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INTRODUCTION 

This evaluation attempts to assess the operation and success of the City and 
Guilds Caring for Children, 0-7 years (3240-01) childcare course which was run 
by Bamardo's in conjunction with Horizon for a group of Travelling women. 
While it is the final descriptive evaluative report, three other interim reports were 
also completed and are presented in Appendix A. 

OUTLINE OF THE EVALUATION 

This evaluation was undertaken according to the Evaluation Guidelines for 
projects in Horizon (Disadvantaged). It begins with an examination of the 
baseline situation, the rationale for the project and participant profile. The body 
of the evaluation is devided into four levels, outlined below. The evaluation 
concludes with a consideration of criteria for long-term evaluation. 

Level 1 

Impact Evaluation 

Level 2 

Process Evaluation 

Level 3 
Learning Evaluation 

Level 4 

Relevance Evaluation 

Level 1 Impact Evaluation examines whether or to what extent the objectives as 
stated in the project proposal were met; how the resource needs were identified; 
how effectively the resources were deployed. 

Level 2 Process Evaluation examines the design and methods used in the delivery 
of the training programme and its appropriateness in relation to the target group. 
This involves examination of course design and structured interviews with 
trainees, tramers and placement personnel.



  

Level 3 Learning Evaluation identifies the lessons to be drawn from the project, 
including the nature and impact of obstacles encountered. It focuses on 
principles employed and methods by which these lessons might be incorporated 
into mainstream policy and practice. 

Level 4 Relevance Evaluation examines whether the project objectives were 
appropriate in relation to the particular needs of the target group. 

Methodology 
The methods used include: 
¢ an examination of recorded data for example, attendance and other records, 
e structured interview with trainees, course coordinator, management of the 

training and advisory service and Barnardo’s administration, 
* questionnaires administered to placement personnel, tutors and trainers, 
* comparative study of training costs in similar FAS-run course. 

The findings were compiled into a comprehensive report submitted one month 
after completion of the course.



CHAPTER ONE 

BASELINE SITUATION 

Barnardo's 
Barnardo's is a voluntary organisation which has been working in Ireland for over 
twenty years towards the advancement of the welfare of children and families, 
particularly those experiencing disadvantage or at risk. Barnardo's offer a wide 
range of family support services including daycare for preschool children with 
special needs, a mobile preschool service for Travellers, toy libraries, youth 
action programmes, after-schools programmes, a special needs programme, 
parent support programmes. These services are located in Dublin, the Midlands 
and the Mid-West. In addition, Barnardo's provides an Adoption Advice Service 
which offers advice, counselling and training on adoption-related issues, and a 
Bereavement Service is scheduled for 1995. The National Children's Resource 
Centre (N.C.R.C.) was officially opened in February 1993. This service 
provides information, advice and trainmng relevant to the welfare of children in 
response to current interests, legislation and likely future developments in 
childcare in Ireland. It is under the auspices of the National Children's Resource 
Centre that this Traveller/childcare traming project was undertaken. 

Barnardo's has been working with Traveller families and their children for over 
10 years, primarily providing preschool services. For the past seven years they 
have also been working with Traveller women, providing a toy library and 
Support group. Through this work Barnardo's came to recognise and appreciate 
the skills many Traveller women have in caring for children and have seen how 
interested Traveller women are in having an input into their children's education. 
They felt it was important that these skills be recognised and utilised in both the 
Traveller and settled communities. As a result, in late 1992, an application was 
made to Horizon for funding to run an accredited Childcare Training Course for 
Travellers. This project differed in a number of ways to what the organisation 
was then undertaking: 

° it was the first accredited childcare course aimed specifically at Travellers, 
° it was a long-term project which would concentrate on Traveller women, 

their children and their community,



° it allowed for the development of materials specific to Travellers. 

The course framework chosen was the City and Guilds Caring for Children, 0-7 
years (3240-01). The course duration was to be 18 months on a part-time basis. 

Rationale for undertaking the project 
The project's coordinator was already in employment with Bamardo's and as 
such had varied contacts with the Travelling Community. She felt that a 
childcare course for Travellers would be appropriate as "there were a lot of skills 
there already", in other words the women possessed potential in this area but had 
never received the opportunity to realise it. Traveller preschools are provided by 
the Department of Education but interestingly employ very few Travellers. 
Indeed one of the recommendations of the Task Force on the Travelling 
Community, Education and Training subcommittee is that 

"a special effort should be made to employ Travellers in the staffing of 
preschools" (Recommendation 2.2, p.24). 

Hence, Barmardo’s saw both a need and an opportunity in the area of childcare. 
When the possibility of involvement with Horizon presented itself, the 
coordinator submitted a proposal for funding. Two interviews followed with the 
Department of Labour and The WRC (Workers Research Cooperative), before 
the venture got off the ground, 

The Target Group 
The target group for the proposed project was young Traveller women living in 
the greater Dublin area. The Traveller community in Ireland is a marginalised 
group subject to deprivation and discrimination. This manifests itself in 
inadequate accommodation, high mortality rate, lower than average life 
expectancy, low school attendance with resultant lack of literacy skills and poor 
employment prospects. Many Travellers have little or no formal schooling, and 
those who do attend seldom stay beyond the age of twelve. Culturally, second 
level education is not seen as a necessity. Further training generally consists of 
specialised courses in training centres or with Traveller support groups, however, 
opportunity to acquire vocational or professional qualifications are extremely 
lmited. There are some voluntary agencies providing courses in personal 
development for Traveller women. Very few can benefit from these courses due 
to lack of funding and childcare facilities but the situation is improving.



  

The first accredited Childcare Course for Travellers in Ireland began in May 1993. Over seventy Travellers applied for places on this course, however only 16 were selected. Selection was on the basis of firstly, candidates having some Previous experience of personal development training programmes, and secondly, candidates professing a definite interest in childcare. Five of the original 16 dropped out after the pre-course and others were selected in their place. Out of a total of 15 participants in the course proper, one male and two females dropped out. 

The average age of the twelve participants was 25 years. Ten of these women were married and between nine of them, they had 33 children. Nine of the women lived on halting sites, 3 in houses. While most had completed primary schooling, they had all left school by age 14. Some had attended traming centres, where skills such as knitting, sewing, cooking, literacy were taught. One woman had completed her Junior Cert at such a centre. One of the women had worked on a Bamardo's preschool bus and had also been a teacher's assistant for one year in the infant class in a primary school. Two others had worked in Traveller creches. 

The Staff Involved 
The project staff involved in the actual day-to-day training of the Travellers (trainees) consisted of a core group - course coordinator, principal trainer, placement supervisor, literacy tutor - which were supported by a number of tutors and trainers employed on a sessional basis. The coordinator's role could be described as course developer, course coordinator and trainer. Her duties included dealing with the financial aspects, employing staff, supporting trainees, training, completing evaluation forms when necessary for the WRC. She had considerable experience of working with the Travelling Community, having worked in various capacities with its members for eight years. For example, she had worked on one of Bamardo's buses with preschool children for one year and for five years had been involved in a mobile toy library service for Travellers and Traveller schools and preschools (also provided by Barnardo's). She had provided a support group for Traveller women and had run a childcare course for Travellers in the Dublin Traveller Education and Development Group (DTEDG) and set up a Traveller creche in the Clondalkin TEDG (CTEDG). 

The trainers were employed to cover the City and Guilds course modules listed in Appendix C in a practical way. The principal trainer was involved in training 
>



  

sessions two to three days per week. Her duties included planning the sessions, 
carrying out the work with the trainees and helping them with their assignments. 
She also took over the coordinator's job when she was on maternity leave. Her 
professional qualifications are in childcare and business studies. Her training 
with Travellers included attendance at a workshop run by the DTEDG, 
considerable input from the coordinator and informal training with the Travellers 
themselves. 

It appears that the course coordinator was the primary source of training for the 
trainers and tutors. Apart from covering a range of modules - for example, the 
module entitled "Children with Special Needs", was covered in two sessions - 
trainers were often required to perform other duties. One trainer who did a 
section on ‘play’, was also a Playgroup Advisor, and as such helped in 
organising placements with community playgroups. Another also worked with 
small tutorial groups (three trainees), was involved in their practical assignment 
work, and in her capacity as preschool worker at a Barnardo's nursery in 
Blanchardstown worked with two of the trainees. 

The role of the tutors was to support and assist trainees in assignments. In fact, 
some of the trainers were also involved in tutoring, at various points throughout 
the course duration. Some tutors would have been assigned to a group of three 
students to assist them in their projects. Other tutors might have spent different 
days with different people. One of the tutors was involved in providing a literacy 
programme for trainees. This included classes in comprehension, creative 
writing, spelling and punctuation. The tutors’ training in Traveller education 
varied. Most had received training on-site, ie. through teaching literacy to 
Travellers or working in schools or preschools with Traveller children. One tutor 
had come from a training background in Arts and Crafts. People were chosen for 
their openness in relation to working with Travellers as well as for their ability.



  

CHAPTER TWO 

LEVEL ONE 
IMPACT EVALUATION 

In this section, the degree to which project and City and Guilds course objectives 
were met is investigated. 

Objectives for the Proposed project 

The main objectives for the proposed project were to 

establish and provide an accredited training course to Traveller women in 
childcare, 

provide on-going support and supervision to trainees, 
give practical supervised experience working with children, 
enable women to develop the necessary skills to have a positive input into 
Traveller children's education, 
promote Traveller culture within the provision of the daycare, preschool 
and creche system, 
develop with the women material relevant to Traveller culture which could 
be used in preschool and creche education, 
link with other groups working with Travellers or Gypsies in the area of 
childcare training both locally, nationally and transnationally. 

Aims of the City and Guilds Caring for Children 0-7 years (3240-01) 

1 

2 

to understand the needs of all children (0-7 years) in relation to physical, 
emotional, social and intellectual development, 
to develop communication, intellectual, practical and caring skills to 
respond effectively and with empathy to the needs of children (0-7years), 
to understand the statutory framework as it applies to the care of children 
(0-7years), 
to appreciate the relationships of children (0-7years) within the family 
context, 

to demonstrate ability to apply knowledge gained in practice, e.g. devise 
developmentally appropriate activities/programmes, 

7



  

6 to promote positive attitudes of respect, equality and enhance self-esteem 
of children (0-7years), 

7 to develop and demonstrate communication and interpersonal skills in 
dealing with children, parents, co-workers and other professionals. 

Were the Objectives met? 

Each of the 12 women who completed the course gained accreditation. Three 
trainees - one male and two females dropped out - the male trainee due to 
personal reasons and the females because they had moved away. The course 
coordinator kept daily attendance records. It seems that attendance was excellent 
except in extreme circumstances, for example, seven of the trainees gave birth 
during the project, and took on average three weeks maternity leave (the length 
of this period was their choice). Social circumstances such as on-site conflict 
also prevented the group from attending for a period of six weeks. 

On-going support and supervision was provided for the trainees throughout. 
Supervision was a very important feature, both individual and group. In 
particular, it made a difference to the women's level of motivation. 

Each of the trainees spent two days per week on placements which were rotated 
every five months in order to allow them to become fully involved and to gain the 
maximum benefit from each experience. During their placements the trainees 
were supervised both by their placement supervisors and by a supervisor from 
the course team. Three-way meetings were held to discuss the trainees' progress 
and to offer advice. 

As a result of the course the women felt much more confident with regard to 
talking to staff at the schools their own children attended. 

Traveller culture was promoted. This was informal as opposed to formal. The 
placement experience was a crucial means of breaking down barriers. The 
women brought their own matching playing cards and a lotto game with them on 
placement. 

Two Traveller jigsaws were designed by the trainees and produced by Lisheen 
Toys.



  

Linking with other groups both at home and abroad was successful more from 
the point of view of indirect benefits than in terms of linking with similar interest 
groups. Barnardo's were unable to find anyone else working with Travellers in 
childcare. However, the experience of travelling abroad had benefits which are 
difficult to quantify, for example, changing money, organising passports. 

Were the City and Guilds Aims achieved? 

The principle staff involved in running the course felt the City & Guilds 
objectives to have been achieved. The trainees gained an understanding of the 
developmental needs of the children in a range of domains - physical, emotional, 
social and intellectual. They were excellent at responding to the children. They 
learnt how to apply their newly-acquired skills; for example they completed a 
First Aid course. On a personal level there was much informal development 
which is hoped will contribute to a better quality of life for Travellers in the 
future. The trainees' progress in terms of the City and Guild aims will be 
described in detail in Chapter 3. 

Cost of Achieving the Objectives 

The entire project was to run from May/June 1993 to December 1994. 
However, on receipt of additional funds, it was possible to extend the closing 
date to February 10th 1995. Total expenditure then was £229,956. Costs may 
be broken down into five areas: 

° staff costs £125,126 
° trainee costs £49,929 
. infrastructure £33,959 
. indirect costs £9,123 
. transnational costs £11,459 

Each trainee received a weekly payment of £42.12. A fuller analysis of costs is 
provided in Appendix B. If the figure for total cost of £229,596 is divided by the 
number of participants, the cost per person of running the course is £19,133 
approximately. Given the fact that there were originally 15 Travellers involved, 
this figure is slightly over-estimated and a truer figure appears to be in the region 
of £17,000. If we compare the cost of running an equivalent course in childcare 
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by FAS, for a duration of 30 weeks full-time, their cost per person is 
approximately £3,750. 
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CHAPTER THREE 

LEVEL TWO 
PROCESS EVALUATION 

In this section, an attempt is made to identify the processes through which the 
intervention was delivered, i.e. how the course was organised and run and the 
extent to which the objectives listed in Chapter Two were achieved. The kind of 
academic training the Travellers received and how it was delivered, the 
experience on placement for both the trainees and the staff involved and how the 
circumstances of the Travellers’ lives affected both these outcomes is described. 

What the training comprised 

The course ran on a part-time basis five mornings per week from 9.30a.m. to 
Ip.m., from May 1993 to February 10th 1995. Three days per week were 
devoted to direct training, and two days per week consisted of supervised 
placements. The actual training took place at Barnardo's, Christchurch Square in 
Dublin. The training approach was of a practical nature, incorporating a variety 
of methods, for example, role play, drama, video, group work and literacy aids. 
Course modules included firstly, induction/orientation/study skills; 
family/networks/structures; layout and care of the work environment; equal 
Opportunity, cultural difference. 
A full list of the entire course modules is provided in Appendix C. Two 
assignments and a project were completed by the trainees. These were as 
follows: 

° Assignment | 
a childcare establishment and its work. 

° Assignment 2 
the individual and the group. 

e Project 

Children in the community study. 

Running the City and Guilds Caring for Children 0-7 years (3240-01) course 
involved input from a considerable number of personnel with expertise in a 
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variety of areas from early childhood education to accounting and administration. 
Pnincipally, there was the main course team which was composed of the 
coordinator, principal trainer, placement supervisor, literacy tutor, administrator, 
childcare manager at Barnardo's and the team leader at the National Children's 
Resource Centre at Barnardo's. All these staff were interviewed by the project 
evaluators. In addition to this core group there was a total of 21 people 
employed as tutors and trainers on a sessional basis. Staff who were most 
involved were administered questionnaires: responses were retumed from four 
out of five tutors and three out of eight internal (Barnardo's employees) trainers, 
Their views are described in detail in this section. Copies of the questionnaires 
are presented in Appendix E. 

Academic Training 

e Adapting City and Guilds 

City and Guilds provided the framework for the course. It was chosen primarily 
because it was the most appropriate available given the time frame. While the 
overall structure of the course remained the same, course components were 
simplified. The Principle Trainer described the course modules as very 
comprehensive and the City & Guilds framework as flexible with regard to how 
objectives were met. The key to successfully adapting the City and Guilds 
course appears to have been finding the right combination of theory and practice, 

"rather than a lecturing style, I attempted to have a hands-on manner. As much 
as possible I related course content to Traveller life and encouraged the trainees 
to volunteer Traveller ways and by means of brainstorming and leading 
discussions on relevant topics". 

Active involvement in all sessions by the women was encouraged. Students 
became involved in role play, were required to provide their own personal input, 
to give feedback and to really focus on learning. 

Individual meetings with the students on a weekly basis were an innovative 
feature and according to the coordinator really made the course work. The 
tramees were required to keep diaries of what they actually did, for example, 
what they did on placement, how they were progressing with their assignments 
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and other academic work. With regard to delivery of the modules it appears that trainers breaking topics down into manageable ‘pieces’ and using visual aids where possible, facilitated learning. With regard to assignment work, students working in small groups under the guidance of the tutors made what had initially seemed like an insurmountable task to many of the trainees (particularly those with literacy problems) manageable. Two of the women had no reading or writing skills while five others needed extra attention in this area. Three of the women had to put their work on tape. Although all the prescribed modules were covered, it was found that the time necessitated by assignment work tended to eat into the time allocated to course modules. This is an issue that needs to be addressed in the future. 

¢ Good and Bad Practice defined 

Staff were asked what they considered good work practice to be when working with students who were also members of the Travelling Community. It seems that an approach which included the following worked best: 

appreciating the differences between Travellers and settled people, 
empowering the trainees, i.e. encouraging self-reliance rather than 
completing tasks for them, 
promoting active, involvement in learning by the trainees; this had the two- fold advantage of enhancing the ownership of learning and increasing its 
value, 

fostering good relationships with the trainees, being involved with them, being honest with them and being relaxed with them, 
a democratic approach and striking a balance between Openness and 
firmness, 
practically applying childcare theory, 
using a balanced mixture of theory and practice, 
being flexible and being patient. 

