuine praise. Praise increases self- esteem and helps 

children act in a positive manner. 

Self chosen activities — studies have shown that time spent with a child on activities chosen by 

them, even if it is for a few minutes every day, can have a positive impact on behaviour. 

Attention — all children need attention. It makes them feel important and special. The childcare 

worker should ensure children receive attention when the child is responding positively. Otherwise 

the child will be content with negative attention. 

Positive reinforcement — the childcare worker should notice when a child is behaving well. 

Increase responsibility — children respond well to responsibility. A child can be given simple "jobs" 

to complete. This makes them feel valued and increases self-esteem. 

DECREASE UNACCEPTABLE BEHAVIOUR 

No matter how much is done to avoid conflict or increase positive behaviour, unacceptable 

behaviour will be displayed in the childcare setting and the childcare worker will need to know how 

best to stop or curtail it. The following guidelines may work: 

Keep calm — behaviour breeds behaviour. If the childcare worker is upset and angry this will cause 

the child to become more angry and upset. 

Use positive language — words like "naughty" or "bold" can result in children being labelled. Often 

children who are lively and curious are given these labels. Sometimes children feel the need to live 

up to these expectations. 

Distraction — the childcare worker may be able to stop a difficult situation getting worse by 

diverting the child's attention and getting them involved in something else. 

Ignoring — some situations are made worse by the childcare worker reacting. If a child gets a 

negative reaction it may cause the behaviour to be repeated. A situation may diffuse without 

intervention. 
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Substitution ~ the childcare worker can either allow the child finish an activity with different 
equipment or continue the activity in a different place. 

Changing the environment — high levels of excitement can be reduced by introducing a "quiet" 
activity. 

Extending or removing privileges — the childcare worker can extend or remove privileges in 
response to a child's behaviour. 

Sanctions — these must be fair and must be linked to the "challenging behaviour", for example, 
picking up litter for dropping it. 

Do not use physical punishment -— smacking is not acceptable. All that children will learn from 
being smacked is that it is OK to hit. 

Do not use the "bold chair" or the "bold corner” — these are all humiliating to a child and they 
will build up a child's resentment and will make a situation highly charged. Having a quiet corner 
where a child can go for "time out" to calm down and recover in private with dignity is quite a 
different strategy. 

Get help — the childcare worker should seek professional help if necessary. The local health board 
child and family centre, public health nurses, support groups and the local GP may be able to help. 

LISTEN AND TALK TO CHILDREN EFFECTIVELY 
OBJECTIVE 6 

Good effective communication between the childcare worker and the child can have a positive 
effect on the child's behaviour. It is important that the childcare worker engages in “active listening". 
This involves focusing on the child and carefully listening to what they have to say. Itis an 
important element of the observation process (see Objective 1). Through this process of 
concentrated listening the cause of difficult behaviour may be explained. As discussed above the 
use Of positive language is critical to managing children's behaviour. Negative words like "bold", 
“naughty”, "don't do that" are unhelpful. The childcare worker should endeavour to turn the negative 
into positive by the powerful use of language. 

RECOMMENDED RESOURCES 

Andreski R and Nicholls S Leach, P 
Managing Children's Behaviour Getting positive about Discipline 
Nursery Work Publications, 1997 London 

Barnardos, 1994 
Douglas, J 

Behaviour Problems in Young Children Lets Work Together: Managing Children's 
Tavistock/Routledge, 1989 Behaviour - A Resource for Everyone who 

Works with Other People's Children 
London 

Save The Children, 1996 
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OVERHEAD 1 

OBJECTIVES 

1. Monitor and describe behaviour 

2. Identify influences on behaviour 

3. Involve parents in assisting with a child's behaviour 

4. Respond to a child in a positive way 

9. Use a range of methods for managing behaviour 

6. Listen and talk to children effectively 
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OVERHEAD 2 

Objective 1 

WHAT IS BEHAVIOUR? 

WHAT WE SHOW TO OTHERS 

ACTING IN A SPECIFIC WAY 

CHILDREN'S BEHAVIOUR IS LEARNED FROM 
V PARENTS 

Y CARERS 

VY FRIENDS 

VY BOOKS 

VY TELEVISION 

CHILDREN DO WHAT THEY SEE OTHERS DOING — 
ROLE MODELS 

DIFFERENT CULTURES HAVE DIFFERENT BEHAVIOURS 
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OVERHEAD 4 

Objective 1 

MONITORING BEHAVIOUR 
FINDING OUT WHY IT IS HAPPENING 

SOME BEHAVIOURS MAY MEAN MORE 
SERIOUS PROBLEMS FOR CHILDREN 

NEED TO WATCH THEM CAREFULLY (OBSERVE) 

NEED TO RECORD 
« ADESCRIPTION OF THE BEHAVIOUR 

* WHAT HAPPENED BEFORE THE BEHAVIOUR 
© WHAT HAPPENED AFTER THE BEHAVIOUR 

THIS CAN HELP FIND THE CAUSE OF THE BEHAVIOUR 
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OVERHEAD 5 

Objective 1 

CAUSE FOR CONCERN 

KNOCKING DOWN AND BREAKING EQUIPMENT VERY OFTEN 

BEHAVIOUR NOT SUITABLE TO AGE 

TEMPER TANTRUMS AND BITING IN OLDER CHIDREN 

ALWAYS DAMAGING PROPERTY DELIBERATELY 

HITTING AND SHOUTING VERY OFTEN 

VERY QUIET 

UNSAFE BEHAVIOUR - CAUSING DANGER 

ALWAYS LOOKING FOR ATTENTION 

IF THE ABOVE IS HAPPENING YOU WILL NEED TO MONITOR (watch the child 
carefully) AND RECORD (write down what you see) 
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OVERHEAD 6 

Objective 2 

WHAT INFLUENCES BEHAVIOUR 

PHYSICAL 

Tiredness 

IIness 

Medication 

DEVELOPMENTAL 
Stages of development (gaining independence) 

Developmental delay 

Language problems 

EMOTIONAL 
Fear 

Anxiety 
Ill parent, new baby, new house 

INTELLECTUAL 

Bored 

Not ready for activities 

ENVIRONMENTAL 
Not enough space 

Not enough equipment 

Room layout 

SOCIAL 

Not used to other children 

Imitate what others do 
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OVERHEAD 8 

Objective 3 

WORKING WITH PARENTS 

| 
VERY IMPORTANT 

BEFORE THE CHILD STARTS IN THE CENTRE 

« Supervisor explains how behaviour is dealt with in centre 

¢ Encourages them to talk about any difficulties 

* Explains that they will be informed if there are any concerns 

WHEN THERE IS A CONCERN 

¢ Parent is informed 

* Work together to help situation 

¢ Pool information and ideas 

« Use "consistent" (the same) ways of dealing with behaviour 
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| OVERHEAD 10 
> Objective 5 

HOW TO MANAGE BEHAVIOUR 

INCREASE "GOOD" BEHAVIOUR DECREASE "BAD" BEHAVIOUR 

  

AVOID CONFLICT 
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OVERHEAD 11 

Objective 5 

AVOID CONFLICT 

REDUCE BOREDOM 

AVOID ENERGETIC ACTIVITIES LATE IN THE DAY 

EXPLAIN TO CHILDREN WHAT THEY ARE ALLOWED TO DO 

TELL THEM WHAT IS HAPPENING NEXT IN THE DAY 

EXPLAIN WHY SOMETHING CANNOT HAPPEN 

OFFER CHOICE 

GIVE CLEAR INSTRUCTIONS 

HELP CHILDREN TO DO TASKS 

SPEAK AT THE CHILD'S LEVEL 
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EXERCISE 1 KNOWLEDGE ASSESSMENT 

BRAINSTORM 

The purpose of this exercise is to set the learning objectives with the trainees and to briefly assess 
their level of knowledge about the subject. It is an important exercise to complete, as it will form the 
basis for evaluating the module on completion. The trainer should be able to compare the group's 
knowledge before the course with their knowledge after they have completed the training module. 
The trainer displays Overhead 1 which outlines the module objectives. Under each heading the 
trainer asks the group what they know about the topics listed. The group should be reassured that 
they are not expected to know everything and that the purpose of the training is to provide them 
with the knowledge. They should be informed that this exercise is designed so that the training 
provided is relevant to them and that they learn as much as possible. With very little discussion the 
trainer records on a flipchart the response. The trainer should avoid the temptation to get into a 
discussion about the topics at this point. The trainer should document the recorded response as 
this will form an important element of the evaluation process. 

