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THE REVIEW OF EARLY YEARS SERVICES IN BARNARDOS 

Introduction: 

The review of the Early Years Services took place at a number of levels. 

1. Literature review of best practice in the area. 

2. Audit of existing Early Years Services in Barnardos. 

3. Site visits to centres in Dublin, North of Ireland and the U.K. 

4. Workshop for Bamardos staff on Best Practice in Early Years. 

5. Evaluation of a small representative sample of Early Years Services in Barnardos 

For the purposes of this review Early Years was taken to include services for children 
from 0 — 6 years:     

Parent and Toddler 

Toy Library 

Créche 
Pre-School 

After-school 

The Early Years Review Group had representatives from: 

"= Practitioners   Training 
Geographical spread 

1. Literature Review 

= The literature review compiled for the Action Research Project by Fiona Lane was 
used for the purposes of the review (Appendix 1). 

wi Chapters 5 and 6 from ‘The National Childcare Strategy’ were also used (Appendix 
2). 

Chapter 5 - Guiding Principles 

Chapter 6 - Rationale for a childcare strategy 

     



  

2. Audit of current Early Years services (Appendix 3) 

The audit outlines the existing Early Years services in Barnardos under a number of 
key areas: 

Purpose of the service. 

Review processes 
Links with other agencies and community groups. 
Issues for services 
Contact points with parents 

Referral sources 
Funding sources 
Involvement of volunteers, students, community employment schemes. 
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The audit highlights the range of Early Years Services provided by Barnardos. 

3. Site Visits 

The following site visits were made: 

Thomas Coram Early Childhood Centre, London 
Pen Green, Corby 
Dorothy Gardener Centre, London 
Early Years Project, Shankill Road, Belfast | | 

Early Years Centre, Coleraine 

Early Years Project, Ronanstown 

= Arising out of the site visits, especially the U.K. visits, a number of key themes 
emerged. 

Key Themes: 

3.1 Active learning environment, 1.e. 

areas of learning 
physical environment 
curriculum 

3.2 Free movement of children both in the internal environment and in the 

external environment 
3.3. Key worker/family worker system 
3.4 Inclusiveness of all children 
3.5 Involvement of parents — focus on fathers 
3.6 Staff training ad Development 
3.7 Sound Funding Base 
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3.1 Active Learning (Curriculum, Thomas Coram Centre — Appendix 4) 

Curriculum — Physical Environment — Areas of Leaming. 

How children learn: 

In organising the environment and providing the learning opportunities and material 

for the children the strategy at a number ofthe centres referred to Vygotskys’s Theory 
of ‘Zone Proximal Development’ and Brunners concept of ‘scaffolding’. 

‘Proximal Development’ refers to the identification of the children’s current level of 
understanding and then planning activities, experiences which take the children on to 
the “the next stage of understanding’. Scaffolding’ refers to the supporting structures 
constructed by the adult to facilitate the child’s learning. 

Areas of learning: 

The areas of learning in the Early Years environment were linked to the desirable 
learning outcomes contained in the National Primary Curriculum for children. Areas 
of learning cannot be compartmentalised and cross out one another. International 
comparisons highlight the importance of high quality environment. 

Key areas of learning: 

"= Personal and social 

- focuses on respecting and valuing others and ourselves 
- relationships between the children, staff and parents was a key area 

« Linguistic and literacy — there was a strong emphasis on these learning areas. 
There was a structured session with the children each day in linguistic and literacy 
skills. Computers were also available to the children. 

"= Mathematics 

* Knowledge and understanding of the world. 
= Physical 
= Creative and artistic. 

These learning areas are very much recognised as part of a quality curriculum.



  
  

      

Curriculum 

The curriculum is the totality of: 

= The relationships between all using the centre 

= The experiences that are provided, both planned and spontaneous 
= The resources — human and material 
= "The environment in which this happens 
« The expectations for behaviour which support this happening 
= "The teaching and learning styles employed 
"= The assessment and evaluation 

« The policies and practices that are established 

  

  

  

Tricia David (1992) suggests that “the whole curriculum is made up of the aims and 
objectives; teaching and learning styles, including assessment and evaluation; content; 
resources available (people, space, equipment); use of resources; relationships and 
rules”. 

The curriculum includes: 

= The adult initiated curriculum — everything we offer the child; 

"The child initiated curriculum — everything the child brings to the Centre; 
"= The communication — verbal, non-verbal and hidden messages and everything 

experienced through the senses. (Rouse and Griffin 1992). 

The curriculum consists of the : 

= Knowledge facts, information, ideas and concepts 
"= Understanding the ability to classify, organise and apply knowledge, 

and the ability to predict 

" Skills the capacity or competence to perform a task or activity 
= Attitudes expressions of values and personal qualities which 

determine behaviour in a variety of situations 

which children are encouraged to develop to enable them to understand themselves, 
their relationship with others and the world around them. This covers not only subject 
areas but also all aspects of the child’s experience in the nursery. 

Tine Bruce (1987) identified three strands essential in planning a holistic curriculum: 

= The processes within the child 
= The context in which the child operates 
= The context of what is learnt and understood 

“Concentration on any one element (normally the content) will lead to narrowness and 
lack of balance.” (Bruce 1992). 

 



    

      

The Physical Environment 

The nursery environment is structured to take account of the developmental stages 
that children go through from 0 — 5, with separate areas for under 2, between 2 and 3 
and 3 —5 with some flexibility for individual children. 

The physical space is organised to ensure that children have room to move, sustain 
and develop their own interests and become independent, as well as space to work in 
small and large groups. Rooms are laid out to reflect each area of learning. Materials 
are easily accessible to children to encourage autonomy and labelled where possible 
with pictures and silhouettes to enable children to help with tidying up. Core 
materials, available in every area of the Centre, include blockplay, home corner, 
paint/graphics, book areas, malleable, sand, water. Wherever possible, displays are 

interactive and situated at child’s level. Displays emphasise the children’s own work 
in a positive way. The provision indoors is reflected in the outside area, which is 
freely accessible for most of the day. The physical environment reflects the culture 
and linguistic diversity of the community we serve. 

Children are encouraged to be careful and respect their environment, for example by 
leaving things tidy when they have finished with them. 

3.2 Free movement of children 

Children, for most of the day, were free to move from one learning area to another, 
both indoors and outdoors. One centre had a sheltered outdoor area where some 
children choose to play most of the time. This free movement allowed children to 
explore and investigate at their own pace, to control their learning through choice of 
activities and materials. In two centres food was available on request for most of the 
day. 

3.3 Keyworker/Family worker system 

Each child and family is assigned a keyworker. As implied in the title, the keyworker 

has a ‘special’ responsibility for the child/family. The keyworker undertakes a home 
visit in advance of a child coming to the centre. They link closely with parents in 

helping to settle the child in to the centre; in understanding the child/parents needs; in 

understanding cultural differences/key words from child’s own language; in bridging 
the worlds of home and centres. The keyworker makes contact at the beginning and 

end of each day with child and parent and provides update on progress and 

developments. The keyworker also takes part in reviews with the children. The 
children are encouraged to develop relationships with other staff at the centre. Key 
workers do not remain with their children all day as they will have a responsibility for 
a key learning area. The keyworker system, as we saw it operated, provided for 
continuity of relationship without exclusivity.



  

  

3.4 Inclusiveness of All Children 

At some of the centres visited there were strong policies and practices of 
inclusiveness and accessibility. Moss & Penn support a comprehensive service which 
is accessible to all children. Children using the centres came from a range of 
backgrounds and had a range of needs e. g. 

Children referred by Social Services and deemed to be ‘at risk’ 
Children whose families were homeless 
Children of different ethnic backgrounds 
Children with disabilities 
Children whose families were employed and deemed advantaged but needing 
childcare. 

Examples: 

Children from different ethnic backgrounds 

Many strategies and practices were engaged to include children from different ethnic 
backgrounds e.g. 

Displaying key words in the centre . 
Photos of child's family/home/country 
Linking children and families of similar cultures 
Employing staff, where possible, of the same ethnic background 
Recognition and display of cultural celebrations in centres 
Materials/texts in child language 
Anti bias training for all staff 

Children with disabilities 

A staff member was assigned to assist the child’s access and inclusiveness in the 
centre. This person’s role was about breaking down and reducing the barriers to the 
child’s participation in the Centre. There is an ethos of openness to difference in the 
centres.
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3.5 Involvement of Parents — Focus on Fathers 

Parental involvement was a strong component at all the centres visited. Parents 
brought the children to the centres each day and linked with the key worker both 
informally and formally. Parents were engaged very specifically on their children’s 
progress and development. Fathers were particularly targeted in relation to literacy 
programmes as research shows evidence of the importance of fathers involvement in 
this key learning area. Outreach to fathers was a feature of this work. To transmit 
policies and practices at the centres staff used visual representation of the information 
on walls and places where parents spent time. In one centre a parents newsletter was 
issued. Parents were represented on Parent/Staff Management Committees which 
developed and reviewed centre policy and practice. Investment in building parents 
capacity to be involved in such structures was made. Pen Green have published a 
book “Working with Parents” by Margy Whalley which is available in the 
organisation. 

3.6 Staff Training and Development 

There was an obvious investment in ongoing staff training and development. Most 
staff were trained, qualifications included NNEB (most common), social work, 
teaching, psychology. Where staff did not possess the basic training there was a 
policy to positively encourage and support such basic training. Apart from basic 
training there was an expectation that staff would engage in ongoing training and 
development and were actively encouraged to do so and also there was active 
encouragement to and subsequently use the training to enrich and support the agreed 
curriculum. There was a sense of Active Learning taking place with the adults as well 
as the children — very stimulating. 

3.7 Sound Funding Basis 

As outlined in the feedback from the site visits a strong level of funding was evident 
in some centres. Some of the funding was for a period of seven years (single 
regeneration bid, U.K.) some for three years (early excellence funds, U.K.) 

Where funding was under threat this has a consequent effect on the service.
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4. Workshop for Barnardos Staff on Best Practice in Early Years 

Fiona Lane made a presentation to staff on best practice in the area. The presentation 

was followed by a workshop — discussion groups on key themes. The workshop was 

well attended and participation levels were high. 

5. Evaluation of a Small Representative Sample of Early Years Services in 

Barnardos 

The outline proposal for this evaluation is attached. (Appendix 6). Evaluation is due 

to commence at the end of January and run through to March 2000. 

 



  

          

Recommendations: 

The following recommendations arise out of the site visits allied to the literature 
review and what we know about best practice in the Early Years. These 
recommendations need to be finally informed by the evaluation which is due to be 
completed in March. 

Fundamentally the Early Years Services need: 

To be comprehensive in the learning, socialisation, care and support offered to 
children and families 

To be integrated and coherent both within the internal environment and with the 
external environment. 

To be accessible to all children, i.e. children with disabilities, children from 

ethnic minority groups, children from homeless families 

Separate systems of care for minority groups of children are not recommended. 

Specific Recommendations 

1. Provide an active leaming environment in all Barnardos Early Years Services. 

Provide key areas of learnıng for the children as already outlined ın this report and 
described in the literature. 

- Personal and Social 
- Linguistic and literacy 

- Mathematics 

- Knowledge and understanding of the world 
- Physical 

- Creative and artistic 

Organise the physical environment to take account of children’s developmental 
stages from 0-6 years. 
Organise the physical environment to reflect the key learning areas. 

Organise the environment so that materials/resources are accessible and 

recognisable to the children. 

Organise the environment so that children have free movement and so can direct 
and lead their own learning desires and goals. 

Adapt current systems of ‘keyworker’ to that outlined in the report so that 
children/parents have continuity of relationship without exclusivity. 

Inclusiveness of all children 

Introduce and develop policies and practices that assist and encourage access to 
services and participation in services by all children. Adopt more integrated 
policies in the design and delivery of our services to young children. 

Provide anti-bias and multicultural training across all Early Years Services.



  

  

4. Involvement of Parents 

Barnardos already has a strong ethos of involving parents in all of its work. This 

parental involvement to be maintained and developed at two levels. 

Level 1: 

= Continue to involve and further develop parents in programmes with their children 

recognising parents key role in the education and care of their children. 

= Continue to involve and develop role of parents at assessments, implementation 

and review stages. 

Level 2: 

= Develop policies and practices to involve parents in the design, planning, 

implementation and evaluation of services. 

Pilot two or three parental involvement initiatives at Level 2. 

« Utilise some of the good practices observed on site visits, e.g. newsletter for 

parents 

5. Involvement of Fathers 

= Be pro-active about the role of fathers and the importance of fathering 

» Seek strategies to engage fathers and men more in Early Years Services 

= Involve fathers in specific programmes with children, e.g. literacy. 

6. Staff Training and Development 

Barnardos to adopt a policy of agreeing baseline accredited qualifications to work in 

Early Years Services, NCVA Level IT, NCNA, Montessori, AMI. The organisation 

should seek to employ staff with the agreed base line qualifications and should only 

divert from this policy where a candidate is clearly the most suitable for the position 

in question and has competed externally. 

Where an individual does not possess that agreed base line qualification on entry into 

the organisation the individual must agree to undertake the reco gnised training in an 

agreed timeframe with support from the organisation. 

10



  

        

Bamardos already has a strong record in staff training and development. To enhance 

and support the development of Early Years Services training specific to Early Years 
care and education to be continued and developed further in line with training needs 
arising out of the above recommendations e.g. 

Areas of key learning 
Active learning 

Environment and learning 
Involving parents 

Anti bias and multiculturalism 
Inclusiveness of all children 

11



  

      

Practical Short Term Recommendations Arising Out Of Site Visits. 
  

As part of the Early Years Review we visited centres at home, in England 
and in Northern Ireland. The English centres visited were all designated 
Centres of Excellence. Although very different, all the centres visited had 
similar elements which were very significant in making them positive and 
friendly Childcare establishments. 

Some of the elements differ from our services and would need a large 
investment of time, money and manpower were we to endeavour to adopt 
them. However there were a number ofideas we viewed as positive we 
could adopt , which would present our services in a more positive way 
making them more accessable and friendly for our families. 

Some of the ideas we were most impressed with are easily implemented 
yet project a very positive and inclusive image. 

1. STAFF PHOTOGRAPHS. 

Individual photographs of every staff member, C.E. worker and volunteer 
working within the centre were displayed in the entrance or nearby 
stating name and role. | 

2. ENTRANCE. 

The entrance of each service to be friendly and welcoming with 
photographs, paintings and crafts made by the children, or at least about 
children. 

3. KEY WORKER. 

Every centre we visited had a Key Worker for the children with a 
maximum of eight children to one worker, keeping in mind ratio 
requirements. 

4. KEY WORKER AREAS. 

Every key worker and their group had a “KEY AREA “. this is an area 
where they meet at the beginning and end of the day and at other times as 
necessary .Every key workers area had a picture of the key worker 

{ue
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surrounded by pictures of their group. Each child was named under their 
photograph. 

The key worker is the primary person linking with the parents and family. 
Therefore parents know exactly who to speak with should they have 
questions, need assistance or wish to find out how there child is. Itis 
interesting to note that the key worker does not necessarily have to work 

directly with the child everyday but it is their responsibility to link with 

those who do. 

5. CHILDRENS WORK. 

Each centre had an area where the children’s work or samples of their 

work were available in large transparent folders for the parents to browse 
through. Each folder had a child’s name on the front. The contents were 

changed or added to regularly and there is an option to buy the folder at 

the end of the year should the parents wish to. Otherwise they are free to 

take the art work and the folder can be used for the next year. 

6. PHOTOGRAPHS 

Photos were used in abundance. Children’s coat hooks, towel pegs etc. 

all had their photos above them. Photos were mounted all around the 

centre demonstrating groups, activities etc. that took place within the 

centre. It portrays an air of activity and is a way of including parents etc. 

who may not be around when the activity takes places. All photos were 

displayed at a level accessible to the children. 

7. FAMILY WALLS 

Another really special idea was the “family walls”. Each child had their 

own “family wall” where there was a photo of the child surrounded by 

the members of their family who were all named. Parents are asked to 

bring in individual photos of the family, including pets if they desire. If 

they do not have them the centre will take them. This was a way of 
highlighting fathers and key male carers. 

8 MOUNTING 

Every picture and photo in all the centres were mounted. Not in 

wonderful frames but on coloured sugar paper to make the picture stand 

out. Some were highlighted with a caption or thought while others just 

13
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spoke for themselves. All photos were displayed at a level accessible to 
the children. 