More specifically this meant: 

using clear, unambiguous, simple communication, i.e. being concise and to 
the point, 
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giving support and guidance at the beginning of an activity and 
encouraging the trainees to plan, 
getting the trainees to express things in their own words rather than "just 
regurgitating what they have heard", 
breaking things down and repeating things as often as necessary, 
a slow methodical approach to assignment work, 
individual sessions were held at the beginning of the course and were 
found to be excellent; however these had to be reduced due to time 
constraints, 
weekly ‘positive and negative' sessions were held with the trainees as a 
group. 

With regard to what did not work, staff found the following: 

a coercive, authoritarian approach, 
‘longwinded', inaccessible language, 
too much emphasis on theory, 
too much ‘straight’ lecturing, 
failing to break down tasks and topics into smaller segments, 
presuming without first clarifying what the trainees knew about particular 
topics, 
getting involved in the ‘internal gossip’ of the trainees. 

e Barnardo's, Christchurch as a venue 

Staff were asked what they thought of Barnardo's as a venue for the course. On 
the whole, reactions were favourable. The advantages cited were: its location 
close to the city centre, hence its accessibility; the fact that resources such as the 
NCRC (Barardo's library and information service) were on-hand was very 
important; the availability of facilities such as the kitchen; having access to a 
spacious, comfortable, safe room, i.e. the Conference Room, which could be 
divided into two when necessary. This type of room allowed for sessions that 
involved moving about as well as ‘lecture’ type sessions. The availability of 
smaller rooms when needed, for example for tutorial groups, was an added 
advantage. As with probably any possible location, there were disadvantages 
too. The main one was that Barnardo's was not a base used solely by the 
trainees; hence all the materials etc., had to be cleared away at the end of the 
sessions. Also, the lack of storage space available was mentioned. One tutor felt 
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that Barnardo's was a "bit officey" and that a classroom would have been better. 
Another agreed, mentioning the way there was sometimes a fear that their 
activities would "dirty the place", 

e Traveller Traditions and Circumstances 

The Travelling Community is inherently different to the settled community. Staff 
on the course were aware of the distinctions and differences that exist and were 
accordingly sensitive in their approach to dealing with any problems that arose. 
The main difficulty concerned a period of six weeks when conflict on the sites 
prevented the trainees from leaving their homes and families and attending the 
course. This kind of situation which affected every trainee on the course is 
obviously something which would not be encountered by staff running the same 
course for settled students. It is important for any future courses that these kinds 
of considerations be taken into account. Even at other times the very hardship 
that characterises Traveller life made concentration on the course difficult 

"trainees were sometimes very distracted during sessions because of external 
factors". 

Traveller traditions may also have posed some obstacles. Often, settled fathers 
have difficulties with their wives working. For Traveller fathers, this may have 
been more pronounced, as the woman's role is traditionally defined in terms of 
her husband and children. Fathers were often left to care for young children 
while the trainees attended the course. Seven of the trainees gave birth 
throughout the course duration, however no creche facility had been built into the 
Operation of the course. In fairness, it was not a necessity when the course 
commenced. 

These characteristic difficulties did impinge on the smooth running of the course. 
Another problem frequently mentioned by tutors and trainers alike was 
punctuality. It seems that the trainees experienced varying degrees of difficulty 
(depending on where they lived) in relation to being on time each moming. A 
9.30a.m. start was very early, for example if a trainee had to come from Navan. 
Much discussion did take place between the staff and the trainees; however, it 
was generally concluded that an early start meant an earlier finish which 
facilitated the collection of the trainees’ school-going children. Some staff 
referred to the difficulty that the trainees had with concentrating for long periods 
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of time. In faimess, this is no different than with settled students, however 
because the trainees would have had little experience of formal education they 
may have been less equipped to counter the ‘boredom factor’ which is often 
mevitable towards the end of any session. It seems it was the responsibility of 
the staff to find ways around this problem. Methods used included discussion 
rather than ‘straight’ lecturing, role-play, slide shows and other visual means. 
Particularly where reading and writmg posed problems for students these 
methods were all the more important. 

One trainer referred to lack of confidence within some of the trainees as a 
difficulty which had to be overcome. For example, they often had a tendency to 
put themselves down and 

"think that settled people know everything". 

Often, they had to be encouraged to realise that they had something valuable to 
contribute. 

There were no particular difficulties between tutors/trainers and the trainees, 
although the trainees found some tutors/trainers to be more interesting and. to 
provide better quality sessions than others. Again, this is an aspect of any 
educational course. One tutor referred to a difficulty on her own part, as a result 
of arriving mid-way through the course; she found the trainees quite 
unwelcoming. Maybe this was because the trainees were more apprehensive 
than settled students who would be used to the educational system, teachers, 
lecturers, head teachers and so on. 

e How the course benefited the trainees 

Earlier in this evaluation the aims of the City and Guilds course Caring for 
Children 0-7 years (3240-01) were outlined. If we examine these aims in the 
light of the opinions of the tutors, trainers and other staff involved in the course it 
seems that the trainees not only achieved these aims, but more besides, In 
particular, from a personal and social point of view the benefits of the course 
were immeasurable. Staff noticed the trainees’ levels of self-confidence and self- 
esteem to have increased over the duration of the course. Some of the trainees 
became more assertive, others less giddy and ready to acknowledge 
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responsibility, for example responsibility for their assignments, for their time- 
keeping. 

Beg part of a close-knit group was a tremendous source of support and 
encouragement for the trainees. As one trainer put it, 

"the course offered the trainees support and encouragement from thoroughly 
committed and dedicated settled people, especially the coordinator and principle 
tramer". 

The trainees themselves provided each other with support and encouragement. 
After a while they became comfortable speaking in a group situation, and 

"were not afraid to ask questions". 

Even at break-times they began to discuss course elements and other issues such 
as birth control. In general, their ° people skills' improved and they became better 
at dealing with others. Awareness of their own children's needs was heightened 
and the importance of fostering positive attitudes towards their education, for 
example by taking an interest in their children's homework. One tramer felt that 
the course helped trainees to be more patient and understanding with their own 
children. Staff were asked to describe how the trainees had progressed 
academically. Each of the trainees obtained a recognised qualification in 
childcare. The fact that there are so many barriers to formal education for 
Travelling women made this all the more of an achievement. The trainees 
themselves gained tremendous satisfaction from this knowledge. As a result of 
their training, staff recalled how their literacy skills had increased, how their 
problem solving skills developed and how they 

"acquired an ability to put what they have in their heads on paper" 

The trainees gained a confidence in their written and oral skills and the level of 
written work 

"flourished from its childlike stage". 

The trainees were acquiring valuable information about many different aspects of 
childcare and on the whole most took the opportunity to apply this knowledge to 
their practice on placement. 
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¢ Benefits to Staff 

Working with Travelling people was a relatively new experience for many of the 
staff. They described how their work with the trainees increased their own 
knowledge about the Traveller lifestyle. Much of this learning was on an 
informal basis. Staff referred to their new insight into Traveller culture, and how 
their own stereotypes and perceptions of the Travelling community, common to 
many members of the general public, changed: 

"when I started teaching first, I didn't see their culture. I felt since they all had 
satellite televisions, what kind of culture could they have?" 

Another tutor felt she had gained 

"a strong awareness of the separate cultural identity of Travellers as a minority 
group tn Ireland". 

Another recalled how she had 

"got to know the people involved and learned about part of their lives, the 
difficulties and joys", 

Staff gained a respect for the trainees' way of life, the "common-sense" approach 
that they have to it, and an appreciation that they often have a completely 
different mentality to settled people, 

"now I realise that they have a different mentality, they live entirely in the 
moment". 

One staff member felt that as a result of her own learning, she would do her 
utmost to ensure that 

"my own child will not allow people to use language about Travellers such as 
‘knacker’", 

The experience of working with students from the Travelling Community was 
described variously as "an interesting and rewarding experience", a "privilege" 
and "inspiring". Staff also described the "great crack" they had with the trainees, 
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"they generally increased my good humour". 

Staff were agreed that the Initiative had been a success, 

“this was a very positive exercise in integration in the community”. 

e Lessons Learnt 

Course design 

The structure of the City and Guilds course Caring for Children, 0-7 years (3240- 
01) was comprehensive but also sufficiently flexible to allow adaptation to meet 
the specific needs of Travellers. For example, it was possible for the trainees to 
present jomt “Children in the Community’ projects and in the case of literacy 
difficulties these could be overcome by use of dictaphones. 

Areas needing improvement 
Staff felt that while the standard and quality of teaching had been high, there 
were certain elements which could be changed. The amount of written work was 
referred to as "excessive" and "overwhelming". Some staff members felt that a 
higher literacy component would have been beneficial, particularly at the onset, 
others mentioned the continued need for personal development work. Time 
constraints were often referred to. One tutor felt that, 

"more time for trainers and tutors to work together" 

was needed. In fact it was suggested that the course duration be extended over 
two full years. One trainer recalled how 

“several times I felt under severe pressure to complete a module in one or two 
sessions”. 

The need for career guidance was seen as imperative, to help the trainees to help 
themselves once they had actually attained their qualification. 

Most and least useful assignments 
The assignments were described by staff as “basically good” and “covering a 
lot”. What seemed to be most important according to course tutors was that the 
assignments were a means of encouraging the trainees to plan, to try out 
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suggestions and to become involved in the kind of project work in which they 
had no previous experience. 

Practical Supervised Experience 

¢ Placement staff experience, training and attitudes. 

Altogether there were 14 placements. The Course coordinator was responsible 
for sourcing, contacting and monitoring each of them (a full list is provided in 
Appendix D). Staff who had direct contact on-site with the Travellers were 
interviewed by means of a questionnaire. Twelve of the group responded. Of 
these 12, only three were preschools attended specifically by Traveller children, 
and were actually the mobile ‘Barnardo's buses’ serving Deansrath/Cappagh and 
Dunsink/Labre. 

Of the ten staff members from the nine settled preschools who responded, none 
had worked with Travellers before, nor had they received any training about 
Traveller culture before the placements began. When they became involved in 
the project they did however, receive an amount of background information 
about what the course entailed and the kind of people who they would be 
working with. They attended an information session at Barnardo's, Christchurch 
and in preschools where there were concerns about a possible backlash from 
parents, the course coordinator went out to visit them. 

When asked to describe their knowledge of the Travelling community, most felt 
it was "basic" to "poor". One felt that she had 

"a little more knowledge now after working with Travellers". 

When asked about their attitudes towards the Travelling community, none were 
negative, most were positive, for example, 

"I respect them as a unique group in the community", 
"I get on very well with them", 
"I'm very interested", 
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and some replied that their attitudes towards Travellers were no different than 
their attitudes towards anyone else, 

"I don't feel I have an attitude to them. Treat them the same as everyone else". 

The three staff members from the Traveller preschools had considerable 
experience of working with the Travelling community. All three were employed 
by Bamardo's and as such had contact with Travellers through the mobile 
preschool units. As regards training, they had all had various inservice traming 
sessions and had forged links with other Traveller organisations such as the 
Dublin Traveller Education and Development Group (DTEDG). When asked to 
describe their knowledge of the Traveller community they responded that while 
their knowledge was "above average", they would like to lear more. One 
described her own knowledge, 

"T am learning all the time, questioning old values etc.,". 

Similarly, and as expected, their attitudes towards the Travelling community 
were positive, 

"I have many feelings; interest in cultural aspects, a longing for women's 
situations to change so they can have more independence and fuller lives, a sense 
of enjoyment from being with the children", 

One commented that she would like to be seen as 

"open, willing to learn, have the ability to empathise (though not necessarily 
identify) with their situation". 

* Kind of practical supervised experience 

The supervision trainees received was the same as the training that any other 
student of preschool care and education receives. Students took part in daily 
activities alongside the staff and children, for example 

"making playdough with the children, playing the lotto game and doing circle 
time". 
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As one supervisor commented, trainees had opportunities to observe qualified 
staff working with children and families. They had the opportunity to ask 
questions and to use their own initiative as they gained more expertise and self- 
confidence. Students on all placements received practical experience in the day- 
to-day care of generally small groups of children aged between two and a half 
and five years. Trainees on one placement (one of Barnardo's mobile units) 
were provided with some assistance regarding their written assignments, when 
time permitted. At one community playgroup the leaders advised their trainee 
about running a preschool group for children herself when she qualified. The 
placements also gave trainees the opportunity to discuss issues such as children's 
developmental stages, individual personalities of children, to explore different 
group activities alongside staff and children. In one Traveller preschool, some 
trainees partook in home visits and outings. 

e Student/Placement staff interaction 

Placement supervisors and staff in settled preschools were asked to describe their 
professional behaviour towards Traveller students, and in particular, to say if 
there were any aspects of it which were different to their behaviour towards 
settled students. All replied that there were no differences. One felt that she did 
not treat Traveller students any differently overall, but that she may have given 
extra help where needed with certain projects, to some. Another replied that 
while she did not feel any differently towards Traveller students, she might have 
been more inclined to check they were welcomed and made to feel comfortable 
by other staff. As one staff member put it, 

"T would like to think I treat all people as equal". 

Staff at Traveller preschools were more specific, probably because their 
experience of the Travelling community was wider than staff at settled 
preschools. One staff member replied, 

"I imagine I behave the same. I may show a sensitivity towards her if someone 
from another clan shows hostility or indifference to her". 

Another commented that 
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"my professional behaviour would be of a more relaxed nature because the 
student and children have the same culture". 

e Traveller students as opposed to settled students 

None of the settled preschools reported any differences between having a 
Traveller student and settled students. The fact that the trainees finished their 
day between 12.30 and lpm. was highlighted by two preschools. One 
placement regarded this as a pity 

“we never got to have lunch together and chat unlike all the other students. A 
great pity". 

The Traveller preschool staff did however see definite distinctions. These related 
to two important aspects, cultural differences between Travellers and settled 
people and Traveller/child interactions. The cultural differences although 
acknowledged, did not make the Travellers stand out or apart in so far as their 
capacity to fulfil their roles in the preschools. As regards Traveller/child 
interactions, the Traveller students were found to have a tremendous rapport with 
the children as they were from the same community, 

"children related better to Traveller students. Even in cases where they (the 
trainees) were already known to them (the children), it was interesting to see the 
rapport between children and students". 

The same staff member felt that this was good enough argument both for having 
a Traveller preschool worker permanently on the team (in a Traveller preschool) 
and the necessity for training Travellers to run their own preschools. 

e Trainee outcomes 

The majority of respondents were positive in assessments of their students. Most 
reported that by the end of the course the women had adapted well and were 
more confident and knowledgeable, 

"It was evident that as time went on the students increased their knowledge of the 
needs of young children". | 
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"T think she came on in leaps and bounds. Her confidence levels rose a great 
deal. She was extremely sensitive to children's needs and feelings. She always 
used a sense of humour where appropriate with the children and seemed very 
comfortable being with them". 

"They gained more confidence in their abilities, and became more relaxed with 
other members of the playgroup, including the children". 

Towards the end of the course one block of placements only lasted six weeks, as 
a result of which the placement staff felt the trainees did not have enough time, 

"the two girls were only there for approximately five or six days, one day a week. 
It's hard to give input on such a short stay". 

However, overall approximately one third of the course was spent on placement. 

As is the case with students in the mainstream of educational provision, 
successful outcomes for Traveller students often depended on the individuals 
concemed. As one person put it 

"we had students who still visit and keep in touch...students that quite simply 
didn't work out". 

¢ Multiplier Effect 

® Traming for the future: 
One specific objective associated with the characteristics and defining features of 
the Horizon Initiative relates to the importance of the multiplier effect. In 
operational terms, Horizon have defined the essential features of a multiplier 
effect as 

"those activities or interventions of a project which generate outcomes and 
benefits which extend outside the project in space" (Horizon, 1994, p.4.). 

projects in which participants are receiving training and acquiring skills which in 
turn enable them to train others are generating a multiplier effect. One of the 
anticipated outcomes of the Barnardo's/Horizon Initiative was that the Traveller 
students would be appropriate trainers for future trainees. Placement staff were 
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asked for their opinions regarding the suitability of students to perform this function in the future. The Traveller preschool staff were particularly encouraging. One replied that with future traming and experience the potential is there for all trainees. Of the settled preschools, most responded "yes" to this question, although two mentioned the need for further training. One placement supervisor, however, felt that the last trainee they had would have been entirely unsuitable. The Course coordinator felt that if future courses are to be run there were definitely some trainees who she would feel comfortable to select as 
trainers. 

® Changes in knowledge and attitudes of staff: 

All placement staff were asked to describe if and how their knowledge of the Travelling community had changed since they had contact with the trainees. Replies varied; while most of the staff from settled preschools felt that it had not, a few gave specific replies as to how it had, 

"yes, I became more positive and understanding of their particular needs", 
"yes, I have more sympathy for the women", 
"Yes, I got to learn a lot more about the Traveller community, their culture, their needs etc. I enjoyed working with the Travellers very much". 