  

    

  

EXERCISE 2 WHAT IS CHALLENGING BEHAVIOUR? 
OBJECTIVE 1 

BRAINSTORM 

The purpose of this exercise is to encourage participants to identify the common behaviours of 
young children. The trainer invites the trainees to call out what they feel is difficult behaviour in 
young children. (Examples provided in Background Notes, page 209). If the group needs 
prompting, remind them of the classic situations during the day that can become fraught and 
difficult such as meal times, collection time, tidy-up time, etc. Record everything on a flipchart 
(except discriminatory remarks, which should be discussed). 
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EXERCISE 3 FEELINGS AND BEHAVIOUR 

OBJECTIVE 2 

PAIRS 

The purpose of this exercise is to demonstrate that how a child is feeling will impact on how they 

behave. The trainer divides the group into pairs and asks them to fill in the chart below linking 

feelings with possible behaviours. The participants feed back their responses and the trainer 

facilitates a discussion. 

  

FEELING POSSIBLE BEHAVIOUR 

Anger 

Fear/Anxiety 

Frustration 

Shy 

Unloved/lonely       
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EXERCISE 4 RESPOND IN A POSITIVE WAY 
OBJECTIVE 4 

SMALL GROUPS 

The aim of this exercise is to consider how the childcare worker's behaviour can positively affect a 
child's behaviour. The group is asked to think about how they can respond to good behaviour in a 
positive way. A number of scenarios are presented (see next page for activity sheet) to the group. 
They are asked to fill in their possible responses under the headings WORDS, BODY LANGUAGE 
and ACTIONS. This is a good activity for making participants feel more positive. 

Record on the flip chart each group's responses. Examples of possible responses are listed below 

Scenario 1 
WORDS: Thank you John, you are a great help 
BODY LANGUAGE: smile 
ACTION: cuddle 

Scenario 2 
WORDS: Well done — what a beautiful picture. Your Mum will be delighted with it 
BODY LANGUAGE: smile, open arms 
ACTION: hang picture up — show to parent on arrival 

Scenario 3 
WORDS: Can | help you with that? 
BODY LANGUAGE: put arm around child 
ACTION: after helping to complete jigsaw, get a jigsaw that he may be able to complete alone. 
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EXERCISE 4 ACTIVITY SHEET 

OBJECTIVE 4 

RESPONDING TO CHILDREN IN A POSITIVE WAY 

Scenario 1 

John has just tidied the toys away. John has been very reluctant to do this task before. 

  

WORDS BODY LANGUAGE ACTIONS 

          
Scenario 2 

Emma has painted a lovely picture of herself. Emma often destroys other children's work or tears 

up her own work 

  

WORDS BODY LANGUAGE ACTIONS 

          
Scenario 3 

Michael has been given a jigsaw. He is trying hard but is getting frustrated and angry because he 

cannot do it. 

  

WORDS BODY LANGUAGE ACTIONS 
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10. 

11. 

12. 

13. 

14. 

Give children attention when they need it 

TRUE FALSE 

The "bold chair" or the "bold corner" are good ways for managing behaviour 

TRUE FALSE 

Sometimes it is helpful to ignore when a child is behaving badly 

TRUE FALSE 

The childcare worker should never use physical punishment 

TRUE FALSE 

Do not help a child carry out a task 

TRUE FALSE 

Get help from other people like the public health nurse, if you need it 

TRUE FALSE 
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CHILDREN'S BEHAVIOUR TASK 

Your task is as follows: 

Observe a disagreement between two children. Write down an account of how it started, what 
happened and how it worked out — how did it end? 

What would you, as childcare worker, have done to change the situation and to help the child 
behave in a more acceptable way? 
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CHILDREN'S BEHAVIOUR TASK 

Guidelines for Supervisor 

The trainee has been given the following task: 

Observe a disagreement between two children. Write down an account of how it started, what 

happened and how it worked out — how aid it end? 

What would you, as childcare worker, have done to change the situation and to help the child 

behave in a more acceptable way? 

Please allow the trainee time to observe groups of children and support her/him in completing the 

task. The following information will assist you in your role. 

DECREASE UNACCEPTABLE BEHAVIOUR 

No matter how much is done to avoid conflict or increase positive behaviour unacceptable 

behaviour will be displayed in the childcare setting and the childcare worker will need to know how 

best to stop or curtail it. The following guidelines may work: 

Keep calm — behaviour breeds behaviour. If the childcare worker is upset and angry this will cause 

the child to become more angry and upset. 

Use positive language — words like "naughty" or "bold" can result in children being labelled. Often 

children who are lively and curious are given these labels. Sometimes children feel the need to live 

up to these expectations. 

Distraction — the childcare worker may be able to stop a difficult situation getting worse by 

diverting the child's attention and getting them involved in something else. 

Ignoring — some situations are made worse by the childcare worker reacting. If a child gets a 

negative reaction it may cause the behaviour to be repeated. A situation may diffuse without 

intervention. 

Substitution — the childcare worker can either allow the child finish an activity with different 

equipment or continuing the activity in a different place. 

Changing the environment — high levels of excitement can be reduced by introducing a “quiet” 

activity. 

Extending or removing privileges — the childcare worker can extend or remove privileges in 

response to a child's behaviour. 

Sanctions — these must be fair and must be linked to the "challenging behaviour", for example, 

picking up litter for dropping it. 
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Do not use physical punishment — smacking is not acceptable. All that children will learn from 
being smacked is that it is OK to hit. 

Do not use the "bold chair" or the "bold corner" ~ these are all humiliating to a child and they 
will build up a child's resentment and will make a situation highly charged. Having a quiet corner 
where a child can go for "time out" to calm down and recover in private with dignity is quite a 
different strategy. 

Get help — the childcare worker should seek professional help if necessary. The local health board 
child and family centre, public health nurses, support groups and the local GP may be able to help. 

— 238 ~



  

CHILDREN'S BEHAVIOUR WRAP -UP 

i
 

Do Don't 

Remain calm Smack children 

Listen to children Label children 

Try to find out the cause Use "the bold chair" 

Treat the child with respect Have unrealistic expectations 

Give clear instructions 

Set reasonable limits 

  

Be consistent 

Praise 

Set aside fun time 

Distract 

Be honest 

Involve parents 
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OBJECTIVES 

On completion of this training module trainees will be able to: 

1. Understand the value of arts and crafts 

2. Understand the creative process 

3. Describe the stages of development of children's arts and crafts 

4. Identify age-appropriate skills 

5. Experiment and explore a range of arts and crafts activities 

6. Identify ways of using arts and crafts 

7. Differentiate between arts and crafts as a process and the end product 

8. Source a range of found objects to use for arts and crafts 

9. Plan and implement an arts and crafts session 
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BACKGROUND NOTES 

The aim of this module is to highlight the value of arts and crafts for the development of children 

and to provide the participants with the confidence and knowledge to provide a variety of arts and 

crafts activities for the children in their care. The following will give the trainer a brief overview of 

arts and crafts. The trainer should become thoroughly familiar with the full content of this module 

before facilitating the session. He/she may also wish to refer to the CHILD DEVELOPMENT and 

PLAY modules which compliment this Arts and Crafts session. Because repetition aids learning, 

concepts are repeated and reinforced in different ways throughout the session. The trainer should 

be aware of language that may be unfamiliar to some participants and provide clear definitions if 

necessary. A list of recommended resources is available on page 250. Both the Overheads and the 

Handouts can be photocopied and distributed to participants. The trainer should create an ARTS 

and CRAFTS kit (see page 246) for demonstration purposes. Also a small collection of arts and 

crafts books will augment the session. A list of appropriate titles is listed under Recommended 

Resources, page 250. 