9. “STORY SAC” 

One of the centres had a wonderful activity called a “Story Sac” which 
would be a wonderful asset to any centre. A story sac is a large sac made 
from material with a drawstring top. Inside the sac is a book, for example 
“Dear Zoo”, also in the sac would be animals that are mentioned in the 

story; they could be soft toys, exact replica etc. There might be another 
book on animals in the wile, anything that would link with “Dear Zoo”. 
These “sacs” can be used by staff, by parents or by the children 
themselves. “Story Sacs” can be made up for any book, and can be an 
activity for both staff, children, parents and volunteers. 

10. INFORMATION PACKS 

The written information available about the centres, their programmes, 
policies etc. were all very child friendly. Each centre had information for 
parents which was designed to be easily accessible and welcoming with 
either photographs or children’s drawings included. All the centres had 
information packs which targeted different groups, all were equally 
illustrated but contained different information e.g. 

Parents pack Ä 
Children’s Information Pack (for older children — after schools, 
teenagers) 
General Information 

We could design our own packs for each centre. 

11. NEWSLETTER 

Each centre also published a newsletter regularly. Some monthly, others 
quarterly, which kept parents, staff, volunteers etc up to date with what 
events were happening, changes in staff, holidays, outings etc. These 
newsletters were all published with parental involvement. 

Each centre displayed their Mission Statement and plans of work openly 
in the centre so parents could read them when they had time. 

There were primary things which stood out from our visits to Pen Green, 
Thomas Coram Centre and Dorothy Gardner. They are all simple steps to



  

a more accessible service which could be implemented in any centre : 
- Without too much problem. | 

We have contacted each centre and they will be forwarding photos of the 
things highlighted which we can use in representing these ideas. 

sé 
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Section 3: Background and Context 

The Early Years 

a! It is widely accepted that the first five years are critical in human development. This 

is the period in which the foundations are laid for all later learning - "our attitudes 

and values are formed, we begin to develop language and concepts, we crawl and 

| walk and run and learn how to co-ordinate our hands with our eyes, we become 

. social beings and form our first relationships, and we begin to learn who we are and 

. 13 
| how we feel about ourselves”. 

“These are also the years when children are most dependent on the care and education 

“ “provided by adults. By the time children start statutory schooling (between 4 and 

-6yrs), they have become, given good care and sufficient stimulation, highly competent 

- learners. 

"The first year of life would appear to be a crucial “starting point”. Scientific findings 

have highlighted that brain development in the first year of life is more rapid and 

vulnerable to environmental influence than previously realised. An adverse 

“environment can therefore compromise a young child”s brain functioning and overall 

| development, placing him or her at greater risk of developing a variety of cognitive, 

| behavioural and physical difficulties. On the other hand, a good start in life would 

appear to have great potential to promote learning and prevent developmental 

difficulties in children. 

| However, brain development is only one of the variables that affect how children 

o grow and that influence later school success. A range of ‘protective factors’ — such as 

| | good health, nutrition and positive, nurturing parenting, helps children to achieve their 

potential in terms of cognitive, language, attitudinal, motor and social development. 

Research tells us that these ‘protective factors’ fall into three broad inter-related 

.. Categories: 

  

  

+ Dr. Gillian Pugh, October 1998 
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e Infant temperament, resilience, health and perinatal factors — which attract 

and encourage caregiving. 

e Dependable caregivers — whose child care practices are positive and 

appropriate. 

e Resources and community support — e.g. availability of adequate income 

and family supports and education services for families. 

The interaction of these three factors largely influences the direction of children’s 

7" development. 

Clearly, the conditions which define the day to day experience of children affect the 

knowledge, skills and attitudes which they develop. As a result, there is a growing 

appreciation of the need to support families and communities in their role as the 

child’s most influential educators - “Children are most likely to thrive (and learn) in a 

secure triangle of care provided by parents, professionals and the community”.* 

Protective factors help children avoid later problems. Risk factors on the other hand, 

such as poverty, social exclusion, lack of support, poor parenting skills etc., lead to 

greater possibility of later problem behaviour(s). Risk factors are often multiplicative 

in their effects. Research shows that when children show only one risk factor, their 

outcomes are no worse than those of children showing none of the identified risk 

factors. But when children have two or more risk factors, they are four times as likely 

to develop social and academic problems. Children born in poverty are disadvantaged 

in a number of ways which can have a long-term effect on the quality of their lives 

and of their children’s lives. One of these is an increased risk of educational failure. 

32 Educational Disadvantage 

; In general, two key components of disadvantage are family poverty and failure to 

o benefit from the educational system. 

ES 

a Sir Christopher Ball ‘Start-Right’ Page 13 

  

16



  
ana 

- social), are soi 

is regarded as acceptable by Irish society generally. Asa result of inadequate income 

  

  

“People are living in poverty if their income and resources (material, cultural and 

nadequate as to preclude them from having a standard of living which 

and resources people may be excluded and marginalised from participating in 

. . 
. . 33 5 

“activities which are considered the norm for other people in society”. 

Despite an overall rise in the standard of living and G.N.P. in Ireland in recent years, 

“the proportion of the population, particularly the child population, living in poverty 

| has also increased. The proportion of children living in households with incomes 

"under half the national average rose from 16% to 26% between 1973 and 1987.° 

While there has been some recent improvements in levels of employment, the 

situation of the long-term unemployed has not altered dramatically. The most 

recently available figures indicate that over 473,000 children are dependants of social 

welfare recipients (1996). 

Poverty has been closely related to lack of educational achievement and early school- 

leaving. A report by Nolan and Callan, ESRI, 1994 highlighted that “three out of four 

poor households are headed by a person with no qualifications and a further 19% are 

headed by persons with only junior cycle qualifications 8 

In addition, disability can often lead to poverty. The consequences of disability 

remain acute for a significant sector of the Irish population, particularly with respect 

to education, training and employment. E.U. statistics show that people with 

disabilities are three times more likely to be unemployed than other groups.” 

The Forum for People with Disabilities has identified education as a major socialising 

agent and a factor which significantly determines ones life chances. Lack 

5 ” Interdepartmental Policy Committee on the National Anti-Poverty Strategy — Discussion Paper, 

issued Dec. 1995. 
6 

an and Farrell(1990) ESRI ‘Survey of Income Distribution, Poverty and the Use of State 

ervices’. 
Y ration 
: Statistical Report on Social Welfare Services (1996). 

, Nolan and Callan (1994) ‘Poverty and Policy in Ireland’ ESRI. 
Discussion Paper, National Anti-Poverty Strategy Working Group on Unemployment (Sept. 1996) 

17 

 



  

  

  

‘ofa coherent policy of integration greatly contributes to the extent to which children 

with special needs are educationally disadvantaged. "° 

The National Educational Goals Panel (USA, 1994) identified four key dimensions of 

school readiness: - physical well-being and motor development, social and emotional 

development, language usage, and the mastering of learning styles that allow children 

to approach new tasks and challenges effectively. 

However, children do not enter school with equal chances of benefiting from it. 

| Many young children, particularly from disadvantaged backgrounds begin formal 

- schooling not ready to learn, thus jeopardising later academic achievement. 

The role of parents is of key importance to their child’s learning. They are their 

children’s first and most important educators. Research tells us that the variation in 

parental attitudes can account for more of the variation in children’s school 

achievement than either the variation in home circumstances or in the schools 

themselves. (National Child Development study, USA)'* According to Dr. Gillian 

Pugh 1998 the later USA study “Born to Fail’ found that for the very disadvantaged 

children who were studied, the key factor for those who succeeded against all the 

odds was the interest of their parents in their education, particularly their fathers. 

Being disadvantaged educationally is rooted in the social and economic factors that 

characterise the communities and families in which children reside. In educational 

research, “educational disadvantage is considered to result from discontinuity 

between the school and non-school experiences of children”. * These discontinuities 

make the initial transition from home to school difficult and leads, throughout the 

school years, to a situation in which the academic performance of disadvantaged 

children is consistently lower than that of other children. The ‘educational 

  

10 

Response to the Green Paper on education by the Forum for People with Disabilities (1992). Noe | 
ionational Child Development Study — A Study of 16,000 children born during one week in March 
12 
noe J.U. (1982) ‘Cultural Discontinuities and Schooling’, Anthropology and Education Quarterly 
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| discontinuities’ spoken of above, relate to factors both in the home and community 

Ñ environment and in the school. Conditions in the home and community environments 

| © which can contribute include: 

  

7 Attitude barriers which exist as a result of parents’ own poor educational 

experience. This may be mirrored by a lack of commitment within the 

community to education. 

Stressful family environments resulting from unemployment, low income, 

poor housing and a bleak environment. 

Lack of amenities both within the home and local community to augment   and reinforce educational experience and learning. 

Childcare, domestic and health issues which force parents to keep children 

out of school to assist at home. 

Lower expectations on the part of teachers towards disadvantaged 

children. 

‘Hidden costs’ associated with educational participation. 

Lack of resources and support services.   
e School ethos e.g. excessive dependence on achievement ethic in academic 

terms. 

e Lack of familiarity with and understanding of children’s home 

environments. 

19 
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"The most obvious manifestation of educational disadvantage is the number of young 

people who leave school early and/or without any educational qualifications. 

The ESRI Annual School Leavers Survey (1995) report that 12,200 young people left 

school in 1993/1994 with no Leaving Certificate. An estimated further 900-1000 

annually do not transfer from primary to post primary school. Eighty five percent of 

these early school leavers came from working class origins or small farms, two-thirds 

of which were young men. 

In. overall terms it is estimated that approximately 16% of the school-going population 

are educationally disadvantaged. This estimate is based on 12.5%-16% of children   
who have reading difficulties, and 16% of all school leavers who left school around or 

before their Junior Certificate examinations.” Additionally the Combat Poverty     Agency - a State agency — estimates that 30% of Irish children live in families whose 

income is 50% below the national average — which is an accepted indicator of 

  

poverty/deprivation. 

  

In formulating strategies to combat educational disadvantage the following principles 

are identified: 

- Positive discrimination in favour of those most at risk, due to their special 

  

support needs. To avoid the stigmatisation associated with segregated 

  

provision and to promote inclusiveness, every effort should be made to 

meet the needs of disadvantaged children in mainstream settings. 

  

- Acknowledgement that counteracting educational disadvantage requires a 

  

broad range of solutions. 

  

- Prioritisation of preventative actions. 

  

- Intervention in the context of a continuum which begins at pre-school 

level and continues through to adulthood. 

  

1 . . . 
3 Kellaghan J., Weir S., O” hUallachain S., and Morgan M. (1995) “Educational Disadvantage in 
Ireland”, Combat Poverty Report no. 20: Dept. of Education. 
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  Child centred approach 

_ Actions in the context of a community-based response, where service 

A | providers (statutory and voluntary) and the community are mutually 

supportive and where the work is integrated into a coherent range of 

strategies which promote partnership, social inclusion and empowerment. 

- Actions with parents, aimed at breaking the inter-generational cycle of 

disadvantage, supporting them to understand and enhance their children’s 

learning process, and to meet their own personal development needs. 

- Concurrent commitment to reform and support the effectiveness of the 

existing educational system. 

- Commitment to ongoing evaluation and review of the effectiveness, or 

otherwise of strategies adopted. 

A number of initiatives have been undertaken both at Government level and also by 

the voluntary/community sector to attempt to combat educational disadvantage. 

The Department of Education has developed a range of strategies aimed at 

compensating for ‘disadvantages’ associated with students who are identified as ‘at 

risk’ of educational failure e.g. Disadvantaged area scheme; Breaking the Cycle; 

Early Start; Home School Community Liaison Scheme; Provision of remedial 

- teachers, etc.. 

Educational disadvantage has also featured in various programmes for government 

and in the national agreements between the social partners (P artnership 2000/The 

National Anti Poverty Strategy). 

The voluntary sector has developed a number of community-based initiatives aimed at 

providing a range of educational supports to children and parents such as after-school 
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Despite the range of projects and initi 

  

projects homework clubs, mentoring schemes, literacy and numeracy interventions, 

parenting initiatives, etc. 

iatives, issues such as the poor co-ordination of 

services at national and local level, absence of a continuum of services for vulnerable 

children, lack of consistency in provision and insufficient opportunities to mainstream 

models of good practice, present ongoing challenges to both service providers and 

service users. The absence of a coherent national policy aimed at developing a 

preventative approach to tackling educational disadvantage, specifically early 

childhöod education and care services, has been particularly marked. The haphazard 

nature of existing Early Childhood Services delivery to disadvantaged children does 

not ensure that those most in need will obtain it or that services will be of a 

sufficiently high quality. Therefore, unless sufficiently targeted and resourced, early 

childhood services aimed at counteracting disadvantage will not have the desired 

longterm effect. 

A range of international research has looked at the dynamics of the cycles of 

educational disadvantage, in particular, at efforts to counteract educational 

disadvantage through the provision of early childhood education services by the 

Headstart programme in the USA. These studies have concluded that early childhood 

education has a positive impact on the future educational and social success of 

children born at risk of educational failure or social exclusion — provided it is of high 

quality. While all children benefit, the impact of early childhood education is 

strongest for children from disadvantaged backgrounds. 

3.3 What is the Nature of Good Practice? 

The importance of high quality practice in Early Childhood Services is repeatedly 

emphasised by practitioners and researchers. While high quality provision promotes 

young children’s development and learning, and that of their parents, poor quality 

services does not and may, in fact, place children at risk. 

A review of the research would indicate that there appears to be considerable 

agreement amongst practitioners and researchers regarding what constitutes good 

practice. 
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Many of the quality indicators put forward represent the current state of scientific 

knowledge on child development and learning and/or an analysis of the outcomes of 

effective models of practice. Other indicators reflect the current ethos and thinking 

regarding a number of related issues such as equality issues, children’s rights, how 

children should be cared for outside the home, community development ethos, etc.. It 

is also recognised that quality is no longer viewed as one standard of excellence 

identified for all children in all services, but rather a set of core criteria towards which 

services may progress and against which their progress can be measured. All relevant 

shareholders should be involved in agreeing quality specifications which are relevant 

--to their service. These criteria should be dynamic, subject to ongoing review and 

evaluation. 

Moss and Penn (1996)'* offer their vision of a model of best practice in Early 

Childhood provision. The model they put forward is of a comprehensive, integrated 

and coherent service, concerned to meet a wide range of needs among children and 

their parents, in particular, needs for learning, socialisation, care and support. There 

would be a range of services, offering parents choice. By “comprehensive” they 

describe an encompassing system which would be equally accessible to all children 

(0-6years) and all parents (employed or unemployed). There would be no separate 

system of welfare services for a minority of families considered at risk or inadequate. 

All children with disabilities and other special needs should have right of access to the 

same services as other children, with appropriate staffing assistance and specialist 

help. The service would be based on an holistic approach to young children and their 

families, offering a range of affordable and accessible community based services. 

This means that individual services must be multi-functional and flexible, adapting 

themselves to the needs of families, rather than expecting families to fit themselves to 

what services choose to offer. 

“Best practice involves an holistic approach to meeting the needs of children and 

Jamilies - young children’s learning does not happen in a vacuum. Cognitive 

development is inextricably linked to social and emotional development and those 

  

14 
Moss, P. & Penn, H. (1996) Transforming Nursery Education 
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interwoven threads place the child’s learning firmly in the broader context of family 

and community”. 13 

Services would be unified and placed under the responsibility of one government 

department. The establishment of a unitary system, as adopted by Sweden, Norway, 

Finland and Spain, ensures a more rational use of resources and the implementation of 

cation not as separate activities for different age groups but as essential 
care and edu 

components of all programmes for young children: no care without education — no 

education without care. In addition, it is envisaged, that placing Early Childhood 

services under the auspices of one department may permit a philosophy of childhood 

to emerge. In this way Early Childhood can be conceived, not just in terms of 

individual children needing certain health education or welfare inputs, but as a 

protected, special place that ought to receive the best of what society is able to offer. 

In considering indicators of best practice Moss and Penn (1996) argue that there are 

five ‘core needs’ which an early childhood service must ensure are met (i.e. Learning, 

Care, Socialistion, Health and Support) and that any measurement of quality stands or 

falls by the ability of a service to meet these needs. These needs are interdependent. 

These core needs should be met where possible in addition to other individual, family 

or community needs which arise. 

Let us look at each of these in turn. 