Staff from the Traveller preschools on the whole, felt their knowledge to have increased. 

"Speaking with Travellers is always a way in which you can learn more about their culture". 

Everyday contact with trainees, the sharing of views and ideas on different issues and incorporating new angles, were the primary means of increasing knowledge, 

"The students on placement have had a positive contribution and increased this knowledge. Given new angles". 

Responses to whether they had experienced a change in their attitudes towards the Travelling community were mixed. The Traveller preschools felt that continuous contact with Travellers alters attitudes and increases knowledge, but at the same time, did not feel their attitudes had changed unduly. Of course, this 
25



was probably because these staff had a variety of contacts over the years as part 
of their work with Barnardo's. One of the staff members from a settled 
preschool, described how direct contact with Travellers had changed her 
attitudes to the Travelling community, 

"Yes, my attitudes would have changed as I find her (the tramee) to be just like 
the rest of us, settled and living in a house, trying to improve her job skills", 

Traveller culture: 

All staff from the settled preschools felt that Traveller culture was not promoted 
within their preschools. One person elaborated on this point, 

"with only four hours maximum a day for Traveller students, when our three 
groups of children are in full swing, it's hard to get anything else in”. 

Responses from the staff of Traveller preschools were more encouraging. 
Traveller culture was promoted by, 

involving parents where possible, 
using relevant materials for example, books, photographs of sites and 
families, models of sites and trailers, which reflected Traveller culture, 
using appropriate language, i.e. vocabulary used by Travellers and settled 
versions of words and expressions, 
always being aware and accepting of Traveller culture. 

With regard to the mixing of Traveller and settled cultures, the majority of staff 
from both Traveller and settled preschools felt that this had been achieved, 
primarily on an informal basis, for example, 

"there was informal chat regarding language/lifestyle. Sharing information on 
Same was always interesting to staff". 

Staff on the whole felt that limitations on time prevented this aspect from being 
more developed however, 
® Benefits for the children: 

For the children attending Traveller preschools there were definite advantages in 
having a Traveller trainee ‘on hand', 
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"Traveller students have a terrific rapport with Traveller children. They 
communicate very well with them", 

"Presumably, unconsciously, the children responded very naturally to the Traveller students, communication is very clear between Traveller student and Traveller children". 

Again, the point about time constraints was made, 

"They were more familiar with the staff than the student, as she was with us only two days per week (for five months). They were sad to see her go, one child in particular expressed how much he missed her". 

One staff member remarked that it was interesting to hear the flow of language 
between the child and the trainee. Indeed, often the trainee ‘translated’ what the child was saying for staff. 

Staff from settled preschools, in the main felt that the children did not notice any differences between the trainees and any other staff members. Only one person felt that children had any realisation of ‘differences’, 

"they (the children) asked questions regarding why they (the trainees) spoke differently than other people in the group, where they lived ete.,”. 

e Innovation 

Apart from the multiplier effect, another specific objective associated with the characteristics and defining features of the Horizon Initiative relates to the importance of innovation. Innovation is operationally defined in terms of actions and interventions that are not bemg undertaken with the assistance of mainstream ESF funding and that are not part of conventional national practice (Horizon, 1994, p.3). Furthermore, innovation can be defined with reference to the development and implementation of new approaches to dealing with a particular problem or issue. The innovation can be in the form of what intervention or service is provided (content), or how it is provided (process), or in terms of the anticipated outcomes of the intervention or service. 
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The main innovatory features of the project were: 
] to run an accredited childcare course to train Traveller women for 

employment in Ireland, 
2 to provide the first accredited training course for Traveller women, 
3 to enable Traveller women to be employable in the general society and 

Traveller community when finished the course, 
4 to develop material for Traveller children in preschool and creches, 

to liaise with groups working with Travellers and Gypsies in Europe, 
6 information sharing, such that the course could be replicated for other 

Traveller groups or groups facing deprivation in Ireland and abroad. 

a
 

The first and second features were achieved. As regards the third, the future 
months will determine this outcome. The fifth feature will be discussed later in 
this report. The sixth feature provides the rationale for the interim and the 
present final reports. The fourth feature which pertains to the development of 
Traveller materials was achieved, in so far as was feasible. Two Traveller 
Jigsaws were developed during the course which depicted Traveller life, for use 
in preschools and schools. A picture lotto game was also used by some of the 
students at their placements. The pictures also depicted various aspects of 
Traveller life. The students made this themselves at Christchurch under the 
direction of their tutors and trainers, 

e Placement staff opinions and evaluations 

® Opinions about ‘taking on' Traveller students: 

When asked what were the opinions of other staff members about taking on a 
member of the Travelling community, none of the settled preschool staff reported 
any problems. Understandably, some were a little apprehensive at the start, but 
this was quickly overcome. Staff, in the main, did not make any distinctions 
between taking on a Traveller student and a settled one. The majority of 
preschools had settled students and most staff members reported that they did not 
react any differently to working alongside a member of the Travelling community 
than they would have to anyone else. However, the relatively short day (three 
and a half hours) meant that in some cases they never really got to ‘mix’, 
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Opinions about the course: 

All staff members were positive in their opinion of the value of having an 
accredited childcare training course for Traveller women. Responses included 
"excellent", "brilliant", "a great idea”. As one person put it, 

"I feel it is a very good idea, having a childcare course for Traveller women, after 
all they should have as much opportunity to improve their education and job 
skills as any other women", 

Staff at the Traveller preschools agreed that it was an excellent idea and one 
which needed to be extended and consolidated, 

"it is a first in Ireland and will hopefully lead the way in terms of working out 
further training possibilities", 

The course was viewed as a success on two levels. Firstly, from the point of 
view of the women, it was 

"a great achievement for them personally, their families, the Traveller 
community", 

Also on a broader level, it was deemed a success in terms of effects on the wider 
society, 

"it will hopefully have a ripple effect in changing people's attitudes”. 

¢ Placement staff recommendations 

Staff made recommendations that 
funding be allocated to other groups of Travellers, 
support be made available to the groups who had just completed the 
course, 
more courses be provided specifically for Travellers to enable more of 
them to work in and run their own preschools. 
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INNOVATION, MULTIPLIER EFFECTS AND TRAN SNATIONALITY 

In addition to the project objectives outlined in Chapter Two, innovation, the 
multipher effect and transnationality are aspects which need to be evaluated. 
Horizon Initiatives may be defined to a large extent by these features. Innovation 
was already defined earlier in this report and some of the innovatory features in 
relation to the development of materials on placement were described - the 
Traveller jigsaws and the use of dictaphones in the literacy programme in 
particular. The coordinator had hoped to produce a training pack for future use - 
for other parties interested in running a similar project, however time constraints 
interfered with the successful attainment of this goal. 

The multiplier effect was also defined earlier in this report and described in 
relation to future training, attitudinal changes, acquiring knowledge about the 
Travellmg Community and benefits for the preschool children. The way the 
trainees could now pass on information to people around them - their family, their 
neighbours on the sites, their children - about childcare and other issues, are 
examples of the multiplier effect at work. The trainees also had the potential to 
encourage other Travellers to pursue educational and personal development 
courses. 

The transnational link in all programmes under the Horizon Initiative is a means 
of deepening cross-cultural and cross-national understanding of the issues being 
addressed by the Horizon Initiative. It gives a European dimension to actions 
undertaken by the programmes and it provides "a tool for the development, 
sharing and exchange of technical skills relating to the design and implementation 
of interventions to increase access to the labour market of disadvantaged groups" 
(Evaluation Guidelines for projects in Horizon, Disadvantaged, p.5). According 
to the coordinator, the transnational link proved a difficult objective to achieve. 
Unfortunately the project was unable to find partners who were both Travellers 
and pursumg a qualification in the field of childcare. Towards the end of the 
course, an invitation to visit from a group in Madrid who were doing some work 
with Gypsy women and children in preschools, was received and would have 
been taken up had time allowed. On the plus side, having a transnational element 
to the project, meant that the group were paired with people from different 
countries - France, Belgium, Spain and England - and had the opportunity to visit 
these countries. As regards achievement of project objectives, learning anything 
new in relation to their own course, affecting their own work, or affecting their 
employment prospects, it seems that the transnational element was weak. 
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However, it did enable those trainees who travelled abroad to an international 
conference in Strasbourg to share experiences which were completely new to 
them - going to the airport, using plane tickets, travelling on a plane, eating out, 
using foreign money, staying overnight in a hotel - with people from abroad and 
with the other Irish people they met. Also, they gained insight into how 
conferences are run and the level of concentration that listening to translators 
required. One trainer recalled the following incident, 

"I was particularly struck on one occasion leading up to the Strasbourg trip. One 
of the trainees walked from Christchurch to the Passport Office with another 
tramee. She admitted to feeling quite anxious about heading into town as it was 
the first time ever she had gone to town without either husband or father". 

Hence, it is important to acknowledge the value of having a transnational link. 
Furthermore, it was interesting to find that Barnardo's were the only group who 
were doing something in the combined fields of Traveller education and 
childcare. 
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CHAPTER FOUR 

LEVEL THREE 

LEARNING EVALUATION 

This level of evaluation identifies 

(A)The lessons for practice 

(B)The lessons for policy 

(A)Lessons for practice 

This section is divided into eight parts; 

Part 1 outlines the defining characteristics of the project. 

Parts 2 to 8 outline the lessons for practice as identified from the perspective 
of the Course Coordinator, Barnardo management, Barnardo administration, 

the trainers, the tutors, the trainees and the evaluators. 

Part 1 The project's defining characteristics, as described in the ‘Evaluation 
Guidelines for Projects in Horizon (disadvantaged)' were found to be as 
follows. 

Innovation (as defined in Chapter Three). 

Nationally it was the first third level childcare course for Travellers 
it was the first accredited long term training course run by Barnardo’s, 
it was the first employment focussed training undertaken by Barnardo’s, 
an integral literacy programme with the use of dictaphones was developed, 
a City and Guilds course was adapted for trainees of poor educational 
background, 

foreign trips were organized, planned and undertaken, 

approximately one third of the course consisted of practical experience in 
placements which had settled children and placements which catered for 
Traveller children, 

meetings took place between project staff and trainees on a one to one 
basis for support and supervision, 
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the development and commissioning for manufacture of two jig-saws 
depicting Traveller life. 

Multiplier effect (as defined in Chapter Three). 

Relating to the trainees and their community; 
A more accurate picture of the multiplier effects will only be available when 
sufficient time has elapsed to allow the trainees to activate the skills they have 
acquired. The following multiplier effects are however already evident. 

there are twelve qualified childcare workers in the Traveller community, 
through the successful completion of the course the trainees have gained 
increased self-confidence, enhanced self-esteem and improved literacy 
skills, 

through the work experience placements in the settled community positive 
contacts have been established, 

the children of the trainees have already benefited from techniques learned 
on the course, 

jig-saws depicting Traveller life were developed and will be used in 
preschools, schools and homes, 

the course has generated a considerable amount of positive publicity for the 
Traveller community, newspaper coverage included an article in The Irish 
Times, The Sunday Tribune, The Tallaght Echo. There were radio 
interviews on the Pat Kenny Show, Anna Livia Radio and Limerick 
Radio. There were television appearances on the Gerry Ryan “Tonight 
Show” and “Six-one”. 
a book entitled 'Side by Side' was produced by the coordinator and 
published by Barnardo’s and Horizon, which forms a permanent record of 
the course. 

Relating to the promoting organisation; 
the staff of Barnardo’s who came into contact with the trainees reported a 
new understanding and respect of the Travellers and their culture, 
Bamardo’s has developed the capacity to design and deliver a 
comprehensive childcare course, in training people to work with children 
aged 0 to 7, to Travellers and other disadvantaged groups, 
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e a feasibility study will be produced which will make recommendations in 
relation to the direction of Barnardo’s work with Travellers, 

e a research project on the planning, monitoring and evaluation of European 
funded projects under E.U. Initiatives was completed by the manager of 
the training and advisory service of Barnardo’s (see References), 

¢ Barnardo’s has initiated work in establishing accreditation in Ireland for 
training, 

e Barnardo’s established links with a number of other organisations, both 
domestically and internationally, Fas, City and Guilds, Workers Research 
Coop, The European Anti-Poverty Network, The National Traveller 
Women's Forum, Save the Children Fund, Asociacion Secretariado General 
Gitano, USETA to name but a few, 

e undertaking this project has lead to an increase in skills among the staff 
associated with it, . 

e the project helped to create a focus on evaluating work and publishing 
successes, 

¢ Barnardo’s has an enhanced reputation within the Traveller community 
facilitating future interventions, 

Transnationality (as defined in Chapter Three). 

Strenuous efforts were made by the course coordinator to establish contact 
with organisations undertaking similar interventions within the E.C.. 
Unfortunately these efforts proved fruitless. 
Nonetheless, partnership arrangements were entered into with the following 
organisations; 
Asociacion Secretariado General Gitano, Madrid. 
Association pour la Promotion des Populations d'Origin Nomad D'Alace 
(APPONA), Strasbourg. 
USETA, Bordeaux, 
Four international trips were undertaken. These were to Spain, Belgium, 
France and England. Of the four trips, the trip to England was the most 
relevant as trainees saw work being undertaken with Travellers in relation to 
childcare and education. This trip occurred during the final week. All these 
trips were of great benefit to the personal development of those who went on 
them (as described in Chapter Three) but had little impact on the project as a 
whole. 

34



  

  

Part 2 Lessons for practice, the course coordinator. 

e Initiation 

Initiating the project with a personal development course was invaluable. 

e Time 
At least another six months was needed generally for implementing the 

project. There was too much time spent on written work. In the future, time 

should be allowed for more pretraining development in areas such as literacy 

and study skills. A period of support is required while the trainees are 

looking for employment. 

e Traveller culture 

There has to be a recognition oof Traveller  culture- 

weddings,funerals,christenings are generally attended by all. Occasionally 

there could be difficulties on the sites. The project was postponed for six 

weeks because of this. The unsettled lives of some Travellers due to 

inadequate housing and the likelihood of being moved on, led to difficulties in 

maintaining regular attendance on the course. Hence, flexibility is needed to 

allow for all this to happen. 

e The course 

An individual tutor should be provided to work with trainees who are 

experiencing literacy difficulties. 

Individual work/support is essential and is the key to the success of the 

project. Due to time constraints this was not possible towards the end of the 

project. This really needs to be maintained and built into the structure of any 

course attended by a low confidence group. This requires a lot of 

commitment and is expensive. The support involves encouragement, 

guidance and personal supervision of the work. Individual meetings occured 

weekly, providing an opportunity for the trainees to air their feelings. Weekly 

group meetings were also held to discuss common concerns. 

A carefully planned step-by-step methodical approach to the assignments was 

developed to ensure that the trainees clearly understood what needed to be 

done and, at the same time, would not be intimidated by the complexity of the 

work. 
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Tutors supervised progress on the assignments in small working groups. 

For those with literacy difficulties, a planned flexible programme was 
developed which incorporated the use of dictaphones. 

The training approach was of a practical nature to make the learning process 
more interesting and effective. This included a whole variety of presentation 
methods for example, role play, drama, video,group discussion,small group 
work, games and picture form presentation. An example of the latter was the 
use of the" Timeline". The trainees began by being handed pictures of 
children at various stages of physical development and were asked to place 
them on a line from 0-Syears, drawing on their own experience of children. 
This approach has many advantages; they became actively involved 
discusing with their colleagues where the appropriate place was. As they 
drew on their experience of children it allowed them to realize how much they 
already knew and therefore inspired confidence. It was very practical and 
demanded no use of complicated terminology. The trainee having completed 
the exercise was now ready to take in more information. 

Work experience on placement was essential. In order for this to be 
successful the course coordinator needs to prepare, plan and provide 
comprehensive support and supervision to all involved including trainees, 
tutors and placement staff. The more complete the picture the trainee had 
before going on the placement, the more benefit could be derived from the 
placement. 

Trainees were encouraged from the outset to take responsibility for their own 
learning. This included presentation of their assignments, attendance and 
time-keeping, as well as care for the work environment. Continuous 
reinforcement of these responsibilities was built in. This was essential for the 
group both in terms of achievement and ultimately in completing the course. 

Time would be needed to devise a more appropriate course for people from 
such poor educational backgrounds and to incorporate cultural difference with 
an Irish accreditation. City and Guilds was chosen because it was the most 
appropriate course available with accreditation. 

As regards course structure the main difference would be in the amount of 
assignment work and the style, ie. there should be more concentration on 
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training. The assessment procedure would differ also. There should be a 
number of smaller tests during the course. 

The trainees benefited from doing the assignments, their literacy levels increased and they gained great confidence especially when they discovered they could do Assignment One. 

e Eyesight 
The fact that many Travellers do not wear glasses despite poor eyesight can 
create learning difficulties. An optician who would test their sight at the 
beginning of the course, could effect some change in this regard. 

e A creche facility 
A creche was in the original proposal, however, the reluctance of the Travellers to leave their children in the care of strangers combined with the low number of children (two or three in the beginning of the course) needing a creche, obviated the necessity to provide one. As discussed earlier in this report, the situation changed as seven babies were born during the course. The trainees in the meantime had gained experience working in placements and saw how well children were looked after and would have used a creche if it was available. In the absence of a creche facility it was mainly their husbands who minded their children, however, one trainee commented, 

"A creche for my kids would have been better than my husband munding the kids, and all the pressure that that involved". 

