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Barnardos supports children whose well-being is under threat, by working with them, 

their families and communities and by campaigning for the rights of children. Barnardos 

was established in Ireland in 1962 and is Ireland’s leading independent children’s 

charity. 

Barnardos’ vision is an Ireland where childhood is valued and all children and young 

people are cherished equally. 

Barnardos’ mission is to challenge and support families, communities, society and 

government to make Ireland the best place in the world to be a child, focusing 

specifically on children and young people whose well-being is under threat.  
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This book and the accompanying CD are a training resource pack to support the provision of 

training to members of Voluntary Childcare Management Committees. The purpose is to 

provide some of the specialised knowledge Voluntary Childcare Management Committee 

Members need to effectively manage the provision of quality community childcare services. 

Voluntary Childcare Management Committee Members need to have a broad understanding of 

the welfare and development needs of children, particularly those in group care. They also need 

to know what characteristics, training and supports staff members need to have to be 

appropriately qualified to provide quality care. They need this information so that they can take 

the steps necessary to ensure that they recruit staff members who will have the capacity to 

provide quality childcare and so that they, as the service managers, can adequately provide the 

appropriate supports, training and resources for the staff to carry out their important task. 

This training resource is intended to be used by those whose role is to support community 

childcare service providers, such as the staff of City/County Childcare Committees, childcare 

development workers, childcare service managers, childcare trainers or others, as a tool to 

present a workshop to those who are considering taking on the role of Voluntary Childcare 

Management Committee Member or who have recently become new Voluntary Childcare 

Management Committee Members. It can also, of course, be used for existing Committee 

Members. 

FORMAT 

The pack provides all of the information and resources needed to provide a full day (or two 

half days or evenings) induction workshop for Voluntary Childcare Management Committee 

Members. It comprises a PowerPoint Presentation (on a CD) accompanied by comprehensive 

facilitator's/trainer's guidance and notes (in this book) and includes some discussion questions 

to facilitate an interactive workshop. 

The workshop plan on page 7 outlines the recommended structure for the day of training. 

Throughout this book, the relevant slide numbers from the PowerPoint presentation on the CD 

are given beside the corresponding text as shown below: 

Monel heka ie cerns 
The slides from the PowerPoint presentation are reproduced in this book on pages 33-43. 

 



  

There are some additional notes for the facilitator in the PowerPoint presentation itself. These 

can be seen by viewing the presentation under ‘normal’ or ‘notes page’. When you show the 

presentation as a ‘slide show’ during the training, these notes will not be visible. 

CONTENT 

The contenis of the book include: 

= An introduction to the purpose of the pack and the training. 

= Guidelines on the structure and methods of the training including: 

¢ Aworkshop plan 

¢ A sample ice breaker 

* Discussion questions feedback sheets (to be photocopied and handed out during the 

training) 

¢ An evaluation form (to be photocopied and handed out at the end of the training 

session) 

= Notes on the training session for the facilitator. 

There are certain sections of this book that you may wish to photocopy and hand out to your 

training group, such as Dimensions of Childhood Development (on pages 11-13), 

Furnishing and Equipment (pages 23-24), What Children Need to Support Learning in Early 
Years (pages 15—17) and the list of Barnardos’ publications (page 49) that may be of use. 

The information provided for sharing with the workshop participants through the use of a 

PowerPoint presentation on the CD covers the following: 

=" Providing quality childcare. 

= Why knowledge of child development is essential for childcare staff. 

The importance of the early years and brain development. 

= The importance of play for children and how young children learn. 

= The importance of warm, responsive interactions between the adults who work with 

children and the children for whom they provide care and education. 

What a ‘Key Person’ approach is and why this approach is especially important for 

babies. 

= The importance of developmentally appropriate facilities and equipment which support 

all aspects of development. 

= What children need in group care. 

The importance of involving parents (other than those on the committee) in the childcare 

service and some ways of involving parents. 

= Desirable characteristics of childcare practitioners. 

= The roles and responsibilities of childcare practitioners. 

* General information on childcare policies and procedures. 

The pack also includes references to many useful resources available from Barnardos’ 

Training and Resource Service (BTRS) as well as contact information for relevant organisations 

and agencies (such as IPPA, NCNA, BCCN).



  
It is important to note that this pack does not provide all of the information needed to operate a 
childcare service — it focuses specifically on information needed to ensure quality in providing 
for children’s well-being and development and does not include management, operational or 
administration topics (other than a brief look at the importance of clear policies and 
procedures). Knowledge of these is of course essential to the provision of quality 
childcare and will need to be addressed through separate training. 

 



  

  

This section of the workshop materials has been designed specifically for the facilitator. It 

provides practical step-by-step instructions on how to deliver the training workshop. 

Good facilitation skills are important to the effective engagement of participants in the 

workshop. Avoid jargon as far as possible, use accessible language and explain any terms you 

feel people might not understand. Group work is an important component of the workshop 

process. It provides a platform to share knowledge and introduce new ideas. 

GROUP WORK 
(Adapted from CECDE, 2006) 

Facilitating group work is not an easy task. It involves a multitude of skills, all of which have to 

be adapted to suit different groups with different perspectives. 

While simultaneously trying to fulfill the role of guide, manage group interaction, collaborate 

with others, and organise and connect information, you have to stay focused on the process and 

achieve its desired outcomes. 

Your role in facilitating participation is crucial as, using the support materials, you will be guiding 

participants towards self-learning and self-reflection. The following steps will guide you through 

this process, from planning to delivery. 

1. Administration 

You need to consider a range of administration issues as you determine factors such as: 

= The setting type the participants are from (Sessional/Full and Part-time Daycare). You 

will also need a good idea of the numbers expected at the workshop. 

= — Identifying and organising a venue for the workshop — whether it is accessible to all 

attending, can facilitate the number of attendees you expect and supply /accommodate 

the equipment you require for the PowerPoint presentation. 

= Arranging the room — whether the venue lends itself to re-arranging furniture, if 

necessary. Participants will need to move into groups so, for example, a room with 

tables may not suit. 

= A rregistration desk or table is important. As well as providing those attending with a first 

point of contact, it also ensures that contact details for participants are recorded. 

= Refreshments should be provided as this gives the participants the chance to network 

and build relationships. This can be done either before the workshop, or after the 

session. If the workshop is presented as one long session it is a good idea to have a 

break halfway through. 

2. Preparing Materials 

You need to have all of the relevant materials with you for the workshop and prepare any



  

necessary print-offs or photocopies in advance (to avoid any unnecessary interruptions during 
the workshop). All of these materials are provided in the pack. 

As well as the PowerPoint presentation that you will be working from, the pack also contains the 
feedback/evaluation sheets that you will need (pages 44—46). As you will be asking groups to 
fill in sheets, make sure that you supply enough pens. 

3. On the Day/Night 

There are a few things to bear in mind when the time arrives to run the actual workshop: 
* Check the equipment and run through your presentation beforehand. 
= Decide how you are going to allocate groups for small group discussions. For example, 

if you have a group of 15 participants and you need to divide them into three groups, 
you could go around the group and allocate each person a number — one, two or three. 
Then send all of the ‘ones’ to one area of the room, all of the ‘twos’ to another and all of 
the ‘threes’ to another. This way you will get three well mixed groups of five people 
easily and efficiently. 

Begin the session by emphasising that you will be starting and finishing on time and 
make sure that you allow enough time so that everybody is clear about the purpose of 
the session and their expectations from it. 

Ask everyone in the group to introduce themselves outlining their experience (if any) in 
relation to childcare and what they hope to get from the training. (You can show slide 
number 3 while you go around the group one by one.) 
If the time allows it is a good idea to ‘break the ice’ in a group that is not accustomed 
to meeting or working together as a team before you start into the main workshop 
content. See page 6 for instructions on how to conduct one sample ‘ice breaker’. 

4. Group Work 

Once the actual group work section of the workshop begins, there are certain steps you can 
take to ensure its smooth operation. 

"Organise participants into groups of manageable sizes (four or five people per group). 
See section 3 above. 

A note-taker will be required for each group. You can either allocate this role at random, 
or you can pre-arrange for specific participants to do it. The note-taker will fill in the 
Discussion Questions Feedback Sheets (see pages 44—45) which are the records 
of the group discussion for the feedback process. 

= Give clear, concise instructions around the purpose of the activity and its expected 
outcome(s). Let the groups know clearly what is expected from them in the feedback 
arising out of their discussions. 

= Ensure that time is observed during group work. Generally, 20/25 minutes is allocated 
for discussion, with a timing reminder given five minutes from the end. 

= There has to be a definite cut-off point to facilitate feedback and allow for larger group 
input. 

  



   

            

   

              

   

5. Managing Feedback 

It is up to you as the facilitator to best determine how you want to organise feedback from the 

group work. Using your own judgment, you will have to assess the time available to you (making 

sure that you observe the schedule outlined at the beginning of the session). Each group can be 

asked to provide a few summarising sentences which can be put up on a flipchart, overhead, 

etc. The important thing is that the feedback is recorded, so that both you and the participants 

have a record of the issues and discussions that arose during the workshop. Discussion 

Questions Feedback Sheets are included as an aid to facilitating feedback (pages 44 and 45). 

6. Wrap-up/Close 

Finishing on time is essential if you want participants to leave with a positive impression! Allow 

a few minutes at the end to emphasise the availability of support and the resources available 

through the local City/County Childcare Committee, Barnardos’ Training and Resource Service 

(BTRS) and the other childcare organisations. Ask participants to complete an Evaluation Form 

(see template on page 46) which will give you an idea of how effective the workshop has been 

in terms of meeting its aims. 

SAMPLE ICE BREAKER 

Begin by dividing the group into Group A and Group B. 

Have the people in Group A look over at the people in Group B and then go over 

and pair off with the person they think they have the most in common with. 

After chatting together for about five minutes have them introduce the person Lua euae sis) 

to the group and explain why they selected that person and one thing they discovered 

about him or her. 

Have the people in Group B look over at the people in Group A and then select the 

person they feel is least like them. 

They go over and chat for about five minutes and then tell why they selected that person 

and what they found out about him or her.