(i) Learning 

Firstly there must be a recognition of early years 0-6 yrs as a stage of life that is 

important in it’s own right and not just for its contribution to later development and 

achievement. “Learning at this stage may improve later performance but first and 

foremost, learning enables children to reach their present potential and enriches and 
Julfills their present life” 1° 

e G.Pugh (1998) 
6 
Moss and Penn (1996) page. 4 
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earning and purposeful play. Programmes must provide children with a curriculum 

phasises ‘mastery’ i.e. a belief that they can succeed. It must also encourage 

esteem and a commitment to learning and problem-solving. 

zo T he service should provide “a range of experiences and learning opportunities to 

  

enhance all aspects of a child’s development —cognitive, linguistic, social, emotional, 

E aesthetic, sensory, physical and moral” — for the full range of children (i.e. not just 

: over 3 yrs. but also under 3 yrs. as well). Green goals of “ecological harmony” and 

a | “protecting the environment’ are also becoming more important as part of early 

= education.   The European Commission Network on Childcare outlines the importance of Early 

à . Childhood services developing an educational philosophy for young children (0-6yrs) 

        

  

_ “The educational philosophy should be broad and include and promote inter alia: 

e The child’s autonomy and concept of self 

e Convivial social relationships between children, and between children and 

adults. 

e A zest for learning 

e Linguistic and oral skills including linguistic diversity 

e Mathematical, biological, scientific, technical and environmental concepts 

e Musical expression and aesthetic skills 

e Drama, puppetry and mime | 

e Muscular co-ordination and bodily control 

e Health, hygiene, food and nutrition 

e Awareness of the local community 

This set of values and objectives should be drawn up and developed by parents, staff 

and relevant others. 
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Parental attitude and involvement in their children’s learning is of crucial importance. 

Research on parenting has highlighted how damaging it is to parents confidence and 

their capacity as educators if schools made them feel that their role was unimportant 

or misguided. Both children and parents can only learn if they feel secure, motivated 

and confident. Building and maintaining a positive relationship between the parents 

and the school is vital to a child’s learning. 

(ii) Care 

An early childhood service must provide safe, secure and reliable care and meet the 

“* physical and emotional needs of the child. 

Services should offer flexibility of hours and attendance in order to meet the needs of 

a wide range of parents e.g. employed, unemployed, those attending training or 

seeking respite care. 

(iii) Socialisation 

The service should promote a convivial atmosphere. It should offer opportunities for 

young children to socialise with other children and adults, “a place to complement the 

intense, vital but often limited range of child and adult relationships within the 

nuclear and extended family”. 

(iv) Health 

An Early Childhood Service should seek to promote, not only good health but also “a 

positive feeling of physical and mental well-being for each child’. This goal should 

be reflected in the quality of meals provided, physical environment, opportunities for 

exercise, etc.. 

(v) Support 

The Early Childhood Service should not operate in isolation from the child’s home 

environment and should contribute in a variety of ways to support children and 

  

7 Moss and Penn 1996 page 4. 
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u ats, providing a general source of support to families e.g. advice, social networks are 
| 

p 
: tc.. but also being able to meet more complex needs as required. There are few etc 

families which do not need some support at some stage of early parenthood. The 
provisi on of safe, secure and reliable care not only frees parents to work or study, but 

“should support family functioning and the cohesion of local communities. 

| Ensuring Best Practice 

“International comparisons confirm that the salient features of good practice in the 

. direction and management of the provision of Early Childhood Services include: 

e The integration of education and care 

e Unified responsibility for provision 

e Targets for growth by a specified year 

e Coherent and thorough training of early years staff 

- + A curriculum based on the principle of “purposeful play’ 

e Effective linkage between the home and pre-school, and smooth 

progression between pre-school and primary school 

e Adequate resources!* 

Quality Indicators 

Criteria need to be in place to ensure best practice is being adhered to. A review of 
the literature has yielded the following indicators which have been divided into six 
inter-related Categories. 

    

» Child Indicators 
ue Er Child-centred ethos which promotes and respects children’s rights and 
uF diversity of needs. 

- High quality curriculum to promote integrated learning though exploration 
and play. Encourages positive self-esteem and zest for learning. 

| is o Programmes guided by what is known of the child’s developmental needs 
and abilities 

a Sir Christopher Ball ‘ Start-Right’ ‘The Importance of Early Learning’. 
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Regular programme assessment and review 

Equal access for all children 

- Diversity of peer group 

Holistic approach to meeting children’s needs i.e. range of needs, not 

focussing solely on pre-academic — “Moral education (surviving together 

on a crowded planet) is also now being explored as vital for early 
119 

education”. 

“Positively asserts value of diversity and make provision for children 

(and adults) which acknowledges and supports diversity of language, 

- Child protection policy. 

e Environment and facilities 

Important aspects to consider are: 

- Adequate resources 

- Efficient and effective service 

- Child-friendly buildings 

- Effective use of colours, light, space, decoration, etc.. 

- Meets health, safety and security standards | 

- High quality and appropriate equipment 

- Ample space to promote exploration, freedom of movement and privacy 

needs of child. 

o Staff 

There are a number of considerations in relation to staff and staffing including: 

- Appropriate recruitment and selection procedures 

- Adequate staff/child ratios 

~ Appropriate qualifications, experience and training 

a 

19 
European Commission Network on Childcare (1996) “Quality targets in services for young 

Children”. page 17. 20 
Sylva,K. ‘Evaluating early education programmes’. Child development and care. Page 97-109 1990 
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‘Children need to be able to learn in the care of teams which are 

professionally led — and are also trained to support, develop and work 

, 21 
alongside parents. 

- Appropriate pay and conditions 

- Staff retention 

we - Staff support and supervision 

| - Staff motivation 

- - Performance measurement and appraisal | 

| Employment procedures which emphasise importance of recruiting employees 

who reflect the culture and ethnic diversity of the local community. 

e Social 

Early childhood services are ‘social’ in essence and it is important that they are:     ) ‘ - Available to all children and all parents — equity of access 

- Accessible, appropriate and affordable 

  

- Emphasise parental involvement 

-Collaborative relationships promoted. | 

-Supportive of family functioning, meeting range of needs 

-Parental participation in decision-making processes of the services 

e Community Linkages 

3 | | Services need to be very much a part of the community. Aspects to consider are: 
| l - Integration with other services 

I | - Support cohesion by building networks (directly and indirectly) 

- Flexibility and responsiveness to changing needs. 

- Assist in the transition to primary school. 

ob ° Strategic Planning and Co-ordination 

Without appropriate planning and co-ordination services are of limited value. 
wb Vital in this regard are: 

  

2l a: . Sir Christopher Ball “Start Right’ — The importance of Early Leaming. 
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National policy framework for regulation, provision, supervision and 

equity of provision. 

- Co-ordination and integration of services at national and local level. 

“Studies of effective early childhood services show that co-ordinated and 

integrative multi-agency responses to families can meet needs in a holistic 

way, can promote a joint approach to planning, funding and delivering, 

53 22 

services and can make best use of resources”. 

3.4 Early Childhood Services in Ireland 

The benefits of quality early childhood education for all children have been widely 

documented i inresearch. “Good quality programmes have long been positive effects 

on the quality of life of the individual and the most important impact appears to be on 

children’s aspirations, motivations and school commitment” (Sylva, 1989).” 

Good interventions encourage the development of a sense of ‘mastery’ without which 

successful schooling and adult learning is unlikely. Research also tells us that 

investment in high quality and effective early childhood services provides a 

worthwhile social and economic return to society, because they act to prevent school 

failure and build on the strengths of the family and community, as well as the child. 

The research is also unequivocal in stressing the importance of the early years for 

children with special needs. In this context, early intervention is defined as ‘involving 

systematic strategies to support the optimal development of young children with 

special needs and to enhance the functioning of their families or caregivers’. ** Tt is 

also defined in terms of preventative strategies including early identification of 

conditions which are likely to place a child’s development at risk. The research 

literature also confirms the benefits of integrated settings. ‘Positive outcomes are 

manifest in more constructive social interaction with peers, more complex play 

behaviours and reaches communicative competence”? - provided the integrated 

Setting is of an appropriately high standard. 

2 G. Pugh (1998) 
23 2. Ylva K. (1989), Tobin J.J., Wu & Davidson ‘Preschool in three cultures’. Yale University Press. 
2 Mitchel & Brown (1991) 
® Guralnick, 1994 
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This chapter presents a statement of 

principles agreed by the Expert Working 

Group which underpin the proposed 

National Childcare Strategy. The principles 

have been formulated following a lengthy 

consultation process involving all the 

members of the Expert Working Group. It 

is intended that the principles should 

guide and inform childcare policy 

formation and implementation in addition 

to underpinning the strategy itself. The 

principles should also guide all childcare 

services, whether they be family based or 

centre based, whatever the pattern of 

service delivery, and whether the services 

are in the public or private sector. They 

also provide reference points against 

which progress and shortfalls can be 

measured. 

The Expert Working Group on Childcare 

recognises parents as the primary carers 

and educators of their children. Children 

learn from birth and parents are their first 

teachers. Parents should be supported in 

their role by a variety of different means 

geared to meeting the needs of both 

children and parents. Indeed, society 

should share this responsibility with 

parents. Any discussion on childcare must 

consider children within the context of 

their family and community and society in 

general. The role of childcare in society is 

to support a positive quality of life for both 

children and parents. Amongst the 

elements which determine quality of life 

in Irish society, as in most others, are 

access to resources which provide an 

adequate standard of living, a manageable 

stress environment, a sense of 

achievement, social interaction, progress 

and development. This is true for both 

adults and children. 

The Expert Working Group has identified 

12 principles which have been organised 

under the following headings (1) Needs 

and rights of children; (2) Equality of 

access and participation; (3) Diversity; (4) 

Partnership and (5) Quality. 

44 National Childcare Strategy 

5.1 
NEEDS AND RIGHTS OF CHILDREN 

. ‘The rights and needs of each child . 
© must be the first and primary en 

consideration in the delivery of 

- childcare. o A 

The Expert Working Group, while 

acknowledging that children, parents and 

community all have needs and rights in 

relation to childcare, believes that the 

primary consideration in a National 

Childcare Strategy is the rights and needs of 

children, 

The basic principle underlying the rights of 

children is that society has an obligation to 

meet the fundamental needs of children 

and to provide assistance to aid the 

development of the child's personality, 

talents and abilities. Therefore, a right of 

access for every child to quality childcare in 

a safe and secure environment where 

he/she is respected and accepted, should be 

guaranteed regardless of the status of the 

child or of his/her parents. 

The Expert Working Group endorses the 

United Nations Convention on the Rights of 

the Child. In considering the needs and 

rights of children in relation to childcare 

provision, the following seven articles of the 

Convention are particularly relevant. These 

seven articles reflect the key components of 

the guiding principles outlined in this 

chapter. The full text of these articles is 

included in Appendix 5.1. 

Article 2 enshrines the principle of non-" 

discrimination and equality for all children 

and requires State parties to ensure that the 

child is protected from all forms of 

discrimination. 

Article 3 requires that the best interest of 

the child be a primary consideration in all 

actions concerning children, recognises 

rights and duties of parents and others and 

sets out the need for standards in services 

and facilities responsible for the care of 

children. 

  

 



  
Article 12 upholds the rights of a child to 

express an opinion and to have that opinion 

raken into account in matters affecting the 

child. | 

Article 18 sets out the duty of the State to 

support parents with their child-rearing 

responsibilities. 

Article 23 upholds the rights of the child 

with a physical or mental disability to 

effective access to care and education in 

order that the child will achieve the fullest 

possible social integration and individual 

development. 

Article 30 upholds the rights of a child who 

is a member of a minority, whether it be 

ethnic, religious or linguistic, to enjoy his or 

her culture, to practise his or her religion, or 

to use his or her language. 

Article 31 recognises the right of the child 

to engage in play and recreational activities 

appropriate to the age of the child. 

‘All childcare provision should be child- 

“centred in its ethos, policies, practices, 

-.- curricula, premises, personnel/carer 

> attitudes and environment. 

A child-centred service is one which views 

the child as the primary client and 

evaluates itself in terms of outcomes for 

individual children. A child-centred ethos 

also involves a commitment from childcare 

providers to examine their attitudes and 

beliefs about children and childhood. Child- 

centredness involves a holistic approach to 

children. It requires that individual 

children’s emotional, social, physical, 

cognitive and cultural needs be addressed. 

All forms of childcare, therefore, should 

provide children with a nurturing 

experience that enhances their 

development and provides for their well 

- being. A child-centred ethos is one which 

supports positive techniques of guidance 

and limit setting in order to encourage 

socially acceptable behaviour. 

      
_, of all services. … 

A child-centred ethos also requires 

providers to put processes in place which 

safeguard children's rights. Under the UN 

Convention, children have a right to say 

what they think about anything which 

affects them and must be listened to 

carefully (Article 12). Childcare providers 

should develop ways of listening to 

children’s views according to the age and 

maturity of the child and discussing them 

seriously should be part of the process of 

developing practice. However, the Expert 

Working Group acknowledges that a merely 

intellectual interpretation of what children 

say must be guarded against. 

. | Care and education are inextricably a 

* linked elements in a child’s holistic - . 

: development - this reality mustbe - ... 

- reflected in the ethos and programme | | 

Children are learning all the time. The 

Expert Working Group considers that it is 

neither possible nor useful to separate out 

the education and care elements of early 

childhood services. It is not possible to have 

quality childcare without having an 

influence on children’s learning. All services 

should incorporate learning opportunities 

side by side with high quality care. 

The Expert Working Group endorses the 

European Commission Network on 

Childcare action programme, Quality 

Targets in Services for Young Children (see 

Introduction), but in particular in this 

instance, Targets 16, 17, and 18, which refer 

to the educational element of childcare. 

These are as follows: 

Target 16: All collective services for young 

children O to 6 years whether in the public or 

private sector should have coherent values and 

objectives including a stated and explicit 

educational philosophy. 

Target 17: The educational philosophy should be 

drawn up and developed by parents, staff and 

other interested groups. 
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Target 18: The educational philosophy should be 
broad and include and promote inter alia: 

« the child's autonomy and concept of self 
« convivial social relationships between 

children and adults 
* azest for leaming 
+ linguistic and oral skills including linguistic 

diversity 
+ mathematical, biological, scientific, technical 

and environmental concepts 
+ musical expression and aesthetic skills 
+ drama, puppetry and mime 
+ muscular co-ordination and bodily control 
« health, hygiene, food and nutrition 
* awareness of the local community. 

| > “Play is is one of the essential experiences, 5 
- + of childhood. It is central to all aspects x 

“of young children’ Ss development and : 
_: leaming. All childcare services | ho 

Br therefore, should provide children with 
2. opportunities, materials, time and - 
EN space (both indoor and outdoor) t to play. 

Children’s spontaneous ys play provides 
opportunities for exploration, 
experimentation and manipulation, all of 
which are essential for the construction of 
knowledge. During play a child learns to 
deal with feelings, to interact with others, to 
resolve conflicts and to gain a sense of 
competence. It is through play that children 
develop their imagination and creativity. 
The carer’s role in facilitating play is to 
provide developmentally appropriate play 
activities, adequate space, both indoors and 

outdoors and sufficient time. 

EQUAL OPPORTUNITIES AND 

EQUALITY OF ACCESS AND 
PARTICIPATION 

« . The provision of quality, affordable and 
- accessible childcare is recognised as a 
mechanism to achieve equality of : 
opportunity in education, training and 

: employment f for r men and women. 
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Zo “- access to, and d participation i in, quality © : 

The provision of quality, affordable and 
accessible childcare is also recognised as a 
mechanism to create a framework where 
both men and women irrespective of their 
race, colour, sex, language, religion, political 
or other opinion, national, ethnic or social 

origin, property, disability, birth or other 
Status, can participate equally in society. 

The role of childcare services in enabling 
parents, whether at home, in employment 
or in training, to avail of a childcare service 
as part of childrearing is also acknowledged. 

   

AN children should have equality oi Ä 

   

* childcare. 

All forms of childcare provision as defined in 
the Introduction, should be “without 

discrimination of any kind, irrespective of 
the child's or his/her parent's or legal 
guardian's race, colour, sex, language, 
religion, political or other opinion, 
nationality, ethnic or social origin, property, 
disability, birth or other status” (UN 
Convention 2.1). Furthermore, the diverse 
cultural, religious, social and ethnic values of 

all children, their families and their 

community must be recognised and 
incorporated in the planning, delivery and 
implementation of childcare policy. Itis 
recognised that this is particularly important' 
for the Traveller community and for children 
frorn other minority cultural groups. 