Another trainee found it hard to concentrate as 

"I'd worry if home was safe, children safe". 

The course coordinator felt that despite the initial reluctance of the trainees to use the facility, a creche would be recommended for any future courses. 

e Transport 
Travellers have very little knowledge of the city as they tend to stay around their sites, which are mainly located in the outskirts of the city. They usually 
depend on someone on the site driving them. Public transport is usually 
inaccessible because of the distance and the terrain they have to cross. Most 
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trainees arranged for their husbands to drive them to the course; however, 
some did use buses. 

e The use of diaries 
The trainees were encouraged to keep diaries recording their experiences 
during the course. This initially was met with resistance, but in the end 
proved to be a very useful record of what they had learned and how far they 
had come. 

© Staff 
An adequate number of staff need to be employed at the beginning of the 
course. The course coordinator would need one full time trainer with her. 

Part 3 Lessons for practice, Barnardo’s management. 

® The time commitment to coordination was longer than anticipated. 

® There is a need to adapt the course to concrete elements to meet the needs 
of the trainees. 

® There is a need to incorporate methods of assessment other than the written 
word due to literacy problems, for example, video, cassette tapes. 

® Travellers can be integrated into a settled playgroup with support, 
supervision and explanations to all concerned. 

® Barnardo’s will continue to promote the importance of this kind of course. 

® Barnardo’s will promote the trainees as workers in early childhood 
services. 

Part 4 Lessons for practice, Barnardo Administration. 

These lessons relate to the administration of the project. 
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® The administrative burden was acceptable for Barnardo’s. However it 
could be an onerous task for organisations that may not have similar 
resources to Barnardo's, 

® Information sessions at the early stages of a project would be 
recommended outlining the necessary documentation required. This would 
give organisations an opportunity to discuss requirements and set up simple 
systems. 

® It would be useful if all forms were designed before the commencement of 
a project, this would enable systems to be set up which would embrace all 
form requirements. 

Part 5 Lessons for practice, tutors. 

The tutors were asked what in their experience would they consider to be (a) 
good work practice and (b) poor work practice, while undertaking work with 
Travellers. 

(a)Good work practice 

® Practical applications of childcare theory. 

0 Clear guidelines at the beginning of an activity. 

To be open while maintaining leadership in the role of tutor. 

® To encourage the trainees to express their own ideas and to attempt to 
facilitate these as much as possible. 

® It is essential to appreciate the difference between Travellers and settled 
people. 

® Encouraging their ability to be self reliant. 
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Since most of them have left school very early and would not appreciate 
the importance of preplanning, they should be encouraged to talk about 
what they are going to write before they begin. 

Encouraging them to express what they had just heard in their own words, 
as opposed to writing what they had heard, 

A need to include a follow up im terms of career planning and basic job 
techniques. 

Flexibility in working relationships. 

To be relaxed, genuine, honest and authentic. 

As with any group being clear, brief and to the point. 

The provision of a creche, 

(b)Poor work practice. 

® Presuming (without actually checking it out) that the group already knows 
something. 

® Using inaccessible language leads to the women feeling frustrated and 
imadequate. 

® Doing too much for them. 

Coercion. 

® Being longwinded and theoretical. 

Part 6 Lessons for practice, the trainers: 

(a)What works 
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® Active involvement in all sessions, e. g. role play, making sure the women 
had input, ensuring they gave feedback, getting the women to focus on 
learning. 

® Active involvement in learning enhances the ownership of leaming and 
increases the value of learning. A democratic approach is important. 

® Active involvement in learning is greatly helped by the use of slide shows, 
role-play and discussion. 

® Building up their confidence and self-esteem and helping them to realise 
they have contributed, is important as some Travellers tend to put 
themselves down and think that settled people know everything. 

0 A safe, comfortable, welcoming environment without distractions for 
trammg. Availability of a kitchen is useful. 

(b)What does not work. 

% An authoritarian, controlling approach. 

Too much theory. 

Part 7 Lessons for practice, the trainees. 

The trainees were asked (a) what was it about the course delivery which 
made it easy for them to learn? and (b) what made it hard for them to learn? 
(c) how was the fact that they were Travellers reflected in the course? (d) 
what kept them coming back each week? 

(a)What made learning easy? 

® A number of the trainees talked about how the topic they were going to 
cover was explained very clearly first 
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"Before the beginning of the class things are written up on the board telling 
you what you are going to do and what you will need. It makes you curious”. 
"They (the trainers) talked about it as well as reading it" 
“Anything that was hard to understand was broken down into smaller 
understandable parts”. 

% Handouts, alongside the course textbook, “Child Development” by Pamela 
Minet, were found to be very useful. 

0 Being allowed to read out sections and then split mto smaller groups to 
discuss them. 

® Being given situations to think and talk about in smaller groups. 

® The trainers making it interesting. 

® Being involved by the trainers. 

Role play. 

® The trainers having confidence in the trainees. Trainees "getting more of a 
push, people telling me I could do better". 

® Once a week the group gathered to discuss the positive and negative 
occurrences of the past week. 

“Colette (the course coordinator) gave everyone the opportunity each week to 
say what they liked/disliked and this was very helpful; getting the chance on a 
one-to-one basis was good", 

® Support from the staff and the other trainees 

"they were a very good support for us”. It had become apparent during the 
Third Interim Evaluation that the group were cohesive and were working well 
together and mutual support was evident. 
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© Staff honesty and discretion was appreciated, 

"Colette and Mary (course coordinator and replacement coordinator when 
Colette was on leave) won't take no guff. They understand (about Traveller 
life) but are strict. It was easier to talk to people who weren’t Travellers, 
because if I told another Traveller my business, she would tell others - I 
wouldn’t be able to trust her as much as someone like Colette". 

(b)What made learning hard? 

0 Presentation 
Six of the twelve trainees felt there were no difficulties in the way information 
was given to them or the content of the course. Three trainees expressed the 
following - “Long talking sessions. Constantly sitting on chairs - 9.30-1.00 
with one break is too long" ; "Some used to talk for too long or keep 
repeating things". However one trainee said "when it was hard there was 
always someone there to help me". 

® Timekeeping 

This was an issue that a number of women raised, 
"I disliked people coming in with excuses and getting away with it". 
"Sometimes the tutors should be harder like if we are late in the mormings". 
"I'd be stricter on time". 
"Maybe they (staff) could be a bit more stricter on time for a few". 

(c)How was being a Traveller reflected in the course? 

"I don't think Colette (the course coordinator) made a distinction between 
Travellers and settled people- she treats everyone equally". 
"T think they took the fact that we are Travellers into account". 
"Being a Traveller was not a big issue. Just treated as normal. The same as 
everyone else. Not treated stupid”. 
"All Travellers were treated with respect”. 
"There was always loads about Travellers on the course". 
"nearly every discussion that came up included something about Travellers". 
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(d)What kept them coming back each week? 

Initially the trainees saw the course as a job, with weekly payments as 
described in Chapter Two, completing the course or getting the certificate 
was secondary. That attitude changed over the course. 

"Achievement became as important as financial impetus" (course 
coordinator). When asked "what kept you coming back each week?", seven 
of the tramees responded that they wanted to get the certificate, to "have 
achieved something" . One said she was “working towards something not 
just working for nothing". 

All the trainees spoke of how they were interested in the course. They 
enjoyed it and the comradeship of their fellow trainees and staff. 

"The company (kept me going in). The women and the tutors-you could forget 
about your problems and relax". 

Part 8 Lessons for practice, the evaluators. 

e Promoting Organisation 
It was important that the organisation undertaking the project had already 
gained previous experience of the target group and had gained a positive 
profile. Barnardo’s, from its experience of working in the campsites had 
gained the trust of the Travellers. Personal contact was very important, the 
course coordinator was known to nine out of the twelve trainees before 
starting the course. This contact was built up through eight years of well 
respected work within the Traveller community. This work involved 
providing preschool services to Traveller children, operating a toy library and 
some short term training. The course coordinator's standing in the Traveller 
community played a large part in the success of the project. 

e Placements 
Whereas the placements provided a very positive experience in integration 
into the settled community, this could have been developed further. A 
number of the placement personnel felt they did not have time to "sit down 
and chat to the trainees". 
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Promotion of Traveller culture within preschools can be accomplished by: 
% involving parents where possible, 
® using relevant materials, for example, books, photographs of sites and 

families, models of sites and trailers which reflected Traveller culture, 
® using appropriate language, i.e. vocabulary used by Travellers and settled 

versions of words and expressions, 
© always being aware of and accepting of Traveller culture. 

e Venue ~ 

Having a well equipped comfortable venue was an important of component of 
the course, however a venue that could be used solely by the group 
themselves would be desireable. Comments by trainees included: 

"I thought it was lovely, the building is warm", 
"There was no one else who had this standard. Downstairs we had the library 
(National Children's Resource Centre). It was obvious that the course should 
be held from here". 

e Staff 

The staff are an essential component of the success of the project. 
A number of characteristics were identified as being desirable tn order to 
work with with Travellers: 

® knowledge and respect of Traveller culture, 
the need to be clear about the role as a professional: bemg aware of the 
trainee/trainer relationship and it's associated boundaries and being able to 
maintain that while developing a personal relationship, 

® honesty, flexibility and authenticity, 
® a high commitment to the work and being prepared to provide the high 

level of support that is required, 
9 a direct non-judgemental approach, 

® warm friendly personality, an ability to sit down with the women, pick up 
their babies talk to them as people, 

® an ability to instil confidence in the trainees and 
% an ability to be sensitive to people's circumstances.



  

Future staff training 

The traiming of staff in Traveller culture is essential due to the often "marked 
cultural differences"(Course Coordinator). Hence, 

® outside speakers should be briefed to encourage the trainees to ask 
questions, 

® Teaching needs to incorporate a career guidance element. 
® Staff instructions to the trainees should conform to consistent principles of 

approach. These principles should be clearly explained to any short-term 
staff. Trainees expressed frustration with regard to iconsistency of 
instructions while completing their written assignments. 

e Allowance for trainees 
the allowance offered to trainees should be adequate, to allow for the higher 
marginal costs associated with participation in courses for the most 
disadvantaged, 

e Confidence Building 
The importance of confidence building cannot be overemphasised. When 
asked what they identified as the most significant change noticed in 
themselves over the duration of the course, six of the trainees identified 
increased confidence, 

"I have great confidence in myself. I can tell other women what I've learned 
and what I've done". 

e Programme Design 
This course was carefully adapted to have a maximum session time of one 
and a half hours. This was followed by a break and a further session of one 
and a half hours. However there was a perception among some trainees that 
they were sitting still for three hours. It would be advisable therefore, in 
designing future courses to punctuate long sessions with physical activity. 

e Evaluation of projects 
it would be of benefit to future evaluations of similar projects if the evaluators 
were employed from the beginning of the course. 
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(B)Lessons for Policy 

The following lessons for policy were identified by the Course Coordinator: 

0 The rapid integration of pilot projects and programmes into mainstream 
work is important so that new experiences and practical lessons learned are 
not lost. 

There is a need for continuing support of the qualified trainee at the end of 
the formal project. 

Funding needs to be made available to allow Travellers to take advantage 
of higher education and to compensate for their disadvantaged early 
education. 

Active promotion of preschool provision in Traveller communities would 
mean that the skills gained in the course would be of benefit to the 
Travellers themselves. 

Management in Barnardos 

® A policy of respect of difference rather than a policy of assimilation should 

0 

be adopted therefore affording Travellers equal rights and equal access to 
accommodation and education. 

The existing apartheid system should be removed, for example, Traveller's 
social welfare collection takes place only at Castle Street. 

An intercultural approach to education is required as part of the mainstream 
educational programme, not just for Travellers. 

There should be a policy to support Travellers who seek redress when their 
rights are being infringed either through developing their own skills or 
setting up an advocacy system for them. 
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The Evaluators 

Training and Educational Provision 

0 All educational provisions for Travellers should have standardised 

practices and policies to ensure that the learning environment for all 

tramees is one which promotes respect for cultural diversity and challenges 
prejudice and racism. 

There is a need to incorporate personal development programmes into 

courses as well as skill aquisition. 

Accommodation 

A policy of implementation of the recommendations of "The Interim 

Progress Report of Task Force on the Travelling Community" in relation to 

improvements in the accomodation of Travellers should be adopted. It was 

evident during the course that attendance problems arose because of the 

living conditions of some of the trainees. 

Employment 

A policy of positive discrimination towards the graduates would enhance 
their employment prospects. 

In any new accommodation developments for Travellers ,a policy of 
mandatory provision of preshools, staffed by Travellers, should provide 
these graduates with employment opportunities. 

Discrimination 

Legislation against discrimination should be addressed. In undertaking any 
social outings with the Travellers during the course finding a venue which 
allowed them in was usually the problem. 

Funding 

There needs to be acknowledgement of the higher costs associated with 
this kind of traming in accessing marginalised groups. A policy of funding 
for Traveller education on a continual basis, not just for once off pilot 
projects, needs to be implemented. 
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CHAPTER FIVE 

LEVEL FOUR 

RELEVANCE EVALUATION 

This level of evaluation looks at whether the project objectives were valid in 

the context of its overall aim to combat social and economic exclusion. The 

main question asked at this level is whether the objectives were the nght 

objectives (external effectiveness). 

In order to answer this question we must restate the original objectives 

outlined in Chapter Two, and examine these in the context of Traveller issues 

and the learning generated from the implementation of the project. 

The main objectives of the project were to: 

e establish and provide an accredited training course to Traveller women in 

childcare, 

e provide on-going support and supervision to the trainees, 

e give practical supervised experience working with children, 

e enable the women to develop the necessary skills to have a positive input 

in Traveller children's education, 

e promote Traveller culture within the provision of the daycare, preschool 

and creche system, 

e develop with the women material relevant to Traveller culture which 

could be used in preschool and creche education. 

e link with other groups working with Travellers or Gypsies in the area of 

childcare training both locally, nationally and transnationally. 

(1) To establish and provide an accredited training course to Travellers 

women in childcare. 

© Childcare is a new growth area, in which the potential for employment is 

good. Traveller preschools are provided by the Department of Education 

but very few Travellers are employed. 
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® The Interim Progress Report of Task Force on the Travelling Community' 
January 1994 highlights the importance of a preschool provision for 
Travellers and recommends in clause 2.5 under Preschool Provision that 

"Consideration should be given to means by which Travellers could be 
employed in pre-schools as teachers and assistants". 

(2)To provide ongoing support and supervision to trainees 

This was an essential element of the success of the project. A number of the 
trainees reported that the course was much more difficult than they had 
anticipated. The written assignments proved particularly challenging for 
them. 

The prospect of going on placements, particularly the settled placements, 
instilled fear in some of the trainees . Support included one-to-one 
supervision of their work and an opportunity for the group to give positive 
and negative feed back on a weekly basis. The low self-esteem and lack of 
confidence the trainees felt (due to their lack of education and unfamiliarity 
with the settled community) at the beginning of the course was ameliorated by 
these support sessions. 

There were a number of private problems which occurred in the trainees’ 
lives which required a high level of support from the coordinator. Seven of 
the women had babies during the course and were absent for a number of 
weeks and therefore had to make up time on the course. There was a 
consequent childcare problem for the women. There was conflict on one of 
the sites. The trainees were upset at this time and the work output dropped. 
Unfortunately two of the trainees left at this point and moved away with their 
families. This delayed the course by approximately six weeks. One of the 
women who left had no further contact with the course. The other went to 
England, but contacted the course coordinator and while efforts were made to 
allow her to continue the course, they were to no avail. One of the trainees 
had personal marital problems and was living in a refuge. She found it 
difficult to be on time but despite her difficulties kept coming in. 

Travellers quite often live on inadequate halting sites with poor or no 
sanitation, poor water supply and no electricity. Occasionally they are moved 
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on which makes attending a course difficult and low in the general priorities 
of life necessitating vital support. 

Given all of these difficulties this objective was unquestionably valid. 

(3)To give practical supervised experience working with children. 

It was entirely appropriate to provide this practical experience to the trainees. 
Their experience of a childcare facility was limited prior to the course. It 
provided them with an opportunity to work alongside settled adults and 
children and to break down barriers; this contributed to a multiplier effect. 
Despite initial trepidation going out on placement as identified in the ‘Report 
on the Third Interim Evaluation’. The placement experience proved to be 
invaluable. The following are some of the comments made about the 
placements. 

"Now I know the children learn things at playschool. Before, I was just 
getting rid of them for a few hours". 
"I learned a lot about children's behaviour - how to deal with and to 
understand the reasons" . 
"I learned to observe things - I had to watch and continue to watch". 
"The placements helped you to see each child was different - they all have 
different lifestyles, the placement was the most useful aspect of the course". 
"I had never worked with children before. I thought I wouldn’t have much 
patience. Each child has individual needs. I learned a lot”. 
“I worked with both settled and the Travellers. It was good looking at the 
settled way as well”. 

(4)To enable women to develop the necessary skills to have a positive 
input into Traveller children's education. 

This objective was valid as testified to by the trainees themselves. 