UNDERSTAND THE VALUE OF ARTS AND CRAFTS 

OBJECTIVE 1 

Arts and Crafts play a very important role in a child's development. They are one of the primary 

ways to foster a child's creative and artistic skills. All children have natural ability in this area and 

the childcare worker should encourage this. There are many benefits to a well thought out 

programme of arts and crafts. They include the following: 

* Through the medium of arts and crafts children can express themselves in a free and 

uninhibited way 

« Arts and crafts develop a child's creativity 
* Children improve their language skills 
* Children experience a sense of achievement and satisfaction in seeing their own work emerge 

and it being admired by others 
« Arts and crafts develop self esteem 
* Arts and crafts help to improve a child's concentration 

* Children interact and share materials whilst engaging in arts and crafts, hence developing ocial 

skills 
* Children develop hand - eye co-ordination 
* Children develop fine motor skills (small muscles) 
* Improves cognitive development — thinking/problem solving 

The trainer might find it useful to refer back to what the participants learned in Module 2 "CHILD 

DEVELOPMENT" 
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UNDERSTAND THE CREATIVE PROCESS/DIFFERENTIATE BETWEEN PROCESS AND END 
PRODUCT 

OBJECTIVES 2 AND 7 

There are many ways to define creativity. Some generally accepted definitions include: 

* The ability to see things in new ways 

* Boundary breaking 

¢ Thinking unconventionally 

* Making something unique or original 

Creativity is sometimes viewed from a "product " perspective where the final product, i.e. what is 
created, is most important. We often hear about the great creators such as Mozart or Newton 
where creativity is associated with revolutionising society. This view restricts creativity to the gifted 
elite. The childcare worker, however, views creativity as a "process" where the end product is not 
as important as how the child develops from participating in the activity. A three-year-old may spend 
hours painting a picture of her house. The final product may be a big purple blob but through the 
process of painting the child will have developed his/her skills of concentration. He/she will have 
learned more about colour and texture and will have enjoyed the interaction with his/her friends. 
The child will also feel good about him/herself and satisfied with the praise and admiration he/she 
receives from others. The fact that the picture does not resemble a house is not important. 
Creativity fosters success and mastery since there is no right way involved. The childcare worker 
should emphasise the "doing" of an activity rather than the completed result. Sometimes children 
will focus on the end product in an effort to please the adult and to have his/her work of art 
displayed prominently on the wall. This is not the essence of creativity and children should be 
rewarded for the participation in an activity rather than for a magnificent end product. 

DESCRIBE THE STAGES OF DEVELOPMENT OF CHILDREN'S ARTS AND CRAFTS/IDENTIFY 
AGE-APPROPRIATE SKILLS 

OBJECTIVES 3 AND 4. 

The development of children’s art is often explained under the following categories: 

PHYSICAL 
The type of art produced by a child is dependent on his/her physical development. The very young 
child is limited in eye-hand co-ordination, fine motor skills, muscle control and visual development. 
A young child will scribble aimlessly and draw unrecognisable shapes because they are physically 
unable to do anything else. By the time a child reaches 4 - 5 years they have reached the pictorial 
stage. 

EMOTIONAL 
This explanation says that emotional development of a child impacts on their art. The content of a 
child's art is indicative of a child's emotional make-up and personality. Objects, people and events . 
are often shown in a child's art by the expressive use of colour, size, shape, size and texture. For 
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example, Susan draws a picture of her father as a superman image with bulging muscles, a huge 

heart and a big smile. This drawing tells us that the child admires, loves and respects her father. 

COGNITIVE 
A child will use what he/she knows when drawing painting or making crafts. If a child's concept of 

an apple is that it is round and red he/she will paint it like this. Young children will rely on memories 

and experiences when engaging in arts and crafts. If the childcare worker gives "wild animals" as a 

theme for an art session the child will draw on his memory to produce the artwork - what he saw in 

a book, on television, at the Zoo. If the childcare worker gave "farms" as a theme it would be 

expected that an urban child would have a less developed concept of barns, tractors or silos than a 

rural child. 

GENERAL DEVELOPMENT 
This explanation for artistic development is broader. This recognises that artistic development relies 

on a whole range of factors - social, cultural, personality, environmental and elements of the above. 

This explanation provides different stages of artistic development in young children, from scribbles 

to picture making. 

1. THE INFANT (UP TO 2 YEARS) 
When we think about young babies the use of arts and crafts does not readily come to mind. 

However, it is during this period that the foundation for future enjoyment can be firmly laid 

through natural play with everyday activities. The very young baby should be exposed to colour 

and, as he/she learns to grasp, should be introduced to a variety of textures. As the child 

moves towards the toddler period they begin to make marks and scribble at random. Children 

enjoy exploring what they can achieve with chubby crayons, chalk or markers. Children who 

have not developed fine motor skills can enjoy foot and finger painting using thick non-toxic 

paint. By the age of 2 on, the child's scribbles will be more organised, deliberate, planned and 

repeated. Some will be given names although they will not resemble real objects. 

2. THE TODDLER (2 - 3 YEARS) 
This stage marks the beginning of real enjoyment of arts and crafts. It is a stage full of 

excitement, exploration and emergence of the individual. From the age of 3, children may make 

simple shapes when drawing with crayon and paint. They will have increased concentration 

and will make more deliberate markings. They will be aware of empty space and will aim to fill 

it. Scribbles do not necessarily match the name or label given. Toddlers will enjoy tearing paper 

and engaging in simple pasting. However, they may not have the skill or dexterity to use a 

scissors at this stage. The toddler will develop the skill to use playdough or other moulding 

materials to make simple models and will master the use of simple cutters and rolling pins. 

3. PRE-SCHOOLER (3% - 5 years) 
By the age of 4 years, the child has reached the pictorial stage. Their pictures are built up from 

former scribbles and begin to be recognisable. They begin to draw more definite shapes. 

Pictures can be distorted, use unrealistic colour and have omissions. A child might draw 

him/herself with a big head and the legs dangling from the head. At this stage children enjoy 

talking about their art and draw things that are important to them like family members. Children 

may also have developed enough dexterity to handle a greater range of materials, construct 

more elaborate models and to use a scissors with ease. 
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It is very important that the childcare worker understands the capabilities of children in their group. . 
For example, trying to organise a complicated collage which involves cutting shapes with a group of . J 
3-year-olds will be a cause of frustration as they will not have the manual dexterity to complete 
such a task. 

EXPERIMENT AND EXPLORE A RANGE OF ARTS AND CRAFTS ACTIVITIES/IDENTIFY WAYS 
OF USING ARTS AND CRAFTS/SOURCE A RANGE OF FOUND OBJECTS TO USE IN ARTS 
AND CRAFTS 

OBJECTIVES 5, 6 AND 8 

A successful arts and crafts programme that meets the needs of individual children is dependent on 
having a large range of materials. What follows is a list of suggested materials: This list is 
duplicated as HANDOUT 1, page 266. It should be distributed to the trainees and discussed. 

Materials for mixing and painting 
Non-toxic, soluble paints 
Easels ) 
Plastic squeeze bottles 
Jars with lids for storing paints 
Muffin tins 

Frozen food tins 
Saucers for painting 
Newspapers 

Brushes of different sizes 
Sponges, paper towels 
Smocks or shirts for painting 
Toothbrushes 

Materials for holding things together and taking them apart 
Heavy duty staplers and staples 
Paper punch 
Paste 

White glue 
Masking tape 
Sellotape 
Paperclips 
Rubber bands 
Elastic 
String 
Yarn 

Wire 
Needles and thread 
Scissors — sharp and blunt 
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. Materials for making two-dimensional representations 

2 Pencils and coloured pencils 
Crayons 
Pastel chalk and blackboard 
Markers 
Ink pads and stamps 
Magazines and catalogues 
Tracing forms 
Paper of different sizes, texture and colour 
Wrapping paper 
Computer paper 
Tissue paper 

Paper plates 
Cardboard pieces 
Wallpaper 

Materials for making three-dimensional representations 
Clay stored in airtight containers 
Buttons 
Straws 

Modelling clay 
Egg cartons 

Shoeboxes 
Ice cream and yoghurt tubs 
Playdough — see recipe below 
Empty thread stools 
Pipe cleaners 
Wire 

Clothes pegs 
Playdough accessories - rolling pins, cookie cutters, plastic knives 

Bits of wood 
Sequins 
Cardboard tubes 
Paper bags 
Cloth, felt, fabric scraps 
Old stockings and socks 
Food colouring 
Feathers 

Paper bags 

Macaroni/pasta shells 
Cotton balls 

    

PLAYDOUGH 
Playdough can be easily made with 1 part salt, 2 parts flour and 1 part water (coloured with food 

colouring or paint). Allow the children to help to make the playdough. Playdough can be refrigerated 

when not in use. 