Children with disabilities should have 
access to specialised assistance in 
integrated settings as a matter of right. 

It is noted by the Expert Working.Group that 
equality of access and participation in 
childcare requires that adult carers 
(parents, careworkers) and those who 
provide a framework, policies and resources 
to support their care should: 

1. Take due account of the impact (both 
positive and negative) of their beliefs and 
practices on the type of care they provide 
and support.



  

  

    

  

2. Work in consultation with the child’s 
carers and, where appropriate, with the 
child in relation to the design, delivery, 
review and monitoring of childcare. 

3. Take extra measures including, where 
relevant, affirmative actions to ensure that (a) 

there is an appropriate range and choice of 
childcare provision for those children who 
have been discriminated against and excluded 
and (b) their communities are actively 
involved in the planning, implementation and 

_ delivery of services and, where appropriate, are 
employed in those services. 

Furthermore, itis recognised that in the 

context of equality of access and 
participation for all families and children, 

the National Childcare Strategy will need to 
facilitate a targeted approach so that the 
particular needs and interests of 
marginalised children or children with 
special needs are taken into account in the 
policy making process and in the on-going 
evaluation and implementation of the policy 
(i.e. the policy needs to be equality proofed 
and poverty proofed). 

It is also recognised that childcare has an 
important role in combating family stress 
and social exclusion, particularly within 
families experiencing poverty and 
disadvantage. A targeted approach will be 
essential to facilitate equality of access and 
participation in disadvantaged communities, 
in particular for low income families, the 
unemployed, lone parents and those 
experiencing poverty, discrimination and 
social exclusion. 

Within rural communities, isolation, 
scattered populations, increased costs and 
transport facilities inhibit access to 
childcare services. Development of 
childcare services in rural communities will 
require a wide ranging, creative and flexible 
approach which must be based on local 
needs led planning. 

strategy is sustainable on social, 
economic and cultural grounds. 

“Tri is essential that a 1 national childcare: 

Childcare of the highest quality must be 

accessible to all parents irrespective of the 
child's or parent’s circumstances. In this 
regard, the difficulties of providing childcare 
in socio-economic disadvantaged areas and 
communities are recognised and need to be 
addressed. Resources provided for the 
development of good systems of support for 
families should be regarded as an 
investment in the future of children and the 
country. 

5.3 
DIVERSITY 

- The provision of childcare i in Ireland 
. must acknowledge : and appreciate the” 

| value of diversity ir in Irish ‚society. > | 

The Expert Working Group recognises that 
there is a growing diversity of family life in 
Ireland. Childcare services and training must 
recognise the different family structures to 
which children can belong and provide for 
the needs of all families. In this regard, it is 
important to recognise the position of one- 
parent families in Ireland and ensure that 
children from one-parent families receive 
quality and accessible services. Inadequacies 
in general provision for all parents become 
more acute for lone parents and have 
increased negative consequences for their 
children. 

The childcare environment must reflect a 
diverse intercultural and anti-discriminatory 
approach. There should be a wide range of 
appropriate equipment and images reflecting 
the background of all children including 
Travellers and children from other ethnic 
minority groups. Practices should reflect an 
approach which does not distinguish between 
children on the basis of gender. It should also 
provide an accessible and safe environment for 
children who could experience discrimination. 
In this regard, linguistic diversity should also be 
recognised and respected by facilitating the use 
of the child's language and that of the child's 
community in childcare. 
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The Expert Working Group also recognises 
that from an equality perspective, there is a 
great need to support childcare services 
through the medium of Irish within 
Gaeltacht areas and outside of them. 
Parents wishing to access Irish language 
childcare services for their children also 
need support. Parents who are raising 

children through the medium of Irish have 
a right of access to the highest standard of 
childcare through Irish language to support 

them in their childrearing role. 

Target 14 of the European Commission's 
Network on Childcare Action programme- 
Quality Targets in Services for Young 
Children states: 

“All services should positively assert the value of 
diversity and make provision both for children 
and adults which acknowledges and supports 
diversity of language, ethnicity, religion, gender 
and disability, and challenges stereotypes.” 

«Different approaches to quality service : 
- + development and provision are | | 

‘essential to meet the childcare needs of 

e families with children. oe u 

The Expert Working Group considers it 
important that, in co-ordinating and 

developing childcare services, mechanisms 
are put in place to maintain and facilitate 
the diversity of provision that already exists 
within the sector (see Section 2.3 for details) 

The European Commission on 

Childcare Network notes that high 

quality services accessible to all 

children can only be achieved 

within a national policy framework 

while at the same time supporting and 
improving the quality of such provision in 
an integrated way. 

There is no single childcare service that will 
meet the needs of all children at different 
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ages and stages of development, those 
living in different locations or in different 
circumstances. Children's needs are 
dynamic rather than static and each child’s 
developmental needs must be provided for 
in any childcare service he/she receives. 

Diversity of service provision will also 
require diversity of training. The tension 
between diversity and integration with 
respect to training must be acknowledged. 
It is necessary to provide trainingin 
environments that are attractive to the 
participants, especially those potential 
participants who have little or no formal 
education and training and have found 
mainstream provision inaccessible and 
inappropriate. 

Access to and availability of information on 
all aspects of childcare is essential if parents 
are to have options and be able tomake an 
informed choice in relation to types of 
childcare available and whether they wish 
to avail of those services for their children. 

5.4 
PARTNERSHIP 

. A partnership approach at t national and | 
- local level is essential to ensure 90:   

“+ cohesion, co-ordination and efféctive . 

      

: collaboration at all levels: policy, +. 
planning and local ‘implementation. . u 

Childcare services that are cohesive and 
integrated offer equal access to flexible, multi- 
functional and high quality services for all 
children and their parents. The development” 
of good childcare services depends on the 
active engagement and the development of 
long term, co-operative and collaborative 
relationships between all the stakeholders 
involved, i.e. children, parents, service 
providers, the non-governmental sector 
(NGO), employers, unions, and the State. 

Co-operation between policy makers at 
national level must be complemented by 
local mechanisms that facilitate 
involvement of all interested parties at the



  

  

    

  

    

planning stages and at the point of delivery. 
The establishment and implementation of a 
comprehensive monitoring mechanism is 
essential to ensure that equality of access, 
participation and quality assurance is being 
achieved through the childcare framework. 

The Expert Working Group considers it 

important that the proposed National 
Childcare Strategy should build upon and 
enhance existing successful partnerships. 

=— 5.5 
QUALITY 

__ Achieving high quality ‘childcare 
os services is an integral part of the. | 
a a structure and implementation of the o 
Pea National Childcare Strategy. “ 

The European Commission Network on 
Childcare action programme, Quality 
Targets in Services for Young Children, 
(1996) states that “defining quality should 
be seen as a dynamic and continuous 
process, involving regular review and never 
reaching a final ‘objective’ statement” (see 
also Section 6.1). The Network notes that 
high quality services accessible to all 
children can only be achieved within a 
national policy strategy. This is so, however 
diverse the services and whatever the 
patterns of delivery, and whether the 
services are in the public, private or 
independent sector. 

   

     

   

A quality childcare service must be 
regarded as one which provides ae 
enhancing experiences for children and 

positive interactions ; between adults Ä 
and children. A NEL 

  

The Expert Working Group regards a quality 
service as one that: 

+ offers both care and play based 
educational opportunities appropriate to 
individual children's age and stage of 
development; 

+ provides a high quality environment 
with equipment, materials, activities 

and interactions appropriate to the age 

and stage of development of each child 
being catered for; 

+ has a high adult/child ratio; 

+ has carers/personnel who are trained 

and registered with the lead agency; 

« offers children continuity of 
relationships with adults and other 
children; 

+ works in partnership with parents of 
children attending; 

« listens to children and gives due 
consideration to their wishes; 

* provides equal opportunities for all 
children attending; 

* promotes the cultural needs of children; 
+ provides adequate remuneration and 

working conditions for carers/personnel 
in recognition of the importance of their 
role; 

« provides equal opportunities for 
carers/personnel; 

+ provides carers/personnel with support 
and opportunities for inservice training; 

« in partnership with parents, links 
children into other appropriate 
community activities and services e.g. 
library, school; 

+ positively asserts the value of diversity; 
+ is accessible to all. 

It is acknowledged that many rural and 
disadvantaged communities face a range of 
obstacles in meeting these quality 
indicators. Lack of information and training 
in childcare can hinder constructive 
development of quality childcare services. 
This is compounded by low wages for staff 
and the lack of secure long-term funding 
which places pressure on such 
communities to focus on short-term 
provision. Responding to such obstacles will 
require a multi-faceted approach to their 
resolution. 
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5.6 
SUMMARY 
Needs and Rights of Children 

The rights and needs of each child must 
be the first and primary consideration in 
childcare. 
All childcare provision should be child- 
centred in its ethos, policies, practices, 

curricula, premises, personnel/carer 
attitudes and environment. 
Care and education are inextricably 
linked elements in a child's holistic 
development - this reality must be 
reflected in the ethos and programme of 
all services. 
Play is one of the essential experiences 
of childhood. It is central to all aspects 
of young children’s development and 
learning. All childcare services therefore, 
should provide children with 
opportunities and space (both indoor 
and outdoor) to play. 

Equal Opportunities and Equality of Access and 
Participation 
e The provision of quality, affordable and 

accessible childcare is recognised as a 
mechanism to achieve equality of 
opportunity in education, training and 
employment for men and women. 
All children should have equality of 
access to, and participation in quality 
childcare 
It is essential that a national childcare 
strategy is sustainable on social, 
economic and cultural grounds. 

Diversity 
The provision of childcare in Ireland 
must acknowledge and appreciate the 
value of diversity in Irish society. 
Different approaches to quality service 
development and provision are essential 
to meet the childcare needs of families 
with children. 

Partnership 
A partnership approach at national and 
local level is essential to ensure 
cohesion, co-ordination and effective 
collaboration at all levels: policy, 
planning and local implementation. 

so National Childcare Strategy 

Quality 

Achieving high quality childcare services 
is anintegral part of the structure and 
implementation of a National Childcare 
Strategy. 

A quality childcare service must be 
regarded as one which provides 
enhancing experiences 
for children and positive interactions 
between adults and children.
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The provision of high quality childcare can 
have both social and economic benefits to 
society, particularly in urban and rural 
disadvantaged areas. Poor quality 
childcare services on the other hand, may 
be detrimental to children. The European 
Commission Network on Childcare in 
setting out quality targets in services for 
young children stated that “High quality 
services, accessible to all children can only 
be achieved within a national policy 
framework” (EU Childcare Network, 1996, 
p.10). As stated in earlier chapters in the 
Report, childcare policy in Ireland has 
been characterised by a lack of co- 
ordination and a lack of State support. This 
has resulted in a crisis in supply, 
variability in quality and a lack of 
systematic development. The proposed 
National Childcare Strategy is a 
comprehensive attempt to address and 

resolve the issues of childcare services for 
children aged 0 to 12 years. 

The purpose of this chapter is to set out 
the rationale for a National Childcare 
Strategy in Ireland by outlining the 

benefits of quality childcare to children, 
their parents, employers and communities 
in general. The chapter therefore begins 
with a section on quality in childcare. 

6.1 
QUALITY IN CHILDCARE 
The need to ensure good quality childcare 
services and equal access for all children to 
quality services is central to the proposed 
National Childcare Strategy. (See previous 
chapter for discussion on quality among the 
guiding principles for the National 
Strategy). Definitions of quality are value 
based, reflecting beliefs about what we 
want, or do not want for children, parents, 
workers and local communities. 

It is recognised there are numerous 
perspectives on how quality can be defined. 
These include: 
+ the child development perspective 
+ the government/regulatory perspective 
+ thesocial service perspective 
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+ the parent perspective 
« the child perspective 
+ the social policy funding perspective 
+ the staff perspective 
« the cultural perspective. 

Recent conceptualisations of quality 
acknowledge the multiple perspectives in the 
process of defining quality within childcare 
programmes and recognise that the interests 
of all stakeholders should be brought within 
any approach. Woodhead (1996) for example, 
proposes that any framework for examining 
quality in services for young children involves 
three dimensions: Stakeholders, Beneficiaries 
and Indicators. 

Stakeholders may include programme 
managers, childcare workers, parents, 
community leaders, employers, funding 
agencies, politicians and children 
themselves. 

Beneficiaries may include society, local 
communities, providers, parents, employers, 
and children. 

Whether the values and perspectives of the 
stakeholders are being translated into 
practice relies on a number of indicators of 

quality. Quality indicators arecommonly _ 
grouped under three broad categories which 
are interdependent. These are: — 
¢ Input indicators which refer to the 

concrete features of the programme. 
They are most easy to define and 
regulate. Examples include: the building 
and surroundings, materials, equipment 
and staffing. 

+ Process indicators which reflect thé day 
to day happenings. These are more 
problematic to define and standardise. 
Examples include: style of care, 
experience of children, relationships 
between parents, caregivers and others. 

« Outcome Indicators concem the impact 
of provision in terms of its effectiveness. 
Examples include: children’s health and 
well-being, children’s abilities, family 
attitudes.
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The Expert Working Group considers that 
quality indicators need to be context- 

sensitive. They need to respond to the 
particular needs of parents and children in a 
community. Within the context of National 
Quality Guidelines, it is envisaged that 
quality statements and targets will be 
determined at a local level in a consultative 
process which will take into account the 
interests of all the stakeholders (see Section 
8.1). Context specific information, such as 

that set out in Chapter 4 regarding 
disadvantaged urban and rural 
_communities, would be crucial in informing 

this process. 

6.2 
SOCIAL BENEFITS OF CHILDCARE 
How do children benefit from quality 
childcare? Much of the research in this area 
has focused on the potential effectiveness 
of quality early childhood education in 
combating later educational and social 
disadvantage and has primarily looked at 
the age range 3 to 6 years. The research can 
be summarised as follows: 

+ The vast majority of research has shown that 
pre-school education leads to immediate, 
measurable gains in educational and social 

development. 
« The most rigorous studies show that high 

quality early education leads to lasting 
cognitive and social benefits in children 
which persist through adolescence and 
adulthood. 

+ The impact of early education is found in all 
social groups but is strongest in children 
from disadvantaged backgrounds. 

+ Investment in high quality early education 
pays off in terms of later economic savings to 

society. 
+ The most important learning in pre-school 

concems aspirations, task commitment, social 
skills and feelings of efficacy. (Sylva, 1995, 

p.94) 

One widely reported longitudinal study 

from the United States found that children 

who attended a carefully designed 
programme, known as the High/Scope 

Programme, were more likely to stay on into 

third-level training and education, less 
likely to get in trouble with the law and 
more likely to be supporting themselves 
when compared to a control group who had 
not experienced the programme. When 
reviewed in terms of cost-benefit analysis, 
the researchers found that for every $1 
invested in this type of early education 

programme, the State saved $7 per child by 
age 27 years (Schweinhart & Weikart, 1993). 

Critical features which contribute to 
ensuring that early childhood programmes 
are effective include: 
+ good planning 
« play based programmes 
- realistic resourcing 
¢ a positive informed attitude on the part 

of the staff and on-going research and 
development 

The Expert Working Group recognises that 
children have special needs at different 
stages of development. Children under 
three need to be nurtured in a safe, 
supportive environment, in which they are 
given appropriate experiences which 
provide them with opportunities to learn. 

The particular needs of very young children 

include consistency and continuity of care, 
stimulation and routine. Among the 
indicators of how best to provide for 0 to 3 
year olds are the following: 

e staff must enjoy working with this age group 

and be able to respond positively in very 

physical ways; 
+ the best consistency and continuity of care 

comes from a genuine relationship between 
parents and carers - one that stimulates 

ongoing, in-depth discussion; 
e it should be recognised that a child’s known 

environment (where care is provided outside 
the child’s home) and primary caregiver has 
changed. Hence, as much else as is possible 

needs to continue to be the same, for example 
sleep pattems, eating habits, comforters, in 
order to respond to the child as an individual 

(Griffin, 1997). 
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These indicators apply whether the child is 
being cared for by a childminder or ina 
créche or nursery. 