  

  

  

WORKSHOP PLAN 

Activity 

  

Opening 

Content/Description Support Materials Estimated 

aT: 

¢ Present the Workshop Title Title of Workshop Slide No. 1 
© Outline Workshop Format Workshop Format Slide No. 2 
  

Introductions Welcome etc. Use Slide No. 3 to Guide 15 mins 
Participants in Their 

Introduction to the Group 

  

  

Icebreaker See Instructions for a Sample Ice | Ice Breaker Instructions 15 mins 
Breaker on Page 6 
  

Presentation 

   

Group 

Discussion 

* Outline Topics Covered Slides Nos. 3-12 | 30 mins 
© Introduction 

* Providing Quality Childcare 

Tea & Coffee emai) 

  

   

Break into Groups Timekeeper 2 mins 
(1,2,3,4) Feedback Sheet 1 
Introduce Questions (1 per group) 13 mins 
Lead Discussion Group Leaders 25 mins 

Questions 1—3 (Slide No. 14) 
  

Feedback 

Presentation 

   

Group 

Discussion 

  

Whole Group Flip Chart 15 mins 

¢ Child Development Slides Nos. 15-44 30 mins 
¢ Importance of the Early Years 

What Children Need 

¢ Importance of Play 

© How Children Learn 

© Importance of Attachment 

Key Person 

  

Break into Groups Timekeeper 2 mins 
(1,2,3,4) Feedback Sheet 2 
Introduce Questions (1 per group) 13 mins 
Lead Discussion Group Leaders 25 mins 

Questions 4 and 5 

(Slide No. 46) 
  

Presentation * Importance of Equipment Slides Nos. 47-62 30 mins 
® Involving Parents 

° Desirable Characteristics of 

Childcare Practitioners 

¢ Policies & Procedures 
  

Individual 

Exercise 

Evaluation Evaluation Forms 10 mins 

   

    Closing     Any Questions Slides Nos. 68-66 
Give Out Handouts 

Thank Participants 

5 mins 

   

          

 



| NOTES ON THE TRAINING WORKSHOP 

   

  

   

        

   
   

   

      

   

  

   

   
   

      

   

  

   

      

   
   

Slides 1—5 are introductory slides allowing for introductions and giving an overall outline of the 

workshop ahead. 

The following is the core content of the workshop — it is the information the facilitator/trainer 

will need to refer to when preparing for and delivering the PowerPoint presentation and relates 

directly to the presentation. 

weer etal reer inoiel sick ee 

There have been some significant developments in policy and regulation in relation to Early 

Childhood Care and Education in Ireland during the last 10 years. 

Child Care (Pre-school Services) Regulations 2006 

One change that is particularly significant is the review of the Child Care (Pre-school Services) 

Regulations 1996 and their replacement by the Child Care (Pre-school Services) 

Regulations 2006. These new regulations have an increased focus on the quality of children’s 

experience in childcare services. As well as looking at aspects such as the premises, health and 

safety and the ratio of adults to children, pre-school inspectors now assess (under Regulation 5) 

whether those carrying on pre-school services: 
  

“ensure that each child's learning, development and well-being is facilitated within the daily 

life of the service through the provision of appropriate opportunities, experiences, activities, 

interaction, materials and equipment, having regard to the age and stage of development of 

the child and the child’s cultural context.’ 
  

Childcare providers also need to be aware of three other significant developments: 

Siolta 

Siolta is the National Quality Framework which was developed by the Centre for Early 

Childhood Development and Education (CECDE). The contents of Siolta were designed to 

assist all those concerned with the provision of quality early education in Ireland (including 

parents) to work towards the improvement and enrichment of young children’s early and most 

critical life experiences. 

Framework for Early Learning 

The Framework for Early Learning from the National Council for Curriculum and Assessment 

(NCCA) has a specific focus on learning experiences for young children.
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The Health Information and Quality Authority (HIQA) 
The role of HIQA is to develop and monitor standards in Ireland’s health and social care 
services. This includes childcare services. HIQA is developing National Standards in Childcare 
which will be mandatory. 

For more information on these see Supporting Quality: guidelines for professional practice in 
early childhood services (3rd edition), Barnardos’ Training and Resource Service, 2008. 

PRE-SCHOOL INSPECTION 

There are five criteria under which pre-school inspectors assess Regulation 5 of the Child Care 
(Pre-school Services) Regulations 2006: 

1. The extent to which the physical well-being and development of children is adequately 
facilitated through the provision of personal care which meets the basic needs of the 
infants and children for food, rest, mobility, hygiene and comfort in general and 
stimulating activities. 

2. The extent to which the emotional well-being and social development of the child is 
facilitated through positive interactions in reciprocal relationships. This incorporates 
sensitivity to children’s cues, predictable routines and the bonds that children have 
established with peers and siblings. 
Children’s dignity, independence and own cultures are to be respected and supported. 

3. The extent to which the physical environment and the quality, quantity and variety of 
materials support the development of children. 

4. The extent to which the broad learning experiences provided through a programme of 
activities and its implementation and review supports children’s development. 

5. The extent to which the service is responsive to children's learning, well-being and 
development on an individual basis. This involves meaningful engagement with children 
coupled with written records on children's developmental progress; the sharing of such 
information with families; the provision of appropriate activities; and the extent to which 
children are happy and relaxed in the setting. 

THE PURPOSE OF THIS TRAINING 

The purpose of this training is to provide Voluntary Childcare Management Committee 
Members with introductory information on some key aspects of childcare provision that are 
covered by Regulation 5 so that they will be in a better position to understand the needs of the 
service and the staff members and to support their work through: 

“Ensuring that the service is adequately funded. 
= The development of appropriate polices and procedures to underpin all aspects of 

service provision. 
= Requiring that staff are appropriately trained and experienced when selected for 

positions within the service. 

 



= Acommitment to supporting staff members’ ongoing professional development 

(including allowing time for staff meetings and planning). 

= Providing for appropriate support and supervision for all of the staff members. 

   

        

   

~ PROVIDING QUALITY CHILDCARE Slides 9-13 _ 

Research shows that quality childcare is the most powerful promoter of positive child 

development, early learning and school readiness. Quality childcare can also serve as a family 

support programme, providing parents with valuable and up-to-date information on child health, 

development and nutrition and how they can help prepare their children for school. It can also 

help families, particularly those at risk, to create a more supportive and caring home 

environment. 

  

“Quality is achieved in childcare through the provision... of a good physical infrastructure; 

imaginative materials which meet the different needs of the children in the facility; a warm and 

caring team of childcare practitioners; a good relationship between parents and the childcare 

team; sound management policies and practices; awareness of equality and diversity; and a 

responsiveness to the individual needs of each child. Equally important are appropriate ratios 

of staff to children, the presence of qualified staff and the contentedness of staff with their 

working environment and structures.” 
(DJELR, 2003) 

  

KEY FEATURES OF A QUALITY SERVICE 

Clear aims and objectives. 

A broad, balanced and developmentally appropriate curriculum. ' 

A variety of learning experiences that are active, relevant and enjoyable. 

The development of warm and positive relationships. 

A well planned, stimulating, secure and healthy environment. 

A commitment to equal opportunities and social justice. 

Systematic planning, assessment and record keeping. 

Satisfactory adult : child ratios, continuity of care and consistent staff development. 

Partnership with families. 

Liaison with the community. 

Effective procedures for monitoring and evaluating the quality of practice. B
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THE IMPORTANCE OF QUALITY 

  

“The positive relation between childcare quality and virtually every facet of children’s 

development is one of the most consistent findings in developmental science” 

(Shonkoff and Phillips, 2000) 
  

‘The term curriculum is used to describe all the activities and experiences (planned and unplanned; formal and informal; overt 

and hidden) from which a child learns... it involves a consideration of the process of learning (how a child learns) and the 

learning progression (when a child learns) and the learning context (where and why a child learns). (Ball, 1994)  
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Children who participate in quality early childhood education programmes learn better and are 
more successful in school. 

DISCUSSION QUESTIONS 1 Slide 14 
(Photocopy page 44 and hand out a copy to each group) 

1. What do you think is the role of the Voluntary Childcare Management Committee 
Member in supporting quality childcare? 

2. How can the Management Committee ensure that all of its members all have an 
agreed approach to ensuring quality in their childcare service? 

_ CHILD Pete Sees ae 

DIMENSIONS OF DEVELOPMENT 

The following are the different dimensions or aspects of childhood development as outlined in 
the National Children’s Strategy: 

Physical and Mental Well-being 

This includes growth and development as well as physical and mental health. Development 
along this dimension requires that children are given an adequate, nutritious diet and 
appropriate accommodation; that at the appropriate age they receive immunisations and 
developmental checks; and that they have access to appropriate health services. 

Emotional and Behavioural Well-being 

This concerns children’s feelings and actions. It includes their growing ability to adapt to change, 
to cope with stress and to demonstrate self-control. It also covers children’s ability to empathise 
with others and behave in a socially responsible manner. These emotions and behaviours will be 
affected by the nature and quality of children's early attachments and also by the temperament 
of the individual child. Children’s needs on this dimension are more likely to be met if they are 
given the security of consistent limits within a context of emotional warmth and approval. 

Intellectual Capacity 

This covers all areas of cognitive development, educational attainment and active learning from 
their surrounding environment. Children's development along this dimension is more likely to be 
met if they have frequent opportunities to play and interact with both adults and other children; 
if childcare is tailored to their particular strengths and needs; if they have access to books and 
other forms of intellectual stimulation; if they are given opportunities to acquire a range of skills 
and interests; and if those with special needs receive appropriate support. 

    

Spiritual and Moral Well-being 

This covers feelings, experiences and beliefs that stimulate self-awareness, wonder, reverence, 
moral and aesthetic sensibility; and questions about the meaning and nature of life and death.



  

For many children this will be supported by traditions of belief, observance of religious duties 

and attendance at designated places of worship. For all children, acknowledgement, validation 

and promotion of the spiritual dimension to their lives is needed from their peers, their parents 

and other significant adults. 

Identity 

This concerns children’s growing confidence about themselves and their abilities as individuals 

in their own right, and the need to feel respected and accepted by their family and by the wider 

society. Children’s needs on this dimension are more likely to be met if their achievements are 

praised and encouraged, and if they receive positive messages about their own gender and their 

culture as part of a rich and valuable mix of social diversity. 

Self-Care 

This includes the competencies that all children require in order to look after and respect 

themselves. Children’s needs on this dimension are more likely to be met if they are 

encouraged to acquire appropriate self-care skills from a very early age and go on adding to 

them as they get older. For instance, parents can help toddlers learn how to dress and feed 

themselves, while older children need opportunities to learn how to cross roads safely. 