  

- 247 -



  

FINDING MATERIALS 

The above list of items includes a mixture of bought and found items. Some of the most 
imaginative and exciting work can be created from bits and pieces that will cost very little or 
nothing. The childcare worker should gather material from: 

* Their own home 

* Parents - ask them to donate cartons, toilet roll tubes, jars, old greeting cards, cereal boxes, 
etc. 

* Factories - e.g. a clothing factory might supply scraps of fabric 
* Local Offices - may supply computer paper 
* Carpenter - may supply off-cuts of wood 
* Nature - leaves, cones, feathers, etc.     

ARTS AND CRAFTS ACTIVITIES 

If the childcare centre has a rich variety of materials and equipment a large range of activities can 
be organised to develop the creativity of the child. If children have access to a variety of materials 
and are given a theme to explore, for example "dinosaurs" you will be surprised at the unique 
results that will follow. A small sample of arts and crafts activities is presented in HANDOUT 2. 
There are many excellent books on arts and crafts ideas. The childcare centre should acquire a 
selection of such books to provide opportunity for fresh approaches. 

PLAN AND IMPLEMENT AN ARTS AND CRAFTS SESSION 
OBJECTIVE 9 

There are many different ways of working on arts and crafts with children Three different 
approaches are outlined below: 

1. CHILDCARE WORKER AS A "TEACHER" , 
This is where the art session is directed entirely by the childcare worker. Very specific ) 
directions are given with little input from the child. For example, the childcare worker distributes 
a piece of paper to each child with an outline drawing of an elephant. The childcare worker 
instructs the child to colour the elephant grey. They are given green card to cut into strips and 
each one of them is asked to paste the strips to resemble grass at the feet of the elephant. The 
end result is 10 pictures, all looking exactly the same. 
This approach is often used with large or small groups of children. 

2. LED BY “CHILD” 
This is the opposite approach to the structured method outlined above. This is where the child 
directs the session his/herself. The childcare worker may distribute art materials to the group 
and encourage them to make anything they like. In this approach children have input and 
choice. There is very little structure. Some children do very well with this approach. Other 
children may feel uncomfortable. It may be too loosely structured and children may tire easily of 
always having to invent ideas. 
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3. CHILDCARE WORKER AS A "GUIDE" 

7) This represents the best of the two former approaches - subtle instruction with child input. In 

this method the childcare worker supplies the theme, for example "summer". Children are free 

to use paint, crayons, and clay to make their own version of what "summer means to them”. 

Different approaches may work for certain activities and certain children. Very young children may 

need more direction and structure. They need not however be told what to make or what it should 

look like. For example, John is having difficulty deciding what she should include in his summer 

picture. The childcare worker senses his frustration and asks to name things that remind him of 

summer. John replies "ice-cream and beaches". The childcare worker structures the task by asking 

John to choose one. With this subtle guidance John chooses "beaches" and he must now decide 

for himself whether to use paint, crayons, clay, etc. 

The childcare worker can make the exploration of arts and crafts very attractive and more 

successful by following some simple guidelines: 

+ Setup an attractive art area 
An inviting and well-stocked art area is essential for the success of arts and craits sessions. A 

wide variety of resource materials - bought, found or recycled should be included. These 

materials are used most productively when children input into their selection and organisation 

(see Objectives 3 and 8 above). 

  

« Provide enough time 

Children who are drawing, making or painting need time to move through the necessary 

processes: getting materials, thinking over ideas, carrying out the activity and cleaning up. A 

hurried session is not enjoyable for the children or the worker. 

« Create a playful atmosphere 

A playful fun atmosphere is essential in order to maximise creativity. It is important that the 

childcare worker relaxes and enjoys the arts and crafts session without worries of spills, wasted 

materials or how long the clean-up will take. 

« Clothing 

7) The session will be enjoyed by all if the fear of dirtying clothes is removed. The childcare 

worker should ensure that a suitable covering protects each child. 

« Space 
Children need space to work and a place to leave unfinished or wet work. Working in cluttered 

conditions will cause frustration and reduce the enjoyment for the child. 

« Link to an occasion 

Children’s best and most exciting work is when it is linked to the outer world. The childcare 

worker should use occasions such as a trip to the park to provide a theme for the arts and 

crafts session. Visits to interesting places may be organised with a view to a forthcoming arts 

and crafts session. 
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* — Link to Curriculum 
An arts and crafts session is a wonderful way of reinforcing other learning that may be taking 
place in the childcare setting. For example a discussion about the "seasons" or "animals" may 
be linked into a painting session. 

* Watch and converse with children as they participate in the session 
The childcare worker should observe children at work and make appropriate comments, if 
necessary by way of support and encouragement. 

RECOMMENDED RESOURCES 

DUBCIT Community Arts Project 
School Gate - A Teacher’s Resource Book and Video 
Available from: DUBCIT, 40 Lwr. Clanbrassil St. 
Phone: 4733272 

Edwards, C and Springate, K 
Encouraging Creativity in Early Childhood Classrooms 
University of Illinois 

Children's Research Centre, 1995 

Graves, M 

The Teachers Idea Book 

Michigan 
The Highscope Press, 1989 

Mason, L 

Crafty Little Fingers 
London 

MacDonald Young Books, 1996 

Mill, JF 
Art is For Everyone: A Hands-On Guide 
Dublin 
Wolfhound, 1991 

Parker, SJ 

| Can Experiment 
Lorenz Books, 1996 
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OVERHEAD 1 

OBJECTIVES 

1. Understand the value of arts and crafts 

2. Understand the creative process 

3. Experiment and explore a range of arts and cratts activities 

4. Identify ways of using arts and crafts 

9. Describe the stages of development of children's arts and crafts 

6. Identify age-appropriate skills 

7, Differentiate between arts and crafts as a process and the end product 

8. Source a range of found objects to use for arts and crafts 

9. Plan and implement an arts and crafts session 
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OVERHEAD 3 

Objectives 2 and 7 

WHAT IS CREATIVITY? 

SEEING THINGS IN NEW WAYS 

BREAKING BOUNDARIES - DISCOVERING 

THINKING DIFFERENTLY 

MAKING SOMETHING UNIQUE/DIFFERENT 
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OVERHEAD 5 

Objectives 2 and 7 

CREATIVITY 

THE CHILDCARE WORKER SHOULD EMPHASISE THE "DOING" 

MARK'S STORY 

The childcare worker has cut three small circles of different sizes. She 
pastes them from the smallest to the largest and makes a snowman. Mark, 
however, pastes his three circles on top of each other. He proudly says 
"That's how the snowman looks when | fly over him in my airplane". 

Mark has not created a masterpiece but he shows great creativity. 
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OVERHEAD 8 

Objectives 3 and 4 

ARTISTIC DEVELOPMENT 

STAGES 

BY 2 YEARS 
Little co-ordination 

Fine motor not developed 

Colour/texture 
Marks/scribbles (from 2 years) 

Hand/foot painting 

Chubby crayons 

BY 3 YEARS 
Simple shapes from 3 years 

Scribbles do not match name given 

(a tractor could be a big green blob) 

Increased concentration 

Aware of empty spaces 

Fine motor skill improving 

Eye-hand co-ordination improving 

Tearing paper 

Simple pasting 

Simple modelling — playdough 

Simple beading/threading using large materials 

BY 4 YEARS 
Pictorial stage 

Scribbles now recognisable 

Draw what is important to them — family members 
Pictures distorted (big head, small body) 

_ Construction — making things 
Beading/threading using smaller materials 

Modelling 
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OVERHEAD 9 

Objectives 5, 6 and 8 

ARTS AND CRAFTS AREA - WHAT IS NEEDED? 