The women have absorbed the course into their lives. They have all 
developed an increased awareness and a greater understanding of children 
and their needs. The comment was often made that their own children were 
already benefiting from their knowledge. The trainees spoke of how they 
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now see children as individuals. They are able to provide them with 
appropriate play experience in some instances to prevent them wandering the 
site. The trainees also expressed their increased patience with their children. 

“IT would play with them (children) more, I wouldn’t just leave them on the 
floor, I'd sing songs ,tell them stories.I'd never done that before". 

As one trainee put it: 

"I feel I have a lot more patience with my own children. Children have all 
sorts of needs. I know now there is a reason for the child being upset. I 
make them playdough and paint with my children which I never did before. 
I'll sit and do an activity with my own children to try and keep them in. 
I found the whole course very useful". 

(5)To promote Traveller culture within the provision of the daycare, 
preschool and creche system. 

To avoid social exclusion it is vital that an understanding and respect of 
Traveller culture is fostered at as early an age as possible. 

® Trainees on placement brought a new awareness of Traveller culture to 
the settled community. 

® It was necessary to develop toys which reflected Traveller life. 

® Through employment, in the event of the trainees getting jobs it is hoped 
that they would continue to sensitise the settled community to the Traveller 
way of life in ways that would be positive and valued. 

(6)To develop with the women material relevant to Traveller culture 
which could be used in preschool and creche education. 

The development of these materials was found to be necessary as all of the 
equipment, toys and books currently in use in childcare settings reflect the 
settled population lifestyle, for example families all live in houses and there is 
no reflection of nomadic lifestyle. 

52



  

  

The development of materials relevant to the lifestyle of Travellers was one 

of the aims of the course. It is hoped that this will promote an awareness of a 

need for multi-cultural education. Traveller children are currently being 

integrated into mainstream education and in promoting Traveller friendly 
materials this 1s an opportunity to enable their educators to more fully meet 
their needs within the mainstream system. Children from the settled 
community may also get to hear about the Traveller lifestyle in a positive 
way. 

Two jig-saws which reflect Traveller culture and life style were produced. 
Both are inset type jig-saws, consisting of a baseboard and pieces which can 
be lifted out with the aid of a peg. They are of very good quality and are 
made from wood. The images include a piebald horse, a trailer, two milk 
chums and a bucket and tap on one jig-saw. This is appropriate for children 
aged eighteen months up. The second jigsaw is more complicated and geared 
for the older preschool child. It consists of a baseboard with seven pieces, 
one piece is a dog and the remaining six make up the image of a trailer. The 
jig-saws cost £6.99.each and are available from Lisheen Toys Ltd, 
Ballyheigue, Co Kerry. So far they have been purchased by Traveller 
preschools, toy libraries and individuals, mostly people involved in the 
course. As yet they have not been widely advertised. 
The development of these jigsaws is a very important aspect of the project 
and their purchase by preschools would ensure a further multiplier effect. 

(7)To link with other groups working with Travellers or Gypsies in the 
area of childcare training both locally, nationally and transnationally. 

This is a condition of participation in Horizon (Disadvantaged), 

There were four transnational trips during the course, to attend conferences in 
France, Spain, Belgium and England. One trip was for a cultural exchange 
project which took place in England. The main advantage to the trainees has 
been the broadening of their awareness in several areas: 

) Exposure to other cultures i.e. language, food, lifestyle and outlook 

® Realisation of common problems between people 
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© The ability to manage foreign travel arrangements 

© An increased level of self reliance. (Many of the trainees had never 

travelled anywhere without their husbands or their fathers). 

One of those who went on the trips recorded 

"T went to Barcelona for a conference. It was my first time abroad. | went to a 

gypsy training centre, that was good. We had a translator. It was very 

interesting” 

As a result of the transnational trips Barnardos made links with the following 

groups; 

Save the Children Fund, The Partnership Project, Wolverhampton, West 

Midlands. 

Asociacion Secretariado General Gitano, Madrid. 

Association pour la Promotion des Populations d'Origin Nomad D'Alace 

(APPONA), Strasbourg. 

Useta, Bordeaux. 

CRITERIA FOR LONGTERM EVALUATIONS 

The relevance of the choice of a childcare course for Travellers may be viewed in 

two ways. On a negative note, the low-paid nature of childcare work would 

make job placements as a result of the course a less likely outcome in the 

longterm than might be expected with other qualifications. For example, since 

the course ended one of the graduates was successful at interview for a childcare 

post, but was unable to accept, since wages offered were only eleven pounds 

more per week than her social welfare payment. This would not have covered 

the costs associated with working outside the home. However, on a positive note 

we must remember that the skills the women already bad in childcare contributed 

towards their successful completion of the course. This success and the 

consequent confidence building may well result in significant improvements in 

the graduates’ lives. For this reason any criteria for long-term evaluation must be 

based on an assessment of the qualitative improvements in the graduates’ lives.



  

CHAPTER SIX 

GENERAL SUMMARY 

The City and Guilds Caring for children 0-7 years (3420-01) childcare course 
was successfully completed by twelve Travellers. This project was run by 
Barnardo's in conjunction with Horizon. Barnardo's, through their work with 
Travellers, had come to appreciate and recognise the skills many Travellers 
have in caring for children and have seen how interested Traveller women are 
in having an input into their children's education. They felt that it was 
important that these skills be recognised and utilised in both the Traveller and 
settled communities. As a result an application was made to Horizon for 
funding to run an accredited Childcare Training course for Travellers. 
Nationally this was the first third level course for Travellers and it was the 
first longterm training course run by Barnardos with an employment focus. 

The main objectives of the course were as follows, to: 

e establish and provide an accredited training course to Traveller women in 
childcare, 

* provide on-going support and supervision to the trainees, 
® give practical supervised experience working with children, 
¢ enable the women to develop the necessary skills to have a positive input 

in Traveller children's education, 

e promote Traveller culture within the provision of the daycare, preschool 
and creche system, 

e develop with the women material relevant to Traveller culture which 
could be used in preschool and creche education. 

¢ link with other groups working with Travellers or Gypsies in the area of 
childcare training both locally, nationally and transnationally. 

Each of the objectives were met. All of the twelve women who completed 
the course gained accreditation. Ongoing supervision and support was 
provided to the trainees. Approximately one third of the course was spent on 
placements where the trainees received practical supervised experience. As a 
result of the course the women felt much more confident with regard to 
talking to staff at the schools their children attended. 
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Traveller culture was promoted in an informal way. The placement 

experience broke down barriers and some of the trainees brought matching 

playing cards and a lotto game depicting Traveller life with them on 

placement. Two jigsaws were designed by the trainees depicting Traveller 

culture and produced by Lisheen Toys Ltd. 

Linking with other groups abroad was successful more from the point of view 

of indirect benefits than in terms of linking with similar interest groups. 

Barnardo's were unable to find anyone else working with Travellers in 

childcare. However the experience of travelling abroad had benefits which 

are difficult to quantify, for example, the exposure to other cultures, the 

planning and organisation of a foreign trip. 

The course ran on a part-time basis five mornings per week from 9.30a.m.to 

lp.m., from May 1993 to February 1995. Three days per week were devoted 

to direct training, and two days per week consisted of supervised placements. 

The actual training took place at Barnardo's, Christchurch Square in Dublin. 

The traming approach was of a practical nature, incorporating a variety of 

methods, for example, role play, drama, video, groupwork and literacy aids. 

Course modules included ,  induction/orientation/study _ skills; 

family/networks/structures; layout and care of the work environment; equal 

opportunity and cultural difference. 

Two assignments and a project were completed by the trainees. These were 

as follows : 

e Assignment 1 

a childcare establishment and its work. 

e Assignment 2 

the individual and the group. 

e Project 

Children in the community study among others ( see Appendix C ) 

Arising from this project valuable lessons for practice and policy have been 

identified. These are too numerous and important to summarise but can be 
found in pages 35 through to 49.



  

  

The project has been of great benefit to all the participants, the staff, the 
trainees and the promoting organisation. The aspiration of continuing the 
processes, embarked on during the course, was one that was expressed by 
many of those involved. This in itself is a measure of the success of the 
course. The graduates own recorded ambitions included : 

"I'd like to get some kind of job in a playschool or set up on my own. We're 
doing a project on how to set up (a playschool), funds and that". 

"I don't really know. I don't even know if there is employment out there, I'll 
look. At least if there is nothing I have a better sense of looking after my 
children. At least I've got that much". 

For the future it would be a pity if this pilot project, which achieved 
considerable success, was not followed up and incorporated into the 
mainstream of educational training courses provided in the area of childcare.
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REPORT ON INTERIM EVALUATION SESSIONS 

CITY & GUILDS CHILDCARE COURSE FOR TRAVELLERS 

(HORIZON initiative - run by Barnardo's) 

Introduction: 

This report outlines the content and feedback of two interim 

evaluation sessions undertaken with the participants of this 

course. The first session took place at the end of the 
initial six week preparatory phase of the course on 30th June 
1993. The second session took place at the end of the first 

term, December 1993 and covered the period from Sept to Dec. 

The evaluation, which focused largely on the participants 
experience, was carried out during two, 2 hr. sessions. 

Preparation: 

Preparation for the first session consisted of: 

* In depth discussion with course to-ordinator, during which 

the objectives for the preparatory phase were outlined as 

was the overall structure of the course, the content of the 

various modules being undertaken and their relevance to the 

course proper 

* Brief discussions with each (bar one) of the course tutors 

on their specific inputs 

* Examination of the course "log" or diary into which an entry 
was made by each tutor after each session. These briefly 

outlined the topic presented and a comment as to how it 

went. 

The broad AIM ‘of this phase was to provide “pre-training" 
support for course participants. Specifically the course 

objectives (as outlined by the co-ordinator) were: 

* To enhance the confidence and self-esteem of each 

participant 

* To facilitate the development of cohesion and support 
within the group 

* To develop / enhance literacy skills



  

* To develop an understanding of the structure and demands of the course 

* To enable Participants to develop practical Skills in relation to information presentation, including: written, display and verbal communication skills 

SESSION I - 309th June 1993 
a 

questions and discussion under the following headings: . 

1. Participant's expectations of the course 

2. Review of each module (see app. 1 for list of modules and tutors) 

3. Participants learning from the course so far 
4, Linking the modules 

5. Participants expectations of the course from September 
6. Participants needs in relation £0 continuing the course 
The session was attended by 13 of the 15 participants. Of these four had joined the group late, some had only been involved for three weeks. The purpose and format of the Session was outlined and introductions made. 

Specific expectations in relation to this introductory period included: 

- "to get to know one another" 

~ "fo get used to one another - talk in front of each other" 
- "learn how to work in a group" 

- “to be honest, but not hurt people's feelings" 
“learn how to prepare assignment, Present work" 

- "to have explained about placements in September"



  

  

Module Review: 

Participants were asked what they liked about each module anda 
what they didn't like, what they found useful or difficult. 

Group Work : 

The group all agreed that this module had helped the group 
learn to work together, to talk to people about their 
behaviour without hurting their feelings and to work in small 
groups. It had brought out individual differences. 

Assertiveness: 

This was described as "interesting", "useful". Participants 
said they felt it would help them "deal with situations 
better". They learnt the meanings of the words used and 
received honest feed-back. 

Relaxation: 

There was a mixed response to this module. Some participants 
had enjoyed it, saying they "felt better" and that “it got 
rid of tension". One woman mentioned that she found the 
breathing exercises helped her to Sleep. Others however were 
not comfortable with it. They didn't like lying on the floor, 
felt cold, uncomfortable or just "stupid". 

Main learning points mentioned were: 

x the importance of eye-contact 

* that its harder to receive compliments than to give them 

Drama: 

"Some of it was enjoyable", though it was clear that some of 
the group found the first couple of sessions confusing. 
Various role plays were enacted around different common 
Situations eg: “being kicked out of a pub, visits to Castle 
Street (community welfare office), discos and shops" in which 
Travellers experience discrimination. There had been some 
confusion as to whether the group could choose not to 
participate in the role plays. Some people "didn't like 
Standing up and acting". There had also been some discussion 
about how Traveller families were portrayed in the role play 
scripts. The point was made that not all Traveller families 
were the same, they had many different lifestyles. This had 
been explored with the tutor and clarified. The group agreed 
that the role play helped the group to focus - "makes you look 
at yourself" - on problems such "not listening or 
complaining". ms
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The work in small groups was useful in helping to sort out 

different roles and responsibilities and in identifying 

"strong talkers". This module provided challenges to 

participants and tutor alike, which were successfully resolved 

and the group had found it to be both useful and interesting. 

Literacy: 

There was complete agreement among the group that this was 

both useful and necessary. An assessment of each individual 

had been carried out by the tutor and they were graded to one 

of three levels accordingly. One participant stated that she 
found it "very hard" and felt she was not working at the right 

level. (This was subsequently noted to the co-ordinator) The 

group generally found the grammar work hardest to come to 

grips with. It was stated that more time should be given to 

this area even if it meant less to other areas. Several 

participants felt that this was the most useful part of the 

course so far for their everyday lives. 

Presentation skills: 

This module was structured around a combination of practical 

sessions on developing skills in laying-out, mounting and 

presenting written and pictorial work; large and small group 

work; individual and group presentations. Comments included: 
"I learnt what "mounting" was" and that "presenting work 

nicely meant there was a better chance of it being looked at". 

Most of the group said they had felt "nervous about standing 

up in front of a group". In relation to the groupwork 

elements it was recorded that participants had “learned new 
things about each other", "developed new respect for each 

other", "could approach each other for support" and that the 

group "had opened up a lot, although there was still more to 

overcome". 

Linking the modules: 

The group were asked whether they felt the different modules 

were linked, related to each other and what common threads 

they had identified in each (or any) of the modules. The 

response was that “personal development had a big role in all 

the sessions" They all facilitated group development in that 
they involved "small group work", “communication skills", 

"participation" and contributed to an "increase in 

confidence". 

What was learned: 

The group were then asked to say what they felt they had 
learned throughout the six weeks. They identified an 

extensive list including:
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* how to work as a group, to listen to one another, not to 

cross-talk, to give and take a compliment, that some talk 

too much and some not enough 

* gained confidence to stand up (or sit down) and say 

something, to say something without hurting someone's 

feelings, how to relax, 

* meanings of words 

* how to mount pictures, how to present information and that 

its important, neater writing 

* to be more open in the group and in other situations, about 

people's moods and to accept them, more self-awareness 

Finally the group did a “round robin" of their feelings about 

starting the course “proper" in September. 

The feedback indicated that for most people feelings were a 

mixture of challenge and trepidation. Most frequent comments 

were "looking forward to it, but very nervous", “don't really 

know what to expect". Specific worries expressed were around 

going out on placements, getting lost or having to ask for 

information, about being accepted by “country people" about 

having to undertake projects and assignments. 

The group were then asked to identify what supports, resources 

or help they felt they would need during the rest of the 

course, and in particular, when starting back in September. 

They named both what they would need from themselves: 

Willpower 

Confidence 

To accept the challenge 

To come in everyday and be on time ! H
O
 

and from others: 

* More literacy work 

Help with getting information 

* Acceptance of what we are doing both from people 

on placements and at home 

* People who are shy to be introduced to placements 

by Colette or someone who knew them 

* Visits to other placements 

* 

The first session was then concluded and verbal feed-back, 

using the charted information was passed to the co-ordinator 

and tutors.
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Session II - 20th December 1993 

  

Preparation for the second session included: 

* Review of notes from previous session 
* Update from Co-ordinator on composition of group 
* Examination of course "log" 

The composition of the group had changed quite substantially 
since the end of June. Six of the original group had not 
returned and had been replaced by others. The purpose of the 
session was then outlined, including a brief review of the 
earlier session in June.’ The remaining members of the 
original group were then asked whether the initial period had 
been useful when they had actually started the course itself. 
Comment were: 

"it was useful for going on with the course" 

“literacy was a great help" 

“work with Eilis (Drama) had made it easier to be able to 
talk to other people" 

The new members who had started in September felt they "didn't 
miss out" by having started in September. 

The group were then asked to give an overview of how they had 
found the course from September to December. The response was 
generally very positive: 

"not as hard as I thought it would be, its easy enough now". 
Most people said that it had been hard at first, but became 
easier. The area causing most concern had been the 
assignments which were described as "hard", “confusing at 
first" and there was a degree of frustration at having to 
rewrite them, in some cases, quite extensively. Continuing 
problems around literacy were also cited. The experience on 
placement was generally very good and spoken of 
enthusiastically. One person commented that it had been much 
more frightening talking about them beforehand than actually 
going on them. 

When asked "where are you now?" it was stated that different 
people were at different stages in relation to their current 
assignments, but that they would all be finished by the end of 
January. Comments included: 

"we're familiar with the tasks now" 
"we know what's expected" 
"not under pressure"
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Monday sessions with the Co-ordinator: 

These were spent checking out how things were going, dealing 

with any issues or problems that might come up and were 

generally times for group discussion and support. They 

reported that in each session Colette asked each participant 

to name one positive and one negative thing about: their 

experience on the course. They said that this was very useful 

in helping people to bring thing up, though a couple of people 

commented that they didn't always have a "negative" and 
sometimes felt they had to “make them un"!!! The group agreed 
the “time flew" during these sessions and that sometimes there 
wasn't enough time to get on to more formal information 
inputs. 