Family Relationships 

Children's capacity for development along this dimension is more likely to be met if they 

experience a stable family life to which they have a sense of belonging and where changes of 

carer are kept to the minimum; if parent and parent figures show appropriate physical affection; 

if there is openness about types of relationships within the family; if they are given opportunities 

to explore and develop their capacity for independence; and if there is frequent positive contact 

with extended family. 

Social and Peer Relationships 

This involves the child's ability to make friends and feel part of a peer group; it relates to their 

capacity to get on with adult figures outside their family circle. From an early age, but with 

increasing significance as they grow older, children require formal and informal opportunities to 

play and socialise with their peers of both sexes. They can also gain from the additional 

experiences and skills of adults living in their neighbourhood or getting involved with them 

through sporting and cultural activities. 

Social Presentation 

This concerns children’s growing understanding of their capacity to engage with others and 

realise the impact of their actions, appearance and behaviour on others. Development along this 

dimension relates to children’s ability to learn to pick up messages about the impressions they 

are creating, while not necessarily feeling that they need to conform. Through parents and other 

adults taking an interest in their appearance, children learn that behaviour and appearance can 

be adjusted to different situations and are able to make decisions about how they want to 

present themselves socially and culturally.
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It is essential that childcare providers are aware of these many dimensions of 
development and know how to support each child’s development. 

Children develop in an integrated and holistic way, for example if a child's physical development 
is impeded then their capacity to explore the world will be affected, which in turn will affect their 
learning. 

If a child has poor self esteem this will affect their ability to take risks, for example having 
enough self confidence to climb to the top of the climbing frame or to undertake new physical 
challenges. 

Lack of self confidence and self esteem also affect a child's capacity to learn and to relate to 
others. All of these developmental threads are closely linked and inter-dependent. Those 
working with pre-school children usually aim to promote the all-round development of the child. 

CRITICAL TIME 

As children mature and pass through the various stages of development, many researchers 
think there is a “critical” time when a child is most ready to develop particular skills or concepts 
(ideas/understandings). 

A “critical” time is thought to be when a child has physically or mentally matured to a point 
where they can move on in learning and development. They need an environment that allows 
them to do this and an opportunity to practice. 

  

For example, a child may be ready to walk at around 15 months — their nervous system, 
muscles, balance and coordination may have developed sufficiently and they may be 
confident in movement — but if they are kept indoors and sit in a buggy all day they are 
unlikely to walk. This is an obvious example but there are aspects of development that are 
more subtle. 
  

Through careful observation and assessment, staff must be aware what stage children have 
reached in their development, take note of their emergent skills and provide support for them 
which will encourage the next phase of learning. This requires sensitivity, knowledge and 
awareness. 

Children’s developmental progress is not clear cut — childcare practitioners need to identify 
children’s emerging skills and to plan activities, experiences and routines which stimulate and 
encourage these aspects of development. They need to do this for each individual child in the 
group while considering the overall group needs as well. 

The skills of observation and assessment are vital tools in identifying a child’s stage of 
development and judging how best to provide for this. 

 



THE IMPORTANC 
DEVELOPMENT Slides 20-25 

       

BRAIN DEVELOPMENT 

Medical research has demonstrated that the most rapid period of brain development occurs in 

the first few years of life and that the experiences of early childhood have an enduring effect on 

an individual's future learning capacity. 

What the Research Says 

= Brain development that takes place prenatally and in the first year of life is more rapid 

and extensive than previously suspected. 

= Brain development is much more vulnerable to environmental influence than we ever 

suspected. 

= The influence of early environment on brain development is long lasting. 

= The environment affects not only the number of brain cells and number of connections 

among them, but also the way these connections are “wired”. 

= Early stress has a negative impact on brain development. 

(Carnegie Task Force on Meeting the Needs of Young Children, 1 994) 

Critical Times in Brain Development 

As mentioned earlier, it is now thought that there are “critical times” in development when the 

environment can influence how an individual's brain is “wired” for functions such as maths, 

language, music and physical activity. If these windows of opportunity are missed — if the brain 

does not receive the appropriate stimulation during a “critical time” — it is very difficult for the 

brain to re-wire itself at a later time. The fact that a squint left uncorrected in infancy will result 

in permanent loss of binocular vision and that partial impairment of language development is 

sometimes associated with temporary hearing loss due to infection in early childhood are 

striking examples of the need for relevant experiences during critical periods (Rutter and Rutter, 

1993). 

These are the critical periods of the earliest years: 

Emotional Control 

Vision 

Social Attachment 

Vocabulary 

Second Language 

Maths/Logic 

    

  

  Ages 3-10 | (Begley, 1996)



  
The brain differs from most other body organs in that it has its growth spurt during the prenatal 

period and the first few years after birth. The brain has reached half its final mature weight as 

early as six months and 90 percent of its final weight by the age of eight. The body as a whole 

only reaches half its mature weight by age 10 (Rutter and Rutter, 1998). 

The implication is that the brain is most vulnerable in some respects to damage during this rapid 

growth spurt and “the effects of damage are likely to differ according to when they occur” 

(Rutter and Rutter, 1993). For instance, “damage to the brain prenatally or very early in life 

tends to be less likely to result in specific deficits but more likely to lead to a general lowering of 

intellectual and scholastic abilities” (Rutter and Rutter, 1993). 

(Adapted from http://go.worldbank.org/KQUAYBVTIO) 

THE IMPORTANCE OF THE EARLY YEARS 

As has been seen, there is growing recognition of the importance of the early years. 

Neuroscience and psychological research have demonstrated that a significant amount of 

children’s learning takes place in the first six years of life. 

It is important for parents and others who work and live with children to keep in mind the broad 

range of kinds of learning that are important in the early years. 

  

“Children’s experiences during these formative years shape them as learners. Supporting 

and nurturing children’s early learning is critical if they are to avail of the tremendous 

opportunities early childhood can offer in realising their individual potential as learners” 

(National Council for Curriculum and Assessment, undated) 
  

Because infants and toddlers are very motivated to engage with others and to communicate, 

those who care for them can make a difference that will last a lifetime. 

WHAT CHILDREN NEED TO SUPPORT LEARNING IN 

  

THE EARLY YEARS Slides 26-32 

Young children need: 

= Adults who help them to stay safe and healthy. 

= Positive caring relationships that are ongoing. This is the most important part of 

supporting a child’s learning. All children need people, or at least one person, who 

believe in them, care for them and want to support them. Children do some of their 

most powerful learning from copying what people around them do. 

= Adults who appreciate the uniqueness of each child and who respect and respond to 

the child’s feelings, needs and interests. 

= Help to learn to control their behaviour through patient teaching and example about what 

behaviour is acceptable. 

   



  

= Materials and experiences to learn from and time to get involved with them. 

= To be actively involved in meaningful experiences. Learning happens best in context, 

that is, when there’s a real need to know. So going to the supermarket, working in the 

garden, cooking with an adult, helping to wash the car and going to the park or the 

beach are some of the best kinds of learning experiences. Young children in particular 

need chances to get actively involved. 

= Books to look at and read, stories to listen to and people to have conversations with. 

A love for language and books makes a great and strong start to developing a wide 

vocabulary and literacy skills. Children can benefit from having stories read to them 

from the very beginning, even before they are able to understand what is being said. 

= Time to really get involved and build relationships with other children and adults. 

Children are born ready to learn and are naturally curious beings who are motivated to make 

sense of the world around them. 

But development doesn't happen in the same way, at the same time, for all children. Some 

children will develop certain skills (like walking or talking) faster or more slowly than others. 

These differences are very normal. 

It's important to remember that development is not a race. What is most important is tuning into 

each child's individual path, building on his or her strengths, and providing him or her with 

support when needed. Development happens within loving relationships, ones in which babies, 

toddlers and pre-schoolers can be supported to safely and comfortably explore, learn and grow. 

Children develop at their own pace and in their own way. They need encouragement but they 

don’t need to be ‘pushed’ and put under pressure to learn things earlier than is natural for them. 

Learning happens best when caring adults work with the child, have loving relationships and 

explore the world together in ways that are interesting and fun (Department of Human Services 

Office for Children, State Government of Victoria, Australia, 2006). 

WHAT CHILDREN NEED IN GROUP CARE 

In the Building Design 

Pre-schoolers’ needs are distinctive to their age, size and abilities and how they learn. The 

starting point for designing an early childhood centre is to understand how children develop. 

Comprehending how they learn is essential before any size, shape or space requirements are 

discussed. It is essential to see the entire pre-school experience through the eyes of a three or 

four year old, which provides a base for design decisions. 

The organisation of space in an early childhood facility can either advance or discourage secure 

feelings through friendliness, predictability, familiarity, safety and personalised spaces, all of 

which are essential in an early childhood atmosphere and surroundings. Creating these positive 

impressions should be considered more important than any architectural design statements.



  

  

  
Opportunities for young children to feel competent should be facilitated by ensuring that the 

space is designed to allow them to do as much as possible for themselves, for example it should 

be possible for them to: 

= Get their own drink of water when they are thirsty. 

Go to the bathroom and wash their hands with minimal assistance. 

Serve themselves and put the dishes away. 

Eat by themselves. 

Choose their activities. 

Hang up and get their coat and carefully store their art and other things. 

(Greenman, 2005b) 

In practice 

Young children in group care especially need individualised care, for example they need 

adequate opportunities for rest according to their individual needs. 

They need access to quiet private space where they can retreat from the rest of the group when 

they need to find calm — too much stimulation can actually slow a child’s development. 

They also need opportunities to personalise their own spaces, for example their coat hook and 

cubby space where they keep their personal things should have a place where they can have 

their name and pictures of themselves. 

THE IMPORTANCE OF PLAY FOR YOUNG CHILDREN 

  

AND HOW YOUNG CHILDREN LEARN Slides 33-37 

When children are playing they are not just being kept busy, they are also learning. Among other 

things they are learning key scientific concepts such as what sinks and floats; mathematical 

concepts like how to balance blocks to build a tower; and literacy skills, such as trying out new 

vocabulary or storytelling skills as they ‘act out’ different roles. 

Play is the true work of childhood. 

There is a growing body of evidence supporting the many connections between learning and 

quality pretend play. If children lack opportunities to experience such play, their long-term 

development relating to problem solving and socialising as well as to academic areas such as 

literacy, maths and science may be diminished. These complex skills involving many areas of the 

brain are most likely to thrive in an atmosphere rich in quality pretend play (Bergen, 2002). 