1. MATERIALS FOR MIXING AND PAINTING 

2. MATERIALS FOR HOLDING THINGS TOGETHER 

3. MATERIALS FOR MAKING TWO-DIMENSIONAL ART 

4. MATERIALS FOR MAKING THREE-DIMENSIONAL ART 
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OVERHEAD 10 

Objectives 5, 6 and 9 

FINDING MATERIALS 

FROM YOUR OWN HOME OR ASK PARENTS 

Cartons, jars, toilet roll tubes, old greeting cards, cereal boxes 

FROM FACTORIES 

e.g. a clothing factory might supply scraps of fabric 

FROM LOCAL OFFICES 
Computer paper 

FROM THE CARPENTER 

Off-cuts of wood 

FROM NATURE 

Leaves, cones, feathers 
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OVERHEAD 11 

Objective 9 

RUNNING A SESSION 

THREE WAYS 

  

YOU as a "teacher" LED by "child" 

YOU as a "guide" 

CHILDCARE WORKER AS TEACHER 
Directed by worker 

Child does not choose 
All make the same thing 

LED BY CHILD 

Child leads the activity 

Worker is not involved 

Child has full choice 
Child can make what they like 

CHILDCARE WORKER AS GUIDE 
Best of both above 

Worker gives some direction 
Child has choice 
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EXERCISE 1 KNOWLEDGE ASSESSMENT 

BRAINSTORM 

The purpose of this exercise is to set the learning objectives with the trainees and to briefly assess 

their level of the knowledge about the subject. It is an important exercise to complete, as it will form 

the basis for evaluating the module on completion. The trainer should be able to compare the 

group's knowledge before the course with their knowledge after they have completed the training 

module. The trainer displays Overhead 1, which outlines the module objectives. Under each 

heading the trainer asks the group what they know about the topics listed. The group should be 

reassured that they are not expected to know everything and that the purpose of the training is to 

provide them with the knowledge. They should be informed that this exercise is designed so that 

the training provided is relevant to them and that they learn as much as possible. With very little 

discussion the trainer records on a flipchart the response. The trainer should avoid the temptation 

fo get into a discussion about the topics at this point. The trainer should document the recorded 

response, as this will form an important element of the evaluation process. 

  

  

  
  

EXERCISE 2 VALUE OF ARTS AND CRAFTS 
OBJECTIVE 1 

BRAINSTORM 

The aim of this exercise is to encourage participants to think about the value of arts and crafts for 

the overall development for children. The trainer asks them to reflect on their own experiences of 

arts and crafts sessions and to list the benefits that they feel accrue to children from such sessions. 

Their responses are listed on a flipchart. The trainer concludes by displaying OVERHEAD 2 and 

facilitates a discussion. 
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EXERCISE 3 BARRIERS TO CREATIVITY 
OBJECTIVES 2 AND 7 

BRAINSTORM 

The purpose of this exercise is to encourage participants to think about the barriers to creativity. 
The trainer asks the group to list the barriers and if necessary provide them with a prompt to get 
them started. Their responses are recorded on a flipchart and the trainer facilitates a discussion. 

Barriers might include: 

Parents 

Parents may have an expectation that the child produces great works of art. They may be 
disappointed or think their child is not achieving if they come home with unrecognisable images 

Childcare centre 
The childcare centre may not have the space or materials to promote creativity. Some workers may 
have a very narrow view of art and insist that a child conforms. A child may be taught that black is 
the colour of night and he may be expected to paint it that way. 

Sex roles 
Sometimes boys or girls are denied access to certain activities because of their sex. Some 
activities may be perceived as "too female" or "too male" 

Culture 

Children who are brought up in a rigid closed environment will have their creativity restricted. 
The group will probably come up with other obstacles to creativity. 
  

  

  

EXERCISE 4 MAKING PLAYDOUGH 

PRACTICAL SESSION 
Groups of 2 - 3 

Homemade playdough is an inexpensive and excellent resource for arts and crafts. The trainer 
divides the group into smaller groups of 2 - 3 people. Following the trainer's instructions, the group 
make their own dough. 
The trainer is advised to practise this process, in advance of the training session. See recipe on 
page 247. 
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EXERCISE 5 ARTS AND CRAFTS ACTIVITY 
OBJECTIVES 5, 6 AND 8 

PRACTICAL SESSION 
Four small groups 

The purpose of this exercise is to demonstrate to the group how materials can be used in different 

ways and to encourage participants to use a richer variety of materials when running a session. 
The trainer sets up an arts and crafts table consisting of as many materials from the list provided on 

page 246. 

Two groups are given the theme "Summer" 

Two groups are given the theme "wild animals" 

The groups will access whatever materials they want to complete a work of art. The trainer will 
emphasise that the final product can be a picture or a three-dimensional object. When completed, 
the trainer will comment on the variety of material used. He/she should compare and contrast the 
end product of the groups undertaking the same theme to demonstrate how approaches can differ. 
It is important that the groups are kept separate so that they are not influenced by one another. 
  

  

  

— 265 -



HANDOUT 1 

ARTS AND CRAFTS 

What follows is a list of suggested items for the Arts and Crafts area of a childcare centre. 

Materials for mixing and painting 
* Soluble, non-toxic paint 
¢ Easels 
* Plastic squeeze bottles 
* Jars with lids for storing paints 
¢ Muffin tins 
* Frozen food tins 
* Saucers for painting 
* Newspapers 

* Brushes of different sizes 
* — Sponges, paper towels 
* — Smocks or shirts for painting 
¢ Toothbrushes 

Materials for holding things together and taking them apart 
* Heavy duty staplers and staples 
* Paper punch 
« Paste 

¢ White glue 

* Masking tape 
*  Sellotape 
* Paperclips 
* Rubber bands 
° — Elastic 

* — String 
° Yarn 

¢ Wire 

* Needles and thread 
* Scissors, sharp and blunt 

Materials for making two-dimensional representations 
* Pencils and coloured pencils 

Crayons 
Pastel chalk and blackboard 
Markers 

Ink Pads and stamps 

Magazines and catalogues 
Tracing forms 

Paper of different sizes, texture and colour 
Wrapping paper 

Computer paper 
Tissue paper 
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* Paper plates 

7) * Cardboard Pieces 
* Wallpaper 

Materials for making three-dimensional representations 

* Mould clay stored in airtight containers 
* Buttons 

* Straws 
« Modelling clay 
* Egg cartons 

Shoeboxes 
* |ce-cream and yoghurt tubs 
« Playdough — see recipe below 
¢ Empty thread spools 
+ Pipe Cleaners 
- Wire 
+ Clothes pegs 
*  Playdough accessories — rolling pins, cookie cutters, plastic knives 

* Bits of wood 
* Sequins 
* Cardboard tubes 
* Paper bags 
* Cloth, felt, fabric scraps 

* Old stockings and socks 
« Food colouring 
* Feathers 
* Paper bags 
* Macaroni/pasta shells 
* Cotton balls 

  

PLAYDOUGH 
Playdough can be easily made with 1 part salt, 2 parts flour and 1 part water (coloured with food 

colouring or paint). Allow the children to help to make the playdough. Playdough can be refrigerated 

when not in use. 

  

  

FINDING MATERIALS 

The above list of items includes a mixture of bought and found items. Some of the most 

imaginative and exciting work can be created from bits and pieces that will cost very little or 

nothing. The childcare worker should gather material from: 

Their own home 
Parents - ask them to donate cartons, toilet roll tubes, jars, old greeting cards, etc., 

Factories - e.g. a clothing factory might supply scraps of fabric 

Local Offices - may supply computer paper 
Carpenter - may supply off-cuts of wood 
Nature - leaves, cones, feathers, etc.,     
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HANDOUT 2 

ARTS AND CRAFTS ACTIVITIES 
Some samples 

BABIES 

Painting 
Hand, foot and finger painting with the primary colours. Dapple thick non-toxic paint onto the area 
you wish to paint. Transfer paint onto very large sheets of paper and watch the prints emerge. Lots 
of praise and comments add to the fun. 