Inputs on children's development and needs were also part of 
these sessions. They group felt that the exercises using the 
hand-outs were useful, though some people found the hand-outs 

very difficult to read - lots of unfamiliar language / 
terminology. 

Practical Sessions 

  

Topics covered in these sessions included: 

Lay-out and use of space 

Lotto activities 

Playdough 

Songs 

Games . 

Arts & Crafts e
e
 

O
e
m
 

All of the participants said that they found these sessions 
“completely enjoyable" and had come to look forward to them. 
Among the benefits they noted were: 

- “made you think and use your imagination" 

- “useful in placements" 
- “made us realise how it can be hard for children to 

concentrate" 

“take more notice when children bring home their own work" 

The group had obviously established a warm rapport with the 
tutor.
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Literacy 

These sessions took place on Friday mornings. The group was 

divided into four small groups for assignment work. Some 

people felt that if they had more help with spellings they 

would have less re-writing to do. 

A number of people felt they would like more time for literacy 

work. Several people mentioned the benefit of this work going 

beyond the requirements of the course and being of value in 

their lives generally. 

Relaxation 

Different individuals within the group felt that some people 

were "at different stages" than others in relation to these 

sessions. It was said “it suited some better than others”. 

While some felt it was enjoyable, - “a good laugh" or "the 

only time I get to relax" a number of people found the 

information elements very useful noting that it was "very 

clear, ~- good information - could understand it well" 

Observation 

During these sessions a variety of media and exercises were 

used to develop practical observation skills and a 

understanding of the value of and need for observation in 

working with children. These included use of video and 

"Where's Wally" books which the participants greatly enjoyed. 

Participants comments revealed a depth of insight into the 

value of observation which they applied both during their 

placements and in relation to their own children. Their 

comments on what they learned included: 

- "to watch children closely and that listening is an 

important part of observation" 

_ “learned that children are individuals and to respect their 

needs" 

- "it helped with my own children to find a reason for their 

behaviour" 

"looked more closely in placements" 

Several women also noted the they had learned the meanings and 

use of new words such as “cognitive" and "emotional"
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Preparation for Placements 

  

These sessions involved working with the placement supervisor 

to agree groundrules for placements and to clarify what to 

expect during them. They were also used to clarify the 

supervisors role and what support she could offer and to make 
arrangements for supervisors visits, observations and feed- 

back. Once placements had started they had an opportunity to 

meet with the supervisor on Friday mornings. This was felt to 
be very useful, particularly for those who were on placement 

on the Children's Buses, which did not have the facility to 

allow student and supervisor to meet with privacy. 

The group spoke about the Supervisor coming to observe their 

work with children and the value of being able to talk about 

it afterwards. 

The group were then asked to say what were the most important 

things they felt they had learned. This produced an extensive 

list of points and comments covering many areas which could be 

generally collated as follows: 

Children / childcare: 

  

"learning new things about children's development even though 

you have children" 

"learning to look at children in a different way" 

"I liked working with children on placement and learnt to be 
more patient with my own children" 

Personal Development: 

  

"learnt how to present something in a group and how to talk in 

a group" 

"how ‘to open up in front of a group, even when you're shy, and 

say your piece" 

“can talk better ina group" 

Literacy: 

This was mentioned by most participants:- 

"writing has improved - can use big words"



  

  

"not afraid to ask meanings of new words now" 

"I would like to learn to write now" 

“learned Rachael and Colette had more confidence in me than I 
have in myself - I'm not sure if I believe them" 

Practical skills: 

  

Layout of a room was mentioned several times as was knowing 
how to organised activities for children. 

Participants were then asked for their views on 
a) what made it easy to learn? 

the most common reply here was the support of the group itself 
which “worked well together", "helping each other". The 
Support and encouragement of the tutors - "they're willing to 
explain everything" and placement supervisor and staff. 
Literacy was also mentioned as was observation. Having "the 
crack - its easier to learn if its not too serious". 
Short sessions it was felt were better, if it was too long 
people were inclined to "switch off". Tests were thought to 
be helpful, by giving people a sense of how they were getting 
on and what they had achieved. Generally people felt that 
they had learned more from the sessions in Christchurch which 
they could then use on their placements, rather than vice 
versa. The group felt it was a "well put together course". 

b) what made it difficult to learn? 

The main difficulties were: 

* Keeping concentration “being hyper" 
("You know it'll be boring if they bring in a glass of 
water") 

* Problems with literacy such as reading difficult hand-outs, 
spelling and the amount of writing required for 

assignments... 

When asked What could be changed? - 

It was suggested that more literacy work and more practical 
activities would be helpful. An issue was raised about 
payments being "docked" for medical appointments etc. It was 
suggested by the facilitator that this might more 
appropriately be raised directly with the co-ordinator by the 
group themselves. 

10



  

  

The. group were then asked to say what they saw as their needs 
for the New Year. 

The consensus was “plenty of help", "more literacy" and 
improved listening skills "only one person talking at a time". 

And as a "final word" - 

Assignments: 

It was felt that these were not clearly explained at first, 
and that it was important for all the tutors to "have the same 
view" of how they should be done. The group were all happy 
however that they were clear what was required at this stage. 

Working in a group: 

"Great", "got help when it was needed", "need more help", it 
was much harder when "left to yourself". 

Overall: 

"Test was good, you got results and then you know where you 
stand" “you learn more than you realise yourself" "the 
course is very good and we like all the teachers" "hope to 
get the cert at the end" - "Hope next year is as good as this 
year!!!" ‘ 

Concluding comment: 

Throughout both sessions the group participated fully and 
openly. A high level of commitment and enthusiasm for the 
course was evident. During the second session there was a 
noticeable increase in confidence among the group, less 
shyness and embarrassment and a strong sense of group norm 
development. The women were clear and articulate in their 
responses and displayed both confidence in their abilities and 
awareness of their needs. 

With regard to the objectives outlined for the preparatory 
module it is evident that these have been met at this stage. 
It is apparant however, from both the participants comments 
and the high incidence of rewriting of assignments required, 
that a more extensive level of literacy support would be 
desirable. 

L2 Pores 
Margaret Rogers 
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Appendix I 

TUTORS AND MODUULES 

May - June 1993 

Colette Murray - Presentation Skills 

(Co-ordinator) Group Development 
l Relaxation 

Assertiveness 

Jennifer Rylands 

Eilis Kelly - Drama 

Personal Development 

Rachel Farrell - Literacy 

September - December 1993 

  

Colette Murray - Child Development 
(Co-ordinator) The Needs of Children 

Jennifer Rylands - Relaxation 

Stress Management 

Rachel Farrell Literacy 

Mary Corrigan - Practicals 

Observation Patricia Murphy 

Maria O'Reilly - Preparation for placements 
Placement supervision 

Colette Murray, Rachel Farrell, Mary Corrigan and Maria 

O'Reilly also provided assignment tutoring and support. 
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REPORT ON THE THIRD INTERIM EVALUATION SESSION 
& GUILDS CHILDCARE COURSE FOR TRAVELLERS 

nORIZON INITIATIVE-RUN BY BARNARDOS 

introduction: 
This report encornpasses the content and feedback of an evaluation 
session carried out with the participants of this course on the 20th of 
June 1994. [t covers the period from January 1994 to June 1994. The purpose 
of this evaluation was to provide the participants with an opportunity to voice 
ineir thoughts on the course to date, The evaluation was held during an one 
and a half hour session. Twelve of the fourteen participants were present. 

Preparation: 
‘Reading of the previous two evaluation sessions carried out, 
‘Reading the report entitled “Childcare Training for Travellers, Horizon 
Barnardos, Pilot project". 

‘Brief discussion with the coordinator on the composition of the group, 
the aim of the evaluation and on ways to remind the group of the different 
modules and their content. 

The evaluation session: 
The evaluation session comprised of questions and discussion focussing on 
the experience of the participants on the three main aspects of the course, 
(!} The Placements, where they recieved experience of working with children 
in a variety of day care settings, 
(2) The Modules, which contain the acedemic content of the course (see 
Appendix { for list of modules and tutors). 
(3) The Assignments, which are the projects/tasks the participants were requested 
to complete (gee appendix 2 for the list of the taaks within Assignment Two), 
The group were very willing to express their thoughts, they were articulate, assertive and 

very clear about the course. The issue of literacy, which was established as a priority in 
the previous evaluation, was not so dominant this time. However it remains an ongoing 
problem for the group. Eleven of the twelve individuals present participated fully in the 
discussion. the remaining one did not wish to take part. I notified the coordinator 
ot this. The feedback was, in the main, very positive, 

(1) THE PLACEMENTS 
The participants were asked 
‘Did they feel comfortable/prepared going out to placements? 
What were the most important things they had learned? 
The general reply was that despite initially feeling uncomfortable going out on placement 
they found themselves to be well prepared. Everything about the placements had 
been explained to thern in advance therefore they felt they knew what to expect. They 
were introduced to the supervisors of the placements, who told them the “rules” of the



  

  

centres, One individual had missed the group introduction and therefore felt 
disadvantaged as sne feit nothing had been explained to her . However she adjusted in 
time and went on to benefit from the work experience. Consistant supervision was 
considered to be desirable, one person's placement was supervised by ¢ number of 
different people, 
The group felt the experience of going on placement was generally “very good"and 
“interesting”, 
"the staff were very helpful". 
‘liked them, they gave us information on the activities we had to do”. 
"| learned a lot” 

¥When asked specifically what they learned from the experience, the participants made 
the following comments. 
I learned the difference between special needs children and ordinary children”. 
‘T learned that there is'nt enough vision for children with special needs, they need 
much more help" 
"l saw Highscope", 
"| saw how in different placements everyone has a different approach to activities”, 
"L learned how to deal with a proup of children", 
[ learned to use different activities to calm upset children" 
"| learned the causes of difficult behaviour" 
"Children are all different”. 
The group would have happily continued discussing this question,however due to time 
constraints we moved on to discuss the modules. 

(2)THE MODULES 
"The group were asked generally how did they feel about the modules, what had 
they liked and disliked? 
The group almost unanimously declared that they most enjoyed sessions where 
they “got to do something, rather than having to listen", where there was a 
“oit of crack" and where they learned something they could “use” with the 
children, for example, dealing with difficult behaviour. 
The group felt the sessions were sometimes "too long”. “boring” and there was "too 
much talking" by both the presenters and the participants who occasionaly 
became distracted. There was general agreement however that all the topics 
had to be covered and one person commented "no matter how much you know 
you can always learn something new", 

The group then discussed each module 
briefly. They were asked 
What did they like/dislike about individual modules? 
What had they learned? 

(a) Child development/needs of children (0-7). Self image. 
The group commented “it was interesting’, “hard work”, "there was a lot in it”,



  
“it is hard to remmember everything”. 
They reported learning the four main areas of child development,in fact one 
person commented "I'll never forget them’. 

(o) Play-the theory and its value. 
The participants liked these sessions “they were very interesting” and they liked the way 
the information was presented to them, “she (the tutor) was'nt talking at us, she got 
us Involved". 
AS a result of this involvement, the participants felt they learned “a lot about how and 
why children play". They also reported learning about "different toys and picture cards”. 

(c) Developmental use of equipment. 
These sessions were also enjoyed by the group. They felt the topic was closely linked to 
the previous section. A similar approach was used by the tutor. 

(d) Working with children in groups/managing and planning programmes, 
The participants liked the content of these sessions, However they felt these sessions 
to be “boring” as there was "too much repetition” and “a lot of reading out". The tutor's 
“Information was great her workplan was'nt". The comment was made that some 
participants in the group were "giddy" during these sessions and therefore did not help 
the situation. When asked what would help in the future one person suggested that 
people who were able to read, could read one paragraph at a time. 
The participants had learned about "setting up play for children” and had found the 
information “a great help for setting up big and small group activities”. 

(e) Practical activities—art.crafts,games ete, 
Some members of the group enjoyed the activities others felt they were treated 
‘like babies”, others were repeating activities, Some people would have preferred 
to read about the activities first and then do it rather than vice-versa. 
All agreed that they learned new activies to use with children, 

(f) Managing/understanding children's behaviour. 
The participants were very enthusiastic about these sessions. They found thern to 
ve “ very interesting”. 
When asked what they had learned in the sessions they responded “Cot you thinking 
about bold behaviour" and "why it happens", “it also got you thinking about what you 
would do in different situations” and “what it might be like for the child”. 

(z) Health, safety, nutrition, hygiene, and personal presentation, 
The group have had very little input on this topic to date but felt what they had 
got was "very good". The group had recieved “useful” leaflets which had been put 
on to tape for those with reading difficulties. This was very much appreciated. 

(h) Family/networks/structures



Some participants found this topic to be the least interesting of the course, as a 
result some individuals listened to what they needed to complete their assignment and 
tnen became “giddy”, The remaining participants found it difficult to concentrate and 
remonstrated with them (during the evaluation), They felt it was'nt fair to the tutor as 
they “liked her" and were “interested in what she had to say". This process of the 
tembers of the group correcting each other was calm and unargumentative and a 
manifestation of how self regulative and cohesive the group has become. 

(i) Shared rearing. 
The group found this session to be very informative. They said “The point of what she 
said was very good"."l never knew abuse existed in Travellers” and “It's nice to know 
that adoption or fostering is now possible for Travellers" 

(J) Recording, monitoring, observation. 
The participants thoroughly enjoyed these sessions, they liked the video and the 
‘Find Wally competition" which "kept the blood pumping” and was "very good", 
The participants also learned about observing children, one person made the point 
that “People thought they would’nt be able to do it (the observation of a child) but they 
got it done anyway!”. 

The group were then asked 
Which of the modules did they find most useful? 
‘What were the most important things they had learned? 
‘what way of presenting information, for example through video. group discussion and 
feedback or formal presentation, helped them to learn better? 

In answer to the first question many people agreed that “all the modules were 
relevant”, others specified “Play” and “understanding children's behaviour’. 

Qn the question of what they had learned, the responses included "I learnt a lot 
of new words”, “l learned how to run my own playgroup”, "I learned different 
approaches to dealing with children, if | had a baby now | would do things 
differently" and "To have much more patience when dealing with children” 

The group identified a variety of ways which help them to learn, when the content 
of the session was “interesting”, when it was given to them in a way that was 
“understandable”, when the participants were allowed “to become involved" and when 
it was “fun”. For example they enjoyed matching pictures to appropriate developmental 
stages of children in one session. 

Those who had reading difficulties greatly appreciated 
the efforts to put material on to tape for them, one person spoke of the frustration 
of being dependant on listening to recieve information. 

One of the participants, who 
felt that the sessions were generally “too long”, suggested that the group needed to



  

  

be “split up more” and possibly “put into teams maybe to do quizzes”, At this point 
we moved on to discuss the assignments. 

(3) THE ASSIGNMENTS: 
The group were asked to reflect very briefly on 
‘How they feit about each of the tasks within Assignment Two: "The individual and the 
group’? 
‘What had they learned from doing the tasks? 
"How they felt about doing the assignments generally? 

The following are their thoughts on the tasks, 
Task 1. Build up a profile of an individual child in your care. 

The participants discussed how they had a lot of time to do this Task and felt "it was 
ok." 
Task 2. Describe an important relationship in the child's life. 
The group was split fifty fifty on this task, half of the group thought it was o.k.,the 
other half thought it was hard, 
fask 3, Activity and Evaluation 
There was general agreement that this task was difficult, 
Task 4. An outing 
This was considered to be “quite o.k.” 
Task 5. What provision is there within the community to support the development 
of the children in your care? 
A number of the group felt that this was “very long" and there was a “lot of 
writing” involved. Although they felt it was useful to know the services available in 
an area, 
Task 6. The need for care for the child. Family networks and structures. 
The comments on this task included "very hard”, "I'm not sure what it was about”, 
"| got stuck on it”. 
Task 7. Practical activities with children, one activity for each area of development- 
(!)social,(2)emotional,(3)physical and (4)language. 
Many of the group reported they felt very comfortable doing this task, It was "easy" 
although some found the activity for emotional development "a bit hard”. 

The participants were then asked what had they learned from doing the tasks? 
One individual commented,"l learned to do different activities with children and how 
those activities helped them”. Another felt they could “plan an outing and organize 
money", one individual learned to spell better, another discovered "what activities suit 
each type of development", and another now "knows what services are there in 
dlanchardstown for children”, 

‘The group were then asked how they felt about doing the assignments generally? 
They responded that they found the assignments to be “very hard work" with “an



  

  

awful lot of writing". Qne person felt that too much tirne was spent on task { and 
the rest were rushed. The group had spent the previous weeks writing up their 
tasks and many of the group expressed frustration at having to rewrite tasks, They 
also felt it hard to get used to all the new “tutors”, They wished that all the tutors 
would adopt a clearer and more consistant approach to the corrections. They also felt 
“there were too many people correcting the one work”. They hoped to have the same 
tutor assigned to individuals from September to December. with the possibility of 
changing the tutor if they are not happy. 