Children’s play supports all aspects of their development: 

= They are able to explore intellectually and physically. They can follow their current 

interests, experiment and find out “what will happen if...”. 

= They can make choices and consider possibilities. 

 



  

m= They often extend their skills of communication within play, through talking and listening 

with other children as well as with adults who are involved in their play in a flexible way. 

= Play allows children to give free rein to their imagination. 

= Some forms of pretend play allow children to try out adult roles, for example cooking or 

taking on a job role such as fire-fighter or nurse that they could not do in reality. 

= Given the space and resources, children promote their physical development through 

play that draws upon their fine and gross motor skills. They build their muscle strength 

and can develop habits and interests that build a firm basis for healthy activity. 

= Children sometimes use play in a spontaneous way to work through events and feelings 

that absorb them. They may choose to retell and sometimes rework experiences 

through their pretend play, story creation and artwork. 

When adults join in play, children learn that they are loved and important and that they are fun 

to be around. These social-emotional skills give them the self esteem and self confidence they 

need to continue building loving and supportive relationships all their lives (Zero to Three, 

undated). 

The importance of play is highlighted in one of the 12 main principles outlined in Siolta — the 

National Quality Framework from the Centre for Early Childhood Development and Education 

(see page 17 of Siolta for details): 
  

“Play is central to the well-being, development and learning of the young child. Play is 

an important medium through which the child interacts with, explores and makes sense of the 

world around her or him. These interactions with, for example, other children, adults, 

materials, events and ideas, are key to the child's well-being, development and learning. Play 

is a source of joy and fulfillment for the child. It provides an important context and opportunity 

to enhance and optimise quality early childhood experiences. As such, play will be a primary 

focus in quality early childhood settings” 
  

HOW CHILDREN LEARN 

Pre-schoolers learn differently from school-age children. Young children learn from everything 

that happens to them and around them and through all the different aspects of their 

development as we saw earlier when we looked at Child Development. 

Research tells us that children learn best from interactive, hands-on experiences — touching, 

feeling, manipulating, problem-solving — with people they care about. Children’s natural way of 

learning is best supported through play. 

Play is one of the main ways young children learn and develop ideas about the world and the 

physical environment is critical for stimulating their communication and play (French, 2008). 

Play helps children to build the skills necessary for critical thinking and leadership. It's how they 

learn to solve problems and to feel good about their ability to learn. 

Play is not a break from learning — it’s the way young children learn.



  

| 

) 

  

Through pretend play, children develop their skills in using language and in telling and 
understanding stories, for example: 

* Children act out scenes in the housekeeping corner 

° Achild makes her stuffed animal “talk” 

Developing oral language skills and storytelling and participating in activities like these are the 
building blocks of reading and writing, as well as later subjects like social studies and science. 

Play with materials such as blocks, clay, sand and water develops skills in logic. Children 
experiment with cause and effect, with counting and sorting things and solving problems, for 
example: 

* Children count the cups needed for a “tea party” 

° Children pour sand into different sized containers 

This experimenting, observing, comparing and working with shapes, sizes and quantities forms 
the basis for later understanding of maths and science and for all higher-order thinking. 

(Bay Area Early Childhood Funders, 2007) 

While children can learn a considerable amount through their play, they do not learn only 
through play. They learn when they are given the chance to be involved in daily routines and 
to be an appreciated helper to adults. In family life as well as play settings such as nurseries, 
creches and pre-schools, children like to feel a valued ‘working member’ and can learn vital life 
skills so long as adults make the space for them. 

THE IMPORTANCE OF ATTACHMENTS AND THE _ 
‘KEY PERSON’ APPROACH Slides 38-45 

    

  

ATTACHMENTS 

Attachments are the emotional bonds that infants develop with their parents and other key 
caregivers. These relationships are crucial for children’s well-being and for their emotional and 
social development. 

In recent years, extensive research based on attachment theory has established a strong 
evidence base with relevance for early childhood policies. 

= Babies form attachments to those familiar individuals who have been associated with 
consistent, predictable and appropriate responses to their signals. 

= Infants do not necessarily form just one attachment relationship; they can form separate 
attachments to the different people who may care for them. 

However, some attachments tend to be stronger than others and when more than one is 
available, some of these attachment figures are preferred to others, especially when infants are 
under stress. Care within the family is important for children’s development, but so too is care 
that is provided by others. 

   

  



  

Many children, often from very early in life, are cared for by persons other than their parents for 

many hours a week and for many months and years before they begin school. Extensive 

research reveals two fundamental facts about how such rearing affects children’s development: 

m When the quality of such non-parental care is high, children flourish, especially 

cognitively. 

= When it is poor, the opposite is true. 

Quality care is care that is attentive, responsive, stimulating and affectionate. It is difficult for 

untrained caregivers who are poorly paid and motivated and have too many children to care for 

to provide growth-promoting care. 

Group Care 

Amount of care, especially in groups, also matters. Children who spend a lot of time in 

group-based care before they start school are more likely to become aggressive and 

disobedient. Thus, long hours and many years growing up in group settings of poor or limited 

quality pose clear developmental risks for children’s well-being (Belsky, 2007). 

The quality of care in non-parental settings is important for a child's subsequent development. 

Ample resources and training are needed to ensure that non-parental care is of adequate 

quality. 

Key Features of Caregiving 

It is now well established that certain key features of caregiving behaviour are associated with 

positive attachment relationships. Sensitive caregiving, responsiveness to a child's emotional 

needs, and recognition of the child's own thoughts and feelings are primary factors in promoting 

secure attachments. 

A sensitive—responsive caregiver is one who sees the world from the child’s point of view and 

seeks to meet the child’s needs rather than just serving their own. 

Language Stimulation 

The language stimulation that parents/carers provide also makes a difference in terms of the 

infant's and young child's cognitive—linguistic development. Language-rich environments in 

which parents/carers read, respond and talk to even the youngest babies promote intellectual 

development. And, interestingly, cognitive and linguistic skill can protect against the 

development of behavioural and emotional problems, as children who cannot express their 

needs verbally often fail in school and many other places in life, in part because they cannot 

express how they are feeling and make clear what they want. 

Sensitive responsiveness is the most important factor in the quality of caregiving for the 

promotion of healthy attachments. Rich communication between caregiver and infant promotes 

cognitive and language development and can help to reduce the incidence of subsequent 

developmental difficulties.



  
Consistent and sensitive caregiving helps to build mutual levels of trust in caregivers and infants. 

It is particularly important for carers to relate sensitively with children in different types of 

activities such as feeding, care and comfort routines, and settling for sleep. 

Secure Attachments 

Secure attachments with caregivers prepare children well for positive interactions with other 

people. 

Secure attachments are a protective factor, reducing the risks of poor developmental outcomes 

in later childhood and preparing children to be competent parents themselves. 

Separation of children from carers and disrupted or disordered early attachment relationships 

can have serious negative consequences for children’s development. 

Without intervention, attachment difficulties may persist from generation to generation. 

It is for this reason that a Key Person system is good practice in childcare services when dealing 

with all children and particularly with children aged under 18 months. For babies, the 

relationship with a key person or persons in that setting is especially significant. It is important 

that babies being cared for in childcare are looked after by as few adults as possible. 

THE KEY PERSON 

How the Key Person System Works 

The Key Person coordinates information about the individual child's needs and progress and 

shares this with parents/carers and other staff members to maintain consistency and continuity 

of care. They provide a vital link with parents/carers and are often crucial in settling children in 

to the setting. Their role also includes coordinating planning and record keeping for individual 

children. 

Babies, and young children in particular, need time to make special relationships and build trust 

and these special relationships make vital foundations for their development, their mental and 

physical health and their ability to wonder, think and learn. 

Each child is allocated a Key Person who has a particular responsibility for their care. The Key 

Person gets to know the child well, monitors their progress, maintains development files and 

plans for the child's individual needs. 

Key Persons work very closely with parents/carers from the very first contact until the child 

leaves the service. This ensures that the care the child receives at the service is as consistent as 

possible with the approach used at home. At the end of each day, the Key Person is available to 

feed back any information to parents/carers about the child's day in childcare. 

 



   

    

   

      

   

                                  

   

      
The Key Person: 

Links closely with parents/carers in helping to settle the child in to the service. Note: it is 

important to ensure that there is plenty of time for the Key Person to get to know the 

child and parents/carers in a relaxed manner. 

Understands the child's needs and the parents'/carers’ needs in relation to their child’s 

care. 

Understands cultural differences and key words from the child’s own language if English 

is not the child's first language. 

Bridges the worlds of home and the childcare service. 

Observes changes in the child and how their particular interests might develop. 

Makes contact at the beginning and end of each day with the child and parent/carer and 

provides updates on progress and developments. 

Takes part in reviews with the children. 

Monitors the curriculum offered to individual children and to groups to ensure that a 

range of appropriate experiences is offered: 

* Opportunities are provided to explore a curriculum/programme area in detail. 

¢ All areas of Learning and Development are covered. 

* Experiences are matched to a child’s abilities, interests, needs and developmental 

level. 

¢ Themes which relate to children's experience and interests are chosen. 

The Key Person system provides for continuity of relationship without exclusivity. It is important 

that a baby is helped to form relationships with other carers too so that they are not too upset if 

their Key Person needs to be away for some reason, but each baby should be looked after by as 

few adults as possible. 

The Key Person needs to be sensitive and responsive to a baby’s needs in the same way that 

the baby's parent is. For older children, Key Persons do not remain with their children all day 

and children are encouraged to develop relationships with other staff members. 

The Key Person's role is supported by and supports the work of the whole staff team.
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DISCUSSION QUESTIONS 2 Slide 46 
(Photocopy page 46 and hand out a copy to each group) 

3. What do you think is the role of the Management Committee in relation to the childcare 

premises and facilities? 

4. What role do you think parents should have in the childcare service? 

5. What can Committee Members do to ensure that the staff in the service have the skills 

and characteristics to provide the best care possible for children? 

THE IMPORTANCE OF DEVELOPMENTALLY 

APPROPRIATE FURNISHING AND EQUIPMENT 

Slides 47-49 

The Physical Environment 

The physical environment may be as important for children’s development as the 

social-interpersonal environment. It has an effect on children’s behaviour, personal development 

and cognitive and social activities. 