Drawing 
Thick, chubby crayons and large sheets of paper allow for great freedom to scribble. 

Paper Play 

Introduce different types of paper to the child. He/she can explore the texture — tissue paper, 
computer paper, wrapping paper, etc. 

Nature 

introduce natural materials (leaves, cones, feathers, flowers) to the child and allow him/her to 
explore their shape, texture and colour. 

Food Activities 
Dry cereals are ideal for arts and crafts with children. Allow the infant to explore bowls of cereals, 
baby rice, etc. This activity needs strict adult supervision. 

TODDLERS 

Home-made playdough ~ the toddler can be introduced to shape cutters, plastic knives and rolling 
pins to explore and cut the dough. 

Painting 
Use thick paint, large sheets of paper and big brushes and sponges. 

Rubbings 
Collect a number of items with raised patterns for rubbing - leaves, coins and bark. Place paper 
over the items and rub all over with a thick wax crayon. Let the child feel the texture and watch the 
pattern emerge. 

Drawing 
Provide the toddler with lots of paper and stubby crayons and let them scribble freely. Do not insist 
that they draw "something" 
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Collage 
Pictures can be created by use of collage. Draw a familiar outline on to a sheet of thick paper or 

card, for example, a house or an animal. Cover the surface with non-toxic paste. Let the child tear 

up paper and old magazines or use tissue or crépe paper. Various designs and colours add to the 

overall picture. 

Collecting 

Part of the enjoyment of arts and crafts is the building up of an arts and crafts collection. Involve 

the child in collecting wallpaper pieces, egg boxes, toilet and kitchen paper tubes, containers, 

cones, leaves, bark, etc. The collection can be added to, according to seasons. 

THE PRE-SCHOOL CHILD 

Painting 
Build on the painting activities by introducing a variety of objects as printing tools, for example, 

sliced potatoes, or carrots, felt shapes, lollipop sticks, wooden pegs and small sponges. Dip the 

chosen object in paint and apply to paper. Children can design their own wrapping paper for 

friends’ birthdays. Using straws and non-toxic paint, let the child blow blobs of paint into interesting 

and varied shapes and designs. 

Puppets 
Using old socks or gloves the child can make a puppet. Felt, wool and buttons can imitate hair, 

eyes and mouth. A simple cardboard box can be transformed into a stage with old fabric as the 

curtain. 

Mobiles 
Mobiles can be constructed by using an old coat hanger and attaching shapes to it. Make shapes 

from fabric, egg boxes, yoghurt pots, cotton reels or whatever is to hand. Let the child choose the 

number and type of shapes. 

Paper Play 
Children love to make hats, boats, trumpets and trees from newspaper. 

Collage 
The older child can try more sophisticated collage at this stage. A variety of materials, for example, 

buttons, pasta, wool, dried peas, pipe cleaners and fabrics can be used. The child can choose and 

stick on the shapes themselves. 
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ARTS AND CRAFTS TASK 1 

Trainee Name: 
  

YOUR TASK 

Watch an Arts and Crafts session in your centre and fill out the following sheet. 

1. What approach was used in the arts and crafts session? Give reasons for your answer. 
CHILDCARE WORKER AS A "TEACHER" 
LED BY "CHILD" 

CHILDCARE WORKER AS A "GUIDE" 

Answer: 

  

  

  

2.. Did the childcare worker emphasise the "END PRODUCT" or the "DOING’? 

  

Give reasons for your answer. 

  

  

  

  

-270-



  

ARTS AND CRAFTS TASK 2 

YOUR TASK 

Your task is to collect as many objects as possible that could be used for arts and crafts. Use the 

following as a guide. Bring your collection to the next training session. 

  

FINDING MATERIALS 

Some of the most imaginative and exciting work can be created from bits and pieces that will 

cost very little or nothing. The childcare worker should gather material from: 

* — Their own home 
* Parents — ask them to donate cartons, toilet roll tubes, jars, old greeting cards, cereal 

boxes etc 
* Factories - e.g. a clothing factory might supply scraps of fabric 

¢ — Local Offices - may supply computer paper 
+ Carpenter - may supply off-cuts of wood 
» — Nature - leaves, cones, feathers, etc. 
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ARTS AND CRAFTS TASKS 

Guidelines for Supervisor 

The trainee has been given two tasks which are attached. 

TASK ONE 
The trainee will need to be given time to observe an ARTS and CRAFTS session in progress. The 
following notes will assist you understand what the trainee is expected to observe. 

QUESTION 1 
There are many different ways of working on arts and crafts with children Three different 
approaches are outlined below. The trainee has been asked to decide which one is used in the 
session he/she observes. 

CHILDCARE WORKER AS A "TEACHER" 
This is where the art session is directed entirely by the childcare worker. Very specific directions are 
given with little input from the child, For example, the childcare worker distributes a piece of paper 
fo each child with an outline drawing of an elephant. The childcare worker instructs the child to 
colour the elephant grey. They are given green card to cut into Strips and each one of them is 
asked to paste the strips to resemble grass at the feet of the elephant. The end result is 10 
pictures, all looking exactly the same. This approach is often used with large or small groups of 
children. 

LED BY "CHILD" 
This is the opposite approach to the structured method outlined above. This is where the child 
directs the session him/herself. The childcare worker may distribute art materials to the group and 
encourage them to make anything they like. In this approach children have input and choice. There 
is very little structure. Some children do very well with this approach. Other children may feel 
uncomfortable. It may be too loosely structured and children may tire easily of always having to 
invent ideas. 

CHILDCARE WORKER AS A "GUIDE" 
This represents the best of the two former approaches - subtle instruction with child input. In this 
method the childcare worker supplies the theme, for example "summer". Children are free to use 
paint, crayons, clay to make their own version of what "summer” means to them. 

Different approaches may work for certain activities and certain children. Very young children may 
need more direction and structure. They need not, however, be told what to make or what it should 
look like. For example, John is having difficulty deciding what he should include in his summer 
picture. The childcare worker senses his frustration and asks him to name things that remind him of 
summer. John replies "ice-cream and beaches". The childcare worker structures the task by asking 
John to choose one. With this subtle guidance, John chooses "beaches" and he must now decide 
for himself whether to use paint, crayons, clay, etc. 
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QUESTION TWO 

The trainee has been asked to comment on whether the arts and crafts session that he/she 

observes is PRODUCT or PROCESS based. The following notes should assist you understand 

what is expected from him/her. 

Creativity is sometimes viewed from a "product" perspective where the final product, i.e. what is 

created, is most important. This view restricts creativity to the gifted élite. The childcare worker, 

however, views creativity as a "process" where the end product is not as important as how the child 

develops from participating in the activity. A three-year-old may spend hours painting a picture of 

his/her house. The final product may be a big purple blob but through the process of painting the 

child will have developed his/her skills of concentration. He/she will have learned more about colour 

and texture and will have enjoyed the interaction with his/her friends. The child will also fee! good 

about her/himself and satisfied with the praise and admiration he/she receives from others. The fact 

that the picture does not resemble a house is not important. Creativity fosters success and mastery 

since there is no right way involved. The childcare worker should emphasise the "doing" of an 

activity rather than the completed result. Sometimes children will focus on the end product in an 

effort to please the adult and to have his/her work of art displayed prominently on the wall. This is 

not the essence of creativity and children should be rewarded for the participation in an activity 

rather than for a magnificent end-product. 