There has been relatively little interest in 
the topic of after-school care compared with 
childcare for pre-school children. A review 
of the limited research that is available 
indicates that programme structure, 
adult:child ratio, adult training, activities 
available and the age mix of the children 
may all contribute to children's 
development and their satisfaction with 
programmes. 

Although no comprehensive study of the 
impact of out-of-school programmes has 
been conducted in Ireland, local studies 
indicate that these have a positive effect on 
the social and personal development of 
children, improving their experience of 
education and maintaining children within 
the formal education system. Chapter 3 
identifies the importance of ‘Playwork’ as a 
beneficial method of working with school 
aged children in after school services (see 
Section 3.2.2) 

In addition to the benefits to children of 
early childhood care and education, there 
are also clear benefits to parents and the 
wider community from quality childcare. 
The National Forum Report for Early 
Childhood Education (1998) highlights the 
two-generational benefit of early care and 
education focusing both on the 
development of young children and the 
health, welfare and education of parents. 

The Forum Report includes a table 
compiled by an American-based 
Consultative Group on Early Childhood Care 
and Development, which outlines the 
benefits to children, adults, communities, 

institutions and society which result from 
early childhood programmes. The table is 
also included in this Report in Appendix 
6.1. 

Childcare has an important role in 
combating family stress and social 
exclusion, particularly within families 
experiencing poverty and disadvantage. 
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PAUL Partnership, Limerick, in their 
submission to the Expert Working Group 
state that: 

childcare is an important social amenity that 
facilitates access to a range of possibilities for 
those in disadvantaged communities. These 
include: employment, training for employment 
and financial independence, respite for adults 
and developmentally stimulating environments, 
socialisation and a continuum of quality care for 
children. (PAUL Partnership, 1997) 

Access to childcare allows adults in 
disadvantaged communities to participate 
fully in opportunities that enhance their 
social and economic advancement. In this 
regard, it can be considered as one 
component of a family support strategy, 
which aims to counter the negative effects 
of poverty and social exclusion on personal, 
family and community life. 

Day care centres, nurseries and créches also 

have an important role as an informal 
resource, offering information, advice and 

support on a daily basis, especially to first- 

time parents, which indirectly benefits 
babies and young children. | 

Parents and communities also benefit from 
childcare through the personal 
development gained in the process of 
collaborating to set up, run and maintain 
community services. The active 
involvement of parents in their child’s early 
childhood care and education, through their 
contribution to community services, 

supports their own development and that of 
their communities. _ TT 

6.3 
ECONOMIC BENEFITS OF CHILDCARE 
There are clear economic benefits from the 
provision of childcare. Firstly, the lack of 
accessible, affordable and appropriate 
childcare facilities prohibits many women 
from accessing employment and 

employment related opportunities. As a 
result, the economy is deprived of the 
services and expertise of a significant 
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element of its potential labour force. 

Childcare is also a potential area of 

employment in its own right and needs to 

be recognised and supported to ensure that 

it can achieve its potential in this regard. 

The economic case for a National Childcare 

Strategy is as follows: 

+ There are benefits to children through 

the provision of quality childcare both in 

terms of infrastructure, training of staff 

_ and quality of programmes. This in turn 

“will lead to long-term economic benefits. 

Through this investment in human 

capital there will be a return to the 

economy from approximately 2010 

onwards (see Section 6.2). 

. There are benefits to the parents of 

these children. Parents will be enabled 

to return to training, to take up second 

chance education, to start their own 

enterprises or to be placed in jobs. This 

investment leads to increased 

employability. Benefits will return to the 

economy from the year 2000 onwards 

(see Chapter 1). 

+ There are benefits to employers. Skill 

and labour shortages are emerging in 

the economy which could be mitigated 

by greater female participation in the 

labour force. The benefits to employers 

is also evident in the increased 

adaptability of small and medium 

enterprises as they develop family 

friendly policies. The economic return 

for this investment is immediate (see 

Chapter 1). 

+ There are benefits to the childcare 

providers, by formalising and regulating 

the sector and improving its capacity, 

profitability and sustainability (see 

Chapters 3 and 7). 

+ Lastly, there are benefits in job creation. 

Investment in the provision of childcare 

creates new additional jobs and in 

particular contributes to the social 

economy in disadvantaged areas. The 

retum on this investment is also 

immediate (see Section 3.3 and Chapter 4). 

Support for the development of the 

childcare sector should therefore include 

the following types of measures: 

+ measures aimed at increasing 

affordability and choice for parents and 

simultaneously at improving the quality 

of available supply, thus necessitating 

both demand and supply side actions; 

+ measures specifically targeted at urban 

and rural disadvantaged areas which 

will provide infrastructural supports | | 

necessary to support and resource the 

development and provision of a wide 

range of childcare services; 

* measures targeted at low income 

households to increase their access to 

quality childcare; 

+ measures that will support the labour 

force participation of women, with 

higher levels of support going to those 

on low incomes in order to ease their 

transition into the labour market; 

+ measures that are aimed at developing a 

strong, formalised and regulated sector 

that can provide quality care at 

affordable prices, as well as providing 

opportunities for the development of 

sustainable businesses and job 

opportunities. 

the demand for childcare could 

increase by between 25 and 50% 

over the period to the year 2011 

National Childcare Strategy 5 5



  

  

6.4 
FUTURE DEMAND FOR CHILDCARE IN 

IRELAND 
A National Strategy for the development of 
childcare must take into account the likely 
future demand for childcare. 

The total labour force in 2011 is likely to be 
of the order of 1,899,000, an increase of 
almost 25% (374,000) over the 1997 level of 

1,525,000. The female labour force is 

predicted to grow from 589,000 in 1997 to 
807,000 in 2011, an increase of 37%, 

accounting for 58% of the total increase. 

In 1996, there were 859,424 children aged 0- 

14 years. The number of children fell in the 
early 1990s, especially in the older age 
groups. It has been projected that up to 
2011 there will be little overall change in the 
number of children compared to the levels 
of the mid-1990s (Goodbody, 1998). 

On the basis ofthe increased participation 
of married women and mothers, itis 
predicted that, at a minimum, the number 

of children in childcare will increase by 
some 40,000 or 27%, despite the fact that 

the numbers of children will rise only 
slightly. 

Predictions are sensitive to the level of full- 
time as opposed to part-time working. A 
halving of the ratio of part-time to full-time 
working mothers could increase the 
demand for childcare by another 14,000 to 
52,000. However, the greatest sensitivity 
relates to the take-up rate among women 
on home duties. If this doubles, then 
demand for childcare rises by another 
43,000 to 220,000 places. 

This indicates that under a set of 
reasonable assumptions, the demand for 
childcare could increase by between 25 and 
50% over the period to the year 2011. 

5 6 National Childcare Strategy 

6.5. 
SUMMARY 

High quality services, accessible to all 
children, can only be achieved within a 
National Childcare Strategy. 
Any framework for examining quality in 
services for young children involves 
three dimensions: Stakeholders, 
Beneficiaries and Indicators. 
The Expert Working Group considers 
that quality indicators need to be 
context-sensitive - they need to respond 
to the particular needs of parents and 
children in a community. 
The most rigorous studies show that 
high quality early education leads to 
lasting cognitive and social benefits in 
children which persist through 
adolescence and adulthood. 
The impact of early education is found 
in all social groups but is strongest in 
children from disadvantaged 
backgrounds. 
Local studies of out-of-school 
programmes indicate that they havea 
positive effect on the social and personal 
development of children, improving 
their experience of education, and 
maintaining children within the formal 
education system. 
Childcare has an important role in 
combating family stress and social 

_exclusion particularly within families 
experiencing poverty and disadvantage. 
Economic benefits of investing in quality 
childcare are evident at a number of 
levels: social benefits to children leading 
to gains in human capital, increased__ 

employability of parents, combating skill * 
and labour shortages, improving the 
capacity, profitability and sustainability 
of childcare provision and job creation in 
the childcare sector. 
Demand for childcare is predicted to rise 
by 25 - 50% up to the year 2011, mainly 
because of increased labour force 
participation by women. 
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EARLY YEARS AUDIT (0-6 years) 

  

Purpose of the Service: 

Creche 

  

The main aim of the service is to facilitate parents who are experiencing stress or a 
difficult home situation, to have a break from their children. Initially a huge amount 
of time and work would be put into the separation process, from both the child’s and 
parents point of view. Parents are encouraged to spend time in the group during this 

“settling in” period. The créche would also be seen as an introduction for parents, 
into the other services in the centre. 

    

    Support Crèche 

  

The purpose of this service is to act as a “support” for a variety of groups i.e. Parents 

Groups, Courses and Training Events for parents. A number of support créches are 
run in conjunction with a Drug Programme, where parents are receiving counselling. 
doctors appointments or taking part in rehabilitation programmes. 

    

Pre-School 

The purpose of the pre-school service is to provide an intensive service for children in 

families who are experiencing difficulties. Children with special needs, social and 

emotional needs as well as speech and language delay and developmental delay. 
Children from families who are affected by unemployment, poverty, domestic 
violence, teenage pregnancy. The goals of the service include: 

    

to provide a stimulating environment fore pre-school children 
to improve parent/child relations 
to increase child’s self esteem 
to aid child’s social and emotional development 
to place the child into the appropriate follow-on service 

      

  
    

 



  
Parent and Toddler 

The purpose of the parent and toddler service is to provide a supportive drop-in 

service for parents of children under 3 years. The target group includes parents from 
the local community and those referred by other agencies. The goals of this service 

are: 

to improve the parent/child relationship 

to highlight the importance of play 
to provide age appropriate play experiences 
to encourage parental participation in their children’s play 
to provide social contact for parents who would otherwise be isolated 
when appropriate to offer advice or direction to other services or agencies 

Toy Library 

Purpose of the Service 

The purpose of the toy library service is to provide a toy advisory and lending service 

to families and groups in an informal setting. The target group includes: 

"= families with children O — 8 years 
= community playgroups 
= pre-school groups from the local community 

The goals of the service: 

= provide an appropriate choice of toys for the varied age groups/stages of 

development | 

= enhance the parent/child relationship 

= give advice when appropriate 
= provide opportunities for social contact/mutual support in an informal 

atmosphere 
= focus on the importance of play



  

      

Special Needs Toy Library Service 

The toy library service in Barnardos in Tallaght is run specifically for children with 
special needs and their families. The service caters for up to forty families, with 
children from 6 months onwards. Group sessions are run for children with 
disabilities, sibling support groups, little learners group and an issues group. While 
not all of these services would include children 0 — 6 years, a number of them would. 

The referring agents includes: 

public health nurse 

St. John of God 

hospitals, 
Cerebral Palsy Ireland 
self referral etc. 

There is on-going contact with referring agent. There is an assessment process that 

involves a home visit with the referral worker, then the child and parent come along to 

a session. There are on-going reviews on each of the children’s development and 

progress. Plans are made for each child. There are five community employment 
workers and five volunteers, who take part in weekly training sessions run by the 

group leader. 

After School Groups 

The purpose of the after-school service is to provide a small group setting where 

children can develop confidence and social skills and learn to interact with adults and 

their peers. The objectives include: 

an awareness of personal skills 
development of teamwork 

decision making 

identify feelings 
interact with others positively 

responsibility for own actions 
identify role in their community 
promote expressions of views in an appropriate way 

time out from family and school pressures



  

  

  

  

Reviews 

Across the Early Years Services, a process of reviewing each child’s progress is 
carried out. The reviews range from one per term, six weekly, mid-term to once 

yearly depending on the service and the needs of the children and family. The review 
involves the parent/guardian, the group leader, referral agent, other professionals 

involved with the child/family and depending on the particular child/family, the centre 

co-ordinator. In relation to the other groups, parent and toddler, toy library and 
créche, regular notes are kept, details of concerns etc. The staff member involved in 

these services works with parents and children regarding their particular needs. This 

work is often done informally and as the need arises. 

Links with Agencies and Community Groups 

Across all of the Early Years Services there are very strong links with a wide range of 

agencies and community groups, 1.e. 

= Community Care Teams, Local Schools, Child and Family Clinics, Hospitals, 

Local Authorities, Travellers Resource Teachers, Agencies such as St. John of 

God, Cerebral Palsy Ireland, Catholic Youth Council, FAS, Local Partnerships, 

Community Playgroups. 

Labre Park links: 

= Exchange House, Irish Traveller Movement, Association of Teachers of 

Travellers, Pavee Point, Parish for Travellers, Ballyfermot Partnerships 

These links are ongoing and would be seen as a vital support to the work in each 

centre. The involvement of the referring agent during service delivery would differ 

from centre to centre. In some cases there would be: 

= ongoing contact 
= involvement in reviews 
= attendance at family support meetings 

In other centres, depending on the particular service, the referring agent is involved if 
there was a difficulty or crisis within the particular family.



  

      

Key Issues for the Services 

Throughout the services there are a number of key issues. These issues range from a 

lack of adequate funding to cover the full service, staffing, equipment and materials. 
Staff expressed a feeling of frustration at being unable to develop existing services or 
put in place new services where they see a need arising because of budget constraints. 
Issues around house-keeping and maintenance and budgeting for this purpose. On- 
going training is seen as an issue across all the services. In regard to the créche 

service staff expressed concern around levels of staffing, space, the limited duration 
of the service and the wisdom of splitting créche services between centres. As with 

all the services, the after-school service could be further developed and extended, but 
due to levels of staffing and funding this is not possible. 
Labre Park have a need to develop family support services and develop links with 

local settled communities.
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INTRODUCTION 

The importance of the early years 
Recent research highlights the importance of the early years of life . A high percentage of children’s learning 

takes place during these years .This is the time when attitudes are shaped , first relationships formed , concepts 

developed and the foundations for later learning made [Pugh 1999] 

Our aim 

Our aim is to support the learning and development of each individual child by providing an integrated , 

balanced , broad , stimulating and differentiated curriculum . 

To achieve this we work in partnership with parents, carers and children and as a multi-disciplinary team . 

We want to provide a secure learning environment, which enables children to be : 

respectful of themselves and others 

happy and confident 

independent and inter-dependent 

compassionate and caring 

tolerant and patient 
curious and creative 
appreciative and appreciated 

Our objectives 

The following objectives underlie our approach : 

1 To provide a safe ,secure , stimulating environment which embraces all children and values their race , 

language ,gender , age , disability ,culture , class and religion 

To value all children as individuals and appreciate their uniqueness 

To value parents and carers as the primary educators of the child 

To have high expectations of ourselves and the children 

To ensure that all staff receives appropriate training and maintain high levels of practice 

To develop practice which is based on a philosophy of responsibility towards each other 

To enthuse the children about the extensive range of creativity and imagination experiences through the 

arts 

8 To develop practice which values the wider community as a means of adding to the richness of our 

curriculum and centre 

9 To recognise children as part of communities , for example peer groups , families and the wider 

society. 

S
A
O
 

>
 

UY
 
y
 

THE EARLY YEARS CURRICULUM 

The curriculum is the totality of : 

The relationships between all using the centre 

The experiences that are provided ,both planned and spontaneous 

The resources —human and material 

The environment in which this happens 

The expectations for behaviour which support this happening 

The teaching and learning styles employed 

The assessment and evaluation systems used 

The policies and practices that are established 
  

  

  

   



  

  

4 

Tricia David [1992] suggests that “the whole curriculum is made up of the aims and objectives; teaching and 

learning styles, including assessment and evaluation; content; resources available [people, space, equipment]; 

use of resources; relationships and rules” 

The curriculum includes : 

+ the adult initiated curriculum - everything we offer the child; 

+ the child initiated curriculum - everything the child brings to the Centre; 

+ the communication - verbal, non-verbal and hidden messages and everything experienced through the 

senses. [Rouse and Griffin 1992] 

The curriculum consists of the : 

e knowledge facts , information , ideas and concepts 

understanding the ability to classify , organise and apply knowledge , and the ability to predict 

skills the capacity or competence to perform a task or activity 

attitudes expressions of values and personal qualities which determine behaviour in a variety 

of situations 
which children are encouraged to develop to enable them to understand themselves, their relationship with 

others and the world around them. This covers not only subject areas but also all aspects of the child's 

experience in the nursery. 

Tina Bruce [1987] identified three strands essential in planning a holistic curriculum:- 

+ the processes within the child 

e the context in which the child operates 

e the content of what is learnt and understood. 