The participants also acknowledged the “preat help” 
they had recieved from the tutors in writing up the assignments in the past few weeks, 

Two questions were asked regarding the remaining three months of the course. 
*What should be kept the same? 
The resposes were-"The group”, “The staff" and "The Placements”. 
‘What could be changed? 
This was answered with “More time for assignments","more help with them" and 
"Bring back Jennifer for half an hour once a week”, this was a reference to 
relaxation classes that the group had experienced prior to christmas 1993 lead 
by Jennifer Rylands, 

Final words 
At the end of the evaluation session | asked the participants to do a round robin 
stating one word to describe how they felt about the course to date. 
“great”, "good", "very good", "bravo", “worthwhile”, “we are now working well as 

a group’, "perfect", “interesting”, “I'm looking forward to comming back in 
septernber”, “great”, “excellent”, 

  signed ake Cheneln {9th uly 1994



  

  

January - June 1994 

Child development/needs of children (0-7). Self image 

Play - the theory and its value 

| Developmental use of equipment 

Working with children in groups/managing and planning 
programmes 

Practical activities - art, crafts, games etc. 

~ Managing/understanding children’s behaviour 

| Health, safety, nutrition, hygiene and personal 
presentation 

Family/networks/structures 

Shared rearing 

Recording, monitoring, observation 

.| Placement days and assignments 

| FRIDAY STAFF 

  

January - April 1994 

Colette Murray 

Mary Corrigan 
Rachel Farrell 

Linda Hederman 

Maria O’Reilly 

N
e
e
 

e
e
 

ee
 
N
e
 

Carmel McNamee 

«4 Angela Canavan 
Patricia Murphy 
Catherine Bond 

April - June 

Assignment work and tutorials 

MODULES AND TUTORS 

Colette Murray (10 sessions) 
Carmel McNamee (4 sessions) 

Mary Corrigan (12 sessions) 

Carmel McNamee (4 sessions) 

Catherine Bond (3 sessions) 

Linda Hederman (6 sessions) 

Mary Corrigan (9 sessions) 

Carmel McNamee (2 sessions) 

Angela Canavan (3 sessions) 

Deirdre Pemperton (1 session) 

Patricia Murphy (3 sessions) 

Maria O’Reilly



  

. ASSIGNMENT TWO: The individual and the group 

Task 1 
Build up a profile of an individual child in your care. 

Task 2 
Describe an important relationship in the child’s life. 

Task 3 
Activity and evaluation 

Talk and agree with your supervisor an activity you can do with the children. 

Task 4 

An outing 

Task § 

What provision is there within the community to support the development of the children in your care? 

Task 6 
The need for care for the child. Family networks and structures. 

t 
7 

Task 7 

Practical activities with children, one activity for each area of development - (i) social, (ii) emotional, (iii) physical and (iv) language.
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Tabfe 1 

Summary Tabla of Expenditure on Horizan Projects 

  Expenditure Heading 1993 1994 Total 
  ta Wages and salaries of teaching and core staff 

ib Social charges (PAYE, PRSI, Pension 
contributions) for 1a 

DVGATUWA | pr2"83 

Lois} Susy} \go0% 
  1c All travel and subsistence allowances for 1a Uy | 14ee | inos 
  1d Expenditure on personnel providing external or 
sessional inputs" yt, da. by Son book. wake Lo 48H] 2UbZr 46584   Ro mol, 
  2a Payments / wages to participants 

123F8)2b047- 124140   2b Social charges (PAYE / PRS1) for 2a 
2¢ Additional allowances paid to participants (eg, 
meals, travel, etc) 
  

  3a Non-depreciable items (e.g., teaching materials, 
protective clathing etc) 
  3b Office supplies associated with operation of 
project ana Coulat Arativn alo 
3¢_ Hiring or leasing of equipment used by project 

LUs9}] b4AS Mus 4 

  3d Rent on premises used for project % 000! \Suog! xu 900   

  4a Wages and salaries of administrative, managerial 
and secretarial staff 

6839 | loaue | Ao 
  4b Social charges (PAYE, PRSI, Pension 
contributions) on 4a 

l4eS | 2250} Bras   4c All travel and subsistence allowances for 4a 
4d Recruitment and advertising costs for project staff 
/ participants 

4e Utilities (electricity, gas payments) rckwdad aw [yr   4f Communications (post, phone, fax) 
4g Expenditure on childcare facilities for staft/ 
participants 

4h Expenditure on evaluation services 

> + {2p 

2234 S149 lout by 

e920! 500 
  4i Expenditure on documentation from project (eg, 
evaluation, final reports) 
  

  Sa Travel expenses associated with transnational 
activities 

Szuq | Fie Fas 
  

  Sa Other, please specify 
    Total           PURSYS | isos) 23464 
   



  

  

APPENDIX C 

Organisation and syllabus components 
Syllabus content for each component identified 

e
a
s
t
o
n
 Ne

 a
te
 
B
N



  

_| ,COURSE ORGANISATION: 

Total Hours: 795 over 62 weeks 
477 course work (including assignments) 
318 placement/work experience 

Breakdown: 159 training days in centre/assignment work 
106 placement days/assignment work 

-t SYLLABUS COMPONENTS 
  
  

NO MODULE TITLE NO OF 
as 

DAYS ON 
THEORY 

  

Induction/orientation/study skills 4 
  

Interpersonal/communication skills 4 
  

Human development overview 4 
  

a
p
o
 

pr
y 
f
e
 

Child development/needs of children 11 
ae (0-7) Self image 
  

un
 

Play - the theory and its value 6 
  

6 Developmental use of equipment 6 
  

7 Working with children in groups/ 6 
managing & planning programmes 
  

8 Practical activities - art, crafts; 8 
wal games, etc 

9 Practical babycare (0-1 year) 3 
  

“a 10 Managing/understandin g children’s 6 
behaviour 
  

él 11 Children with special needs 5 
  

12 Health, safety, nutrition, hygiene 6 
& personal presentation 
  

13 First-aid (Red Cross) 5 
  

wl 14 Family/networks/structures 3 
  

15 Liaison/use of other services/ 3 
professionals/N.A.I. safe practice 
  

16 Legal aspects, insurance etc 3 
  

7 17 Recording, monitoring, observation 5 
  

18 Layout & care of the work 4 
environment                  



  

  

1   Management Issues/ how a 
Playgroup/nursery runs. Personnel 
& their responsibilities, 
Accountability, Communication with 
workers 

  

20 Provision of public, private & 
Voluntary Sectors Child care 
Range of learning & care 
opportunity offered to children in 
0-7 age group 

  

  

21 Equal Opportunity, cultural 
difference 
  

  

22 Development and production of 
equipment relevant to Traveller 
culture for use in preschools and 
schools 
  

23 Work projects/assignments/tutorials 50 
  

24 Placement days and assigments No of days on 
Practical Work 

106 
      TOTAL 265 
  

  
    

     



  

  

TRAINING APPROACH: 

(a) CONTENT & TIMETABLE: 

SYLLABUS CONTENT FOR EACH COMPONENT IDENTIFIED. 

MODULE (1): Induction, orientation. 

DURATION: 4 days 

MODULE OBJECTIVE: 

To outline and to clarify the course methodology and for participants to develop study skills. 

  

CONTENT METHODOLOGY 
  

Introductions ,icebreakers/ 
familiarisation, course outline, 
methodology, expectations, ground- 

tules. 

Presentation, games, 
discussion 

  

Study skills, time management, 
identifying and using resources, study 
plans. 

Presentation and practical 
exercises.    



  

| MODULE 2: Intérpersonal skills 

DURATION: 4-days 

MODULE OBJECTIVE: 

To enable participants to develop effective interpersonal and communication skills, needed in working with 
_ children, their parents and other adults. 

  

CONTENT METHODOLOGY 
  

Communication, theory and skill Presentations, role plays. 
practice 
  

Interpersonal relationships Presentations, group 
exercises, 

  

Assertiveness training Role plays, group 
exercises. 

  

Stress - recognising and managing. Presentation and exercises. 
  

Self-awareness, perceptions, attitudes | Group exercises, 
discussion. 

  

Team work. - ditto -       
A pre-course in study skills, personnel development and assertiveness will have been carried out in May 
and June 1993. 

=! Some of Module 2 will be recapping of what was previously covered. 

MODULE 3: Human Development Overview 

DURATION: 4 days 

MODULE OBJECTIVE: 

Provide trainees with an overview of the stages of human developments from birth/infancy, early and 
middle childhood, adolescence, adulthood, maturity and old age. 

    

CONTENT METHODOLOGY 
  

Infancy - adolescence Presentations, handouts 
  

  Adolescence - old age - ditto - 
     



  

J - MODULE 4: 

DURATION: 11 days 

MODULE OBJECTIVE: 

To develop trainee’s awareness and understanding of the stages of children’s development from birth to 
seven in order that they may respond emphatically and effectively to the needs of children in their care. 

Child development and the needs of children (0-7) 

  

CONTENT 

  

METHODOLOGY 
    
Module overview, outline of stages of 
development and its significance in 

responding effectively to children’s 
needs 

  
Presentations, group 
exercise and discussion. 

  

Physical development - gross and fine 
motor, co-ordination. 

Presentations, group 
exercise. 

  

The acquisition and development of 
language. 

| Presentations, group 
exercises, 

  

Cognitive development. ~ ditto - 
  

Social/emotional development. 

- ditto - 
  

Children’s needs in relation to their 

development.     ~ ditto -     

MODULE 5: Play 

DURATION: 6 days 

MODULE OBJECTIVE: 

To promote understanding and appreciation of the value and importance of play in a child’s life. 

  

CONTENT METHODOLOGY 
  

What is play? Theoretical and 
experimental. 

Group exercises, 
discussion, presentations. 

  

The work of childhood. 

Play - its place in child development     
- ditto - 

- ditto -    



  

J 

  

MODULE 6: Developmental use of equipment 

DURATION: 6 days 

MODULE OBJECTIVE: 

.4 To provide direct practical experience of a wide range of material and equipment for use with babies and 
children (0-7). 

  
  

CONTENT METHODOLOGY 
  

Direct practical experience of Demonstrations, practical 
handling, presenting and using a wide participation. 
range of toys, equipment and play 
materials in a way which supports and 
promotes children’s development.         

~ MODULE 7: Working with children in groups 
Managing and planning programmes 

DURATION: ‘6 days 

| MODULE OBJECTIVE: 

To develop the skills necessary to meet the needs of children in group Situations. 

  

CONTENT METHODOLOGY 
  

Group dynamics - children in group Presentations and 
care settings. discussions. 
  

Group activities - preparation, Practical exercises. 
planning, carrying out and finishing. 
  

Daily routines, devising programmes 
for groups and individual activities.       - ditto - 
 



  

a. MODULE 8: Practical activities - arts and crafts etc. 

DURATION: 8 days 

MODULE OBJECTIVE: 

.4 To develop skills and provide experience of using appropriate materials to facilitate the development of children’s activity and self-expression. 

  

CONTENT METHODOLOGY 
Painting and drawing. Demonstrations and 

practical experience. 

  

  

Cutting and glueing. - ditto - 
  

Junk art, projects. - ditto - 

Playdough, clay. - ditto - 

Sand and water play. - ditto - 
Imaginative and role play. - ditto - 

Music, song, movement. ~ ditto - 
  

Simple group/individual games.     - ditto - 
      

   



DURATION: 3 days 

MODULE OBJECTIVE: 

_| To develop awareness of the specific needs of babies and the skills to respond appropriately to them. 

  

CONTENT METHODOLOGY 

Feeding: breast and bottle, Demonstration, 
introducing solids, mixed feeding presentation and practical 

“|| equipment, food handling and participation. 
hygiene. 

  

Sleeping: routines, equipment, 
clothing, temperature etc. 

Bathing: routine, equipment, safety. 
  

Daily routines - equipment, clothing, | Presentations and 
-4 {| common minor problems, discussions. 

immunisation, developmental checks, , 
stimulation and play. Bonding and 

«4 |! attachment.         

aaa



  

_| _MODULE 10: 

  

DURATION: 6 days 

MODULE OBJECTIVE: 

To develop awareness and understandin 

Understanding and managing children’s behaviour 

g of children’s behaviour, in relation to their development to understand the adult’s role in setting limits. 

  

CONTENT METHODOLOGY 
  

The need for limits. Setting and 
communicating appropriate limits 
within a developmental framework. 

Presentation and group 
exercises. 

  

Anticipating problems. Devising 
strategies to avoid conflict. Helping 
children develop social skills. 

~ ditto - 

  

Positive discipline, rules for children 
= rules for adults. Responding 
sensitively to children’s difficulties. 
‘Knowing when to seek help. 

- ditto - 

  

Communicating with children and 
adults about limits. Consistency and 
flexibility. 

~ ditto - 

  
     



_| MODULE II: Children with special needs 

  

DURATION: 5 days 

MODULE OBJECTIVE: 

.d To enable participants to recognise, understand and respond appropriately to children with special needs in 
a day care setting. 

  

CONTENT METHODOLOGY 

Overview of children with special Presentation and 
needs in relation to normal discussion. 
development. 

  

  

Practical arrangements needed in Presentation, discussion 
order to integrate special needs within | and demonstration. 
a group i.e. specialised equipment. 
Access and layout, ratios, liaison with 
other professionals/services. 
  

Devising developmentally appropriate 
programmes for children with special 
needs. Setting appropriate limits and 
integrating these within a mixed 
ability group.           
  

  

MODULE 12: Health, safety, nutrition and hygiene and personal presentation 

DURATION: 6 days 

| MODULE OBJECTIVES: 

To develop awareness of the needs for standards. 

-! Re: Health and Safety: 

Procedures in relation to health and safety (including child protection). 

To be able to devise and carry out procedures. 

To ensure such standards are maintained.



  

| _Re: Nutrition: 

    

Re: Hygiene: 

To provide basic knowledge and skills to ensure children’s nutritional needs are met in a day or home care setting and that basis food handling hygiene procedures are followed. 

To ensure standards of hygiene are adequate to limit the spread of infectious disease. 

  
  

CONTENT METHODOLOGY 
  

Health and safety: in premises, 
equipment, ratios of adults to 
children, use of space, procedures 
relation to safety in the work place, 
fire drill and equipment, accident 
procedures, etc. 

Presentation, discussion, 
group exercises, 

demonstrations, role play. 

  

Child Protection: health procedures, 
recognising signs of illness, 
disturbance, abuse; recording and 
reporting procedures, medical 
history, emergency, procedures, 
children and H.1.V./Aids. 

Presentation, group 

exercises and discussions. 

  

Nutrition: diet, nutritional balance, 
food hygiene regarding storage and 
preparation. 

Presentation and 

demonstration. 

    
MODULE 13: 

Hygiene: routine hygiene 
procedures, storage of cleaning 
materials, hygiene and H.I.V. 

DURATION: 5 days 

MODULE OBJECTIVE: 

  Presentation, discussion 
and group exercises.   

First aid certificate - Irish Red Cross 

To implement emergency first aid procedures as per Irish Red Cross standards. 

5 days Certified First Aid Training Course - theory and practice.



  

| MODULE 14: Family networks/structures 

| DURATION: 3 days 

MODULE OBJECTIVE: 

To appreciate the relationships of children (0-7) within the family context. 

To recognise and respond effectively to the variety of family settings which children (0-7) live. 

  

CONTENT METHODOLOGY 
  

What is a family? Family networks Presentation, discussion, 
and supports. Families are different. | group exercises. 
Family roles and relationships. 
  

The child, the family and the outside - ditto - 
world, parental involvement in day 
care, 
          
MODULE 15: Liaison with/use of other services and professionals 

NAI/Safe Practice 

~ DURATION: 3 days 

MODULE OBJECTIVE: 

To develop knowledge and skills to establish networks among services and professionals which promote 
children’s well being. 

  

CONTENT METHODOLOGY 

What services are there? How to Presentation. 
access them and work co-operatively 
in the interests of children (0-7). 

Discussion. 
  

Referral, confidentiality. - ditto - 
Client/professionally relationships.        



  

_| MODULE 16: 

DURATION: 3-days 

MODULE OBJECTIVE: 

To familiarise trainees with legal liabilities, responsibilities and the role of statutory bodies. 

Legal aspects, insurance etc. 

To inform trainees regarding insurance liabilities. 

  

CONTENT METHODOLOGY 
  

Outline of role of statutory bodies 
regarding childcare, e.g. health 

boards, Departments: Health, 

Education, Justice, Social Welfare. ~ 
Summary of childcare legislation. 

Presentations. Questions 
and answers. 

  

Practitioners roles and 
responsibilities. Legal requirements, 
obligations and procedures, 
insurance liabilities in day care 
tax/PRSI.     

Questions and answers and 

discussion. 

 



  

_| MODULE 17: Recording, monitoring, observation 

DURATION: 5 days 

: MODULE OBJECTIVE: 

Fe To develop awareness of the value and importance of maintaining appropriate records. 

| To enable participants to devise methods of monitoring work outcomes. 

To develop and use observation skills and techniques appropriately in working with young children (0-7). 

  

DAY CONTENT METHODOLOGY 
  

1 Recording - why keep Presentation, group 

records? What to record. exercises and discussion. 
How, where, by whom. 

Confidentiality versus 
access. Legal liabilities. 
Recording systems. 
  

2 Monitoring children’s ~ ditto - 
| progress and development. 

“ Monitoring and evaluating 
work programmes, 
methods and systems. 
  