Children need separate places for different activities. They need spaces that are: 

¢ Warm, cosy and comforting 

° Hard, sterile and isolated 

° Dark and light 

¢ Noisy and quiet 

Varied mini-spaces prevent boredom, disinterest and discomfort by enabling children to seek 

out activities and levels of stimulation to suit their moods and levels of arousal at different points 

in the day. 

Furnishings and Equipment 

Adequate furnishings and equipment are essential components of quality childcare. The 

furnishings and equipment in a childcare programme should stimulate all aspects of children’s 

development in a variety of ways. The way in which the environment is set up will influence how 

children respond to their environment and the kinds of activities they will engage in, and will in 

this way influence their development. 

In order to support development it is necessary to ensure there are enough materials and 

equipment so that: 

= Achild is able to complete a fair-sized project. 

= Several children are able to work together or work at parallel activities without running 

out of equipment or supplies. 

= Some can be rotated in order to create variety. 

  

    

 



  

A Nurturing Environment 

Above all else a quality programme creates an environment that is nurturing to children. The 

programme and the quality of the spaces must also be supportive of the needs of adults so that 

their interactions and activities can be nurturing and productive with the children. The centre 

needs to be both ‘child friendly’ and ‘adult friendly’. 

A nurturing environment: 

= Is intriguing, rich and challenging but not over-stimulating. 

= Is rich in subtle visual and tactile experience. 

= Includes elements of the natural world — trees, grass, flowers and herbs, water, sand 

and wood. 

Has numerous places for children to be alone, as well as with a small group. 

Provides furnishings arranged with a sense of beauty and order. 

Provides comfortable places for adults to sit with the children and each other. 

Displays items that reflect the culture, home life and family connections of the 

occupants. 

= Provides numerous opportunities to discover, explore, invent and engage young bodies 

and minds. 

= Has plenty of room so that crowding and competition for space are avoided. 

Has appropriate floor/ground surfacing, i.e. appropriate to the activity, such as soft and 

warm carpet where babies crawl, impervious flooring for sand and water play. 

Provides a wide range of appropriate materials readily available to children and adults. 

Has a range of equipment for active bodies to develop, feel powerful and competent. 

Provides accessibility for all — inclusivity rather than exceptional ‘treatment’ 

Has an outdoor play area that is safely enclosed. 

Has secure and accessible storage. 

Is ‘adult friendly’ as well as ‘child friendly’. 

Keeping in mind the long hours that children will spend in this environment, it is important to 

plan all spaces to have a homelike (comfortable, familiar) feel rather than institutional (sterile, 

empty) feel. 

Create an accessible centre for staff, parents and children. 

Design through the eyes of a child, with sensitivity to children’s scale, including how they will use 

the space, what they will see, and what kind of experiences they will have. 

STORAGE 

Most materials and equipment — those in current use — need to be stored close to where they 

will be used and in such a way that children can see them, reach them and make sense of them. 

Storage needs to be the right size and shape for what is being stored, it needs to be clearly 

labelled with words, photos or symbols to allow for easy clean-up and it needs to be safe.
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THE IMPORTANCE OF INVOLVING PARENTS/ 

CARERS Slides 50-54 

It is widely agreed in research that parental involvement in services has advantageous effects 

for children. Parents are the “prime educators and experts on children’s needs” (Department of 

Education and Science, 1999). 

Research evidence suggests that the engagement of parents and families in their child’s 

education improves children’s academic performance and their motivation and leads to higher 

adult expectations and increased parental confidence and aspirations (Schweinhart et al, 

2004). 

Partnership with Parents 

Partnership between parents/carers and a childcare service is in the best interests of the 

children. While working in the best interests of the child, staff members should consider the 

parents’/carers’ needs as well. 

All parents (fathers as well as mothers), irrespective of their backgrounds or abilities, should be 

encouraged to participate in the life of their childcare service and, wherever possible, to join 

with staff members in ensuring their children’s well-being and furthering their development and 

learning. 

Parental involvement should be well planned and purposeful with resources, space and time 

allocated to allow parents/carers to get involved. Every effort should be made to ensure that 

parents/carers feel welcome and included, comfortable and confident. 

Staff members need to value and take account of parents’/carers’ knowledge and views of their 

child's development, interests and personality. Parents'/carers’ enquiries must be given careful 

consideration and always dealt with as efficiently and effectively as possible. 

Parents'/carers’ privacy must be respected and appropriate confidentiality maintained. 

In making parents/carers welcome, attention needs to be paid to: 

= The visual environment 

= Attitudes and values 

= Facilities 

WAYS OF INVOLVING PARENTS/CARERS 

= — Clear signage (including welcome signs) should be provided in as many languages and 

formats as needed for the local community. 

= [tis important that parents/carers are always greeted in a friendly way by staff members. 

When a child first starts, a member of staff should be assigned to make parents/carers 

welcome. 
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There should be frequent opportunities for the exchange of information relevant to the 

children’s development and learning. It is important to ensure that clear and 

well-presented information is provided for parents/carers about the aims and 

curriculum/programme. This information should be communicated in as many ways as 

possible and in as many languages as necessary. 

Give parents/carers information on the key policies and procedures (including the 
Comments/Complaints Policy and Procedure), on practical issues and on the way in 
which a stimulating environment is provided for the children. 

Parents/Carers should be consulted on how best to settle their child. 

Prior to a child’s enrolment with the service, a Parents'/Carers’ Handbook should be 

provided. See A Practical Guide to Developing Childcare Policies (Barnardos, 2008) 

for more details on what to include. 

Invite parents/carers to discuss their children's needs, individual characteristics, welfare, 

health, progress, interests, achievements and difficulties — both informally on a daily 

basis and formally at arranged meetings. (These meetings should be held at a time that 
is convenient for both parents/carers and staff.) 

Provide a Parents’/Carers’ Area or Room where possible. 

Provide a Parents’/Carers’ Notice Board for current relevant information. 

List daily and weekly planning schedules and menus. 

Plan the children's diet and nutritional requirements in consultation with parents/carers. 
To help all families using the service to feel they belong, use images and posters that 

reflect the diversity in the local community and in society generally. Avoid the use of 

stereotyped images. 

Parents/carers can become involved in the service in a number of ways and at a number of 
levels. Some suggestions of ways to involve parents include: 

a 

a 

a 
a 

Z 

A suggestion book or box. 

A small representative group of parents/carers can be set up to look at particular 

aspects of the service. 

A survey which could ask things such as: 

* what is appreciated about the service 

* what developments the family would like to see in the service 

* any ideas on how to bring the developments about 

Involvement in social events with other families and staff at the service. 

Involvement in training or discussion groups that enhance knowledge of child 

development and/or resources available for use in the community. 

Involvement in service support activities, for example fund-raising, publicity, lobbying, 

contributing to a newsletter. 

Involvement and consultation in decision making through parent meetings and/or 

serving on advisory committees. 

The fact that some parents/carers may be less able to participate in partnership than others 

must be understood and respected by staff members. Each parent/carer can become involved 
in the service at a pace and level that they choose.
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~ DESIRABLE CHARACTERISTICS OF CHILDCARE 

PRACTITIONERS Slides 55-58 

  
A crucial element in providing quality childcare services is the quality of the staff. However, low 

pay and low professional status deter many qualified people from entering or staying in the field. 

The quality of the programme is directly linked to the quality of the staff. 

Suitable adults caring for children: 

= — Enjoy working with children. 

Are trained and experienced in childcare. 

Have a good knowledge of the different dimensions and stages of child development. 

Have excellent observation and assessment skills and the ability to identify emergent 

skills. 

Understand and respond to each child’s individual needs. 

Have good communication skills and use positive body language. 

Are enthusiastic about their work. 

Relate well to children, parents and other workers. 

Understand the importance of play to children’s learning and development. 

Respect the needs and wishes of parents. 

Are warm, affectionate and welcoming. 

Are good organisers. 

Are creative in planning daily activities and the environment and know how to involve 
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children in planning. 

= Are aware of current legislation and guidelines relating to childcare. 

Competencies Required for Staff to Provide Quality Childcare 

Child Growth and Development: Staff need to understand how children develop physically, 

cognitively and socially, and how they acquire language and creative expression. 

Learning Environment and Curriculum: Staff must be able to establish an environment that 

provides learning experiences that meet each child’s needs, capabilities and interests. 

° Creating the Learning Environment and General Curriculum 

* Promoting Physical and Mental Development 

¢ Promoting Cognitive Development 

* Promoting Language/Communication Development 

¢ Promoting Social Development 

* Promoting Creative Expression 

¢ Promoting Spiritual and Moral Development 

* Supporting Emotional Development 

   
   

Child Observation and Assessment: Statf need to be able to observe and assess what 

children know and can do in order to provide a curriculum that meets their developmental and 

learning needs. 

¢ Observation and Assessment



  

Families and Communities: Staff must be able to work collaboratively with families and 
agencies/organisations to meet children's needs and to encourage the community's involvement 
with early care and education. 

* Relationships with Families 

¢ Use of Community Resources 

Health, Safety, and Nutrition: Staff must be able to establish and maintain an environment 
that ensures children’s healthy holistic development, safety and nourishment. 

* Knowledge of Regulations 

* Environmental Safety 

* Responding to Health and Emotional Needs of Children 
¢ Nutrition 

Interactions with Children: Staff must be able to establish supportive relationships with 
children and guide them as individuals and as a part of a group. 

° Providing Individual Guidance 

* Enhancing Group Experiences 

Programme Planning and Development: Staff must be able to participate in establishing, 
implementing and evaluating an early care and education programme. 

* Programme Planning and Evaluation 
* Personnel Management 

* Financial Management 

Professional Development and Leadership: Staff must be able to serve children and 
families in a professional manner and participate in the community as a representative of early 
childhood care and education. 

* Displaying Professionalism in Practice 

* Ongoing Professional Growth 

* Leadership and Advocacy 

ROLES AND RESPONSIBILITIES OF STAFF MEMBERS 

Childcare Supervisor 
Essential Skills, Qualifications and Experience 

m Recognised childcare qualification — minimum FETAC Level 5 or equivalent. 
= Atleast five years experience in the childcare field, including one year supervisory 

experience. 

First Aid up to date. 

A good knowledge of childcare policy. 
Excellent knowledge and awareness of Health and Safety requirements. 
Excellent experience of identifying development needs of children and organising 
activities to meet these needs. 