"Concentration on any one element [normally the content] will lead to narrowness and lack of balance." [Bruce 

1992] 

How children learn 

Young children learn best from direct experiences , and activities which interest them and start from their 

existing knowledge and experience. These should allow them to explore and investigate at their own pace, 

control their own learning through choice of activities and availability of resources, to set and plan for their own 

goals and to devise strategies for persevering to completion. 

RESEARCH 
Research indicates that more effective learning occurs when the teaching material is pitched at such a level that 

it is demanding but still within the learner’s reaches. Our aim is to extend each child’s learning by identifying 

their current level of understanding and planning activities, experiences and explorations that will take them on 

to the next stage of understanding. We draw on Vygotsky’s theory of the “ zone of proximal development “ and 

Bruner’s concept of “scaffolding “ to help us do this . 

e Vygotsky has identified a ‘zone of proximal development’ which is the difference between what a child 

can do unaided and what s/he can do with adult guidance or in collaboration with more capable peers. 

The zone of proximal development 
Vygotsky helps us to understand that we need to: 

e Identify each child”s current level of understanding — that is their current or actual level of 

development ; 

+ identify the possible or potential level of development ; 

e recognise the gap between the child’s actual and potential level of understanding known as the 

zone of proximal development and to 

e devise interactions and experiences with more experienced learners — children and adults — 

which enable the child to develop his /her understanding and skills which bridge the gap 

  CESR ONE ASE PE EE AE er EE rarement 
 



+ Bruner uses the term ‘scaffolding’ which he defines as the supporting structures constructed by the adult 

to facilitate the child’s learning e.g. hinting, suggesting, modelling, commenting to help the child organise 

his thoughts and processes until s/he can do so alone. 

Scaffolding 
© Scaffolding involves adults in providing the support the child needs while he/she is in the zone of 

proximal development. 

© Inthe early stages of learning a new concept or skill the child requires a great deal of support 

from a more experienced learner. 

e As they become more competent the amount of support they need decreases until the point when 

e the child has achieved mastery and is able to function with out the support of a more experienced 

learner. 

e At this point the key worker identifies the next zone of proximal development. 

+ Staff working in Reggio Emilia nurseries in Italy see the child’s competence in a variety of forms of 

symbolic representation as a critical feature of early years education. Children secure meaning from their 

experiences through their representations , and through their reflection on their successive redrafting of the 

same subject matter. 

e Athey and Nutbrown have introduced us to the term “Schema “ . From the moment of birth children 

are engaged in a constant quest to make sense of the world around them . They do not do this haphazardly 

but in a systematic way .A schema is an observable, repeatable pattern of behaviour, which may manifest 

itself through various stages - motor, symbolic, functional dependency, and leads to a change in 

4 understanding and thinking . Schemas can give us an insight into the concepts being developed by the child 

E at a particular time . For example children may explore : 

e Circularity 

Circles may appear in drawings ,and paintings as heads , feet ,bodies , eyes ,ears .They are also used in 

a representing animals , flowers , wheels , the sun and a wide variety of other things . 

e Radial 
Common in paintings and drawings . spiders , fingers , suns , eyelashes and hair often appear as a series of 

radials : 

e Dab 

A graphic schema used in painting randomly or systematically to form patterns or to represent , for example 

eyes , flowers , buttons 

e Rotation 
Things that turn for example taps, wheels, cogs may absorb a child . She may roll objects or herself , or 

rotate her arms. 

e Connecting 

Scrap materials may be glued , sewn ,fastened into lines . String , rope , wool , etc are used to tie objects 

together often in complex ways . 

e Enclosing 
A child may build enclosures with blocks , Lego . crates , etc. perhaps naming them boats , ponds , beds 

‚The enclosure is sometimes left empty or sometimes carefully filled . 

e Enveloping 
This is often an extension of enclosing . Objects , space or the child herself may be completely covered .She 

may wrap things in paper , enclosing them in pots or boxes with covers or lids , wrap herself in a blanket 

or creep under a rug . Paintings are sometimes covered over with a wash of colour or scrap collage . 

e  Horizontal/vertical 
dd A child may show evidence of particular interest by actions such as climbing , stepping up and down or 

laying flat . These schemas may also be seen in constructions , collages or graphically . 

e Transporting. 

A child may move objects or collections from one place to another perhaps using a bag , pram or truck. 

  

        

We want to encourage in the children the desire to learn by building on their innate curiosity and 

supporting the schemas, which fascinate them. The adult uses observations to make curricular plans to 'feed' a 

child's current schema .With appropriate talk and materials the adult scaffolds the child”s learning and thus 

extends thinking [ Athey 1989 and Nutbrown 1995]. 

  
  

 



  

  WORKING WITH CHILDREN UNDER 3 

Research suggests that the curriculum for children from 0-3 years should reflect the following elements : 

e the role of key adults | 

e young children’s desire to communicate and explore the world 

+ the importance of the peer group 

The curriculum framework we provide should not be a watered down or modified version of what is 

appropriate for older children. Instead it should take as its starting point what is know about young children 

development from research ,observation and home life . This then needs to be interpreted for centre based 

provision. Parents’ success with their babies and toddlers is based on the intense emotional relationship they 

share and daily shared experience. Practitioners cannot base their judgements on similarly intense relationships. 

Instead they need a rational to explain and account for their work. 

Young children learn through their communication with others and their exploration of the world around them. 

Therefore for our youngest children we provide plenty of opportunities for them to do this . 

Rouse and Griffin [ 1992] and [Goldschmeid 1991] describe different stages in this exploration : 

e discovery play - what is it? 

Treasure baskets are specially prepared for discovery play for babies” aged 5 - 12 months that are immobile. 

The baskets overflow with a range of interesting natural and household objects, providing a variety of sensory 

experiences to explore including shape, weight, sound, texture, taste, smell, temperature. The babies sit around 

the basket, explore objects, concentrate and interact with each other in a non-threatening way. [Goldschmeid 

1987]. Mobiles and mirrors are also a means of bringing the world to the youngest children 

© heuristic play - what can I do with it? 

When mobile the child can take the initiative and experiment with objects, moving into heuristic play. It 

involves filling and emptying, fitting things into containers, what can be banged, shaken, pushed, pulled, poked 

through a hole etc. All this is new discovery and there is no right or wrong way. The child learns from 

observing directly what these objects will or will not do. Ideally a heuristic play session needs a clear, large 

space with ample supplies of materials to avoid conflict. The adult's role is that of facilitator, giving tranquil 

attention, reordering objects and initiating collection, allowing sufficient time for unhurried clearing up 

° functional play - what is it for? 

© imitative play -\can do it too! 

© fantasy play -Ican pretend! 

Many of the children’s interests reflect the schema categories but others seemed to reflect the children’s 

experiences of a widening world. Some of these are listed below : 

Light, movement and sound. 

Materials and their properties- especially food ‚sand ‚water 

Every day objects -cups ‚spoons ‚tins, brushes etc. 

Home roles and activities -cooking ,washing , cleaning , 

Babies -especially bathing ,feeding and dressing 

Animals -pets , farm and zoo animals 

Transport and community roles -police ,postperson ,shops 

Every aspect of the centre routine will have an impact on the children and therefore needs to be carefully 

considered . 

[ Goldschmeid and Jackson 1994] 

Researchers stress the crucial role ofresponsiveness of key adults who are able tune into the child’s thinking. 

In order to take on new challenges children need to be secure and to experience intimate relationships with 

adults who can understand the world from their view-point and mediate between the child and the out side 

world. At this stage of their development they need adults who appreciate the idiosyncratic nature of their 

communications and can help them communicate outside their " magic circle " of parents siblings and close 

friends. The key worker system we use is especially important for this age group. 

As their physical and linguistic abilities increase young children are able to explore an ever-widening world. 

They do not leave behind the interests of earlier stages but add on to these to develop an increasingly complex 

view of the world and their relationship to it. 
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Equal opportunities 
The nursery recognises that discrimination and bias exist within society . We aim to work towards redressing 

this imbalance through our equal opportunities policy, outlined below. 

Special Educational Needs 
Children with special needs whether short or long term, are entitled to the same access to the curriculum as other 
children. This category includes children identified as gifted and able. We fully support each child's rights to a 
broad, balanced and relevant curriculum and promote access to the curriculum through the implementation of 

individualised learning programmes that focus on particular areas of difficulty for the child. In this way a child 
with special needs may receive additional support to encourage and accelerate their development. Close 
collaboration with parents ensures mutual goal setting and review of progress. “No assessment of a child's 

needs can be complete without the information which parents can supply and no educational programme 
prescribed to meet a child's needs can be complete without their co-operation." [Warnock Report 1978]. We 
utilise expertise within the Centre and guidance may be sought following parental agreement from outside 
agencies, e.g. speech therapists, educational psychologist, physiotherapist etc 

  

Multi-lingual children 
It is important that the home languages of multi-lingual learners are accorded respect and status and are seen as 
assets rather than hindrances to learning. Children who are allowed to use their own language at home and in 

school seem to make better progress in the new language they are acquiring. Multi-lingual children also enrich 
the learning experiences of the other children by providing firsthand experiences of different languages in use. 

Ethnicity and Culture 
We seek to reflect the rich cultural , religious and linguistic diversity of our community in all aspects of our 
work , including resources and festivals .Every area of provision needs to reflect the different cultural 
backgrounds and interests of the children e.g. objects in treasure baskets, home corner equipment, dressing-up 

clothes, books, cooking recipes etc. 

Gender 
Studies show typical gender differences in children's play e.g. boys dominating bikes, construction and the block 
area, girls in the home corner, dressing up or at sitting activities: boys active and girls passive. We monitor 
activities and actively encourage participation by all children, trying to break down stereotypes through 
discussion with children, parents and carers 

  

The role of the educator 

It is important that there is an accepting and understanding relationship between educators and children in the 
centre. Children come to the centre with significantly different backgrounds , aptitudes , interests, abilities and 
achievements . Educators need to know the abilities , health and culture of each child so that they can ensure 
that the experiences they plan are appropriate . The educator has three distinct roles to play — 

+ partner in play 
e observer 

e teacher. 

Partner The educator provides the children with meaningful choices and time to explore through 
active involvement . The educator extends thinking by providing a role model, introducing new ideas, posing 

problems and providing additional resources thus broadening knowledge and moving on play and development 
of the children . 

Observer Through observation and discussion with the child, the educator ascertains the child’s current 
level of development and understanding. The adult identifies the starting point for avenues of exploration that 
groups of children may be interested in, planning learning experiences which are ‘scaffolded’ in order for the 
child to attain their level of ‘proximal development.’ 

Teacher the educator in teaching role offers children planned opportunities to become actively 
involved in learning. .The experiences may be offered as part of a group . This allows children to work together 
and develop their collaborative problem solving skills . The children are presented with experiences which 
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allow them to examine a topic in depth and apply their existing knowledge and skills .These are then extended 

by the adult . This may be by: 
e Demonstrating 

Describing 
Answering questions 
Directing the child’s attention 

Constructive criticism and reinforcement. 

Helping the child to sequence 

Breaking complex tasks into manageable components [ Siraj -Blatchford 1999] 

The adult introduces appropriate language to the children and encourages symbolic representation of the child’s 

experiences. These representations help the children to reflect on their own work and that of others . 

Partnership with parents and carers 
It is important that the significant adults in the child’s life ,at home and in the centre, work together and 

appreciate their complimentary contributions to the child’s development and well being. In most cases parents 

are children’s first and prime educators . The ongoing commitment of parents to their child's best interests is 

respected by the Centre . The following are fundamental to a successful partnership : 

Trust 

Sharing information 

Sharing decision making 

Sharing responsibility 

Accountability 

Our relationship with parents is based on mutual respect . Parents and educators have different skills and 

cai) experiences to offer . Both are valuable . Home life provides many opportunities for learning and the centre 

builds these on. Partnership can be developed by recognising that: 

e Parents are experts on their own individual child, and staff offer expertise in this stage of children's 

development and learning. By combining these, the best opportunities can be provided for each child. 

Parent's involvement with the Centre will vary over time and from family to family, as will the nature of 

that involvement. The opportunity to be involved , especially in their own child’s learning and the 

management and development of the Centre, must be open to all parents. 

Parents need opportunities to develop themselves as individuals 

The Centre recognises the tensions that can exist between work/ study demands and requirements , and 

family life. Fathers as well as Mothers require support to enable them to balance these aspects of their 

lives. . 

All parents want the best for their children but social and economic circumstances mean that some find it 

hard to provide . A crisis may be short or long term and the Centres will aim to respond sensitively. 

e There are a wide range of equally valid child rearing practises and patterns of family life. Differences 

should be shared, respected and explored. 

> 
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We place particular emphasis on parents involvement in their children’s learning and encourage this through: 

Application visits for prospective parents 

Induction visits 

Home visiting 
Settling in period 

Newsletter 

Regular parent / key worker meetings 

Informal daily contact 
Displays of children’s work 
Surveys of parents views .... 
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The role of peers 

Children are not only operating as individuals in the Nursery, but also increasingly interacting with other 

children, forming relationships with and learning from each other . We encourage the children to be respectful 

and responsible for their own actions ‘Children formulate ideas about their identity and learn to decentre , that is 

become aware of the needs and wishes of others , by relating to their peers . For the older children, working in a 

group with peers provides a cognitive challenge through exchange of thoughts and ideas, together with 

ws opportunities for developing listening, negotiating and leadership skills. We provide opportunities for children 

to work in pairs, small and large groups. 

The physical environment 

The nursery environment is structured to take account of the developmental stages that children go through from 

0 - 5, with separate areas for under 2 , between 2 and 3 and from 3-5with some flexibility for individual 

children. 
The physical space is organised to ensure that children have room to move , sustain and develop their own 

interests and become independent , as well as space to work in small and large groups . Rooms are laid out to 

reflect each area of learning .Materials are easily accessible to children to encourage autonomy and labelled 

{ where possible with pictures and silhouettes to enable children to help with tidying up. Core materials, 

id available in every area of the Centre, include blockplay, home corner, paint/graphics, book areas, malleable, 

sand, water. Wherever possible, displays are interactive and situated at child's level. Displays emphasise the 

children’s own work in a positive way . The provision indoors is reflected in the outside area, which is freely 

accessible for most of the day. The physical environment reflects the culture and linguistic diversity of the 

“ . community we serve. 

Children are encouraged to be careful and respect their environment , for example by leaving things tidy when 

they have finished with them . 

The children are taken out locally to the shops, library, Coram Fields etc and further afield 

  

  

The use of time 

"Learning depends above all on the length of time allocated to different curriculum areas and on the pupil's 

involvement with the learning activities allocated to them." [Entwhistle N.] We try to ensure that children have 

the opportunity to become envolved in experiences for sustained periods of time without distractions. We want 

children to have the opportunity to develop their interest at their own pace . 
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AREAS OF LEARNING 

For young children learning [and life] is not compartmentalised into subject areas, everything is linked [Brunner 

1977]. Our approach uses cross-curricular themes with the adults in the nursery being aware of the subject areas 

that children's experience can be divided into Using their knowledge of these they extend the child's learning 

and ensure that each child has access to a rich range of opportunites for learning and development . 

The experiences offered during the child's time in the nursery provide the foundation for later success in the 

National Curriculum. 

  

Learning starts at birth and continues throughput life : 

"Any subject can be taught to any child at almost any age in some form which is true and useful “ [Brunner]. 

"Content teaching cannot occur in a vacuum - it needs to link with the child in context." [Bruce 1991]. Content 

includes what the child already knows, what the child needs to know and what the child wants to know more 

about. 

The areas of learning and experience as outlined in Desirable Learning Outcomes for Children on entry to 

statutory schooling provide a framework for the planning and analysis of the curriculum for young children. 

These areas of development are : 

® personal and social 

linguistic and literacy 

mathematics, 

knowledge and understanding of the world 

physical 

creative and aesthetic 

e Personal and Social 

Personal and social development is about understanding, respecting and valuing others and ourselves. It 

helps us to develop a sense of self, positive self-esteem and confidence. 

This area of learning includes the following elements: 

e Social development - This covers building relationships with children and adults, being part of a 

family and centre group ,dealing with conflicts, negotiating and sharing. It also covers respect for the 

language and culture of others .The adult acts as a role model for children and encourages the 

development of respect and understanding. 

e Religious education — This covers respecting and developing an understanding of beliefs , 

festivals , , traditions , food and ways of eating related to various religions . We do not instruct the 

children in a particular set of beliefs but rather introduce them to major world religions by sharing in 

the festivals of those cultures, developing understanding and respect of beliefs other than their own. 