3 Observation - its value and | Presentation, group 
importance. What to focus | exercises, discussion and 

wa on. How to observe - role play and/or video. 
skills and techniques. 
Recording and using 

ad observation findings. 
Observation and children’s 
development. 

“ Observation and children’s 
behaviour. 

Observation and special 
needs.        



  

| 
~* MODULE 18: Layout and care of the work environment 

DURATION: 4 days 

MODULE OBJECTIVE: 

  

CONTENT METHODOLOGY 
  

~~ || How to lay out a Presentation, discussion, practical layout. 
preschool/ creche. Role play, group exercises and 

demonstration. 
~" I Importance of care of the 

environment. 

What to do. 

        
MODULE 19: Management issues/how a playgroup/nursery runs. 

Personnel and their responsibilities. 
Accountability, Communicate with workers 

DURATION: 2 days 

MODULE OBJECTIVE 

  

CONTENT METHODOLOGY 
  

How to manage a playgroup/nursery | Presentation 

Discussion 
Accountability and Why Group exercises 

“|| Responsibility 

How to communicate and work ina 
team         

MODULE 20: Provision of public, private and Voluntary Sector Child Care. 
Range of learning and care opportunities offered to children in 
0 - 7 age group. au 

DURATION: 1 day 

  

CONTENT METHODOLOGY 

What child care provision is Presentation and discussion 
available to children from 0 - 7 
years, 

  

  
     



  

~ “MODULE 21: 

DURATION: 6 days 

MODULE OBJECTIVE: 

Equal opportunity/cultural difference 

To promote positive attitude and responses to the race, gender, culture, class and special needs of 
individuals and groups. 

  

CONTENT METHODOLOGY 
  

Equal opportunity - equal access, 

- focus on. What impedes equal 
opportunity, how can it be 
promoted. 

legal framework. Attitudes of values 
Group exercises and 
discussions. 

  

Cultural differences - tolerance and 

respect versus ignorance and fear. 
Minority or marginalised groups - 

how to promote positive attitudes. 
Anti-discriminatory practice.     

- ditto - 

  

MODULE 22: Development and production of equipment relevant to Traveller culture for use 
in preschools and schools. 

DURATION: 8 days 

MODULE OBJECTIVES: 

  

CONTENT METHODOLOGY 
  

Explore what equipment relevant to 
Travellers is available to Traveller 
children in preschools. 

Explore what is needed and what is 
possible to develop and produce. 

Develop and produce one or more 

pieces of equipment.     

Brain-storming. 

Discussion. 

Research. 

Group exercise, practical participation. 

   



  

_| MODULE 23 Work Projects - Assignments/Tutorials 

Each trainee is assessed on the basis of two completed assignments. These will be completed on a phase 
basis during the course as negotiated between the tutor, placement Supervisor (where appropriate) and 
trainee. The two assignments will: 

(a) Identify a theme which links subject content from the course syllabus and relates to theoretical and 
practical aspects of the course. 

(b) Have structured tasks/activities which will be carried out mainly in the workplace or in the 
community and occasionally at the centre. 

(c) | Demonstrate the students’ competence in a range of practical caring skills in the workplace. 

* (d) Involve the student in using communication, practical, interpersonal and decision-making skills 
through their application in practical caring situations. 

(e) Include an element of student self-assessment (as per City and Guilds 324-1 requirements). 

CHILDREN IN THE COMMUNITY STUDY 

It is envisaged that trainees will choose a topic to focus either on the specific client group within the 
community or on an issue that would be of specific concern to the student. 

Examples: 

1. The importance of nutrition in the bringing up of children. 

2. How children are affected by family stress. 

3. The study of a particular group e.g. traveller children - how State provision for them 
relates to State provision for other children 

4, A study of the benefits of preschool education to Traveller children. 

5. A study of the benefits to settled children. 

6. A study of younger children attending mother and toddler groups. 

7. A study of community mothers’ programmes within the Traveller community. 

8. The importance of nutrition in the bringing up of children. 

It is envisaged that the Children in the Community Study would be carried out in a way that would allow 
trainees to link the theoretical part of their work to their placement work. 
The trainers will be able to choose from a range of topics as outlined or indeed come up with something 
else that would be of interest to them and that would also meet the needs of the course. It is envisaged that 
the Children in the Community Study would be a written project and would demonstrate that the trainees 
are able to link together theory, practice and to evaluate provision for whatever group or individuals they 
chose to focus on. Supporting evidence such as interviews photographs, tape recordings and video should 
be used to illustrate the active nature of the work undertaken.
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People and Placements 

Main Course team 

Colette Murray: Course Development, 

Coordinator and Trainer. 

Mary Corrigan: Principal Trainer. 

Maria O'Reilly: Placement Supervisor. 

Rachel Farrell: Literacy /Tutor. 

Elizabeth Keane: Administrator. 

Madeline Clarke: Child Care Manager. 

Norah Gibbons: Team Leader, National 

Children's Resource Centre. 

Tutors 

Linda Hederman 

Fiona Clarke 

Margaret Quirke 

Emma Byrne 

Carmel McNamee 

Trainers (internal) 

Patricia Murphy 

Catherine Bond 

Carmel McNamee © 

Jennifer Rylands 

Eilish Kelly 

Angela Canavan 

Ann Donovan 

Barbara Haskins 

Trainers (external) 

Gillian Dunlop 

Sue Jameson 

Noirin Murphy 

Catherine Mullery 

Liz Kennedy 

Susan Duggan 

Brenda O’Brien 

Georgina Sinclair 

Helen Lockwood 

Community Playgroup Advisors 

Catherine Bond 

Fanchea Kirby 

Administrators 

Avril Pope 

Kate McAdoo 

Sharon Granger 

June Balfe 

Sandra Kearns 

Evaluators 

Margaret Rogers 

Geraldine French 

Julie O’Flaherty 

City and Guilds 

Jim McF Strain: Northern Ireland 

Liaison Officer. 

Margaret Lovett: Assessor. 

Interviewers 

Fran McVeigh 

Julie Smith 

Placements 

St. Helena‘s Nursery, Finglas. 

St. Helena’s Fingal House, Finglas. 

Barnardo’s Nursery, Blanchardstown. 

Hartstown Community Playgroups, 

Mulhuddart. 

Mobile Education Project, Barnardo’s. 

Ventry Park Community Playgroup, 

Cabra. 

Rowlagh Day Nursery, Clondalkin. 

Mountview Community Centre, 

Mulhuddart. 

Larkin Unemployment Centre, North 

Strand. 

St. Joseph’s School for the Deaf, Navan 

Road. 

Corduff Community Playgroup, 

Blanchardstown. 

Ann Heffernan, Coolock. 

Organisations 

WRC Social and Economic 

Consultants Lid. 

Dublin Travellers Education and 

Development Group. 

Transnational Partners 

Jose Manuel Fresno, Asociacion 

Secretariado General Gitano, Madrid, 

Spain. 

Margaret Tapley, Save the Children. 

Wolverhampton, England.
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QUESTIONNAIRE FOR PLACEMENT STAFF 

PERCEPTIONS - STAFF 

1 How many Traveller women were on placement at your preschool? Who were they? 

2 Had you worked with Travellers before? For how long? 

Did you receive any training about Traveller culture before the placement began? 

4 How would you describe your knowledge of the Traveller community? 

Has it changed since you took a member of the Traveller community on placement? 

If so, in what ways? 

5 How would you describe your attitudes towards the Travelling community? 

Have they changed since you began to have direct contact with the participants on this 

course, or have they remained the same? 

6 How would you describe your professional behaviour towards a Traveller student? 
Is it any different to your behaviour with settled students from other courses? 

10 Did you have other (settled) students at the time?



  

10 

Il 

Did you find that there were differences between having a Traveller student and 
having settled students? If so, how would you describe these differences? 

Did having a Traveller student necessitate any changes in your preschool? 

What were the opinions of other staff members about taking on a member of the 
Travelling community? 

To what extent, if any, do you think there was a mixing of cultures between the 
settled people at the preschool and the Traveller student? 

How did parents feel about their children mixing with a member of the Traveller 
community? 

Were any parents against the placement? If so, what did they do about it? What 
were their reasons? 

If parents thought the placement was a good idea, what were their reasons?



  

sas 

14 

15 

16 

If so, how do you think they reacted to working alongside a member of the Travelling 
community? 

Was Traveller culture promoted within the preschool? 
If so, in what ways? 

Were there any new materials developed while the Traveller women were at the 
preschool? 

Do you think your Traveller student would be an appropriate Trainer for future 
trainees? 

If your preschool is a Traveller one..... 

1 How do you think parents felt about having a member of their own community 
working alongside settled staff, with their children? 

Did the children respond any differently to the Traveller staff member than to settled 
staff members, or were they unaware of such a distinction? 

If they did, can you describe how?



PARENT QUESTIONNAIRE 

Were you aware that there was a Traveller on placement in your child’s preschool? 

How would you describe your attitudes towards the Travelling community? 

Have they changed since you have had some contact with the Travelling community 

or have they remained the same? 

Did you see any influence of the Traveller culture on your child?
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16. 

Questionnaire for Trainers. 

City + Guilds Childcare Course for Travellers. 

Run by Barnardos for Horizon (disadvantaged). 

Name. 

Could you briefly describe your involvement in the course? 

Did you recieve training specific to working with Travellers? 

If so what training? 

What do you think about Barnardos a5 2 venue for the course? 

Was the design of course of aptimal benefit for the trainees- 

Why? 

How did you adapt a structured City + Guilds course to be suitable 

far Trevellers? 

Did you develop any materials e.g. learning aids which could be 

of use to other similar projects? 

How did working with Travellers affect you? 

How has the transnational link inherent in the course benefitted 

the participants / you? 

How would you say the course has benefitted the participants? 

Do you feel the project objectives were achieved? If nat why not? 

What were the principal difficulties you encountered? How were 

they overcame if they were overcome? 

To whet extent did private problems of participants impact on 

the praject? 

What do you consider to be good work practice when working with 

Travellers? 

fa)What works? 

(b)What does not work? 

In what way could the course be improved or changed? 

Anything toa add?



  

Questions for Tutors 

Run by Barnardos for Horizon (disadvantaged) 

1. Neme. 

a . 2. Could you briefly describe your involvement in the course? 

3. Did you recieve training specific to working with Travellers? 

Whet was the training? 

4, What do you think about the course being held in Barnardos? 

“ 5. How did working with Travellers affect you? 

&. What do think the women have learned from the course? 

7. What are the major changes you have noticed in the participants 

from beginning of the course? 

8. Which of the assignments 

(a}A childcare establishment and its work. 

(ob) The individual and the group 

(c)Children in the community study. 
did you cosider to be most usefull and why? 

Which did you consider least usefull and why? 

9. How would you describe your approach as Tutor with the 

participants. 

10. Were there any difficulties on the course? 

ti. What do you consider to be good work practice working with 

os Travellers. 

CaiWhat works? 

(b)What does not work? 

12. How could the course be improved ar changed? 

1G. Amything to add?



  
Questions for the Coordinator on the Horizon project. 

i.Had you worked with Travellers before? 

Im what capacity? 

For how long? 

=.How did the course happen? 

SeWhat made you think that a childcare course for Travellers would 

be appropriate? 

4.Can you describe the selection process? 

a,.Can you describe briefly the prevailing conditions for the 

Travellers? 

&.How many of the trainees (in your opinion) will gain amployment 

as a result of the course? 
How long do you think it will take? 

7.(a}Go through each of the project objectives: 

*#To astablish and provide an accredited training course to 

Traveller women in childcare. 

#To provide on-going support and supervision to the trainees. 

#To give practical supervised experience working with children. 

*To enable women to develop the necessary skills to have a 

positive input in Traveller children’s education. 
*#To promote Traveller culture within the provision of the 
daycare, preschool and creche system. 

#To develop with the women material relevant to Traveller culture 

which could be used in preschool and creche education. 

*7To link with other groups working with Travellers or Gypsies in 

the area of childcare training both locally, nationally and 

transnationally. 
To what extent do you think the origional objectives were 
achieved? 

(b}Can you identify precisely specific outcomes arising from 

actions/interventions that were undertaken in the course of the 

project? e.g. social/personal benefits. 

How was that structure changed to accommodate the trainees? 

9.Go through each of the course objectives which stated that on 

successful completion of the course, the trainees would be able 

tat 

*#Understand the needs of children (0-7) in relation to their 

physical, emotional, cognitive and social development. 

#Demonstrate communication, intellectual, practical skills in 

response to such needs. 

*Demonstrate an understanding of the statutory framework as it 

applies to childcare(9-7 years).
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#Develop and demonstrate communication and interpersonal skills 

in dealing with children, parents, co-workers and other 

orofessionals. 

sDemonstrate ability to apply knowledge gained in oractice e.g. 

devise developmentally appropriate activities/orogrammes. 

#Ahoply (a) First aid skills (6) Health and Safety procedures. 

#Promote cositive attitudes of respect, equality and enhance 

self-esteem of children (9-7). 

To what axtent were these objectives met? 

ii.What did the project da that no-one had done before? 

2.Do you think the activities undertaken in this Project have 

generated outcomes and benefits (or will generate outcomes and 

benefits) which extend beyond the life of the project? 

How? 

13.Regarding the transnational link... 

#How was the transnational link incorporated into the Project? 

#Do the trainees understand the importance of sharing their 
axperiances with groups in other countries? 
#Do you think the trainees who travelled abroad were able to 

share their experiences with the other people they met? 

#Do you think they have gained anything from their link with 

Europe which will help them get jobs here? 

¥How did the transnational link contribute to the achievement 

of the Project objectives? 

#Did the trainees learn anything new on the trip abroad? 
#How did this affect the work they were already doing? 
tHow did this affect those who had not gone abroad? 
*Briefly how would you describe the experience af going 

abroad for the individuals who participated? 

What works? 

What does not work? 

li.List the organisations that Barnardos were paired with? 

How did the pairing benefit Barnardos? 
What activities did they share in common? 

i6.Refering agzin to the 7 project objectives, do you think now, 

looking back were they realistic? 

17.What required revision or alteration to the original objectives 

or plans. 

18.Did the placement supervisors receive any training specific to 

Traveller culture prior toa accepting a traveller placement? 

19.Were staff who had not worked previously with Travellers trained 

@ither in. Barnardos or through workshop attendance on ethnicity, 

racism, Traveller Culture etc..?
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20.Was a training course pack produced for future use? 

ei.sHave any trainees been identified as future trainers? 

22.Were there enough financial resources from Horizon for the 

Project? 

26.Did Barnardos provide you with sufficient resources? 

24.Can you describe your role and those of the individual trainers 
and tuters and other Project personnel? 

ac 

2d.in the course of the Project what external/internal difficulties 

arose and how did you deal with them? 

26.Did you formally monitor how the Project was progressing? How? 

27.What was the drop out rate? 
What is the completion rate? 

28.Did you personally experience a change in your knowledge, 

attitude, feelings or behaviour as a result af the Project? 

29.1f you were running the same Project again... 

What would you change? 

What would you keep the same?
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Questions for Management in Barnardos on the Horizon Project. 

1. What involvement did the organisation have with Travellers 

prior ta the commencement of the project - what was the nature 

and level of sarvices undertaken? 

2. What level of support did Barnardo’s work with Travellers 

recieve externally? 

oS. Can you describe the level of expertise and prior experience 

the staff had with Travellers? 

4, What additional expertise was available to the organisation? 

5. How did staff mumbers change as a result of taking on the 

project? 

&. What proportion of the organisations staff were re-allocated to 

implement the project? 

7. What types of new staff were required? 

8. What changes in finance were necessitated by taking on the 

running of the project? 

9, What other ways did running the project call for reorganisation 
within Barnardos? 

19. How is the target group (Travellers) different to that which 

the organisation catered for prior to the Horizon project? 

il. Did the number of Travellers you previously catered for 
increase or remain the same? 

iZ.In what way did the project represent a new departure for the 

organisation? Did you change how you were doing things in the 
xisting services? 

13.What resources were available to Barnardos to enable them to 

undertake the Horizon project? 

i4.What organisations did you begin to work or liaiase with as a 

result of implementing the project? 

15.Can you describe the kind of staff support that a project such 
as this requires from the parent organisation? 

i6.Can you describe the difficulties you encountered from a 
managerial perspective? 

17.Were the project outcomes as you expected them to be?
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18.Can you identify and if possible quantify the outcomes arising 

for Barnardos as a result of involvement in this project? 

19.Can you describe how (or if) the arganisation has changed or 

daveloped in any way that you would consider beneficial as a 

result of the project? 

20.Have the organisations policies changed as a result of the 

project particularly policies which could affect Travellers? 

2l.Are there any future implications for policy and practice and 

what are they? 

a7 22.Can you recommend possible changes or interventions in 

government policy and practice which would help toa combat 

social and economic exclusion of the Travelling community? 

23.How did the transnational link affect the organisation? 

21.Do you think there will be any durable affects on Barnardos as 

a result of this project and what are they? 

22.What did the organisation learn about it’s own capacities to 

implement what it set to do? 

23.In general what are the major lessons learned from the project? 

24,What weaknesses in public policy did the ptoject address? 

2o,Why did the organisation undertake the project?