TASK TWO 

The trainee has been asked to collect a range of materials from local sources that could be used to 

run an arts and crafts session. The Supervisor should ensure that the trainee is given the time to 

complete this task. This may involve visiting local offices and factories. 
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WRAP-UP - DO'S AND DON'TS 

Do Don't 
Show children the correct way to use materials Insist a child draws 

"something" 

Let children work free Aim to please adults 

Emphasise the "doing" Set too difficult a task 

Talk to children as they work 

Control the session 

Provide a wide range of materials 

Provide subtle guidance 
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OBJECTIVES 

On completion of this module the trainee will be able to: 

1. Identify the role of the childcare worker in the overall development of the children in his/her 
care 

2. Identify good and bad childcare practice 

3. Identify good and bad organisation and layout of space 

4. Link knowledge of child development (Module 2) to appropriate practice 
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BACKGROUND NOTES 

The aim of this concluding module is to link the trainee's knowledge of child development with 

practice and to emphasise their critical role in the lives of children. During this session more time 

will be given to completing the two lengthy exercises on practice than on presentation to the 

trainees. The trainer will, when delivering this module, refer to other modules and should have the 

entire induction programme available to him/her. Because repetition aids learning, concepts are 

repeated and reinforced in different ways throughout the module. Additional sources should 

supplement the material contained in this module. A list of recommended resources is available on 

page 282. Overheads can be photocopied and distributed to participants. This module, because it is 

the final one in the programme, does not have a task to allocate to the trainees. But time should be 

allowed in this session to answer queries and have an open discussion with the group. 

IDENTIFY THE ROLE OF THE CHILDCARE WORKER IN THE OVERALL DEVELOPMENT OF 

THE CHILDREN IN HIS/HER CARE 

OBJECTIVE 1 

The trainer recaps on the content of MODULE 1, Working with Children, Unit 1, Objectives 2 and 

3 when delivering this training. The role and qualities of the childcare worker are outlined to the 

training group. The childcare worker emphasises that being a professional childcare worker 

involves several commitments: 

4. PUTTING THE NEEDS AND RIGHTS OF CHILDREN AND FAMILIES BEFORE YOUR OWN 

NEEDS 
A professional childcare worker will meet the needs of children irrespective of their own 

preferences and prejudices. This means respecting the dignity of every human being 

irrespective of culture, gender, marital status, religion and disability. 

2. RESPECTING CONFIDENTIALITY 
Sensitive information concerning children and their families may be given to the childcare 

worker to help respond effectively to the needs of children. It is most important that the 

childcare worker respects this and it will require self-control and a real commitment to the 

welfare of the child and his/her family. 

3. SHOWING RESPONSIBILITY 
This is about doing willingly what you are employed to do and doing it to the standard required. 

if the childcare worker has suggestions about how tasks could be carried out more efficiently, 

he/she should bring this information to the Supervisor instead of grumbling to other staff. Open 

communication helps staff to have a positive relationship with one another. 

4. AWILLINGNESS TO PLAN AND REVIEW 

The professional childcare worker will spend time planning the activities he/she will organise for 

the children in his/her care. The aim should be to vary the activities to meet the developmental 

needs of children and to be fully inclusive of all children whatever their background, religion and 

disability. 
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5. WORKING IN PARTNERSHIP WITH PARENTS 
The professional childcare worker will show his/her belief in the importance of working with 
parents. Parents’ views should be respected and the childcare worker should encourage 
parents to discuss their children with them. 

6. ACOMMITMENT TO PERSONAL DEVELOPMENT AND TRAINING 
A professional childcare worker will want to receive further training to keep up to date and to 
improve their own practice. 

EMPOWERING CHILDREN 

The role of the professional childcare worker is to make children feel good about themselves. 
Children fee! good about themselves if they feel: 

Valued: adults know their names, their likes, dislikes, listen to them and show them respect. 
Liked: adults give time to them, show affection, smile and generally show that they, the adults, like 
being with them. 
Secure: security comes from being accepted, the provision of routine and consistency, setting the 
limits and being given some privacy. 
Supported: the child needs to know that nobody is allowed to put him/her down or tease him/her. 
That their family type is included: visual images of all types of families should be present in the 
childcare setting - books, posters, etc. 
That their skills and ideas are used: all children should be allowed to speak and to give opinions. 
Their work should be displayed. 
That assumptions are not made about them: 
° Boys as well as girls like to be complimented about their appearance. 
* — Girls and not just “big strong boys" like to fetch and Carry. 
*  Achild from a poorer family may be hurt if not asked to bring in the same as everybody else. 
That their emotions are acknowledged: children should be encouraged to recognise their 
feelings. This can be facilitated by drawing pictures, and reading stories. 

AN ENVIRONMENT COMMITTED TO EQUALITY 

A childcare centre committed to treating every child equally aims to: 

Free children from stereotypical images which may close off aspects of their development. A 
child who uses a wheelchair will increase independence if able to participate in all activities. He/she 
will be undermined if he/she has to sit on the sidelines. 
Promote children's self-esteem by enabling them to fee! positive about themselves. 
Effort should be appreciated and rewarded. 
Promote each child's individual development. Every child is different. Children should not be 
forced to participate in activities unsuitable to their stage of development. 
Develop each child's skill in questioning stereotypes. Men and women, boys and girls, 
whatever their ability, colour or ethnic group should be shown in a variety of roles and activities. 
When involved in role-play, children should be encouraged to take on non-stereotypical roles ~ girls 
can be brave and protective, boys can be caring. 
Teach children about other cultures. Children can be introduced to different food, clothing, music 
and languages by well-planned activities. 
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Enable children to stand up for themselves and to resist discriminatory behaviour. 

This will only be achieved if children feel supported and if there is an anti-bullying policy in place. 

The childcare worker should challenge sexist, racist and other offensive language or behaviour and 

intervene quickly if hurtful incidents take place. 

IDENTIFY GOOD AND BAD PRACTICE 

OBJECTIVE 2 

Adults are hugely influential in the lives of children. This influence can be good or bad for the child 

and can have a lasting effect on a person's life. 

Good adult influence 
Adults as a positive model of behaviour 
Adults using power in a positive way 
Adults who empower children 
Adults who stimulate children 
Adults who listen 
Adults who are overprotect 
Adults who are consistent 

Poor adult influence 

Adults as a negative model 
Adults abusing their power 
Adults who control children 

Adults who direct children 

Adults who over protect 
Adults who are inconsistent 

IDENTIFY GOOD AND BAD ORGANISATION AND LAYOUT OF SPACE 

OBJECTIVE 3 

The physical environment should encourage positive growth and development for children through 

opportunities to explore and learn. Childcare services come in different shapes and sizes. They 

may be part of a building, an entire building, a premises that has been adapted, a custom built 

premises. The premises may consist of a baby room, a toddlers room and a pre-schoolers room. A 

suitable premises should ideally be on the ground floor, have plenty of natural light and be safe and 

clean. All premises must comply with the pre-school regulations. The childcare worker has a key 

role in organising the space within a service to ensure that it promotes a positive, stimulating 

experience for the children in their care. 
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THE PHYSICAL SPACE SHOULD 

* Be child-friendly 
* Feel like home 
* Reflect the backgrounds of children attending the service 
* — Allow children to explore, make decisions and follow through their plans 
* Be organised to meet the needs of children, having regard for their physical size, stage of 

development, abilities and disabilities 
* Offer opportunities of all types of play - active, pretend, creative, etc. 
* Have separate areas for different activities 
* — Offer opportunities to move freely, dance, etc. 
* Be maintained and updated regularly. 

SPACE REQUIREMENT 

Children need space in which they can move, build, sort, create, spread out, construct, experiment 
and pretend. 

The pre-school regulations require the following space for childcare services in Ireland: 

Sessional Care 
0-6 years 2.00 Square metres 

Full Day Care 
0-1 3.70 Square metres 
1-2 2.80 Square metres 
2-6 2.32 Square metres 

Drop-in Centre 
0-6 years 2.00 Square metres 

The space requirements set out above relate to clear floor space per child. Clear floor space means 
the area available for children's play and movement, and should not include furniture and 
permanent fixtures. 