“Through explorations of other cultures children can also begin to enjoy their richness and diversity to 

understand and respect others." [Beddis 1986]. 

e Moral development — This covers developing a sense of right and wrong, and treating living 

things, property and the environment with care and concern. Spiritual and moral development is about 

the meaning of life, seeking answers to such questions as "Who am 1?" "Why am I here?" . We 

encourage the children to develop a caring attitude towards others and use this as the basis for 

developing their ideas of right and wrong. 

e Spiritual development— This covers cultivating a sense of awe and wonder about the world around 

us . We encourage children in their natural sense of awe and wonder. 

Behaviour policy. Children are encouraged to show respect for themselves and others , and our 

expectations for children’s behaviour are based on this premise . Ifa child hurts or injures another , 

whether physically or emotionally , they are encouraged to make amends in the most appropriate way . 
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Examples 
We encourage children to develop their understanding of this area of learning through the following; 

+ The children are encouraged to develop their sense of self and relationships with the wider world. It is 

important that the children feel happy in the Centre and experience a sense of belonging. For example , 

using mirrors to enhance self-esteem , developing portfolios celebrating the children’s work and using the 

children’s comments and assessments , developing the key worker relationship , celebrating birthdays 

° The nursery children are encouraged to see themselves as part of their key worker's group and to develop 

the skills and attitudes [sharing, turn taking, caring for others, confidence] which they need to make 

successful relationships and to support and develop existing relationships with family and friends. We do 

this through using family walls and photos of the children around the nursery, bringing objects from home — 

especially during the settling period , sharing home expeinces with centre staff and children . 

e The children are never physically punished. We encourage self-discipline. We have as few rules as possible 

and ensure that these rules are expressed in a way understandable to the children and are based on respect 

for themselves and others. Children are encouraged to negotiate and to talk through conflicts with the 

support of an adult and to make recompense if they are in the wrong. The staff act as appropriate role 

models for behaviour. 
e Looking after animals and plants 

Reflecting cultural diversity in our choice of resources and books 

° Developing the children’s awareness of the local community through trips 
  

e Language and literacy 

Language and literacy is about communication. It helps us explore and express our needs, feelings and thoughts 

and helps us to understand those of others. An inability to do this isolates us. Through language we can move 

from the here and now to the past, the future and alternative worlds. 

It is therefore a complex process, which is a web of the following; 

e Speaking and listening — This covers gestures , establishing eye contact ,listening skills , turn taking , 

an appreciation , encouragement and valuing of other languages and language forms and thereby 

fostering confidence in this area . | 

e Writing This covers mark making and letter forming ,an understanding of the English writing system 

, an appreciation and awareness of other scripts. Modelling print and the introduction of upper and 

lower case letters. 

e Reading - This covers concentration , nurturing enthusiasm for books , the written word and it’s uses 

within every day occurrences . Establishing a knowledge of the phonic system — that is an growing 

understanding of the sounds used in the English language and the way in which they are represented in 

written form . The relationship between letter shapes [ graphemes ] , the sounds they represent 

[phonemes Jand ways in which they are combined to produce words . The structure of books [ front, 

back , beginning middle and end ]Knowing that words are different to pictures, that words break down 

into letters and letter sounds , that English moves from left to right. 

  

  

Examples 
We encourage children to develop their understanding of this area of learning through the following ; 

e Speaking and listening 

Children are encouraged to develop their speaking and listening skills , to express and explore their experiences, 

feelings and ideas by interacting with other children and adults. The are also encouraged to develop non-verbal 

forms of communication, for example signing, as appropriate. The adults are receptive and responsive to early 

vocalisation and gesture and encourage the children to initiate and sustain conversation. In a supportive 

environment they develop confidence and learn to speak clearly, to ask for what they need, to take turns during 

conversations, to ask questions, to give explanations, to concentrate when others speak etc. As the children 

become older they are introduced to drama developed from their imaginative play. We use songs and music to 

develop listening and discrimination skills 

  

e Reading 

The children are read to and told stories and rhymes from a variety of cultures. There are daily opportunities to * 

share books and talk about them . Each room has a collection of core books based on the children’s favourite 
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books . They are encouraged to retell well known stories and rhymes, talk about books they know and 

recognise familiar words and letters in meaningful contexts [e.g. reading their own name, reading display labels, 

making their own books about their experiences]. These activities help them to understand that print conveys 

meaning. The variety of books we use reflect the children's experiences and extend their understanding of 

themselves and others. We also encourage the use of story props to develop understanding of the text and 

support concentration .We encourage them to be aware of the wide variety of languages that are part of the 

community we live in. As they grow older we encourage children to distinguish onset [ the first sound in a word 

]and rime [ the last sound ] using ıhymes , songs and familiar words . 

e Writing 

The children are given many opportunities to develop their writing skills, building on the experience they 

already have. We help them to understand that print conveys meaning, the difference between writing and 

drawing and to understand the conventions of the English script [that print moves from left to right across the 

page and from top to bottom, that lines of writing are divided into words, that words are divided into letters and 

that letters have a name and sound]. We encourage and support the children's early mark making. Children are 

introduced to other scripts as appropriate and introduced to correct letter formation at the appropriate stage of 

development. The children are offered models of writing by the adults in the Centre through signs, notices, 

book making etc. 

  

e Mathematics 

Mathematics makes sense of the world through an understanding of similarity and difference, pattern and logic. 

Itis used to analyse and communicate information and ideas and to tackle a range of practical tasks and real life 

problems .Mathematics is about developing an awareness of concepts ,such as heavier / lighter , and 

mathematical rules such as addition and subtraction . It helps us to solve problems relating to shape , position , 

and size and quantity .This area of learning includes the following elements : 

e Numeracy. This covers recognising number symbols , understanding nature of number , counting 

‚and using numbers 

Patterns .This covers matching , sorting , ordering and sequence 

Measurement ‚This covers time ‚area , distance and weight in standard and non-standard units 

Shape and space . This covers 2 and 3 dimensional shapes . 

Data handling . This covers recording and displaying , collected information 

  

  

Example 
We encourage children to develop their understanding of this area of learning through the following : 

e the intervention of knowledgeable adults 

* participation in the everyday experience of the Centre such as laying tables, measuring cooking 

ingredients, selecting materials for a task in art or construction, stories, rhymes and games . 

e Number — learning number names, symbols and correct sequence; one to one correspondence, conservation 

of number, addition and subtraction , through home corner experiences , books that focus on number 

Algebra/Pattern - recognition, predicting next in sequence, generating own patterns. 

e Measures — understanding and using correct comparative language [ e.g. long, longer, longest]; using non- 

standard measures in length, area, volume, capacity, weight and time; introduction of simple standard 

measures [e.g. metre, litre, kilogram] ;through practical experiments , such as filling and emptying 

containers with sand and water , home corner experiences , cooking 

e Shape and space - recognition of 2-D and 3-D shapes, shape names, use of positional prepositions , through 

opportunities to model with re-cycled materials , setting tables at meal times , arranging furniture 

e Data Handling — recording mathematical data through the use of drawings, diagrams and simple block 

graphs , through opportunities to sort / match 
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+ Knowledge and understanding of the world 

Knowledge and understanding of the world helps us to develop our knowledge and understanding of our 

environment and other people, features of the natural and man made world. This area includes the following 

elements: 

e Science helps us make sense of the world around us through exploration. We aim to develop 

children's natural curiosity and understanding of the scientific process by encouraging the children to 

experiment, to observe, to ask questions, to hypothesise, to draw conclusions, record, test, display and 

tell others about them. —, investigating , experiments , exploring the senses ‚materials and their 

properties , 

We offer children the chance to explore the following areas: 

Life and living processes - our bodies, health and personal hygiene, food, growth and care of animals and plants. 

Sex Education we seek to respect the views of parents and handle this area with sensitivity. Children's 

questions are answered truthfully and factually at the appropriate level, the information given matching their 

level of understanding. We do not treat sex education as a separate subject but rather answer children's 

questions as they occur [e.g. dressing and undressing, using the toilet and during a theme on babies]. 

Materials and their properties - similarities and differences in everyday materials, how materials change e.g. by 

dissolving, bending, heating, squashing etc. 

Physical processes - uses of electricity, making a simple circuit, effect of magnets, forces, weather 

  

. Technology — is the process of creating models, artefacts or representations. This involves 

identifying needs and opportunities, generating a design, planning, making and evaluating the results in order to 

improve on the original. planning , model making , problem solving. 

Information and communication technology is a cross-curricular skill . It involves the children 

exploring the possibilities of -computers , programmable toys , tape recorders , telephones , and 

learning to use these to access information and communicate their ideas thoughts and feelings . 

e Humanities 

Geography, _ which explores the relationship between the earth and its people, develops from a 

young child's direct experience of their local environment. We offer the children plenty of opportunities to 

explore the local community, drawing their attention to particular features. We take them on journeys further 

afield using various modes of transport to widen their experience and introduce them to maps and map making 

by recording diagrammatically small-world layouts and 3-dimensional models. We extend children's 

knowledge of other countries through family connections and recall of holiday experiences and by using photos 

and postcards. 
History helps us to understand the present in the context of the past. We use the child's natural 

curiosity about their own past to give them access to historical ideas and language [e.g. old/new, before/after, 

past/present] We tell stories set in the past and use artefacts or pictures to stimulate descriptive language and 

discussion of differences and similarities. We use birthdays , festivals , our environment -home and nursery,, 

transport [how we travelled before and now ] to show the passage of time in a meaningful way. 

  

  

Examples 
We encourage children to develop their understanding of this area of learning through the following ; 

e Science Our nursery environment offers plenty of practical opportunities to explore these 

ideas through caring for our pets and indoor plants, gardening, exploring materials [sand, water, clay, 

dough] cooking activities, access to batteries, bulbs, motors, clockwork toys, magnifying glasses, 

magnets , electrical circuits etc. "Treasure baskets" and a variety of natural materials for heuristic play 

are provided for younger children. Adult initiated, structured and investigative experiments are based 

on the child's interests and abilities. Cooking opportunities — cold and hot, are encouraged . Children 

are encouraged to explore their world- inside and out -using all their senses . Opportunities to create 

their own models using a wide range of resources are on offer . Older children are encouraged to devise 

experiments to solve problems and to evaluate 

. Technology Children will learn about safety, the correct use of tools, appropriateness of 

materials, the skills of separating and joining etc. The Centre environment offers many opportunities for 

children to develop their technological skills. We encourage children to be creative when solving problems 
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e.g. making a model of a fire engine could involve the child in deciding on the design, drawing it, choosing 

appropriate materials, making it and evaluating its success. Blocks are an ideal medium for children 

developing skills in this area and so are freely available. Computers , telephones , tape recorders , fax 

machines ... are all used to encourage the children’s understanding of information and communication 

technology . 
Geography Children explore their immediate environment and further afield . We take photos of 

our trips to help the children recall their experiences . We also encourage to observe and record the 

changing seasons and weather patterns . Map making is also encouraged . 

History Examination of past events in the children’s and their families lives .Looking at 
photos and illustrations of the centre site over the last 200 years Investigating our environment for clues to 
it’s history . Reflecting on the changing seasons 
  

Physical development 

Physical development is about developing awareness of our bodies and learning to use our bodies in a 

positive and confident way . It is about encouraging progress in gross and fine motor , co-ordination , and 

awareness of space and learning about healthy living . Physical development is also concerned with how 

and why bodies move. This area of learning includes the following elements: 

e Gross motor skills .This covers climbing , balancing , pedalling , running , crawling , walking 

rolling , hand —eye co-ordination 

e Fine motor skills . This covers grasping , holding , manipulating objects and tools , hand —eye co- 

ordination 

e Awareness of space. This covers size , awareness of using your body in relation to your 

environment 

e Co-ordination . This covers mobility , movement to music , using tools and equipment 

e Healthy Living . This covers exercise , food , hygiene ,safety ,confidence 

  

  

Example 
We encourage children to develop their understanding of this area of learning through the following 

experiences ; 
Access to space and equipment at this age, children are developing rapidly and need opportunities to use - 

bikes, climbing frame, seesaw etc to develop their large motor skills, co-ordination, agility and balance. 

Development of small motor skills, manipulation and hand-eye co-ordination is provided for in different 

areas [e.g. scissors in art/office, pencils in writing area/home corner/office, sewing, puzzles, treasure basket 

etc]. 

From an early age children are encouraged to begin to take a growing responsibility for toileting, feeding, 

dressing and undressing themselves, learning skills such as putting on socks, pulling up pants, buttoning, 

zipping etc. 

We support the children in becoming independent in toiletting and washing. The children's need to explore the 

world physically is matched with an awareness of Health and Safety. 

  

Creative development 

Creative and aesthetics development is a way of understanding the world through a variety of forms in 

which thoughts , perceptions and emotions are expressed through originality . 
Art is a vehicle for self-expression and developing aesthetic awareness. We offer the children many 
opportunities to develop their ideas in a variety of media - painting, drawing, textiles, blocks, model 
making, clay etc. 
This area of learning includes : 

e Appreciation and awareness of the work of others , across cultures and time and the child’s own work . 

e The visual arts 
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2 dimensional representation includes drawing , painting, printing ,texture and textiles ....... | . 

3 dimensional representation , which includes construction , sculpting and modelling through a varie 

of materials . 
These involve experimenting using the following elements : 

e Pattern repetition of shape ,colour , light 

Texture characteristics or quality of colour 

Colour hue , intensity , brilliance 

Line mark , stroke , dash... 

Tone lightness or darkness , shade 

Shape outline 

Form three- dimensional experience of shape 

e Space area between shapes 

e The performing arts 

Music is the exploration of sound , voice and instrumentation through performance and composition . It 

involves experimenting using the following elements : 

e Timbre — characteristics or qualities of sound 

Texture — the way in which sounds are put together 

Pitch — high /low /higher /lower 

Dynamics — volume , loud /quiet /quieter /louder 

Tempo — speed /fast /slow / faster /slower 

Duration — long/short 

Harmony —two or more musical notes produced together 

Dance is a form of expression, which encompasses the development of the whole child through 

production , performance and composition . Dance is also a means of children developing a sense of 

spatial awareness. This enables the child to discover the movement possibilities of their own bodies. It 

involves experimenting with the following elements: 

. Basic actions 

e Gesture 

. Stillness 

. Pattern 

e Drama and Imaginative play — This enable the child to consolidate their understanding of the world 

through an examination of their own ideas , feelings and conflicts . It involves experimenting with the 

following elements : 
e Imitative play 
e Role play 
e Imaginative play 
e Fantasy play 

  

    

  

  

Example 
We encourage children to develop their understanding of this area of learning through the following 

expenses ; 

e The visual arts The children are encouraged to develop their skills e.g. control of pencils, scissors etc 

and explore different ways of using materials , such as pasta ,textiles and techniques for example printing , 

finger painting , -to express their ideas. Interesting displays and examples of artwork from various cultures 

help them develop aesthetic appreciation. Opportunities offered include — finger painting , tactile 

experiences to explore texture, printing .We encourage children to use all their senses and build on their 

interests . 

e The performing arts The children have access to a wide range of instruments from a variety of cultures 

with which we encourage them to develop ideas about rhythm, pitch, tempo and dynamics. Children are 

also offered opportunities to create their own simple instruments . They also have access to a variety of 

tapes and records for comparison of styles and appreciation of content and form. Each day we 

spend some time singing well known songs and rhymes and introducing children to new ones 

Drama and imaginative play The children have access to well resourced home comers and the opportunity 

to explore other imaginative play such as hospital , shops , transport ....   
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Planning , observing , recording and assessing [ see separate policy | 

Our records are formative and cumulative and used to match curriculum provision to children's needs. All 

assessments should be seen as an integral part of curriculum planning and as a way of gaining insight into an 

individual pupil's progress. At regular intervals a review of the child's work is shared with parents and a 

comprehensive transfer record, covering all areas of the curriculum, is sent to the child's Primary School. 

Our approach to all these areas of the curriculum is to use our observations of the children to plan meaningful 

activities and experiences through relevant and appropriate themes, schemas and avenues of exploration. 