= Excellent organisational and administrative skills. 
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Excellent team leadership skills. 

Excellent interpersonal and communication skills. 

Excellent knowledge and awareness of Child Protection requirements. 

Key Duties and Responsibilities 

Liaising regularly with the management committee in relation to issues affecting the 

facility in order to ensure a smooth running service. 

Arranging appropriate staffing ratios, ensuring structure, monitoring and recording 

issues such as sickness, attendance, holiday leave and payment. 

Ensuring the staffing ratios are at all times within the recommendations of the HSE 

Ensuring the day-to-day smooth running of the facility. 

Ensuring that Health and Safety standards are maintained within the facility and the 

childcare regulation and guidelines of the building are adhered to. 

Reporting appropriately any accident, incident, injury or concern relating to children or 

staff to the management. 

Ensuring that all equipment used satisfies Health and Safety requirements and providing 

guidance for staff in this regard. 

Liaising with the management in order to arrange supplies and resources for the facility. 

Providing on-going training, including day-to-day training for the staff. 

Identifying development needs of the children attending the facility. 

Organising developmental activities for children attending the facility. 

Evaluating the progress of the children and keeping regular records of their progress. 

Providing appropriate supervision and support for centre staff. 

Other tasks that may be relevant to the post may be delegated from time to time by the 

management or its nominee. 

Childcare Assistant 

Essential Skills, Qualifications and Experience 

Recognised childcare qualification - FETAC Level 5 or equivalent. 

At least two years experience in childcare. 

First Aid up to date. 

A good knowledge of childcare policy. 

Knowledge and awareness of the health and safety requirements. 

Good experience of identifying (within a team) the development needs of children and 

organising activities to meet these needs. 

Open to attend relevant training. 

Excellent interpersonal and communication skills. 

Good ability to work as part of a team. 

Knowledge and awareness of Child Protection requirements. 

Key Duties and Responsibilities 

Day-to-day responsibility under supervision for children attending the facility. 

Planning, implementing and reviewing activities appropriate to individual and group 

needs so as to provide for children’s physical, emotional, social and cognitive 

    

development.



Observing all procedures as required in terms of care and control, safety and good 
childcare practice. 
Choosing, organising and maintaining equipment and materials. 
Contributing to the compiling and updating of children’s records. 
Attending relevant training. 
Reporting any accident, incident or concern regarding children to the supervisor. 
implementing the service policies and procedures. 

Working as part of a team. 

Liaising with parents. 

Other tasks that may be relevant to the post may be delegated from time to time by the 
supervisor or management. 

    
      

     

  

   
   

    

    
    

   

   

    

   

CHILDCARE POLICIES AND PROCEDURES 
Slides 59-62 

Having clear written policies: 

= Establishes the service as a professional and effective organisation. 
= Provides clarity for service users and staff. 
= Promotes efficient and effective service delivery. 
fi Ensures that the well-being of children, families and staff is planned for and the plans 

are consistently implemented. 

The policies of a childcare service reflect the philosophy of the service and provide clear, 
agreed and consistent ways of doing things. They make the service's beliefs, values and 
decisions open and transparent to all. 

Being able to refer to clear, written policies and procedures when planning or making decisions 
helps to maintain effective practices and significantly impacts on the quality of service provision. 

RESPONSIBILITY FOR POLICIES 

In a private service, the owner is responsible for ensuring that appropriate policies and 
procedures are developed and implemented. 

In a voluntary organisation, the Management Committee is the governing body and therefore 
has overall managerial responsibility for the service. It is the Committee's responsibility to 
ensure that policies and procedures are developed that will ensure the delivery of an effective, 
efficient, quality service. The Committee is also responsible for ensuring that policies are 
implemented. 

The Committee is accountable to: 

= The community 

©" The service funders 

"= The service users, i.e. children and their families
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FACTORS TO CONSIDER 

There are a number of questions you must consider when developing new policies or thinking of 

adopting or adapting sample policies. 

= What is the overall goal/aim of the policy? 

= What are the external requirements? 

¢ Legislation — What legislation applies in relation to this policy? 

¢ Guidelines — Are there any National Guidelines in relation to this area of practice? 

¢ Best practice — Where can we get information on what is considered best practice in 

relation to this policy area? 

= What are the requirements for children? 

Bear in mind that: 

¢ The needs and rights of each child must be the first and primary consideration in 

childcare. 

* All childcare provision should be child-centred in its ethos, policies, practices, 

curricula, premises, personnel/carer attitudes and environment. 

* Play is one of the essential experiences of childhood — central to all aspects of young 

children's development and learning. 

° Care and education are inextricably linked elements in a child's holistic development 

— this reality must be reflected in the ethos and programme of all services. 

= What are the requirements for parents/carers? 

= What are the requirements for staff members? 

= What are the requirements for management? 

a How is the ethos maintained and translated into practice? 

  

The ethos or culture of a service is difficult to define but very apparent to all users and 

visitors. It encompasses the atmosphere or spirit of a service. It is the set of beliefs and 

principles that guide the work. These are reflected in adult interactions, adult—child 

interactions, children’s behaviour and ITS affect, attention to detail, décor, policies etc. 
  

= What does the environment within the project/programme say about how the 

organisation values its staff and service users? 

« Howis the project integrated into the community and what does that say 

about how it is valued and accepted? 

= Are there policies and procedures for every eventuality? 

 



= Are they reflective of the development plan? 

= Are they forward thinking in anticipation of any given situation, or 

undeveloped as events or issues have not arisen to warrant their 

development? 

Policies and procedures must: 

= Comply with legal and ‘best practice’ requirements. 

= Consider everyone involved (in particular the children and also parents/carers, staff and 

management). 
= Be reasonable and practical. 

= Provide guidance and tools for implementation as well as rules. 

= Be ina format that is easy to update and is accessible. 

The implementation of some policies may require training, for example child protection, manual 
handling. 

A policy folder/file should be kept at a central place in the service. All those who use, work in 
or manage the service should be aware of its location and feel free to consult it at any time. It 
might be a loose-leaf folder that may be referred to, updated and changed (formally through the 
service's formal policy review process) as required. 

For more detailed information on developing policies and procedures for your childcare setting 
see A Practical Guide to Developing Childcare Policies, Barnardos’ Training and Resource 

Service, 2008. 

CONCLUSION Slides 63-66 

As stated at the outset, this training provides only an introduction to some key aspects of 
childcare. There are many other areas of specialised knowledge required for the purpose of car- 

rying out the complex role of managing a voluntary childcare service as a voluntary 

management committee member effectively. These include among others: 

* An Introduction to the Child Care (Pre-school Services) Regulations 

° Health and Safety in Childcare 

° Roles and Responsibilities of Childcare Management Committees 

¢ Developing Policies and Procedures for Childcare 

¢ Child Protection 

Hand out the Evaluation Form on page 46 to get feedback on the effectiveness of the 
workshop.  



  

CHILDCARE PRACTICE FOR 

VOLUNTARY MANAGEMENT 

COMMITTEES 

2   
Workshop Format 

Introduction - the overall aim of the training 

An overview of the topics covered 

Presentation 

ei KcreL¢ 

Group discussion followed by presentation 

Lunch 

Group discussion followed by presentation 

Closing and evaluation 

Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 

  

Introductions 

¢ Your name 

* Your experience (if any) 

in relation to childcare 

* What you hope to get 

from this training 

      

Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 4 

  

Workshop Topics 

Why knowledge of child development is 
essential for childcare staff. 

The importance of the early years and eye lia 

development. 

The importance of play for children and how 

young children learn. 

The importance of warm, responsive 

interactions between adults and children. 

The ‘Key Person’ approach. 

Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 

  

Workshop Topics 

The importance of developmentally appropriate 

facilities and equipment. 

What children need in group care. 

The importance of involving parents and ways 

of involving them. 

Desirable characteristics of childcare 

practitioners. 

The roles and responsibilities of staff. 

Childcare policies and procedures. 

  

5 Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 6 

  

Poumon ad 

Introduction to Childcare 

Some recent significant developments in Childcare: 

Child Care (Pre-school Services) Regulations 2006 

Siolta — National Quality Framework developed by the 

Centre for Early Childhood Development and Education 

(CECDE) 

Framework for Early Learning — National Council for 

Curriculum and Assessment (NCCA) 

Health Information and Quality Authority (HIQA) 

Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 
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What the HSE Pre-school Inspector will Assess 
The extent to which: 

The physical well-being and development of children is 
adequately facilitated through the provision of personal care. 
The emotional well-being and social development of the 
child is facilitated through positive interactions. 
The physical environment and the quality, quantity and 
variety of materials supports children’s development. 
The broad learning experiences provided through a 
Programme of activities and its implementation and review 
supports children’s development. 

The service is responsive to children’s learning, well-being 
and development on an individual basis. 

Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 

  

The Purpose of this Training 
To provide introductory information on some key aspects of Childcare 
provision that are covered by Regulation 5 to help committee 
members to better understand the needs of the service and staff 
members and to support their work through: 
+ Ensuring that the service is adequately funded. 

Developing appropriate policies and procedures to underpin all 
aspects of service provision. 

Requiring that staff are appropriately trained and experienced 
when selected for positions within the service 

Supporting staff members’ Ongoing professional development 
(including allowing time for staff meetings and planning). 

Providing for appropriate support and supervision for all staff. 

Childcare Practice for Voluntary Childcare Committees. Barnardos, 2009 
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“Quality is achieved in childcare through the provision 
... Of a ‘e physical infrastructure; imaginative 
materials which meet the different needs of the 
children in the facility; 

a warm and caring team of childcare practitioners: a 
good relationship between parents and the childcare 
team; sound management policies and practices; 

awareness of equality and diversity; and a 
responsiveness to the individual needs of each child. 
Equally important are appropriate ratios of staff to 
children, the presence of qualified staff and the 
contentedness of staff with their working environment 
and structures.” 

Developing Childcare in Ireland: A Review of Progress to End 2003 on the Implementation of the 
Equal Opportunities Childcare Programme, DJELR 2000-2006 

Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 
  

11 

Key Features of a Quality Service 
Clear aims and objectives. 
A broad, balanced and developmentally appropriate 

(olUiaa (ell iClpan 

A variety of learning experiences that are active, relevant, 
enjoyable. 