ORGANISING YOUR GROUP ROOM 

MAKING YOUR ROOM WELCOMING 

* The childcare worker can make the group room friendly and welcoming by introducing a 
number of simple measures: 

* — Always having a display of children's work on the walls 
* — Displaying photographs of all staff members with their first names 
* — Displaying photographs of the children surrounded by photographs of their family members or 

carers 
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DIVIDING THE ROOM 

The room should be divided into separate areas of interest: 

The quiet area - may include comfortable chairs, cushions, books and a small activity table. 

The creative area should provide opportunities for children to explore a range of natural materials, 

paint, drawing and craft material. It will include equipment such as easels, pots, aprons, etc. This 

area should be near the sink. 

The construction area should provide a range of table-top equipment including bricks, lego/duplo,, 

etc. There should be enough floor space for spreading out construction activities. 

A nature table or interest area. 

A home corner should be provided for "pretend play" with a playhouse, play kitchen, dressing up 

clothes, telephone, bed, etc. Put the home area near the construction area so that the children can 

use both at the same time. 

Space for sand and water play should include washed sand and lots of containers. 

  

There should be enough space for children to use the materials. 

The various areas can be separated by low shelves or dividers. 

The various areas should be marked clearly using child-friendly words. 

    
CHOOSING AND STORING MATERIALS 

* Materials should be stored where they can be used and in such a way as to encourage children 

to make their own choices. 

* Drawers, shelves, etc. should be labelled so children can easily put material away - these can 

be labelled using pictures cut from catalogues, real objects such as a block stuck to the block 

cupboard or a bead stuck to the bead storage container. Words can also be used. 

+ Similar materials should be stored together - all jigsaws together, all farm animals in one 

container, Zoo animals in another, etc. 

+ Materials and equipment should be stored at low levels so that children can reach them. 

» In each area children's work should be displayed at eye level. 

An orderly playroom will teach children to sort, tidy and store materials themselves. 

OUTDOOR SPACE 

* Qutdoor space should be similar to indoor space but there should be more space for running 

around. Outdoor equipment should encourage children to climb, run, crawl, balance, jump, dig, 

pedal, pour, sort, pretend. 

* Apedalling/driving area and a climbing frame should be included to promote active play. 

* Outdoor space should have soft and hard areas. 

* Children will enjoy a growing area with gardening tools. 

*  Apicnic area with seats will encourage children to socialise. 

* Ashaded area is important so that on sunny days there is shelter from the sun. 

+ Babies and toddlers need their own outdoor space to avoid the danger of older children. 

Alternatively, they could use the outdoor space at different times. 
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LINK KNOWLEDGE OF CHILD DEVELOPMENT WITH APPROPRIATE PRACTICE 
OBJECTIVE 4 

Over the past number of weeks the trainees have been building up their knowledge of child 
development and their important role in encouraging and supporting the development of every child 
in their care. Module 2 focused specifically on the ages and stages of development but all other 
modules linked a knowledge of how a child develops and grows with childcare practice in the 
childcare setting. To conclude this induction programme and to link the participant's knowledge with 
practice, a series of role plays will be carried out as Exercise 3. 

This exercise will distil the learning imparted and is a positive, fun way of concluding the course. 

RECOMMENDED RESOURCES 

Cowley, L 
Young Children in Group Care 
London 

National Children's Bureau, 1994 

Department of Health 
Childcare (Pre-school Services) Regulations, 
1996 and Childcare (Pre-school Services 
Amendment) Regulations, 1997 
The Stationery Office 
1996 and 1997 

  

French, G 
Supporting Quality: Guidelines for Best Practice 
in Early Childhood Services 
Dublin 
Barnardos, 2000 
This publication is available free of charge from 
Barnardos’ National Children's Resource 
Centre, Tel: 01 4549699 

O'Doherty, A and P 
A Career in Childcare — Resource Pack for 
Schools and Centres 
Dublin 

National Children's Nurseries Association, 2000 
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OVERHEAD 1 

OBJECTIVES 

1. Identity the role of the childcare worker in the overall development of 
the children in his/her care 

2. Identify good and bad childcare practice 

3. Identify good and bad organisation and layout of space 

4. Link knowledge of child development (Module 2) to appropriate practice 
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OVERHEAD 7 

Objective 3 

THE CHILDCARE CENTRE 

ROOMS SHOULD 

BE CHILD-FRIENDLY 

FEEL LIKE HOME 

REFLECT BACKGROUNDS OF CHILDREN ATTENDING 

ALLOW CHILDREN EXPLORE AND MAKE CHOICES 

BE ACCESSIBLE - SIZE OF FURNITURE, etc 

HAVE LOTS OF PLAY OPPORTUNITIES 

HAVE SEPARATE AREAS FOR DIFFERENT ACTIVITIES 

OFFER OPPORTUNITIES TO MOVE FREELY/DANCE 

230 -



  

OVERHEAD 8 

»? Objective 3 

SPACE 

WHAT THE LAW SAYS 

Sessional care 

0-6 years 2.00 square metres 

Full Day Care 

  

0-1 years 3.70 square metres 

1-2 years 2.80 square metres 

2-6 years 2.32 square metres 

Drop-in Centre 

0-6 years 2.00 square metres 
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OVERHEAD 9 

Objective 3 

ORGANISING THE GROUP ROOM 

The quiet area 

The creative area 

The construction area 

A nature table or interest area 

A home corner 

Space for sand and water play 

  

Mark areas with child-friendly words 
Should be space for children to use materials 
Separate areas with low shelves or dividers 
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OVERHEAD 11 

Objective 3 

OUTDOOR SPACE _ 

Outdoor equipment for clirnbing, running, crawling, balancing, jumping, 
digging, pedalling, pouring; sorting, pretending 

» Apedalling/driving area and’a climbing area’ 

Soft arid hard areas 

A growing area with gardening tools 

A picnic area with seats will encourage children to socialise 

A shaded area to shelter from the sun 

Babies and toddlers need their own outdoor space to 
avoid the danger of older children. Or, they could use the 

outdoor space at different times.       
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EXERCISE 1 KNOWLEDGE ASSESSMENT ==" a 

| BRA NSTORM | SEBO “ergs mag 

2 pF Hawciig ay a3 
S The purpose ‘of this ‘exercise is to 

ban ib gas 3p She WOONS 4 ai 5: "ONG 2 3 sey a a 
a 

ae P 

their level.of.the knowledge about the subject. It i is an important ¢ exercise to complete, as it will form 23 gt Sg fie UDI LO GARY Bias the basis, for, evaluating: the modu leo neom Or ompletion The trairfer shouldbe dbie*to"compare the 
0. Pte ET 

group's knowledge. before the ‘course ‘with thelr knowledge § after' they’ have’ coimplétéd the training wo OGY oe 
module. The trainer displays Overhea ad +S whictt Outlines the miodule- objéctivés.'Under each 
heading the trainer asks the gr oup what they know about. the topics listed. The group should be 

eG OS “aay ae ry Fes reassured that they are not expectéd to know éverything and ‘that' the purpose ‘of the'training is to 
provide them with the knowledge. They should be informed that this exercise is designed so that 
the training provided is relevant to them and that they learn as much as possible. With very little 
discussion the trainer records on a flipchart the response. The trainer should avoid the temptation 
to get into a discussion about the topics at this point. The trainer should document therrécorded 
response, as this will form an important element of the evaluation process. 
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EXERCISE 3 ROLE PLAY 

) 

The aim of this exercise is to allow trainees the opportunity to link the knowledge they have built up 
over the past number of weeks into practice. The trainer divides the group into groups of 4. Each 
graup is asked to prepare a role-play showing a typical situation/incident in a childcare setting. 
They act out two scenes, one where the childcare worker, by his/her behaviour, has a positive 
influence on the children in his/her care and two where he/she has a negative influence. The same 
"incident" is acted out with two contrasting responses. The trainees are given enough time to select 
their "incident/situation", prepare the role-play and act it out. 

A good way to help the participants choose the incident and to provide a summary of the induction 
training is to'display, on the overhead, the DO's and DON'Ts from each module. When each role 
play is.complete the rest of the group comment and the trainer facilitates a discussion. 
  

  

    

oo. 

~ 298 -