Keyworkers monitor the curriculum offered to individual children and groups for 

e breadth - to ensure that a range of experiences are offered 

» depth - to ensure opportunities to explore a topic in detail 

e balance - to ensure that all areas of Learning and Development are covered over a period of time, 

deciding the appropriate emphasis on different aspects of the area of Learning and Development 

° differentiation - to ensure that experiences are matched to a child’s abilities, needs and development level 

e relevance - by choosing themes which relate to children’s experience and interests 

Identifying, planning and assessing learning requires: 

© Detailed knowledge of each child’s current level of understanding and ability 

e  Anunderstanding of likely developments in understanding and ability related to each area of 

learning 

For this reason we emphasise the role of the key worker in the learning process. 

Children also learn from their interactions with other children. To facilitate this we bring children together in 

groups and actively encourage friendships. We also involve children in many aspects of the planning, recording 

and assessment cycle in order to develop their skills of self assessment and planning. 

Continuity with the next phase 

The following table shows how the areas of learning and experience relate to both the areas in which desirable 

learning outcomes have been identified and National Curriculum subjects. 

  

Desirable Outcomes for Children’s National Curriculum 

Learning 
  

Language and literacy English 
  

Mathematics Mathematics 
  

Knowledge and understanding of the Science 
world | 

Technology 
  

Creative development Art 

Music 
  

Physical development Physical education 
  

Personal and social development PHSE 
Knowledge and understanding of world | History and Geography       
  

4 

5 
. 

, 
7 

|
 

  

 



  

    

Reading list 
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Brunner J [1977] 

Bruce T [1987] 
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Extending thought in young children 

The Process of Education 

Early Childhood Education 

Time to play in Early Childhood Education 

Children’s Minds 

Understanding classroom learning 

The Education of Man 

Working with people under 3 

Contemporary issues in the early years: working 

collaboratively for children 

Personality and Educational achievement 

Babies and toddlers: Carers & educators :Quality for the 

under 3's 

  

  

  

 



  Site Visits 

Feedback from Centres visited in U.K. 

Centres visited 

e Coram Family Centre 

e Pen Green 

e Dorothy Gardener Centre 

Information on all 3 centres attached. 

Introduction: 

= All the centres visited in the U.K. were Centres of Excellence 

Appendix 5 

= There was a strong funding base for all these centres from a variety of sources, 

e.g. Health and Social Services, Education, Local Council, Trusts, Foundations, 

Early Excellency funding, Single Regeneration Bid, Parents 

« Investment obvious in terms of buildings, structure of environment (indoor and 

outdoors) equipment, staffing levels, staff training and development 

“ All centres part of a National Evaluation of the early excellence centres. 

= Heads of the centres were being brought together through the evaluation process



  

          

Integration of Services 

Two of the Centres (Coram and Pen Green) showed a high degree of integration 

between the services they offered to children and their families and also between a 

group of services offered on the same campus (Coram). 

This integrated and inclusive approach was evident in a number of ways. 

+ The key worker/family worker system was used in all 3 centres visited. In 

essence this meant that the children were all assigned a key worker who linked 

each day with child and parents. The child/parent made contact at the beginning 

of each day with key worker and information was exchanged at an informal level. 

Other formal structures were also in place to review child’s progress etc. 

e Children of minority ethnic groups and children with special needs were 

integrated into all services in an inclusive and respectful way. Examples of 

practice here include: 

Children of Minority Ethnic Groups: In one centre there were 40 different 

languages in use by children. Information on relevant cultural activities sought 

from parents and then reflected in Early Years Programme 

Name of child in English and own language reflected in all recordings of work 

Key words in children’s own language sought from parents and used with child in 

centre 

Where possible workers with knowledge of child’s language employed and linked 

with children as appropriate. 

Children of the same ethnic groups linked together. 

 



          

Coram Family Centre 

Key Learning from Visit 

Integration: 

Parents involved were represented on Management Committee of Centre 

Parents newsletter 

Special needs — key worker with responsibility for children with special needs 

Ethnic minority groups celebrated 

Social/class mix attained through pay and non paying parents 

Homeless families included in regular services 

Fathers (trips, outings, reading) 

Outreach to fathers spaces, e.g. schools 

very child centred 

Curriculum: 

Curriculum linked to National Curriculum but wider 

Children’s folder with examples of their work 

Key learning experiences 

Themes based on children’s interests 

Proximal development and scaffolding (See Thomas Coram Curriculum — 

Appendix 4) 

Focus on language development 

Environment 

Very spacious — use of natural materials and light 

Organisation of environment both internal and external environment organised on 

basis of learning themes 

Use of family photos displayed at children’s height 

Structure: 

Free movement of children from one area to another, from internal to external 

environment (garden) 

Offer part-time and full time care to children. 6 months to 5 years 

Use key worker system 

Structured time for language development 

Key themes lead by children’s interests



    

Staffing: 

All trained —nneb is the most common training 

Very big emphasis on training and development 

Use system of Mentoring — mentor not always line manager — mentor assigned 

to staff at beginning of contract 

Staff can choose and change mentor 

Recording: 

Daily recording on children’s development 

Child conference form (to be sent to us) to elicit children’s views of the 

service - Also piloting children photographing centre as a way of accessing 

their views on service 

CCTV used to observe children’s development.



  

  

  

Pen Green 

Environment 

Structure 

Parents 

Staff 

Integration 

Internal and external environment organised on basis 

of themes. 

Excellent covered outdoor area with very innovative 

Water feature. 

Use of family photos and outings/trips photographed 

and displayed on walls at children’s height 

Multi-sensory room in use 

Free movement of children from one area to another — 

Both indoors and outdoors 

Very little structured time 

Free access to kitchen and food 

Family worker system operated similar to Coram key 

worker system 

Specially designated staff for children with special 

Needs 

Very much part of community 

Ownership by parents apparent 

Very involved in centre and its management 

Lots of information for parents 

High use of photography and information as a way 

of engaging and informing parents in policies and 

practices at centre 

A variety of qualifications and training, €.8. 

Social worker 

nneb 

Teachers 

Basic training plus 2/3 years experience 

Strong on staff training and development 

Some training specific to Early Education issues 

of different ethnic groups and children with 

special needs



    

Dorothy Gardner Centre 

Environment: 

Structure: 

Parents 

Curriculum: 

Staffing: 

Internal and external environment organised on 

basis of learning themes 

Less space than other centres, appeared more 

confined, lots of different levels 

A separate music room 

Good use of natural light and natural materials 

Free movement of children from one area to 

another, both indoors and outdoors 

Structure and programme led by children’s 

goals 

Key worker system in operation 

(similar to other centres) 

Therapeutic work with parents took place in 

Family Centre nearby 

Parent and Toddler group very active and in 

strong demand 

Good contact with parents with focus on 

children’s development/issues 

Key learning experiences 

Proximal development and scaffolding 

Literacy — strong emphasis with focus on 

father’s involvement, link to evidence from 

research on literacy and role of fathers 

Mostly qualified staff — 

Strong emphasis on staff training and 

development



  

    

Visit to the Early Years Project Shankill Road Belfast. 23/11/99 

    

>> 

Contact person : May Blood. 

Funding is through the EU. and the project is evaluated on a six monthly basis. 

This visit was challenging for the group in many ways. The most challenging aspect 

being the definition ofearly years used by the project to design, develop and carry 

out the work from it’s conception to service delivery. The main focus of the project is 

working with and involving parents. The locations of the project are strategic 

considering the level of poverty and sectarian divide in the local communities. The 

conflict has resulted in many parents hardly ever leaving their homes with the effect 

of isolating both parents and children. It was this isolation that the project aimed to 

tackle. 

1 À home visiting service was set up to provide a contact for parents which would 

enable them to become more involved in local activities je. parent and toddler group. 

The home visitors act in a befriending capacity and they help and encourage parents 

to access services they need. The home visitors are all iocal women. There is a nine 

week induction/training period. 

». À Child Minding Centre operates in the Shankill Centre. Individual childminders 

use the space and each looks after 4 children. This is about to change and all staff will 

be paid by the project. Most of the children who come to the centre are attending, 

because their mother/father is on a training/education course and childcare is paid for 

ie. parents may only have to pay 1 per week in costs. 

3.:A Young Parents Group operates from the centre and was started up and is run by 

young parents. 

A There is a Mens Group which is quite successful and encourages fathers to become 

more involved with their children by organizing activities for them. 

The project also has a Welfare Officer, a Researcher and a Training Officer. 

There are two outreach centres and these are where the Home Visitors are based. 

Other activities include drop in Parent and Toddler groups and a Post natal 

Depression Group. 
.



  

KEY LEARNING 

  

EarlyYears covers a much more comprehensive programme than we previously 

thought as early years 

e Local women are directly involved in the service which provides home visiting 

e Purpose built building 

© Welfare and special needs training provided on site 

e Community focus/community development 

  

e Excellent location in the heart ofthe community 

_ Other services provided are After-school groups and a drop in Parent’s Group. 

These groups have had a huge impact on the area and in the case of the Parent’s 

Group provide access to further education and training. 

IMPRESSIONS 

  

Positive: 

vad e Outdoor play area 

e Plenty of space for administration and day to day running of service 

+ The men’s team was very impressive 

  

e Home visiting 

Lo e Visible improvement in the area 

e Good utilisation of available space 

+ Project is all inclusive (the families are from different backgrounds which is all 

| important in Belfast) 

e Most of the families are self referrals



  

Relevance of the services for Barnardo’s work in Ireland 
  

e Locatein the community 

e Keep everything under the one roof 

e Purpose built buildings are best 

+ Inhouse training and research 

e Recognition of staff training needs 

« Home visiting - lesson to be learned 

« Build up trust in the community - difficult for staff to work in a closed 

community 

+ Men's Group - encouraging men to engage positively with their children whether 

they are living at home or separated 

e Important to recognise the pro*s and con’s of relying on volunteers 

+ Directly employed by partnership 

There were a few things which raised questions for the group. The pre-school room 

seemed a little bit austere and some of the group would have been a bit uneasy 

concerning the ratio of child to adult in the groups. However, these were very minor 

and the overall impression of the project was that it provided an excellent integrated 

service to the community.



              

VISIT TO COLERAINE 

KEY LEARNING POINTS FROM VISIT 

Problem with continued Funding 

Multi Agency Funding common problem 

All areas interlinked 

Free access to excellent outdoor area 

Equipment of storage facilities excellent 

Sink at child’s level 

Shape of room interesting 

Bright 

Child Centre Friendly 

Lobby welcoming - reception area 

Centrally located in community 

People self refer 

Direct links with local schools - located beside schools 

o 
e 

Le 
+ 

+ 
+ 

+ 
+ 

+ 
+ 

+ 
+ 

+ 

IMPRESSIONS POSITIVE 

Friendly Child Centered 

20 0-3 years 1 to 4 ratio 

Facility Purpose Built 

Integrating services for children and adults 

Life start — lone service giving 

Information Re: Child Development And Age Relevant Equipment 

Course both educational and recreational for adults 

Proximity to schools advantage and enables children to come straight from 

School 

Information Literature well presented and relevant 

Kitchen area well furnished and access from both sides 

+
+
+
 

+
 
+
 
+
 
+
 
+
 

+ 
+ 

NEGATIVE 

Access to outdoor space limited as they share building facilities for 3—5 

year olds which is directly linked to schools and staffed by teachers 

Training room small 

Office space limited 

Children’s room small for the number of children 

Baby area small 

+ 
+ 

+ 
+ 

+



    

Relevance Of Service To Barnardos 

+
 

©
 

+
 

e
 

+
 

+
 

Purpose Built Building and outside area 

Design bright and attractive not just functional 

Proper investment at beginning makes sense 

Excellent literature — Individual 

Barnardos Projects could do the same 

Located in service area vital 

Self referral helps peoples sense of ownership 

Variety of courses for adults from art to computer skills, return to study and 

Career Guidance impressive 

All services catered for in one building which is in the heart of the 

Community 

What Should Barnardos Change 

+
+
 

+
 
+
 
+
 Proper investment in purpose built buildings 

Site Project in area to be served 

Have Parent representative involved at management level in projects 

More self referral | 

Lifestart being a part of the project means that the child is known from birth 

And parents are supported at an early stage and know and trust the workers. 

Also will feel at home when they come to the building itself.



  

Visit to the Early Years Project Ronanstown. 2/11/99, 

Contact person: Edel King. 

Funding is through the A.D.M. and grant from Health Board. 

Ronanstown community childcare centre, provides a childminding centre. 

One baby room and three Toddler rooms. After-school care is also 

provided. 

+ 10 full time staff, two senior staff. Staff also available from pilot jobs, 

job initiative schemes, and C.E. workers. 

+ Ronanstown woman's group use the facilities. 

e Elderly people who live in the flats upstairs can also use the outdoor area 

where the children play. 

e Space for children are on a first come basis. 

Key Learning 

e Very positive impressions visiting Ronanstown. 

e Child centre very friendly. 

e Equipment from Hope. Excellent at child level and child's ability. 

e Bright. 

e Lovely round windows, children can see out. 

+ Information sheet on each child, in each room. (D.0.B., child's name, 

parents name, name for collection, special needs.) 

e Excellent access to outdoor area. (All child centred). Soft ground area, 

safe for falls from a height. 

e Outdoor equipment. 

e Located within Ronanstown community.



        
    

Impresssions Positive 

Information Literature, clear and precise. 

Kitchen area, well furniture, colour code system. Blue area for meat, red 

area for veg. etc. Lovely and bright, lots of room. (One kitchen for 

children, separate from staff area). 

The changing mat was within easy reach, lovely child level stairs, 

children could walk up to the changing mat. 

Cloakroom Area - Long benches for children to sit on, space underneath 

for boxes for each child to put activities or clothes into. Easy for parents 

to see and pick up children's cloths etc. 

Highscope programme implemented in the morning in the Pre-school 

room. (2 1/2 -4 yrs.) 

Great use of space within the centre. 

The families are from different backgrounds. 

Sleep room area. 

Room provided for staff for preparation of food and dining room area. 

Negative 

Very little negative about Ronanstown, maybe to have a softer area for 

children. 

Relevance of the Service for Barnardos work in Ireland 

o
e
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e. 
e
 Purpose built building and outside area. 

Literature Excellent in each room. 

Design bright in child's centre. 

Recognition of importance and value in staff training. 

Locate within the community. (people from the community involved). 

Staff are either fully qualified child care staff or are in training.
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Centre for Social and 

Educational Research   
Proposal for the External Evaluation of 

Barnardos Early Years Services 

Introduction 
This document presents a draft framework for the evaluation of Barnardos Early Years 
Services. The aim of the evaluation is 
- to conduct a small scale evaluation on a representative sample of Barnardos Early 

Years Service 
- to make recommendations regarding these services in the future. 

  

An action research plan has been agreed and work has been ongoing within Barnardos 

on a review of its work. It is anticipated that this evaluation will feed into the broad 

review process. 

Focus of the Evaluation 
The evaluation will focus on three key areas. These are : 

1. Service Delivery 

Which includes the following : 

- the assessment process 
- entry into and usage of the service 
- record keeping 

- curriculum and programmes. 

| The evaluation of service delivery will address the key indicators of best practice for 

«a early years work including learning, care, socialisation, health and support for families. 

- 2. Organisational Issues 

«3 Which includes : 
- how the project is structured to meet its objectives (staffing etc) 

- training levels and needs 

- involvement of parents 
-  internalt..-... and external communication 

- how the work is carried out on a day to day basis. 

3. External Factors 

Which includes : 
- location of the service within the community 

- links with other organisations and agencies. 
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The evaluation will focus on these three aspects and will make recommendations for 
the future development of the services. 

Services to be Reviewed 
In order to ensure a broad mix, and within the limits of the evaluation brief, it is 
suggested that the services selected by Barnardos be included in the study. These 
services are Tallaght, Mulhuddart and Edenderry. 

Methodology 
It is proposed that three methods be used in the evaluation. These are : 
1. Observation of children and staff within the three settings selected to examine the 

key elements of the service being delivered. The indicators set by Barnardos in its 
document, ‘Partnership for Educational Achievement’ will be used to explore the 
success of the service in ensuring : 
A child centred ethos 

High quality curriculum, to promote learning through exploration and play 
Programmes based on the child’s developmental needs and abilities 
A holistic approach to meeting children’s needs. 

2. Interviews with management and key staff members within the three settings about 
how the service is run and how it can be developed in the future 

3. Review of documentation and reports on the early years services. 

Timescale 
The work will begin at the end of January 2000 and will be completed by March 2000. 
It is proposed that the work will take 10 days to complete at a cost of £3,000.