Warm and positive relationships. 
A well planned, stimulating, secure and healthy 
environment. 
A commitment to equal opportunities and social justice. 
Systematic planning, assessment and record keeping. 
Satisfactory adult : child ratios, continuity of care and 
consistent staff development. 
Partnership with families and liaison with the community. 
Effective procedures for monitoring and evaluation. 

  

Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 
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The Importance of Quality 

“The positive relation between childcare 
quality and virtually every facet of children's 
development is one of the most consistent 
findings in developmental science.” 

Shonkoff and Phillips, 2000 

Children who participate in Co [FEIT WY acxe AN] 
childhood education programmes learn better 
and are more successful in school. 

Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 

  

Slides 7-12



e
e
 

e
e
 

—
 

wa 
ww

 
ww
 

~~
 

13 Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 

  

14 

Small Group Discussion 

What do you think is the role of the Voluntary 
Management Committee Member in supporting 

quality childcare? 

How can the Committee ensure that the members 

all have an agreed approach to ensuring quality in 

their childcare service? 

Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 

  

Why Knowledge of Child Development is 

Essential for Childcare Practitioners 

  

45 Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 
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Dimensions of Development 

Physical and Mental Well-being 

Emotional and Behavioural Well-being 

Intellectual Capacity 

Spiritual and Moral Well-being 

Identity 

Self-Care 
Family Relationships 

Social and Peer Relationships 

Social Presentation 

Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 

  

Itis essential that childcare practitioners are aware of 

these many dimensions of development and know 
how to support each child’s development. 

Children develop in an integrated and holistic way, 
e.g. if a child's physical development is impeded then 
their capacity to explore the world will be affected and 

this affects their learning. 

If a child has poor self esteem this will affect their 
ability to take risks, e.g. having enough self 
confidence to climb to the top of the climbing frame or 
to undertake new physical challenges. 

  

47 Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 
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“Critical Time” 

As children mature and pass through the various 

stages of development, many researchers think 

there is a “critical” time when a child is most ready 

to develop particular skills or concepts 

(ideas/understandings). 

A ‘critical’ time is thought to be when a child has 

physically or mentally matured to a point where italeys 

can move on in learning and development. 

Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 
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Staff must be aware what stage children are at in their 
development, note emergent skills and provide support to 
encourage further learning. This requires sensitivity, knowledge 

Uo MLC Se The Importance of 

the Early Years 
that stimulate these aspects of development. They must do this and 
for each individual child while considering the overall group Brain Development 

lalet=x6 [om 

They must identify children’s emerging skills and plan activities 

The professional skills of observation and assessment are vital 
tools in identifying stage of development and judging how best 
to provide for this. 
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What the Research Says 

Brain Development Brain development before birth and in the first year of life 
‘ is more rapid and extensive than previously suspected. Medical research has demonstrated that the P R eee 

Brain development is much more vulnerable to 
most rapid period of brain (Te) olnaTcaalt environmental influence than we ever suspected. 

oof M TA UL RiLES) chor Mel Lc LACO (are Uae The influence of early environment on brain development 
experiences of early childhood have an is long lasting. 

The environment affects not only the number of brain 

cells and number of connections among them, but also 

the way these connections are "wired". 

enduring effect on an individual's future 

learning capacity. 

Early stress has a negative impact on brain development. 

   

Carnegie Task Force on Meeting the Needs of Young Children, Starting Points, 1994 

21 Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 22 Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 
  

Peery sande bead 

The Critical Times of the Earliest Years CMC MECe kee umsatiaeensit 
and in the first few years after birth. 

Emotional Control ages 0-2 

Vision Fee [=\o 04 The brain has reached half of its final mature 
weight as early as six months and 90 percent 

aay 

os ie ann Jie of its final weight by the age of eight. Vocabulary ages 0-3 

Second Language ages 0-10 

Maths/Logic ages 1-4 

Music ages 3-10 

The body as a whole only reaches half its 
mature weight by age 10. 

Rutter and Rutter, 1993 

   

23 Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 24 Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 
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The Importance of the Early Years 

“Children’s experiences during these formative years 

shape them as learners. Supporting and nurturing 

children’s early learning is critical if they are to avail of 

the tremendous opportunities early childhood can offer 

in realising their individual potential as learners.” 

National Council for Curriculum and Assessment 

Because infants and toddlers are very motivated to 

engage with others and to communicate, those who 

care for them can make a difference that will lasta 

lifetime. 

Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 26 

What Children Need to Support 

Learning in the Early Years 

  

Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 

  

  

27 

Young children need: 

Adults who help them to stay safe and healthy. 

Positive caring relationships that are ongoing. All 

children need at least one person to believe in them, 

care for them and support them. Some most powerful 
learning comes from copying what people do. 

Adults who appreciate their uniqueness and who 
respect and respond to their feelings, needs and 

Taclissce 

Help to learn to control their behaviour. 

Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 23 

  

Materials and experiences to learn from and time to 

get involved. 

To be actively involved in meaningful experiences. 

Learning happens best when there's a real need to 

know through hands on experience. 

Books to look at and read, stories to listen to and 

people to have conversations with. 

Time to really get involved and build relationships 

with other children and adults. 

Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 
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What Children Need in Group Care 

In the building design: 

Pre-schooler's needs are distinctive to their age, size, 

abilities and how they learn. 

To design a quality early childhood centre you need to 

understand how children learn and develop — 

architects don’t have this knowledge and so need to 

work with childcare experts. 

Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 30 

The organisation of space in an early childhood facility 

can either advance or discourage secure feelings 

through friendliness, predictability, familiarity, safety and 

personalised spaces, all of which are erie tee 

early childhood environment. 

Creating these positive impressions should be 

considered more important than any architectural 

design statements. 

  

Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 
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In practice: 

Young children in group care especially need 

individualised care, for example they need: 

* To be able to get a snack when they are hungry. 

- Adequate opportunities for rest according to their 
individual schedule. 

31 Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 
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: Access to quiet private space where they can retreat 
from the rest of the group when they need to find 
calm — too much stimulation can actually slow a 

child's development. 

Opportunities to personalise their own spaces, e.g. 
their own coat hook and cubby space where Late\Vg 
keep their personal things should have a place where 
they can have their name and pictures of themselves. 

Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 
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The Importance of Play 

for Children and How 

Young Children Learn 

“Play is central to the well-being, development 
and learning of the young child.” 

Siolta 

33 Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 

Through pretend play, children develop their skills in 
using language and in telling and understanding stories. 

* Children act out scenes in the housekeeping corner 
* A child makes her stuffed animal “talk” 

These skills are the building blocks of reading and 
writing, as well as subjects like social studies and 
science. 

  

35 Childcare Practice for Valuntary Childcare Committees, Barnardos, 2009 

Slides 31-36 

  

34 

  

36 

Pre-schoolers learn differently from school-age 
children. Play is the main way young children learn 
and develop ideas about the world. 

Play is essential to early learning. 

It helps them build the skills necessary for critical 
thinking and leadership. It's how they learn to solve 
problems and to feel good about their ability to learn. 

Play is not a break from learning — 

it’s the way young children learn. 

Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 

Be Sie een Ty 
Play with materials such as blocks, clay, sand and water 
develops skills in logic. Children experiment with cause 
and effect, with counting and sorting things and solving 
problems. 

* Children count the cups needed for a “tea fore Va 
* Children pour sand into different sized containers 

This experimenting, observing, comparing and working 
with shapes, sizes and quantities forms the basis for 
understanding maths and science and for all 

higher-order thinking. 

Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009



  

    

Children also learn when they are given the 

chance to be involved in daily routines and to The Importance of Attachments and the 

be an appreciated helper to adults. Teen Person’ Approach 

In nurseries, créches and pre-schools, as well 

as in family life, children like to feel a valued 

“working member” and can learn vital life skills 

so long as adults make the space for them. 
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Extensive research reveals two fundamental facts about 

Attachments are the emotional bonds that infants how such rearing affects children’s development: 

develop with their parents and other key caregivers. 

These relationships are crucial for children’s well- i SU lh est sen eaegide bee Ha lk pt 

being and for their emotional and social development. 
+ When it is poor, the opposite is true. 

In recent years, extensive research based on 

attachment theory has established a strong evidence OW WACele MEMES oUSIVe MS TUUEeLUaTe 
base with relevance for early childhood policies. ae eon 

Care within the family is important for children’s Te : ' ' 

development, but so too is care that is provided by It is difficult for untrained caregivers who are poorly paid 

others. 
have too many children to care for to 

Mtr growth-promoting care. BET 
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Separation of children from carers and disrupted or 

disordered early attachment relationships can have 
serious negative consequences for children’s 
development. Without intervention, attachment 
difficulties may persist from generation to generation. 

Long hours and many years growing up in group 

settings of poor or limited quality pose clear 
developmental risks for children’s well-being. 

The quality of care in non-parental settings is 

important for a child’s subsequent development. For this reason, a Key Person system is good 
practice in childcare services for all children but 

Ample resources and training are needed to ensure eT UNA MI UMeU LA -iameare [=e M Uae Lami kem ALLA LSE 

that non-parental care is of adequate quality. While the ratio of staff to babies must be high, itis 
important that each baby being cared for in childcare 

is looked after by as few adults as possible. 

   

A4 Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 AQ Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 
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The ‘Key Person’ 

The Key Person coordinates information about the 

individual child’s needs and progress and shares this 

with parents/carers and other staff members to 

maintain consistency and continuity of care. 

They provide a vital link with parents/carers and are 
often crucial in settling children in to the setting. Their 

role also includes coordinating planning and record 

keeping for individual children. 

A3 Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 

  

The Key Person system provides for continuity of relationship 
ital] Ulm e> cel USIhVINY 

It is important that a baby is helped to form relationships with 
other carers too in case their Key Person needs to be EN re Nam lt] 
each baby should be looked after by as few adults as possible. 

The Key Person needs to be sensitive and responsive to a 
1oFe1 NVM AL=Ie10 FMAM Ne MYT oM Te ale Le tal baby’s parent is 

Key Persons do not remain with older children all day and 
children are encouraged to develop relationships with other staff 
members. 

The Key Person's role is supported by and supports the work of 
the whole staff team 

Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 
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The Importance of 

Developmentally Appropriate 

Furnishing and Equipment 

AT Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 
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Small Group Discussion 

What do you think is the role of the Committee in 
relation to the childcare premises and facilities? 

What role do you think parents should have in the 
childcare service? 

What can Committee Members do to ensure that 
the staff in the service have the skills and 

characteristics to provide the best care possible for 
children? 

Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 

The Physical Environment 

The physical environment may be as 
important for children’s development as the 
social-interpersonal environment. 

The physical environment has an effect on 
children’s behaviour, personal development 
and cognitive (thinking and reasoning) and 
social activities. 

Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 
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Adequate furnishings and equipment are excise) al tte] miele 

quality childcare. The furnishings and equipment in a 

childcare programme should stimulate all aspects of 

children’s development in a variety of ways. 

BUNSEN Alem aleunm Uo M NULLA is set up will 

influence how children respond to their environment 

and the kinds of activities they will engage in, and will 

in this way influence their development. 

Keeping in mind the long hours that children will 

SelstaTe MA MUAIS MUON IOLMI LITA SL important to plan all 

spaces to have a homelike (comfortable, familiar) 

rather than institutional (sterile, empty) feel. 

ag Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 
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The Importance of Involving Parents/Carers 

(other than those on the committee) in the 

Childcare Service and Some Ways of Involving 

Parents/Carers 

Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 

  

It is widely agreed in research that ree Ke1Al fel 

involvement in services has advantageous effects for 

children. Parents are the ‘prime educators and 

experts on children’s needs’. 

The White Paper on Early Childhood Education, 1999 
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All parents (fathers and mothers), irrespective of their 

backgrounds or abilities, should be encouraged to 

participate in the life of their childcare ol we 

Parental involvement should be well planned and 

purposeful with resources, space and time allocated 

to allow parents/carers to get involved. 

ENV YNVAC= L(A INL e) (eM OL un= Cel ORAS farce 

Ore TR= Val Vera EMC Le eS Elaremiarelule(=con 

comfortable and confident. 

Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 
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Ways of Involving Parents/Carers 

Provide opportunities for the exchange of information 

on the children’s development and learning. 

Provide information for parents/carers about the aims 

and curriculum/programme in as many ways as 

possible and in as many languages as necessary. 

Give parents/carers information on the key policies 

and procedures, on practical issues and on the way 

in which a stimulating environment is provided for the 

fel aiitolecian 

Provide a Parents’ Handbook. 
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Parents/carers can become involved in the 

service in many ways — some suggestions: 

Provide a suggestion book or box. 

Set up a Parents Advisory Group. 

Survey parents for ideas for development. 

Plan social events with other families and staff at the 

Roa iece 

Involve parents in training or discussion groups. 

Involve parents in service support activities, e.g. 

fund-raising, publicity, lobbying, contributing to a 

newsletter. 

Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 

  

Slides 49-54 

41



Desirable 

Characteristics 

of Childcare 

Practitioners 

55 Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 56 

  

Suitable Adults Caring for Children: 

Enjoy working with children. 

Are trained and experienced in childcare. 
Have a good knowledge of the different dimensions 
and stages of child development. 
Have excellent observation and assessment dls) 
and the ability to identify emergent skills. 
Understand and respond to each child's individual 
needs. 

Have good communication skills and use positive 
body language. 

Are enthusiastic about their work. 

Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 

  

Relate well to children, parents and other workers. 
Understand the importance of play to children's 
learning and development. 

Respect the needs and wishes of feyclec aloe 
Are warm, affectionate and welcoming. 

Are good organisers. 

Are creative in planning daily activities and the 
environment and know how to involve children in 
planning. 

Are aware of current legislation and guidelines 
relating to childcare. 
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Competencies Required for Staff to 
Provide Quality Childcare 

Child Growth and Development 
Learning Environment and Curriculum 
Child Observation and Assessment 
Families and Communities 

Health, Safety, and Nutrition 

Interactions with Children 
Programme Planning and Development 
Professional Development and Leadership 

Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 
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Having clear written policies: 

Establishes the service as a professional and 
effective organisation. 

Provides clarity for service users and staff. 

Promotes efficient and effective service ole -lave 

Ensures that the well-being of children, families and 
Staff is planned for and the plans are Forel arIiSicTal (NY 
implemented. 

  

Childcare Practice for Voluntary Childcare Committees, Barnardos, 2009 
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rahe Say Beco] Sl pe 2 

Needs and Rights of Children 

Being able to refer to clear, written policies and : ‘ 

procedures when planning or making decisions UM Me Ree Ra eS 

helps to maintain effective practices and Tae Meda Were (el eee 

significantly impacts on the quality of service All childcare provision should be child-centred in its 

provision. 
ethos, policies, practices, curricula, premises, staff 

attitudes and environment. 

Policies are the way to ensure that the theory or Play is one of the essential experiences of childhood 

the information gathered from research and tC bce Sate 

Peau neRccNcnCeRON race mmc lUue nn Ce un 

quality practice. Care and education are inextricably linked elements 
in a child's holistic development — this reality must be 

reflected in the ethos and programme of all services. 
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In Conclusion ; 
For Further Information 

This training provides only an introduction to some key aspects of 

childcare. There are many other areas of specialised knowledge 

required for carrying out the complex role of managing a childcare 

service as a voluntary management committee member effectively. 

* Barnardos, 2008 Supporting Quality: guidelines for 

professional practice in early childhood RY eVAV/[esoS/ £6 | 

Ed. Book 1 Policy and Governance, Dublin: 

stig 100 (eom 
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professional practice in early childhood services 3rd 

Ed. Book 2 Enhancing Children’s Learning and 

Development, Dublin: Barnardos. 

Barnardos, 2008. A Practical Guide to Developing 

Childcare Policies Dublin: Barnardos. 

Training is needed in the following areas (among others): 

Introduction to the Child Care (Pre-school Services) Regulations 

Health and Safety in Childcare 

Roles and Responsibilities of Childcare Management 

Committees 
Developing Policies and Procedures for Childcare 

Child Protection 
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Closing and Evaluation 

Children’s well-being, 

early learning and 

development are at the 

heart of all quality 

forse [orclace 

Thank You 
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DISCUSSION QUESTIONS FEEDBACK SHEET 1 

1. What do you think is the role of the Voluntary Childcare Management 
Committee Member in supporting quality childcare? 

2. How can the Management Committee ensure that all of its members 
all have an agreed approach to ensuring quality in their childcare 
service?



  

DISCUSSION QUESTIONS FEEDBACK SHEET 2 

3. What do you think is the role of the Management Committee in 

relation to the childcare premises and facilities? 

4. What role do you think parents should have in the childcare service? 

5. What can Committee Members do to ensure that the staff in the 

service have the skills and characteristics to provide the best care 

possible for children? 
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WORKSHOP EVALUATION FORM 

Presenter: 
  

Date: 
oe 

To what extent do feel you have learned from today’s workshop? 

  

o
 Learned a lot | 6 5 4 2 1 Learned nothing     

Please rate the following aspects of today’s workshop: 

Excellent Good Fair Not good 

Organisation 

  

Content   
  

Presentation     

  

Overall Enjoyment   LL
U
 

W
U
 

e
e
 

L
I
L
 

  

Any other comments: 
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Sources of Further Information 

Barnardos’ Training and Resource Service 
Christchurch Square, Dublin 8 
T: 01 4549699 F: 01 4530300 
E: training@barnardos.ie or resources@barnardos.ie 
www.barnardos.ie 

Border Counties Childcare Network 
Unit 10d, M:TEK Building, Knockaconny, 
Armagh Road, Monaghan 
T: 047 72469 E: bccn@eircom.net 
www.bccn.ie 

Childminding Ireland 
9 Bulford Business Campus, Kilcoole, Co Wicklow 
T: 01 287 8466 
E: info@childminding.ie 
www.childminding.ie 

Children in Hospital Ireland 
Carmichael Centre, Coleraine House, 
Coleraine Street, Dublin 7 
T: locall 1890 252682 / 01 8780448 
E: info@childreninhospital.ie 
www.childreninhospital.ie 

Department of Health and Children 
Hawkins House, Hawkins St, Dublin 2 
T: 01 6354000 

Government Publications Sales Office 
Sun Alliance House, Molesworth Street, Dublin 2 
T: 01 6476879 

Forbairt Naionrai Teoranta 
Teach Regus, Bothar Fhearchair, Baile Atha Cliath 2 
T:01 477 3151 

E: eolas@naionrai.ie 

www.naionrai.ie 

Health Information and Quality Authority 
Webworks Building, Eglinton Street, Cork 
T: 021 425 0610 E: info@higa.ie 
www.hiqa.ie 

High/Scope Ireland, c/o Early Years 
6c Wildflower Way, Apollo Road, Belfast, BTI2 6TA 
T: 028 90 662 825 E: highscope@nippa.org 

IPPA, The Early Childhood Organisation 
Unit 4, Broomhill Business Complex 
Broomhill Road, Tallaght, Dublin 24 
T: 01 4630010 
E: info@ippa.ie 
www.ippa.ie 

; 

Irish Steiner Kindergarten Association 
Clai House, Millpool Road, 

Mountshannon, Co. Clare 
T:061 927944 E: info@steinerireland.org 
www.steinerireland.org 

Katharine Howard Foundation 
ISFC, 10 Grattan Crescent, Inchicore, Dublin 8 
T: 01 400 2107 E: info@khf.ie 

www.khf.ie 

National Children’s Nurseries Association 
(NCNA) 
Unit 12c, Bluebell Business Park, 
Old Naas Road, Bluebell, Dublin 12 
T: 01 460 1138 E: info@ncna.ie 
www.ncna.net 

National Council for Curriculum and 
Assessment (NCCA) 
24 Merrion Square, Dublin 2 
T: 01 6617177 

E: info@ncca.ie 

www.ncca.ie 

Office of the Minister for Children and 
Youth Affairs (OMCYA) 
Hawkins House, Dublin 2 
T: 635 4000 E: omc@health.gov.ie 
www.omcya.ie 

Pobal 

Holbrook House, Holles Street, Dublin 2 
T: 01 2400700 F: 01 661 0411 
E: enquiries@pobal.ie 
www.pobal.ie 

Saint Nicholas Montessori 

Society of Ireland 

Kingston House, 64 Patrick Street, 
Dun Laoghaire, Co. Dublin 
T: 01 2805705 / 01 2304185 

E: info@montessoriireland.ie 

www.montessoriireland.ie 

  

Contact details for Pre-School Office can 
be found on 

| www.hse.ie 

| Contact details for City/County Childcare 
Committees can be found on 
www. | wawwpobal ie/childcare 

| 
|


